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Ene Ergma
Riigikogu esimees
Chairman of the Riigikogu
[peacenatens Puiirnkory

Tervitan koiki
aastaaruande
lugejaid!

Integratsioonist ja rahvuste koostddst meie keerulise
struktuuriga Uhiskonnas on palju rddgitud. Kas oleme aga
moelnud, miks inimene (ldse rddkima hakkas? Milleks oli
tal vaja keelt?

limselt moistsid juba meie kauged eelkdijad, et keelt on
vaja suhtlemiseks. Selle maa keele omandamise eesmdrk,
kus teisest rahvusest inimene elab, ei ole rahvust muuta.
Keelt on vaja 6ppida selleks, et paremini méista seda maad
Ja inimesi.

Keelektimblus on tee Ule takistuste voi sild, mida mddda
viib tee meid teise kultuuri ning toob teised meie juurde,
aidates niiviisi rahvaid ja kultuure (ksteisele Idhendada.

Programmi  algatajate ja tédshoidjate tubli  panus
on nuldseks hakanud kandma vilju, alljdrgnevatel
lehektilgedel kirjapandu péhjal saab iga huviline ise
hinnata, kui pika sammu see meie integratsioonipoliitika
tulemuste poole on teinud.

Lugege ning jagage réému tublidest tulemustest, mis
keelekiimbluse kaudu on saavutatud.

Greetings to all
yearbook readers!

Much has been said about integration and cooperation
between peoples in our society with its complicated
structure. However, have we thought about why people
started speaking in the first place? Why do people need
language?

Already our distant ancestors probably realized that
language is necessary for communication. A person who
lives in a country where their native language is not the
official language will not change their nationality by
learning the language of that country. It is necessary for
them to learn the language in order to better understand
that country and its people.

Language immersion is a path with obstacles to be
overcome or a bridge which leads us to another culture
and brings others closer to us, thereby helping to reduce
the distance between peoples and cultures.

The remarkable contribution of the people who initiated
the program and have kept it running has now started to
bear fruit, and based on the information in the following
document, everyone can see for themselves what a great
step has been taken toward the accomplishment of our
integration policy.

Read and share our joy over the fine results achieved
through the language immersion programme.

[ lprBeTCTBYIO
BCEeX ymntatenen!

B Hawem Henpocmom no ceoeli cmpykmype obujecmee
06 uHMepepauyuu U compyoHuYecmse  Hapoooa
2080pUIOCE HEMATO. HO 3a0yMel8anuCh 11U Mbl HG0 mem,
noyemy 4esio8ek 8006We cman 2080pums? 3ayem emy
HYXeH A3bIK?

[loxoxe, yxe Hawu 0anekue npedKu NOHUMAsU, Ymo A3bIK
HyxkeH 0719 06UeHUs. Llenbio 811a0eHus A36IKoM CMpasl,
8 komopol npoxusaem Opy2ol HApoo, He ABIAEMCA
U3MeHUMb 3Mom Hapoo. A3blk HEO6XOOUMO  y4ume
0715 Mo2o, Ymobbl Jlydle NOHUMAMe 3My CMPAHy U ee
J1r00ed.

A3bIKOBOE NO2PYKEHUE — 3o 00poea Yepe3 npenamcm-
8UA U/IU MOCM, YmO 8edem HAc K Opyzol Kysemype, a
Opyeux K Ham, NOMO2ds CONUXAMbCA IMUM KYJ1bmypam
U Hapooam.

bonbwol 8k1ad co3dameneli U NPOBOOHUKOB NPOPAM-
Mbl HayuHaem npuHOCUMs ceou Nyiodel. [lpoums smy
KHUXKY, Kax0blU cam Moxem oueHUme, CKOJlb 3amemHbiU
wae coenand Hawa UHMezpayuoHHAs NOAUMUKA 8
0oCMUXeHUU pe3ysibmamos.

Yumadme u padydmecs 3mum Xxopouum pesysiemamam,
docmuzHymeiM 671a200apA A3bIKOBOMY NOZPYKEHUIO.







Tonis Lukas
Haridus- ja teadusminister
Minister of Education and
Reasearch

MuHuctp  obpasoBaHuA U
HayKu

Head
keelekUmblus-
programmi
elluviijad ja
sObrad!

Keelekiimblus on vaieldamatult (ks Eesti haridussisteemi
lahutamatuid osi.

Eesti keelekiimblusprogramm on oma kaheksa eluaasta
jooksul hélmanud erinevaid  sihtrihmasid. See on
ks programmi edu aluseid, et arendamistegevuses
on Opetajate kérval oma roll nii opilastel kui ka
haridusametnikel. Metoodikast ning materjalidest on
saanud tegijate ja kasusaajatena osa nii eesti kui ka vene
Oppekeelega koolid. Osake sellest td6st sai hinnangu
tlemaailmses PISA-uuringus, kus Eesti 6pilased saavutasid
vdga hdid tulemusi.

Keelektimblusprogramm on justkui haridusststeemi véiike
mudel. Just selle programmi tulemusi jdlgides saame
teha jdreldusi erinevate metoodikate toimimisest, teises
keeles  6petamise  tulemuslikkusest, — épetajakoolituse
ja  ndustamise  eduteguritest  ning  raskustest.
Keelektimblusprogrammi  arenemise  sammud  saab
aluseks vétta kogu haridusstisteemi muutuste juhtimises,
olenemata kooli 6ppekeelest. Nditeks on sellest palju
Oppida abiépetajate kaasamises.

R66m on todeda, et suurem osa  esimesi
keelekiimblusprogrammi  kéigus pohikooli I6petanuid

on jddnud truuks oma koolile. See nditab, et dpilased
ndevad programmis véimalust saada haridus, mis
annab edaspidi head vdljavaated téjou- ja haridusturul.
Oma hea eesti keele oskusega nakatavad nad teisigi
glimnaasiumikaaslasi.

Keelekiimblusprogrammi laienemine on kindlasti tosine
proovikivi eelkbige programmis dpetajatele seatud suurte
néudmiste toéttu. Lapsevanemate soov, et lapsed juba
varases eas eestikeelses keskkonnas haridust omandaksid,
on iga aastaga suurenenud. See on olnud (ks pohjusi,
miks  keelektimblusprogramm on olnud eeskénelejaks
ka kdsimuses, kuidas leida ja hoida Oépetajaid. Igast
inimesest hoolimine ja igalihe toetamine on hoidnud
keelekiimblusklassides paljusid 6petajaid, kes on aastaid
programmis téétanud.

Suur ténu teile kbigile selle pusivuse ja panustamise eest.

Tervitades, teie Tonis Lukas

Dear
implementers
and friends of the
language
immersion
program!

Languageimmersion is undoubtedly one of the inseparable
parts of Estonia’s education system.

During its eight years of operation, Estonia’s language
immersion program has involvedvarious target groups. This
is one of the reasons for the program’s success - in addition
to the teachers both students and education officials have
a role in the development of the program. Schools with
Russian and as well with Estonian language instruction
have benefited from the methodology and materials as the
implementers and beneficiaries of the program. Some part
of this work was assessed in the international PISA study, in
which Estonian students achieved excellent results.

The language immersion program is a small model of the
education system. By following the results of this program,
we can draw conclusions about the effectiveness of various
methods, the efficiency of teaching in a second language,
the success factors and difficulties in training and advising
teachers. The stages of development of the language
immersion program can be a basis for making changes
in the management of the entire educational system,
regardless of the language of instruction. For instance,
a lot can be learned about the involvement of assistant
teachers.

It is gratifying to see that the majority of the first basic
school graduates in the language immersion program
have remained true to their school. This demonstrates that
the students see the program as an opportunity to receive
an education that will improve their chances on the job



and education market in the future. Their proficiency in
Estonian will also affect other secondary school students.

The expansion of the language immersion program
is definitely a serious test for teachers due to the great
demands set by the program. However, the desire of parents
to have their children acquire an education in an Estonian
environment from an early age increases every year. This
has been one of the reasons why the language immersion
program has also set an example in finding and holding
onto teachers. The care and support shown towards every
individual has kept many teachers who have worked in
the program for years involved in the language immersion
classes. Sincere thanks to you all for your perseverance and
contributions.

With best regards,
Tonis Lukas

YBarkaemble
YYACTHWKN

1 OPY3bA
MNPOrpPamMmbl

A3bIKOBOTO
norpyxeHus!

A3bikoBOe noepyxeHue, 6e3ycnoeHo, Aenfaemca 00HOU
U3 HeomwemsieMblx Yacmel cucmemsl 06PA308aHUA
ScmoHuu.

SCMOHCKAA NpospaMmMa  A3bIKOBO2O NOpyXeHUs 3a
80CeMb Jlem (8020 CYWeCmBo8aHUs 06be0UHUNA
pasnuyHele yenesvle epynnel. OOHOU U3 OCHO8 ycnexa
ABUIOCH MO, YMO 6 €€ pazsumMuU 60bULYIO POk Cbl2pau
He MOJIbKO y4Umess, HO y4YeHUKU U YUHOBHUKU Ciepbl
06pasosaHus. Memoouka u mamepuasnsi NpopamMmel
0Ka3anuce NOMe3HbIMU Kak 018 cocmasumernet, mak u
071 3CMOHCKUX U PYCcCKUX wikon. Yacmes 3mod pabomel
noslyquna npusHaHue 8 uccnedosaHuu  PISA,  2de
WKObHUKU ICMOHUU NOKA3A/IU XOpOWUE pe3yibmambi.

[po2panmma A36Iko8020 NOZPYKEHUS — MAsieHbKAas MOOesTb
cucmemsl  06pazosarus. CMompsa Ha pesysbmamel
Npo2pammel, Mbl MOXeM COesIamb 861800, YMO pA3/IUYHbIE
MemoouKku delicmeyiom, obyyeHue Ha Opy2oM A3bIKe
npuHocum pesysibmamel, 8UdeH ycnex U npobremel
Kypcos obydyeHus yyumerned.

Pasgumue npoepammel MOXHO NPUHAMb 3a OCHOBY
pepopmMuposaHus ecell cucmemel 06pa3osaHus, He
83UpaA Ha A3blK 0by4eHUA. 30ect MHO2OMY MOXHO
noyyums(Ca, HAnpumep, npugsieyeHulo K pabome
nomoujHuKo8 yqumered.

ﬂpuano CO3HAsdme, 4YmMO hepséble  B8bINYCKHUKU
K/IACCOB8  A3bIKOBO2O  NOCPyXeHUA OCHOBHbIX  WKOJT
OCMa’iuCe 8epHbl CBOUM WKOJIAM. Smo 2080puUM 0 Mom,
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Umo  y4awuecs BuOSM 8 NpPozpamme BO3MOXHOCMb
nosydums makoe 06palosaHue, Komopoe coesnaem
UX  KOHKYPeHMOCNOCOOHbIMU HA — pblHKE mpyda u
06pa308aHus. Xopowum 8/1a0eHUuem SCMOHCKUM S36IKOM
OHU 3apaxatom Opyaux y4eHUKO8.

PacwupeHue npoepammel A8719emcs NPOOHLIM KAMHEM,
npexde eceeo, 0n1A y4umernel, 8edb Mpebo8aHUA 8ce
8pema 8o3pacmaiom. Pooumenu xomam oby4yams
ceoux 0emeli 3SCMOHCKOMY A3bIKy C paHHE20 803pacmd,
U UX YUCTIO C KaX0bIM 2000M pacmem. 3mo — 00HA U3
NpUYUH, N0 KOMOPOU NPOZPAMMY F36IKO8020 NOZPYKEHUs
MOXHO CHUMAams NepeoNpOXoOUEM 8 BONPOCE NOUCKA U
coxpaHerusa y4qumernet. 3a6oma o Kaxoom yesoseke,
noddepxka yoepxanu 8 npoepamme MHo2ux yqumerned,
200amu 8 Hell pabomaroujux. bosbuioe cnacubo 8cem 3a
8auu 8k/1ad 8 0es10 paz8UMUA NPOPAMMbL.

C ygaxeHuem
saw TeiHuC Jlykac
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KeelekUmblus-
keskus

Keelekiimbluskeskuse asutamise alus on haridus- ja
teadusministri kaskkiri. Keskus avas ametlikult uksed 2.
oktoobril 2000. aastal.

Missioon

Keskus juhib keelekimblusmetoodika arendamist,
rakendamist ja levikut, lahtudes Eesti Vabariigi haridus-,
integratsiooni- ja keelepoliitikast.

Visioon

Keelekimblusprogrammi |6petajad on vdimelised
edukalt 16imuma Eesti Uhiskonnas, sailitades oma
rahvusliku identiteedi.

Eesmargid

Keelekiimblus on olemuselt rikastav. Programmi
taotluseks pole asendada 6ppekavas Uht keelt teisega
ega muude ainete tunde keeletundidega, vaid lisada
opilase pagasisse veel the keele oskus. Seega on Eesti
keelekiimblusprogrammi Glesandeks luua programmis
osalevate koolide opilastele tingimused, et nad:

- jouaksid ea- ja voimetekohaselt edasi

koigis 6ppeainetes;

- omandaksid eesti keele hea funktsionaalse oskuse
(saavad kuuldust aru ning radgivad, loevad ja kirjutavad
eesti keeles);

- valdaksid vene keelt eakohasel tasemel (saavad
kuuldust aru ning rdagivad, loevad ja kirjutavad vene
keeles);

- omandaksid kolmanda keele funktsionaalse oskuse
(saavad kuuldust aru ning raagivad, loevad ja kirjutavad
kolmandas keeles);

- moistaksid ning vddrtustaksid eesti, vene ja kolmanda
Opitava keelega seotud kultuure;

- omandaksid métlemis- ja sotsiaalseid oskusi ning
harjumusi, et muutuvas maailmas edukalt toime tulla.

Language
Immersion Centre

The basis for establishing the Language Immersion
Centre was a directive of the Ministry of Education and
Research.

The Centre was officially opened on October 2, 2000.

Objectives

The Immersion Centre provides leadership in the
development of immersion programs, and supports
their implementation and expansion based on Estonia’s
education, integration and language policy.

Vision
Immersion graduates are able to integrate successfully
into Estonian society while maintaining their cultural
identity.

Goals

Language immersion is enriching by nature. The
goal of the program is not to replace one language
with another in studies or to replace subject classes
with language classes, but to help the student attain
proficiency in another language. Therefore, the goal
of Estonia’s language immersion program is to create
conditions for the students at the schools participating
in the program which would allow them to

« progress according to the age and abilities in all
subjects;

+ possess a good functional proficiency in Estonian
(understand what they hear and speak, read and write
in Estonian);

- have a proficiency in Russian that corresponds to their
age (understand what they hear and speak, read and
write in Russian);

- have a functional proficiency in a third language
(understand what they hear and speak, read and write
in a third language);

- understand and value the cultures related to Estonian,
Russian and the third language they are studying;

- possess thinking and social skills and habits needed to
succeed in a changing world.

LIeHTp A3bIKOBOrO
MOrpPyXeHuA

LleHTp A3bIKOBOrO MOrpy<eHua Obln cosfaH Ha OCHOBa-
HUM MpUKasa MUHWCTPA OOpPa3oBaHWA W HayKM.
OduumanbHoe OTKpbITHE COCTOANOCh 2 OKTAbpA 2000
rofa.

3agauu

LleHTp PYyKOBOANT pa3BUTUEM METOAMKK MpernodaBaHNA
no nporpamMme  A3blIKOBOTO MOrpyxeHna, ee BHeape-
Hem 1 pacnpocTpaHeHnem, uncxogd U3  OCHOB
roCylapCTBEHHOW MOMUTUKM B 061acTi 06pa3oBaHus,
MHTErpaunn n A3blka.

BupeHue

Bb\l'lyCKHl/IKV\ KNacCcoB A3bIKOBOIO MorpyxeHna
CI'IOCO6HbI yCnewHo WHTerpnpoBatbCA B 3CTOHCKOE
00LWeCTBO, COXpaHAA MPU 3TOM CBOK HaLVOHaMbHYIO
NAEHTUYHOCTb.

Llenn

[lporpamma A3bIKOBOTO MOFPY»KEHUA MO CBOEN CyTw
ABnAeTCA oboralyatoLleit. B ee 3aaun He BXOAWT 3aMeHa
O[JHOrO A3blKa APYrMM WA 3aMeHa YPOKOB MO ApYrim
npeaMeTam ypokamu u3yveHua Asbika. Llenb coctout
B CO3[aHUM [NA YUYEHMKOB LWKOM, OOyyalowwmxca Mo
nporpamme, yCnoBui, KOTOPble MO3BOAAT VM:

+ COOTBETCTBEHHO BO3PaCTy ¥ CMOCOOHOCTAM yCreBaTb
Mo BCEM MpeAmeTam;

+ MPYOBPECTN HaBbIKV BAaAeHUA SCTOHCKMM A3bIKOM Ha
xopoluem GyHKLMOHaNbHOM YPOBHE (MOHMUMAIOT YCTHYIO
peYyb, FOBOPAT, YMTAIOT M MULLYT Ha SCTOHCKOM A3bIKE);

+ OBMaflETb PYCCKMM A3bIKOM B COOTBETCTBUM C BO3PACTOM
(NOHMMAIOT YCTHYIO peyb, FOBOPAT, UMTAIOT U MULYT Ha
PYCCKOM fA3blKe);

+ MPUOBPECTV HaBbIKM BRAfeHUA TPETbUM A3bIKOM Ha
xopoLlem GyHKLVOHaNbHOM YPOBHE (MOHUMAIOT YCTHYO
peYb, FOBOPAT, YNTAIOT U MULLYT Ha TPETbEM A3bIKE);

+ MOHUMATb U LIeHUTb SCTOHCKYIO 1 PYCCKYIO KyNbTypbl, a
TaKkxe KynbTypy TPETbErO A3bIKa;

© MPUOOPECTV HaBbIKM MbIWAEHNA W COLMaNbHOrO
noBefeHnA ANA YCnewHon afanTauuy B MeHALEeMCA
MUpe.




Toomas Hendrik llves

Vabariigi President
President of the Republic
lMpe3sugeHT Pecry6nmkm

Mis tahes uuring voi vahetu kogemus kinnitab meile, et
véora keele 6ppimine on koige kergem, kui veeta véimalikult
palju aega opitava keele keskkonnas. Siis on keelebppimine

pigem suhtlus kui keeruline t66. See ongi keelekiimbluse sisu ja
seetottu igatpidi tervitatav ettevotmine.

Kadriorg, 22. oktoober 2007

Any research or direct experience confirms that it is
easiest to learn foreign languages if we spend as much
time as possible surrounded by the language we
are studying. This means that language study is
communication rather than complicated work.
N060e This is thg essence of language /‘mmer'sion uglels
UCnedoBaHUe makes it a most welcome undertaking.
Unu HenocpedcmseH-

. Kadriorg, 22 October 2007
Helli  onsim  nodmaepxoatom,
UMmo U3yYeHUe YyKo20 A3blKa 0demcs /1eeKo, ecsiu Nposooums

KaK MOXHO 60/IbUle 8pemMeHU 8 ammochepe 3moeo A3bikd. Toedd
OHO CMAHOBUMCSA He U3HypumesbHoU pabomod, a NpUIMHsIM

obuweHueM. Smo U ecmsb Cymb A3bIKOBO20 NOZPYKeHUS, Komopoe
MOXHO UL BCAYECKU NPUBEMCMBOBAMS.

Kappwiopr, 22 okTsa6psa 2007 roga
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Eesti partnerid
1998-2007

Opilased ja lapsevanemad — sihtrithm, kelle heaks
keskus tootab

Haridus- ja Teadusministeerium — peamine rahastaja.
Kannab hoolt programmi juhtimise eest

Vene ja eesti 6ppekeelega lasteaedade ning koolide
Opetajad ja juhid — keelekiimblusprogrammi elluviijad
Kohalikud omavalitsused — programmi lasteaedade ja
koolide ning Keelekiimbluskeskuse otsesed toetajad
(moraalne ja majanduslik tugi)

Rahvastikuministri  blroo - integratsioonipoliitika
peamine kujundaja Eestis
Valisministeerium - Eesti keelekimbluskogemuste

tutvustajad rahvusvahelises ulatuses

Mitte-eestlaste  Integratsiooni  Sihtasutuse teised
osakonnad - riikliku integratsioonipoliitika elluviimise
koordineerijad

Riiklik Eksami- ja Kvalifikatsioonikeskus — abistab néuga.
REKK-i tasemetddde ja eksamitddde tulemuste alusel
hinnatakse opilaste edukust

Tartu Ulikool - programmialaste teadusuuringute
korraldaja

Tartu Ulikooli Narva Kolledz — keelekiimblusopetajate
koolitaja

Tartu Ulikooli Opetajate Seminar — keelekimblus-
Opetajate koolitaja

Tallinna Ulikool - keelekiimblusépetajate koolitaja,
programmialaste teadusuuringute korraldaja

Tallinna Ulikooli haridustehnoloogia keskus
- Opilastele  moeldud  e-materjalide  arendus,
keelekimblusprogrammi e-keskkonna arendus
Kesk-Eesti Arenduskeskus — koolituste ja néustamise
organiseerija, 8.klassi 6ppevara koostamise koordineerija
ning noustaja (EL Phare projekti raames)

Briti Noukogu - CLIL-i (content centred language
learning) poéhimotete arendaja Eesti pdhikoolide ja
glmnaasiumide 6ppekava kontekstis

Tiigrihippe Sihtasutus — keelekimblusprogrammi e-
Oppe voéimaluste avardamise toetaja

Hea Alguse koolituskeskus - kiumbluspohimotete
elluviimist toetavad koolitajad

Avatud Meele Instituut — kiimbluspohimotete ellu-
viimist toetavad koolitajad

Koolituse  Korralduskeskus - kimbluspohimotete
elluviimist toetavate Urituste korraldajad

lkoon — keelekiimbluspohimétteid tutvustavate filmide
tootja

Teised integratsiooni- ja/voi keeledppeprojektid —
eksperdid, kes véivad aidata programmi planeerida ja
topelttdod valtida

PricewaterhouseCoopers Advisors — eksperdid, kes
aitasid  keelekimblusprogrammi  juhtimismudelit
anallusida ja selle tulevikustsenaariume kavandada
Eesti Haridusfoorum -  keelekimblusprogrammi
motestajad Eesti Uldharidusststeemi kontekstis

Jaan Ténissoni Instituut — abiks raha taotlemisel
Johannes Kaisi Selts — abiks 6ppimise motestamisel
Keelekimblusprogrammi  Lapsevanemate  Liit —
lastevanemate haalekandja

The partners of
Estonia 1998-2007/

Students and parents — the community the Centre is
working to serve

Ministry of Education and Research — primary financer,
takes care of managing the program

Teachers and principals of kindergartens and schools
with Russian and Estonian as language of instruction —
the educators who deliver the immersion program
Local governments - the direct supporters (in a moral
and economic sense) of the kindergartens and schools
belonging to the program and the Language Immersion
Centre

Office of the Minister for Population and Ethnic Affairs
— the primary shaper of integration policy in Estonia
Ministry of Foreign Affairs — introducer of Estonia’s
language immersion experiences internationally

Other departments of the Non-Estonians’ Integration
Foundation — coordinators of the implementation of
the state integration policy

National Examination and Qualification Centre -
helps with advice. The results of the NEQC academic
placement tests and examinations provide the basis for
assessing the success of the students

University of Tartu - organizer of program-related
research

Narva College of the University of Tartu — educator of
language immersion teachers

Teachers' Seminar of the University of Tartu — educator
of language immersion teachers

Tallinn University — educator of language immersion
teachers, organizer of program-related research
Educational Technology Centre of Tallinn University
- developer of e-materials for students and the e-
environment of the language immersion program

KEA - organizer of training and counseling, coordinator
and counselor for compiling 8th grade teaching
materials (within the framework of the EU Phare
Project)

British Council — developer of CLIL (Content and
Language Integrated Learning) principles in the
context of the curricula at Estonia’s basic and secondary
schools

Tiger Leap Foundation — supporter of the expansion



of the e-study capabilities of the language immersion
program

Hea Algus Training Centre — educators supporting the
implementation of immersion principles

Open Mind Institute — educators supporting the
implementation of immersion principles

Training Organization Centre — organizers of events in
support of the implementation of immersion principles
lkoon — producer of films introducing the principles of
language immersion

Other integration and/or language instruction projects
— experts who can help plan the program and avoid
duplicating efforts
PricewaterhouseCoopers Advisors —experts who helped
analyze the management model for the language
immersion program and plan its future scenario
Estonian Educational Forum - interpreters of the
language immersion program in the context of the
Estonian general education system

Jaan Ténisson Institute — provides assistance in applying
for money

Johannes Kais Society - provides assistance in
interpreting the concept of learning

Association of Immersion Parents (AIP) — the voice of
the parents

JCTOHCKME
NapTHEPbI B
1998-2007 rogax

Yyawmeca n poguteny — Lenesas rpynna, Ha 6naro
KoTopoit paboTaeT LieHTp

MUHMUCTEPCTBO 06pa3oBaHMA W HayKuW — [NaBHbIN
NCTOYHUK dVHAHCMPOBaHMA, obecneunBaet
PYKOBOACTBO MPOrpammon

Yuntena v pyKoBOAMTENW AETCKMX CafoB W LIKON C
PYCCKIM A3bIKOM 0OYyYeHVA — MPOBOAAT MPOrpammy B
KIN3Hb

MecCTHble CamoymnpaBneHna — MpAMble MOMOLLHVIKN
[eTcafjoB, WKon U LleHTpa A3bIKoBOro MorpyKeHua
(MopanbHasa v MatepuanbHasa NofAePHKKa)

Blopo MWHWMCTPa NO fAenam HapogoHaceneHua —
bopMUPYET MHTErPALIMOHHYIO MOAUTUKY B ICTOHUM
MWHUCTEPCTBO ~ MHOCTPAHHbIX  Aen  —  3HaKOMMUT
C 3SCTOHCKMM OMbITOM A3bIKOBOrO MOrPYXeHWA a
MeXAyHapOAHOM YpOBHe

Hpyrve otgentl Llenesoro yuypexaeHna nHTerpauyunm
HESCTOHLEB -  KOOPAMHATOP  OCYLIeCTBAeHWA
NHTErPaLMOHHOM NOANUTUKIM B DCTOHUN
[OCYAapCTBEHHbIN  3K3aMeHaLMOHHO-KBandVKaLMoH-
HbIi LUEHTP — MOMOraeT cosetamu. Ha ocHose
pEe3y/IbTaToB 3K3aMeHALMOHHbBIX M YPOBHEBbLIX PaboT
OLIeHMBAET YCNeBaeMOCTb YYaLLMXCA

TapTyCKMM  YHMBEPCUTET — OPraHM3aTop HayuHbIX
MCCNeAOBaHNI, CBA3AHHBIX C MPOrpamMmMon

Hapsckuin konnegx TapTycKOro yHMBepcuTeTa — BY3,
roTOBAWMIM OyayLLVX Npenofgasatene no nporpamMme
A3bIKOBOTO MOrPYKEHWA

YuntenbCkmmn ceMmnHap TapTyCKOro yHUBepcuTeTa — By3,
roToBAWMM ByayLwx NpenogasaTtenei no nporpamme
A3bIKOBOIO MOrPyKeHVA

TanMHHCKU  YHUBEPCUTET —  BY3, [OTOBALNI
Oyaywmnx nperogasatesiell Mo Nporpamme A3bIKOBOrO
MOrPY>KEHWA, OPraHM3aTop HayyHbIX WUCCNeaoBaHWUi,
CBA3aHHbIX C MPOrpammon

LleHTp 0b6pa3oBaTe/ibHbIX TEXHOMOMMIA TanavHHCKOrO
yHMBEPCUTETa — pa3paboTumMKk 3d-mMaTtepuanos And
YYaLLMXCA U CO3AaTeNb 3-CPeAbl MPOrpammbl
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LleHTp pa3suTrA LieHTpanbHOM ICTOHUN — OpraHn3aTop
KYPCOB OOyYeHWA U KOHCynbTalUuid, KOOPAWHATOP U
KOHCY/NbTaHT MO COCTaBMAEHMIO y4ebHbIX Mocobuii ana 8
Knacca (B pamkax npoekta EC Phare)

bputaHckmin CoeT — (content centred language
learning)  pa3paboTuvK  MPWHUMNOB  yuebHOM
NPOrpammbl AnA OCHOBHBIX LWKOA M TVIMHA3MM DCTOHUM
Llenesoe yupexaeHne “TIpbiKoK T1rpa” — MOMOLHVIK B
PACKPBITUM BO3MOXKHOCTE 3-06yYeHWA Mo Nporpavve
LleHTp obyyeHns “Hea Algus” — pykoBoauTen Kypcos
obyueHus, NOAAEPXVMBalOWME BHEAPEHUE B XM3Hb
NPUHLMMNOB NPOrPaMMbl

VIHCTUTYT OTKPBITOrO  MBILUMEHUA — PYKOBOAWTENM
KypcoB oOyueHus, MOAAEPKMBAIOIME BHELPEHVE B
XV3Hb MPVHLMMOB NPOrpaMmbi

LleHTp opraHusaumm obyyeHna — opraHW3aTopbl
MEPOMNPUATUIA, NOAAEPKMBAIOLLVE BHELPEHVIE B KMN3HD
NPVHLMMNOB NPOrpaMmbi

lkoon - npowssoguTenb GUABMOB, 3HAKOMALYMX C
MPVHLMMNaMM A3bIKOBOTO MOTrPYKEHWA

[lpyrne VHTErpaUMoHHblE MPOEKTbl W/WUAKM MPOEKTHI
no 0byYEHMIO A3bIKY — IKCMEPThl, CMOCOOHbIE OKa3aTb
MOMOLLb B MAaHWPOBaHMM MpPOrpammbl 1 13bexaTb
ny6nmpoBaHusa

PricewaterhouseCoopers ~ Advisors -  3KcnepTbl,
OKa3aBlUMe MOMOLLb B aHa/nn3e PyKOBOAALLMX MOAENew
MpOrpamMmbl A3bIKOBOTO MOFPYKEHUA M COCTaBNEHUM
cueHapves byayLiero

Obpa3zoBaTtefibHbli GOPYM DCTOHWM — OpraHu3auws,
06ayMbiBaloLLiaa MporpaMmy A3bIKOBOTO MOrPyKeHWA B
KOHTEKCTe crcTeMbl 0bLero obpa3oBaHua

VHcTvTyT AlaHa ThlHMCCOHA — MOMOLLHWK B COCTaBIEHUM
XO[aTalCTB Ha PUHAHCPOBaHVe
Obuwectso VoxaHHeca Kalica -
momoratoLLas OCMBICAINTG MOLECC yuebbl
Colo3 poavTeneit yyallmxca no NporpaMmme A3bIkOBOrO
NOrpy>KeEHNA — MHEHVie pofuTenei

opraHuzaLms,




Ulvi MUUrsepp

Tartu Linnavalitsus
Tartu City Government
TapTyckan [opoackasa Ynpasa

Kommentaar

Minu meelest on vdga oluline olnud keelekiimbluse
oskusteabe Eestisse toomine ilelildse.

Traditsiooniline ~ grammatikareeglite  ja  sénade
meeldejéitmine keelebppena on visa lubama enda kérvale
muid tegevusi. Keelekimblusprogramm on aidanud
avardada arusaama eesti keele Gpetamisest ja dppimisest —
eestikeelt saab 6petada ka muul moel, selmetlasta opilastel
kddndeloppe ja astme-vahelduslikke muutevorme pdhe
Oppida. Arvan, eton aeg pakkuda keelekiimblusprogrammi
saavutusi ning kiimbluspohimétteid aktiivsemalt ka eesti
Oppekeelega koolidesse.

Keelektimblusprogrammist on soovijatel olnud véimalus
Oppida reaalset, tulemusteni ja méédetavate saavutusteni
viivat koostééd ning Uht organisatsiooni ja vérgustiku
efektiivse  toimimise eeldust - info vahetamist ja
uuendamist.

Keelektimblusprogrammis ~ osalemine  on  olnud
arengumootor ka isiklikus  plaanis.  Tuleb endale
tunnistada, et  puutusin  keelekiimblusprogrammi
koolitustel taas lle viimase 16 aasta Idhemalt kokku vene
keelt emakeelena kénelevate eestimaalastega. Senised
kokkupuuted olid olnud pégusad lksteisest méédumised
kaubanduskeskustes, tanklates, ameti-asutustes voi lihtsalt
tdnaval. Istusime rihmatéédes Gimber laua ning rédkisime
koolist, 6petajatest, keelest - nii eesti kui ka vene keelest;
kénelesime igapdevaelust ja vdiliendasime seda, mida
tunneme. See viimane oli isedranis téhtis. Selle 6ppimise
kdigus (sedagi on vaja dppida) tunnustasime harjutamise
ajal Uksteist inimestena ja tegime seda eesti keeles, niinagu
igaliks seda parasjagu oskas.

Keelektimblusprogrammi  koolitustest osavétt avardas
minu arusaama integratsioonist.

Comments

| believe that bringing language immersion know-how to
Estonia has been very important in the first place.

Language instruction in the form of the traditional
memorization of rules of grammar and words is slow to
acceptotheractivities alongsideit. Thelanguageimmersion
program has helped to broaden the understanding of
teaching and study of the Estonian language — it has
become clear that Estonian can be taught in other ways
than just having children memorize declensional endings
and forms of consonantal gradation. | think it is time to
start a more active introduction of the achievement of the
language immersion program and principles of immersion
in Estonian language schools.

Those interested in the process have been able to learn from
the language immersion program about true cooperation
that brings results and measurable achievements, as well
as one of the preconditions for the effective functioning of
any organization or network — the exchange and updating
of information.

Participation in the language immersion program has also
been a developmental engine for me personally. | must
admit that at the language immersion program training
sessions | came in close contact with Estonians that speak
Russian as their mother tongue for the first time in 16 years.
Previous contacts had been limited to fleeting passings in
shopping centres, service stations, administrative agencies
or on the street. Now we sat around worktables and talked
about schools, teachers, languages, and about Estonian
and Russian; we talked about everyday life and expressed
our feelings. The latter was especially important. By
learning to acknowledge (this too needs to be learned), we
acknowledged each other as people during the exercises
and did so in Estonian, as well as each of us could speak it.

Participation in the language immersion program training
sessions expanded my understanding of integration.

KoOMMeHTapunm

Ha Mol 8327190 cywecmeeHHeIM [8n18emcs
pacnpocmpareHue 8 IcmoHUU UHGopmMayuu ob onsime
soobuye.

TPAaduUYUOHHOe 3anOMUHAHue NPasusl  pammamuru
U €108 NpU U3yYeHUU A3bIKa N0380/1Aem 3aHUMAmbCA
A36IKOM  UHaye. [Ipoepamma  A36IK0B020  NO2PYKeHUS
nomoena pacwupumes NOHUMAHUE O NPenoddsaHuu u
U3yHeHUU 3CMOHCKO20 A3bIKA — €20 MOXHO Npenodasdme
U Nno-Opy2oMy, NO36OJIAA  YYEHUKAM  3aNOMUHAMb
OKOHYAHUS CKIIOHEHUU U U3MEeHSIOUUECs (hopMbl CJI08.
Jymato, 4mo  pesysibmamel U NpUHYUNGI A3bIKOBO20
NOZPYXeHUS HYXHO akmueHee pacnpocmpdHame U 8
SCMOHCKUX WKO/AX.

Y xenarowux 6el1a 803MOXHOCMb NOCMUYL PeabHO
U pesynibmamugHoO Memood cosmecmHol pabomel, a
makxe npeumywecmso 3¢gekmusHeix delicmauti 00HoU
0peaHu3ayuu u yenol cemu — 0bmeH uHgopmayued u ee
06HO8/1eHUE.

Yyacmue 8 npoepamme cmano MOMOPOM pAzsumus
U 8 7u4HOM nsiaHe. Hado npusHame, Ymo Ha Kypcax
ewe pas 3a nocsiedHue 16 sem 61U3K0 CONPUKOCHYIAck
C  2080PAWUMU  NO-PYCCKU  3CMOHO3EMeNbUAMU.
[pexHut onbim 06WEHUA C HUMU bblal HeOOIbWIUM, 8
OCHOBHOM 8 MOP208bIX UEHMPAx, Ha 6eH303anpaskax, 8
yupex0eHUsX UIu NPOCMo Ha ynuye. Ha 3aHamusax mol
2080pUIU O WKOJIE, yHUMensax, A3bike, KK O PYCCKOM,
Mak U 3CMOHCKOM, 2080pUIU O NOBCEOHEBHOU KU3HU, O
mom, Ymo 4yscmayem. VimeHHO nociedHee 6el1o 0YeHsb
cywecmeeHHeiM. Bo 8pems ynpaxHeHUU Mel NpU3HAsanu
Opye 8 Opyze TUYHOCMb, 0e/IAIU MO NO-3CMOHCKU, KMO
KaK ymerl.

Yuacmue 8 kypcax 06y4eHus pacuiupusio Moe NOHUMAHue
06 UHMezpayuu.




_ - : # Kuno Rooba
Tapa valla nimel kinnitan, et meie g

Tapa Vallavalitsus

koostéd  Keelekiimbluskeskusega on olnud Tapa Municipality
aastaid vdga tdine. Hiliskeeleklimbluse rakenda-

mine Tapa Vene Glmnaasiumis ei ole ldinud alati nii,

nagu soovinuks kool véi vallavalitsus.

Tanackas BonoctHasa Ynpasa

Madrkimisvddirseks pean keskuse julgustavat ja informatiivset rolli,
mis on olnud toeks nii koolile, lapsevanematele kui ka omavalitsu-
sele. Paljuski tdnu keskuse tééle véime Gelda, et keelektimblus Tapal
toimib.

[ can confirm in the name of the Tapa

rural municipality that our cooperation with

the Language Immersion Center has been very
work-intensive for years. The implementation of
late language immersion in the Tapa Russian

Secondary School has not always progressed as the
school or the rural municipality government would
have wished.

| consider the encouraging and informative
role of the Center in supporting the
school, the parents and also the local
government to be noteworthy. To a
great extent, it is thanks to the work
of the Center that we can say that
language immersion in Tapa is

Om umeHu 8osocmu
Tana nodmaepxdato, Ymo Hawe
compyoHu4ecmso ¢ LleHmpom A36IKk08020 No2pyxeHus 6biio
0YeHb yCnewHbIM. BHeOpeHuUe N030He20 A3bIKOBO2O NOPYKEHUSA 8

Tanackol Pycckol dUMHA3uu Wio He 8ce20a mak, Kak Xomesock

) successful.
66l LWKOJTe U/TU BOIOCMHOU ynpase.

LleHmp 8cee0a okasbisan HEoOXo0UMYIo NOOOEDXKY, Uepar
3aMemHyIo UHOPMAMUBHYIO POJib, YMO HECOMHEHHO
NOMO02asI0 KK WKOe, MAK U pooumenam, a makxe
ynpase. MoxHo ckazams, ymo  61a200apA
yeunuam LleHmpa A3bIko80e nozpyxeHue 8

Tana dedicmeyem.
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Rahvusvahelised
partnerid
1998-2007

Kanada Rahvusvahelise Arengu Agentuur (CIDA) —
programmi Uks algataja ja Kanada-poolne rahastaja
Toronto  Koolivalitsus ~ (TDSB) -  Haridus-  ja
Teadusministeeriumi pikaajaline partner; programmi
Uks algatajaid; asutus, mille kaudu Kanada Eesti
keelekiimblusprogrammis osales

Euroopa Liidu Phare programm - hiliskeelekiimbluse
programmi laienemise pohiline rahastaja

Soome Kooliamet - programmi Soome-poolne
rahastaja.

Vaasa Ulikool - asutus, mille kaudu Soome Eesti
keelekiimblusprogrammis osales

Madalmaade saatkond -  Keelekiimbluskeskuse
veebilehe ja suhtekorraldusplaani koostamise rahastaja
Ameerika Uhendriikide saatkond — lasteaedadele
moeldud éppevara rahastaja

Kataloonia Haridusministeerium - keelekimblus-
kogemuste vahendaja koolitustel ja konverentsidel
CLIL-i rahvusvaheline konsortsium — partner 2008. aasta
rahvusvahelise konverentsi korraldamisel

International
partners
1998-2007

Canadian International Development Agency (CIDA) —
one of the initiators of the program and its financer on
the Canadian side

Toronto District School Board (TDSB) - long-time
partner of the Ministry of Education and Research, one
of the initiators of the program, the institution through
which Canada participated in the Estonian language
immersion program

European Union Phare Program — the main financer of
expansion of the late language immersion program
Finnish National Board of Education — financer of the
program on the Finnish side

Vaasa University — institution through which Finland
participated in the Estonian language immersion
program

Netherlands Embassy - financer of the Language
Immersion Centre website and the compilation of the
PR plan

United States Embassy — financer of teaching materials
intended for kindergartens

Catalan Ministry of Education - intermediary for
language immersion experiences at trainings and
conferences

CLIL International Consortium — partner for the
organization of the international conference in 2008

3apybexHble
napTHEP®H
1998-2007

KaHagckoe AreHCTBO  MEXAYHapOAHOrO  pasBUTHA
(CIDA) - oaunH 13 co3patenein NPOrpamMmbl, OKasblBaeT
GMHAHCOBYI0 MOMOLLb

YnpaeneHve WKon ropoaa TopoHTo (TDSB) — aaBHWM
naptHep MuHMCTepcTBa 00pa3oBaHva U HayKu;
OfMH W3 co3faTeneit Nporpammbl; yupexaeHune, npu
nocpefHUYecTBe KOTOPOrO B MPOrpaMmMe y4yacTByeT
KaHafCKadA CTOpPOHa

[porpamma Phare EBponeickoro cot3a — okasblBaeT
OCHOBHYIO QMHAHCOBYIO MOAAEPXKKY MO PacCLIMPEHUIO
NpPOrpammbl MO3AHENO A3bIKOBOTO MOrPYKEHNA
[enapTameHT WwKkon GUHNAHAMN — OKa3bIBAET NMPOrpam-
Me GVHAHCOBYIO NOALEPXKKY

YHumeepcuteT Baaca — yupexaeHue, npvi NocpeaHn-
yecTBe KOTOPOrO B MPOrpamme y4yacTByeT QUHCKas
CTOPOHa

[MoconbcTBO Koponesctsa HugepnaHaoB — GuHaHcW-
pOBano co3paHve VHTepHeT-caiiTa LleHTpa A3bIKoBoro
MOrPyKeHUA 1 Pas3paboTKy MnaHa Mo CBA3AM C
06LeCTBEHHOCTHIO

[NoconbctBo  CoeamHeHHbIX  LLUTatoB  Amepukn  —
GUHAHCKMPOBANO pPa3paboTKy yuebHbIX MaTepUanos ans
[EeTCKNX CaoB

MuHMCTEPCTBO 0OPa30BaHVs KatanoHumn — naptHep no
0bMeHy OMbITOM Ha Kypcax 1 KoHGepeHLmaxX
MexgyHapogHbit koHcopumym CLIL — mapTHep mo
opraHM3aummn  MexayHapomHon koHdepeHumn 2008
roga
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Valiskogemused

Kanada

lIma Kanada partnerite toeta ei oleks Eesti keelekimb-
lusprogramm seda nagu, mis ta praegu on. Koolitused,
Oppevara ekspertiis, juhtimisanaltts ja - tugi — need
on peamised marksénad, millest Kanada puhul rdakida
saame, peale selle palju inimlikku soojust ja tuge, maistmist
ja kaasamétlemist ning rédmustamist Uhise edu Ule.

Soome

Just Soome kolleegid on kanadalaste kérval olnud
need, kelle juures oleme 6ppimas kainud. On ju Soome
keelekiimblusprogramm geograafilises méttes Eestile
|ahim. Eesti keelekimblejad on kdinud nii Soome
lasteaedades kui ka koolides - alati on sdrasiimsed
opetajad ja koolijuhid oma kogemusi jaganud ning
ettepanekuid teinud.

Euroopa Liit

Tanu Euroopa Liidu Phare programmi rahalisele toele
oli véimalik juurutada mahukat ja sisteemset hiliskeele-
kimblusprogrammi. Varase keelekimbluse juurutamise
kogemust kasutades koostati projekt, mille rahastamise
kaudu sai keelekiimblusprogramm oma perre juurde 20
kooli.

Marimaa

Meie head s6brad marid olid need, kellele saime oma
kogemust edasi andma hakata. Kanadalt ja Soomelt
opitut rakendasime ja arendasime Eestis piisavalt
hasti — olnuks patt need teadmised endale jatta.
Mari 6petajate ja koolijuhtide koolitused, dppereisid
ning seminarid andsid Marimaal kohalikku mari keelt
Opetavatele Opetajatele joudu ja indu oma t66d teha
ning tulemustesse uskuda.

Kataloonia

Kataloonias (Barcelona lahitimbruses) elab hispaania- ja
katalaanikeelne kogukond. Tutvusime keeledpetusega
oludes, kus kuni 80% opilastest on sisserdndajate
jareltulijad, kellel puudub Uhine suhtluskeel, dpetajad ei
oska aga laste emakeelt. Uhiseks keeleks saab opetatav
katalaani keel. Kataloonia Opetajad volusid meid
entusiasmi, siiruse ja inimliku soojusega iga Opilase
vastu ning oskusega leida iga hoolealusega kontakt just
katalaani keeles.

Lati

Lati kolleegid tutvustasid kakskeelse 6ppimise ja
Opetamise mudelit, mille toel valmistatakse pohikooli
|6petajaid  ette ldtikeelseks glmnaasiumiastmeks.
Lati kolleegide kogemused ja esimesed riigieksamite
tulemused kinnitavad keelekiimbluse tugevust ning
selle olulisust laste mitmekilgses arengus.

Foreign
Experience

Canada

Without the support of our Canadian partners, the
Estonian language immersion program would not be
what it is today. Training, learning resource expertise,
management analysis and support — these are the
keywords regarding Canadian assistance, in addition to
a lot of personal warmth and support, understanding
and involvement and rejoicing about our common
success.

Finland

Alongside our Canadian colleagues, it has been our
Finnish colleagues who have taught us the most.
After all, in a geographical sense the Finnish language
immersion program is closest to Estonia. Participants in
the Estonian language immersion program have visited
Finnish kindergartens and schools — their cheerful
teachers and school administrators have always
shared their experiences with us and made useful
suggestions.

European Union

Thanks to the financial support of the European Union
Phare program, it was possible to introduce a large-
scale and systematic late language immersion program
in Estonia. A project was compiled on the basis of the
experience gained during the introduction of early
language immersion, as a result of which 20 schools
were added to the family of the language immersion
program.

Mari El

Our good friends, the Maris, were the first ones to whom
we were able to pass on our experiences. We have
achieved good results by applying and developing what
we learned from Canada and Finland in Estonia - we
are happy to share our knowledge to others. Training,
study trips and seminars provided with our help for Mari
teachers and school administrators inspired teachers
teaching in Mari language to continue their work and
believe in the results.



Catalonia

Catalonia (the vicinity of Barcelona) is inhabited by
Spanish-speaking and Catalan-speaking communities.
We became familiar with the process of teaching a
language in conditions where 80% of the students are
the descendants of immigrants and lack a common
language of communication, while the teachers do
not speak the children’s native language. The Catalan
language taught to the children becomes theircommon
language. The Catalonian teachers charmed us with
their enthusiasm, sincerity and personal warmth with
which they relate to each student, and their ability to
find contact with every student, and the fact that they
do soin Catalan.

Latvia

Our Latvian colleagues have introduced a bilingual
study and teaching model that is used to prepare basic
school graduates for Latvian language instruction at the
secondary school level. The experiences of our Latvian
colleagues and the results of the first state examinations
confirm the strengths of language immersion and its
importance in the diversified development of children.

3apybekHbIN
OMbIT

KaHaga

bes nomowm mnapTHepoB u3 KaHagbl 3CTOHCKaA
MpOorpamma A3bIKOBOrO MOrPyXeHA He bbina bbl Takow,
Kakol aAgnAeTcA cenyac. Kypcbl obyueHus, akcnepTunsa
y4ebHbIX MOCOobUI, aHann3 PyKoBOACTBA U MOAAEPKKa
— BOT Ta MOMOLLb, KOTOPYIO MPefOCTaBUAM KaHaACKMe
konnerv. Kpome TOro, OHWM MpPOABUAM  6OsbLIOE
yefioBeyeckoe Temno, MOHUMAaHWE U eaviHOMBICAVE,
pafoBanunch oblemy ycnexy.

OuHAAHAWA

[NapannenbHo ¢ KaHaaCKUMIA KOSieramm Ham nomoranv
1 GUHCKIE, Yy KOTOPbIX Mbl TaKxe yUuance. Beab MMeHHO
dVHCKaA NpOorpaMma A3bIKOBOrO NOrPYKeHMA ABNAETCA
B reorpaduyeckom cmbicne camoli 6nvskonm ans
SCTOHUW. DCTOHCKME CMELMANNCTbl HEe pa3 nocellanu
fetckve cagbl v wkonsl OUHAAHAWY, TAe yuuTena v
PYKOBOAUTENN LIKOJ C PAOCTbIO AEMIUINCH OMbITOM
BHOCWIIV MPEANOKEHWA.

EBponeiickmi coto3

bnarogapAa duHaHCOBOW Mmopaepxke MPOrpaMmbl
Phare EC ctano BO3MOXHbIM BHefpeHue OoMblIow
M CUCTEMHOW MpPOrpaMmbl MO3AHEro  A3bIKOBOrO
norpy»keHua. VIcnonb3ya onbiT BHEAPEHVA NPOrpamMmb
PaHHEro A3bIKOBOrO MOrPYyKeHWs, Obln  cocTaBneH
MPOEKT,  dMHAHCMPOBaHME  KOTOPOTO  MO3BOMNMO
NPNCOeaMHUTLCA K Mporpamme etde 20 WKonam.

Mapuiickana Pecnybnika

CBOW OMBIT Mbl HaYanu NepeaasaTb HaLWVIM MapUACKM
[py3bAM. XOPOLWO YCBOMB W Pa3BMB B JCTOHMM OMbIT
KaHagbl v OUHNAHAMKM, Henb3A ObINO He MOAeNUTbCA
UM C ApyrvMn. Kypcel obydeHua pna yuutenei u
pykoBoautener wkon  Mapuiickolr  Pecnyonuku,
yyebHble MOe3AKV M CeMMHapbl NPUAANA MapUACKM
KOMeram Cvn v BOOAYLWEBUAN VX Ha paboTy v Bepy B
pe3ynbrar.

KaTanoHus
B KatanoHun (Bokpyr bapcenoHbl) »KMBYT nioau,
rOBOPALME KaK Ha UCMaHCKOM, TaK ¥ Ha KaTamoHCKOM

A3blke. TaM  Mbl  MO3HAKOMWAUCb C  YCIOBUAMM
npernodaBaHnA  A3blka, npuyem, 80%  yyalimxca
ABMIAIOTCA BbIXOALAMWU M3 MEepeceNnBLUNXCA Clofa W3
LpYyrnx CTpaH cemen. Y aeter OTCYTCTBYET eNHbIN A3blK
OOLLEeHVA, yUUTENA Ke HE BNAAEIOT UX POAHBIM A3bIKOM.
TakuM  efuHbIM A3bIKOM AO/MKEH CTaTb M3y4Yaemblit
KaTanoHCKMM  A3blK. TaMOLIHWE YuuTens mopasuiv
HaC CBOWM 3HTY3Ma3MOM, NMPAMOTON 1 YeTOBEYECKM
TEMNJIOM, C KOTOPbIM OHM OTHOCATCA K KaXKAOMY YUEHUKY,
a TaKxke OMbITOM HaXOAWTb KOHTAKT C KaxAbiM pebeHKoM
MMEHHO Ha KaTa/lOHCKOM A3blKe.

J1aTBMA

JlaTbllCKMe Komnery MO3HaKOMWUIM Hac C MOJESbIO
n3yyeHna 7 O6yHeHMF| ABYA3bIYNIO, 6naronapﬂ
KOTOpOMy B OCHOBHOW LLIKOME rOTOBAT YYE€HUKOB OnA
npoaoIXKeHnAa yqe6b\ B J1aTbILUCKOA3bIYHbIX TMMHa3nNAX.
OnbIT  NaTBUNCKUX Konner wu pe3yﬂbTaTb\ NnepsBbiX
rOCYAapCTBEHHbIX 3K3aMEHOB ellle pa3 MNoATBepPAMIN
MPOYHOCTb U 3HaYeHME A3bIKOBOIrO TrOrpyXeHna B
Pa3HOCTOPOHHEM Pa3BUTUN ﬂ,eTe\;L




Vastutusala

- Keelekiimblusprogrammi juhtimine ja arendamine
- Opetajate, Gppejoudude, lasteaedade ja

koolide juhtkondade ning haridusametnike
koolitamine ja néustamine

- Koolitusmaterjalide koostamine ja valjaandmine

- Oppevara koostamine ja véljaandmine

- Teadusuuringute koordineerimine

- Kogemuste vahetamine kodu- ja valismaa
partneritega

- Avalikkuse informeerimine

Areas of
responsibility

Management and development of the language
immersion program

Training and counseling of teachers, faculty members,
administrations of kindergartens and schools, as well as
education officials

Compiling and publishing teacher-training materials
Compiling and publishing teaching materials
Coordinating research

Exchanging experiences with domestic and foreign
partners

Informing the public

Cohepol
OTBETCTBEHHOCTW

PyKoBOACTBO M pa3BMTME MPOrpaMmbl A3bIKOBOrO

NorpyKeHuns
ObydyeHne U1 KOHCYNBTMPOBAHWE  yuuTenei,

npenoaasaTenen U pykoBoAWTENen AETCKUX CadoB W
WKOJ, @ TaKXe YMHOBHIMKOB Chepbl 06pa3oBaHms
CocTtaBneHme 1 m3gaHvie yyebHbIX MaTepranoB Ans
KypCOB nepeobyyeHns

CocTaBneHme 1 n3gaHme yuebHbIX MaTepranos
KoopanHauma HayuYHbIX MCCneoBaHNM

ObmMeH OMbITOM C MECTHbIMM U 3apyOeXKHbIMM

napTHepamm
VIHdopmmnpoBaHue 0bLLeCTBEHHOCTY




Valikuvoimalused

Eestis on  keelekimblusprogrammiga  véimalik
lituda kolmel tasandil: varase keelekimbluse
puhul kahel viimasel lasteaia-aastal voi 1. klassis
ning hiliskeelekiimbluse korral 6. klassis. Praegu on
programmiga liitunud 24 lasteaeda ja 30 péhikooli voi
gumnaasiumi.

Varase keelekiimbluse programmis épetatakse alguses
koiki Oppeaineid taielikult eesti keeles. Vene keele
tunnid algavad 2. klassi teisel poolaastal. Vene keele
osatahtsus O6ppekeelena suureneb jark-jargult, kuni
moodustab 6. klassis 44%. Kuuendal 6ppeaastal toimub
44% Oppest eesti ja 44% vene keeles, 12% Oppest aga
kolmandas keeles.

Hiliskeelekiimbluse korral on 6. klass Uleminekuaste,
kus Uksnes 33% Oppest on eesti keeles. 7. ja 8. klassis
suureneb eesti keeles Opitavate ainete osakaal 76
protsendini  Oppekavast, Ulejaanud  24% Oppest
holmavad vene keel kui emakeel ja voorkeel. 9. klassis
moodustavad eesti keel ja eesti keeles dpitavad ained
60% 6ppekava mahust.

Opilased valitakse programmi eeskétt vanemate
sooviavalduste laekumise jarjekorra alusel.

Varane keelekiimblus/Early immersion/
PaHHee A3bIKoBOE MorpyeHvie

90

Options

In Estonia, it is possible to join the language immersion
program at three levels: in case of early language
immersion the program can be joined during the last
two years of kindergarten or in first grade, and in case of
late language immersion the program can be joined in
the 6th grade. Currently 24 kindergartens and 30 basic
or secondary schools have joined the program.

In the early language immersion program, all subjects
start out being taught entirely in Estonian. Russian
language classes start in the second half of second
grade. The ratio of the Russian language as a study
language increases gradually, until it forms 44% in the
6th grade. In the sixth grade, 44% of study takes place in
Estonian and 44% in Russian, while 12% of study takes
place in a third language.

In case of late language immersion, the 6th grade is
the transition stage, where only 33% of studies will be
conducted in Estonian. In the 7th and 8th grade, the
ratio of subject taught in Estonian increased to 76% of
the curriculum, the remaining 24% includes the Russian
language as a native language and foreign language. In
the 9th grade, the study of Estonian and subjects taught
in Estonian form 60% of the curriculum.

Students are chosen for the program based primarily on
the order that the parents’applications are received.

Hiline keelekimblus/Late immersion/
[No3aHee A3bIKOBOE MOrpyKeHue

100
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BO3MOMHOCTW
BbIOOPA

B OCTOHWMM MOAKNOUMTECA K MPOrpamme  A3bIKOBOrO
NOrPYXEHVA MOXHO Ha Tpex ypoBHaAx: K nporpamme
PaHHEro  MOrpyXeHWA C  MNpeanociefgHero  ropa
00yYeHWA B AETCKOM Cajly MM C MEPBOrO Kacca WKOMbI,
K Mporpamme No3AHero Norpy<eHuns — C LWecToro Knacca
WKOMbI. Ha cerogHa K nporpamme npucoeanHUnnch 24
netcaga 1 30 rMHa3uUi N OCHOBHbIX LLUKOJT.

Mpy obyyeHUV MO MpOrpamMme PaHHEro A3bIKOBOTO
Norpy»KeH1A Bce NpeameTbl B MOIHOM 0Bbeme 13yyatoTca
Ha 3CTOHCKOM A3blke. CO BTOPOro NONyroAnsa BO BTOPOM
KNacCe HaumMHAeTCA M3ydeHre NMPEeAMETOB Ha PYCCKOM
A3blke. [lonA pycckoro A3blka B KauecTse A3blka 0byyeHwA
MOCTOAHHO PACTET 1 B LUECTOM Kacce gocTunraeT 44%. Ha
wecTtom rofy obyyeHus 44% NpeaMeTOB MPenoaaeTcs
Ha SCTOHCKOM A3blKe, 44% - Ha PycCckom A3bike, 12% - Ha
TPeTbeM A3bIKE.

Mpn obyyeHUn Mo Mporpamme MO3AHErO A3bIKOBOrO
NOrpyKeHnA 6 KnacC ABMAETCA MNEPEXOAHbIM, rae
33% npenmeToB MPenofaeTcA Ha 3CTOHCKOM A3blKe.
B 7 1 8 knaccax [onA 3CTOHCKOTO A3blka B KayecTse
A3blka 0Oy4yeHWA Bo3pacTaeT Ao /6%. OcTanbHble 24%
NPVXOAATCA Ha PYCCKUI U KaKOW-NIMOO TPETWiA A3bIK. B 9
Knacce oA NpeaMeToB, MPenoAaBaeMblX Ha SCTOHCKOM
A3bIKE, N YPOKOB 3CTOHCKOIO A3blka cocTasnaeT 60% ot
obLiero obbema yyebHo NporpamMmbl.

[na yyebbl Mo MporpaMmMe yyvawmeca oTbupatoTca
NPeXae BCero Ha OCHOBAHWM 3aABMEHUA POAWTENEN B
NopsLIKE 0YepPeH.

Eesti keeles/In Estonian/Ha 3CTOHCKOM fA3bike
Vene keeles/In Russian/Ha pycckom fAsbike
Voorkeeles/In a Foreign Language/Ha nHocTpaHHOM A3bike
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Keelekimblus-
programmiga
liitunud lasteaiad
ja koolid

Kindergartens
and schools that
have joined the
language
Immersion
program

[leTckme caapl
N LWKOJbI
yUyacTBYyOLLME
B Mporpamme
A3bIKOBOTO
MOTPYXeH s

Varane keelekiimblusprogramm - 24 lasteaeda
The early language immersion program - 24
kindergartens

PaHHee A3bIKOBOE MOrpyKeHue - 24 eTCKMX
caga

Johvi lasteaed Kalevipoeg

Johvi lasteaed Sipsik

Kivioli linna lasteaed Kannike

Kohtla-Jarve lasteaed Kirju-Mirju

Kohtla-Jarve lasteaed Rukkilill

Kohtla-Jarve lasteaed Tuhkatriinu

Narva lasteaed Kirsike

Narva lasteaed Potsataja

Narva lasteaed Punamdtsike

Narva lasteaed Pdikene

Sillamée lasteaed Helepunased Purjed

Sillamée lasteaed Padsupesa

Tallinna Allika lasteaed

Tallinna Arbu lasteaed

Tallinna lasteaed Delfiin

Tallinna lasteaed Sinilill

Tallinna Loitsu lasteaed

Tallinna Mahtra lasteaed

Tallinna Muhu lasteaed

Tallinna Paasupesa lasteaed

Tallinna Vindi lasteaed

Tartu lasteaed Kelluke

Tartu lastepdevakodu Mémmik

Valga lasteaed Padsuke

Varane keelekiimblusprogramm - 14 kooli
The early language immersion program - 14
schools

PaHHee A3bIkoBOE Norpy<eHue - 14 wkos
JohviVene Gimnaasium

Kohtla-Jarve Vahtra Péhikool

Kohtla-Jarve Uhisgiimnaasium

Maardu GUmnaasium

Narva Humanitaarglimnaasium

Narva Kesklinna Gimnaasium

Narva Vanalinna Riigikool

Sinimae Péhikool

Tallinna Ldanemere GUmnaasium

Tallinna Mustamde Humanitaarglimnaasium
Tallinna Ranniku Gimnaasium

Tapa Vene GUmnaasium

Tartu Annelinna GUmnaasium

Valga Vene Glimnaasium

Hiline keelekiimblusprogramm - 20 kooli
The late language immersion program - 20
schools

[o3gHee A3bIkoBOE NOrpy»KeHue - 20 WwKon
Haapsalu Uldgiimnaasium

Karjamaa GUmnaasium

Kehra Glimnaasium

Kohtla-Jarve Kesklinna Gimnaasium

Kohtla-Jarve Slaavi Gimnaasium

Kohtla-Jarve Tammiku GUimnaasium

Lasnamde GUmnaasium

Narva Humanitaargimnaasium

Narva Joala Kool

Narva Pahklimae GUmnaasium

Narva Soldino Gimnaasium

Narva Vanalinna Riigikool

Parnu Hansagimnaasium

Sillamée Eesti Pohikool

Tallinna Humanitaargimnaasium

Tallinna Laagna GUmnaasium

Tallinna Mustjoe Gimnaasium

Tallinna Pae Glimnaasium

Tapa Vene GUmnaasium

Tartu Annelinna GUmnaasium



Laste arv Number of

keelekUmblus- children in

programmis the language
Immersion

1650

1034

134

2000 2001 2002 2003 2004

Yncno geten,
00y YAOLLIXCA
Mo NporpaMmme
A3bIKOBOIO
MOrPYKEeHNA

3947

3172

2552

2005 2006 2007



24“

Natalja Vergun
Narva Linnavalitsus

Narva City Government
Hapsckan [opoackan Ynpasa

Kommentaar

Keelektimblus on pdris  kindlasti muutunud  Eesti
haridussisteemi  lahutamatuks — osaks. ~ Selle  kéige
ilmekam téendus on programmiga liitunud lasteaedade
Jja koolide ning épetajate ja laste arv. 2007. aasta stigisel
on Narvas kiimblusprogrammi kaasatud 181 lasteaialast
(56%) ja 771 opilast (11,8%). Lisaks Narva Vanalinna
Riigikoolile, kus kimblevad koéik ©pilased, tédtatakse
keeleklimblusmetoodika jcrgi veel kahes varase ja neljas
hilise keelekiimbluse programmiga liitunud kools.

Kui  programmi  rakendamise algusaegadel oli vaja
vanematele teha selgitustood, vdhendada nende hirmusid
laste 6piedukuse pdrast, siis praegu on lapsevanemad
huvitatud sellest, et eestikeelne ainedpe laieneks. See
on Keelekiimbluskeskuse korraldatud koolituste otsene
kasu. Tdnu koolitustele on kasvanud éppeasutuste juht-
kondade ja Opetajate oskused ning julgus rakendada
keelekiimblusmeetodeid ja -vétteid ka tavadppes.

Comments

Language immersion has definitely become an integral
part of the Estonian educational system. The clearest
proof of this is the number of kindergartens and schools,
teachers and children that have joined the program. In the
fall of 2007, the immersion program in Narva included 181
kindergarten children (5.6%) and 771 students (11.8%). In
addition to the Narva Old Town State School, where all
the students participate in immersion, teaching is also
conducted according to language immersion methods in
two schools with early immersion programs and four with
late immersion programs.

If during the early years of the program it was necessary to
do explanatory work among the parents and to assuage
their fears about the learning achievements of their
children, then now parents are interested in the expansion
of Estonian language subject teaching. This is a direct
benefit of the training courses organized by the Language
Immersion Centre. Thanks to the training, the skills of
the administrative officials and teachers at educational
institutions have increased along with the confidence to
implement language immersion methods and techniques
in regular instruction.

KoOMMeHTapum

A13bIKOBOE NO2PYXKEHUE CMAo HEOMwsemMaemMoU Yacmeto
cucmemsl 06pasoaHus 8 IcmoHuu. CambiM  APKUM
noomeepxoeHUeM 3mMoMy  ABIAEMCA  KOUYeCmB0
demckux caoos, WKo/, yqumened U  YYAUUXCH,
npucoeduHugwuxcs k npoepamme. C oceHu 2007 200a 8
Hapse no npozpamme 3aHumMaiomca 181 8ocnumaHHUK
Odemcada (5,6%) u 771 ysawudica wkorel (11,8%). Kpome
BaHanuHHackol wkosbl, 20e no npoepamme obyyaromca
8Ce YYeHUKU, euwje 8 08yX WKOMAX UCNO/Ib3yemca
MemooUKa paHHe20 U 8 Yemeipex — N030He20 A3bIKOBO20
No2pyKeHUs.

Ecnu Ha HayanbHoM 3mane 8HEOPEHUA NPopaMMbl
C podumenamu nNpuxoousIoCs NPos8ooUMs  6OsTbUWIYIO
pasvACHUMENbHYIO  pabomy, 4Ymobel pacceasms  ux
ondaceHus NO CHUXeHUIO YposHs ycnegaemocmu demed,
Mo menepb OHU 3aUHMEPECOBAHbI 8 y8eludeHuU Yucaa
npeomMemos, Npenoo0asaemMblx Ha 3CMOHCKOM A3bIKe. IMOo
—34CJ1y2a KypCcos hepeobyyeHus, NposoouMbIX LieHmpom
A3bIK0B020  NOZpyxeHUs. bnazodapa um  noselcusca
NpogeccuoHanbHbIl yposeHs pykogooumerneti WK U
yqumernet, a Makxe 803pOCII0 XelaHue UCNo/b308amb
Memo0kl A36IK0B020 NO2PYKEHUA 8 0ObIYHbIX LUKOIAX.
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Programmi
juhtimine

2001. aastast on Keelekimbluskeskus todtanud
Haridus- ja Teadusministeeriumi jarelevalve all
ministeeriumi ja Mitte-eestlaste Integratsiooni
Sihtasutuse lepingu alusel. Keskus on ks
sihtasutuse Uksustest. Keelekiimblusprogrammi
juhtorganiks  on  juhtkomitee.  Programmi
juhtkomitee eesmdrk on tagada lasteaedade
keelekiimblusprogrammi ning koolide varase ja

hilise keelekiimbluse tegevuste vastavus Eesti
haridus-, keele- ja integratsioonipoliitikale.

Management of
the program

Since 2001, the Language Immersion Centre
has worked under contract with the Ministry of
Education and Research and the Non-Estonians’
Integration Foundation under the supervision of
the Ministry. The Centre is one of the units of the
Foundation. The directing body of the Language
Immersion  Program is the management
committee. The goal of the program’s
management committee is to guarantee the
compliance of kindergarten language immersion
program and early and late language immersion
activities in the schools with Estonia’s education,
language and integration policies.

PYKOBOACTBO
NPOrpPamMmMmou

C 2001 roga LleHTp A3bIKOBOro MOrpy<eHua
pabotaeT MoA  KoHTponem  MuHWUCTepcTBa
00pa30BaHWA 1 HayK1 1 Ha OCHOBaHMWM JOroBOPa
mexgy MuHuctepcTtBom 1 LleneBbiM yupexzie-
HVEM VHTerpaLny HesCTOHLEB. LieHTp sBndeTca
OfHVM 13 oThenoB Llenesorro yupexgeHus.
PyKoBOAALMM OpraHOM MporpaMmel ABAAETCA
pyKoBOAALMIA KOMUTET. Ero Lenb — obecneymsatb
pPaboTy MpOorpamMmbl  A3bIKOBOMO  MOrpYyKEHMS
ONA OeTCKMX CafloB, MPOrpammbl PaHHEro U
Mo34Hero A3bIKOBOrO MOrpyKEHWA AnA KoM B
COOTBETCTBUM C A3bIKOBOW MOAUTUKOM DCTOHWUN,
a Take MOAUTUKOM B 06MacTu obpazoBaHua u
NHTErpaLyn.




PriceWaterhouseCoopers

Keelekiimblusprogrammide  juhtimine on olnud edukas tdnu
huvigruppide koostddle. Seni on  keelekiimblusprogrammide edu
tagamisel olnud oluline roll kanda juhtimisega seotud organite ja
koostdGpartnerite sisulisel koostdol — suur osa ettevalmistavast ja ellu-
viimise tegevustest on kantud vdiliste partnerite ja néunike toel.

The management of the language immersion
programme has been successful thanks to cooperation
among stakeholders. To date, a major determinant of success

has been the substantive nature of the cooperation between

organisations involved in leadership/management and
other partner groups or organisations. Many of the
preparatory and implementation activities were
conducted with the support of external partners
and aavisers.
YnpasneHue npoepammamu
A3bIKOBO2O NO2PYXeHUA BblI0 YCneulHbIM

61ae00apa compyoHU4eCcmsy C 3auHMEePecosaHHeIMU CMOPOHAMU U

epynnamu.
B meyeHue 8ce20 8pemeHU BAXHYIO pOJib 8 YChewHOCmuU npoepamm
A3bIKOBO20  NOZPYXEHUA — UMeso U umeem  coOepxamesibHoe
COMPYOHUYECMBO MEXOY BCEBOIMOXHLIMU OPeaHAMU YNpaseHus u
napmHépamu npoepammel, 20e 601bUWad Yacms NO020MOBUME Tb-
Holi U peanbHOU OesmesnibHOCMU 8en1dck Npu  NO00epxKKe
3apybexHelx NapMHEPO8 U COBEMHUKOB.



Eda Silberg

Mitte-eestlaste Integratsiooni Sihtasutus,
Haridusprogrammide Keskus
Non-Estonian’s Integration Foundation,

G e e g RS . ' Hea, kui su kérval on suurepdirased kolleegid, kelle
LLEHEBDG yypexaeHne nHTerpaynm He3CToHLUEes, . . . . . . . .
pddevus, eesmdrgistatus ja abivalmidus on eeskujuks ning

LleHTp 0bpa3oBatenbHbIX NPOrpamm
innustavaks jéuks.

Keelekiimbluskeskuse inimeste tugev meeskonnat6é ning Uksteisest
hoolimine on olnud ldbi aegade (iheks kindlaid programmi edukuse
aluseks. Keelekiimblusprogrammi on hdsti kavandatud ja juhitud, mis on
taganud selle pideva arengu ja jétkusuutlikkuse.

It's good to have wonderful colleagues by your side
whose competence, goal-orientation and helpfulness
are both an example and an inspiration.

Saatku teie tegemisi ikka 6pihimulised lapsed, toetavad dpetajad ja
moistvad lapsevanemad ning nende sdravad silmad!

The strong teamwork and mutual caring of the people at the
Language Immersion Centre have been one of the firm
bases for the success of the programme. The language
immersion programme is well planned and managed,

and this has guaranteed its constant development Xopouwlo,
Koeoda

mebs  okpyxarom
May all that you do be watched over by npekpacHele Kosuieeu,
Ybd KOMNEmMeHMHOCMb, Ueseycm-
PeMIEHHOCMb U XeldaHUe NOMOYb  CMAHOBAMCA NPUMEPOM U

and sustainability.

the sparking eyes of children eager
to learn, supportive teachers and
understanding parents! 800XHOBIAOM.

YmeHue delicmeosams 8 KoMaHoe u 3aboma opye o dpyee pabomHUKo8
LleHmpa A3bIK0B020 No2pyKeHuUs S8719emca 00HOU U3 OCHO8 ycnexa
npoepammel. OHa yMeno cocmassieHda, NpagusibHo Hanpasssemcs,

umo 2apaHmupyem el NOCMOAHHOe pazgumue.

[lycmb 8awy desmesnbHOCMb CONPOBOXIAM NLIMJIUBLIE
YYEHUKU, noddepxugarujue ee nedazoeu U
NoHUMaroWue pooumesnu, Ux 2opAujue

2a3d.



Programmi
noukogu ja/voi
juhtkomitee
lilkmed aastail
2000-2007
Members of
the program
supervisory
board and/or
management
committee in
2000-2007
YneHbl CoseTa
NPOrpammbl

N/ Vnwu
DYKOBOAALLErO
komuteTa B 2000-
2007 ropax

Haridus- ja Teadusministeeriumi esindajana
As representatives of the Ministry of
Education and Research

MNpencTaButeny MmHmcTepcTBa 06pa3oBa-
HWA 1 HayKN

Epp Rebane, HMi Uldhariduse osakonna juhataja,
hiliem HTMi hariduspoliitika néunik/Director of the
General Education Department at the Ministry, later
the Ministry’s Educational Policy Advisor/3aseaytotias
otgenom  oblero  06pa3oBaHMA  MUHWCTEPCTBa,
NO3AHee COBETHNK MUHWCTEPCTBA B 00NACTY MOMNTHIKM
obpazoBaHns

Juri Valge, HTMi keelepoliitika néunik/The Ministry’s
Language Policy Advisor/CoBeTHWK MWHUCTEPCTBA B
06/1aCTV A3bIKOBOW NONNUTHIKM

Jaak Viller*, HTMi keeleosakonna juhataja/Director of
the Language Department at the Ministry/3aBeaytoLui
OTAENOM A3blKa MUHUCTEPCTBA

Cilja Laud, HTMi rahvusvahemuste hariduse osakonna
juhataja/Director of the Department for National
Minority Education at the Ministry/3aBeaytoLlan
OTAENOM 00Pa30BaHWA HALMOHANbHBIX MEHbLWMHCTB
MUHUCTEPCTBA

Irene Ké&osaar*, HTMi rahvusvdhemuste hariduse
osakonna juhataja/Director of the Department for
National Minority Education atthe Ministry/3asegytoLias
oTAEeNOM 00Pa30BaHWA HALMOHaNbHbIX MEHbLWMHCTB
MUHUCTEPCTBA

Valispartnerite esindajana

As representatives of the foreign partners
lNpeactaBuTeni 3apybeXkHbIX MapTHEPOB
Hanna Autere, keelekimblusprojekti Soome-poolne
projektijuht/Finnish Project Manager for the Language
Immersion Project/Pykosoauntent NpoekTa Nporpammbl
A3bIKOBOTO MOTPYKeHNA C UHCKON CTOPOHbI

Peeter Mehisto, keelekiimblusprojekti Kanada-poolne
projektijuht/Canadian Project Managerforthe Language
Immersion Project/PykoBogunTent NpoeKTa NporpaMmbl
A3bIKOBOTO MOTPYKEHNA C KaHAACKON CTOPOHbI

Riigikogu kultuurikomisjoni esindajana

As representatives of the Riigikogu Cultural
Committee

[peacTaBuUTEN  KOMUCCUW MO KynbType
Punrnkory

Katrin Saks, Riigikogu kultuurikomisjoni aseesimees/
Vice-Chairman of the Riigikogu Culture Committee/

“29

3amecTuTeNb NpeacefaTens KOMUCCUM

Peeter Kreitzberg*, Riigikogu kultuurikomisjoni esi-
mees/Chairman of the Riigikogu Cultural Committee/
[Npencepatens kommccmm

Rahvastikuministri Buroo esindajana

As representatives of the Office of the
Minister of Nationalities

[peactasuTen bropo MMHMCTPa MO Aenam
HapoaoHaceneHna

Tanel Matlik, Rahvastikuministri ndunik/Adviser to the
Minister of Nationalities/CoBeTHMK MUHUCTPA

Natalia Vaino, Rahvastikuministri néunik/Adviser to the
Minister of Nationalities/CoBeTHUK MUHUCTPA

Ken Koort, Rahvastikuministri ndunik/Adviser to the
Minister of Nationalities/CoBeTHMK MUHUCTPA
Eva-Maria Asari*, Rahvastikuministri Biroo noéunik
/Adviser to the Office of the Minister of Nationalities/
COBETHVK MUHUCTPA

Mitte-eestlaste Integratsiooni SA esindajana
As representatives of the Non-Estonians'
Integration Foundation

ﬂpe,D,CTaBI/ITeJ'II/I Lle)'leBOI'O yypexaeHnAa
MHTErpaynn HesCToHUeB

Mati Luik, Mitte-eestlaste Integratsiooni SA juhataja/
Director of the Non-Estonians’ Integration Foundation/
3asegylowmin  LlenesbiM yupexpeHuem UHTerpaumum
HE3CTOHLIEB

Ave Harsing, ELi Phare eesti keele dppe programmi
koordineerija/Coordinator of the EU Phare Estonian
Language Study Program/KoopavHatop Mporpammbl
EBpocoto3a Phare no obyueHuio SCTOHCKOMY 5I3biKy.
Tanel Matlik*, Mitte-eestlaste Integratsiooni SA
juhataja/Director of the Non-Estonians’ Integration
Foundation/3aBenytownii  LlenesbiM — yupexaeHnem
VIHTErpaLmm He3CTOHLEB

Ida-Viru Maavalitsuse esindajana

As representatives of the East-Viru County
Government

MNpencrasutenu Mna-Bupyckoro yesma

Leo Raidma, Ida-Viru Maavalitsuse kultuuri- ja
haridusosakonna juhataja/Director of the Culture
and Education Department of the East-Viru County
Government/3aseAylolWwin - OTAGNOM  Ky/bTypbl 1
06pa30oBaHu1A ynpassl Mpa-Bupyckoro yesaa



30“

Kaarin Veinbergs*, Ida-Viru Maavalitsuse kultuuri-
ja haridusosakonna juhataja/Director of the Culture
and Education Department of the East-Viru County
Government/3aBefytoljad  OTAENOM  KylbTypbl U
obpa3zoBaHuA ynpassl Vga-Bupyckoro yesaa

Tallinna Haridusameti esindajana

As representatives of the Tallinn Board of
Education

[Npencrasutenu TaninHHCKOro
JenapTaMmeHTa 0bpa3oBaHyis

Erkki Piisang, Tallinna Haridusameti juhataja/Director
of the Tallinn Board of Education/3aBegytoLmit
TannyHHCKMM flenapTameHToM 06pa3oBaHua

Enn Kirsman, Tallinna Haridusameti juhataja/Director
of the Tallinn Board of Education/3aBegytowmit
TannvHHCKVM flenapTameHToM 06pa3oBaHua

Andres Pajula, Tallinna Haridusameti juhataja/Director
of the Tallinn Board of Education/3aBenytowuin
TanAMHHCKMM AenapTamMmeHToM 06pa3oBaHus

Natalja Lapikova*, Tallinna Haridusameti haridus-
korralduse  teenistuse  Uldhariduse  osakonna
vanemspetsialist/Senior Specialist, General Education
Department of the Education Organization Service of
the Tallinn Board of Education/Crapwuii cneuvanict
oTaena obuero obpasoBaHua Cayxbbl OpraHv3aumnmn
06pazoBaHus TanaMHHCKOro JenapTameHTa
obpa3zoBaHus

Koérgkoolide esindajana

As representatives of higher educational
institutions

[pencrasutenu By3oB

Mart Rannut, Tallinna Pedagoogikalikooli dotsent/
Assistant  Professor at the Tallinn Pedagogical
University/JoueHT  TananHHCKoro  [eparormyeckoro
yHVBEpCHTETA

Martin Ehala, Tallinna Ulikooli ild-ja rakenduslingvistika
oppetooli juhataja/Director of the General and Applied
Linguistics Chair at Tallinn University/3asegytowuii
Kadenpor obuen 1 NPUKNALHOW  NIMHIBUCTUKM
TanMHHCKOrO yHVBEPCHTETA

Katri Raik, Tartu Ulikooli haridusteaduskonna dekaan/
Dean of the Education Department at the University
of Tartu/[lekaH dakynbreTa obpasoBaHMA TapTycKoro
yHMBEPCUTETA

Annekatrin  Kaivapalu*, Tallinna Ulikooli eesti

filoloogia  osakonna  dotsent/Assistant  Professor
at the Department of Estonian Philology at Tallinn
University/[loLieHT oTAeneHna 3CTOHCKOW Guaonorum
TannMHHCKOro yHUBepcHTeTa

Hiie Asser*, Tartu Ulikooli pedagoogikaosakonna
lektor, Tartu Annelinna GUmnaasiumi éppealajuhataja/
Lecturer at the Pedagogical Department of the
University of Tartu, Director of Studies at Tartu Annelin-
na Gymnasium/flekTop  oTgeneHna  neaarorvku
TapTycKOro yHuBepCHTETa, 3aByY TapTyCKOM MMHa3nm
AHHENNHHA

Programmiga liitunud haridusasutuste
esindajana

As representative of the educational
institutions that have joined the program
MpeacTaBuTenb yUpeXkaeHnii 0bpasoBaHys,
NPUCOEAMHUBLLNXCA K MPOrpaMme

Valeri Novikov*, Tallinna Lddnemere GUmnaasiumi
direktor/Principal of Tallinn Lddnemere Gymnasium/
[IMpPEeKTOp TanANHHCKOM r’MMHasum J1asHemepe

Keelekiimblusprogrammi Lastevanemate
Liidu esindajana

As representative of the Association of
Immersion Parents

NpenctaButens Coto3a poauTenen
Y4HallMXCA Mo NPorpamMmme A3blIkOBOTroO
NOrpy>KeHrA

Lilia Fjodorova-Homtsenko*, MTU Keelekiimblus-
programmi Lapsevanemate Liit lige/Member of the
non-profit  organization Association of Immersion
Parents/MneH HO “Coto3 pogutenein yuawmxca mno
NpOorpamme A3bIKOBOrO MOrpyKeHnA"

Vene dppekeelega koolide esindajana

As representative of schools with Russian
language instruction

Hpe&CTaBVITeﬂb KO C PYCCKMM A3bIKOM
obyueHus

Sergei Teplov, Tartu Raadi GUmnaasiumi direktor, Tartu
Slaavi Gimnaasiumi 6ppealajuhataja/Principal of Tartu
Raadi Gymnasium, Director of Studies at Tartu Slavic
Gymnasium/[upeKkTop TapTycKom rumHasuv Paagw,
3aByY TapTycKow CNaBAHCKOW FMMHa3un

Mitte-eestlaste Integratsiooni SA
Keelekimbluskeskuse esindajana

As representatives of the Non-Estonians’
Integration Foundation Language Imersion
Centre

|_|p€)ZLCTaBI/ITeJ'II/I LleHTpa A3bIKOBOIo
MOrpy>KeHrA Ll,eneBoro yypexaeHva
MNHTErpaum HeSCTOHLEB

Irene Kaosaar, Mitte-eestlaste Integratsiooni SA
Keelekimbluskeskuse juhataja/Head of the Non-
Estonians'Integration Foundation Language Immersion
Centre/3aBefytoLian LIeHTPOM A3bIKOBOrO MOrpyKeHuA
LleneBoro yupexaeHna MHTerpaLmm HeSCTOHLEB

Natalja Mijalitsina*, Mitte-eestlaste Integratsiooni
SA Keelekiimbluskeskuse juhataja/Head of the Non-
Estonians'Integration Foundation Language Immersion
Centre/3aBenytowlan LIeHTPOM A3bIKOBOrO NOrpyKeHusA
LleneBoro yupexxaeHa MHTerpaLmn HeSCToHLEB

* ‘mdrgib kuulumist 2007. aastal moodutatud juhtkomiteesse/ denotes
membership in the management committee formed in 2007/ uneH
PyKOBOOAUIE20 KOMUMema, 06pasosarHozo 8 2007 200y



Ulevaade
keelekUmblus-
programmist

1990. aastate [6pp. Eesti on Ule viie aasta olnud iseseisev
rik, selgunud on vajadus muuta haridusststeemi.
Elu on muutunud, uues O6ppekavas (1996) on
tdhtsale kohale seatud Opilaste analtlsivéime ja
omaalgatuse suurendamine, aktiivsete dppemeetodite
kasutuselevott, arvutite ning Interneti kasutamine jom.
Kindla prioriteedina kélab vajadus tdhustada eesti keele
Opet vene Oppekeelega koolides, et tagada nende
koolide l6petajatele vordsed voimalused haridus- ja
tooturul eesti dppekeelega koolide I6petajatega.

1997. aastal lUkati pohikooli- ja gimnaasiumiseaduses
edasi vene oppekeelega koolide glimnaasiumiastme
eestikeelsele dppele Ulemineku tahtaega: Uleminekut
alustatakse hiljemalt 2007/2008. 6ppeaastal. Seadusega
seotud diskussioonid, erinevad eesti keele dpetamise
tohustamise katsetused Kohtla-Jarvel, Aseris, Tartus,
Tallinnas ja Kohilas suunasid motlema eesti keele kui
teise keele 6ppimise mudelitele ning Eesti valikutele.

1998. aasta juunikuus alustati Kanada Saatkonna Eesti
esinduse initsiatiivil arutelu keelekimblusmeetodi
rakendamise  véimalustest  Eestis. Sama  aasta
novembrikuus kutsusid Haridusministeerium ja Kanada
saatkonna esindus kokku Eesti erinevate huvirihmade
esindajad (6petajad, koolijuhid, haridusametnikud,
teadlased, 6ppejoud) ja eksperdid Kanadast ning
Soomest, et selgust saada keelekiimbluse olemusest
ja selle Eestis rakendamise véimalustest. Narva-Jéesuu
seminari  Uhisarutlustes jouti jareldusele, et Eestis
on otstarbekas rakendada varase keelekimbluse
programmi. Seminari péhimaterjalid esitati kogumikuna
tutvumiseks ja kaasamotlemiseks laiale ringile.

Kaks aastat moodus plaanimise, koolituste ja
metoodiliste materjalide ettevalmistuse tahe all. 2000.
aasta septembrist alustasid 132 &pilast neljas Eesti vene
oppekeelega koolis oma dpinguid varase keelekimb-
luse metoodika alusel. Neljast koolist sai peagi 7 ning

aastate jooksul on see arv kasvanud 14ni.

Programmi rakendamise algusaastast on Tartu
Ulikooli lektori Hiie Asseri eestvedamisel uuritud
keelekiimbluslaste pitulemusi. Tanu sellele saame vaita,
et keelekiimblusmetoodika on olnud téhus. Programmi
jargi 6ppivad lapsed on saavutanud riiklikus Gppekavas
ettendhtud teadmised koigis ainetes, omandades
kiiresti eesti keele vdga hea valdamise ning sdilitades
koérgel tasemel emakeeleoskuse.

Varase keelekimbluse programmi arendamine koolides
on selgelt esile toonud vajaduse keelekimblust
laiendada. Paljud lapsevanemad on soovinud intensiivse
keeledppe veelgi varasemat algust. Lapsevanemad,
kelle lapsed on juba teismeikka joudmas, on huvitatud,
et analoogse keeledppemudeli rakendamist alustataks
II'véi Il kooliastmes.

Arvestades Eesti ja teiste riikide kogemusi, kdivitati 2003.
aastal varase keelekimbluse programm lasteaedades
ja hilise keelekimbluse programm koolides (algab 6.
klassist). Valistoetuste abil saadi mélemad programmid
kiiresti kaima (lasteaedade programmi toetas Soome,
hilise keelekiimbluse programmi Euroopa Liit).

Programmi  seitsme  tegevusaasta  jooksul  on
programmi pidevalt arendatud ja seiratud. Suurt
tdhelepanu on poodratud erinevate sidusrihmade
koostoole, meeskonnatdole mitmel tasandil, dpetajate
koolitamisele ja noéustamisele, 6ppe- ja metoodiliste
materjalideloomiseleningaktiivsete dpetamismeetodite
juurutamisele.

Programmi rakendamise esimestel aastatel oli koolituse
pohiteema  keelekimblusmetoodika  pohimotted,
programmi arenedes on Keelekiimbluskeskus erinevate
partnerite toel pakkunud épetajatele ja koolijuhtidele
madrksa  laiemat  koolitust.  Mitmest  aktiivsest
kimblusopetajast ja koolijuhist on saanud keskuse
koolitajad, kes oma praktikas kogutud teadmisi teistega
jagavad.

Keelekimbluséppevara koostades on lahtutud riiklikust
Oppekavast ning arvestatud olemasolevat 6ppevara
ja selle rikastamise vajadusi. Koostajad on juhindunud
keelekiimbluskeskuse oppevaranéudeist, kus tahtsal
kohal on ainekeele omandamine ja 6ppeainete
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integratsioon, et opilased suudaksid 6pitavat maista,
korrastada, fakte motestada ning oma teadmisi-
arusaamu kones ja kirjas efektiivselt teistelegi edastada.
Oppevara toetab info leidmisel ja korrastamisel,
aitab opilasel genereerida ning hinnata igapaevaste
perekondlike ja Ghiskondlike probleemide lahendamise
véimalusi ning siduda uut infot juba olemasolevate
teadmistega. Tahtsal kohal on kultuurierinevused,
sallivus, vordsed véimalused ja lihtsa keele reeglid.

Keskuse kodulehe kaudu on 6ppevara koigile kdttesaa-
dav: erinevate dppeainete todlehed | ja Il kooliastmele,
pidevalt kasvav Il kooliastme tédlehtede hulk. Edaspidi
toetatakse materjalidegakaeestikeelsetglimnaasiumiopet.
Erinevatest allikastest tulnud tagasiside pohjal kasutavad
keelekiimblustodlehti ka kiimblusprogrammivalised eesti
ja vene éppekeelega koolid.

Koéige suurem rodm on Opilastest. Seitsme aasta
jooksul on nende arv peaaegu 30 korda suurenenud,
keelekiimblusprogramm onomakolmeallprogrammiga
muutunud haridusststeemi loomulikuks osaks. Liitunud
koolide ja lasteaedade arv on suurenenud iga aastaga.
Uuringute tulemused on ndidanud épilaste edukust,
lapsevanemate rahulolu ning Uhiskonna ootuste
taitumist.

Esimesed 75 sdravsilmset keelekiimblejat 6petasid
2007. aasta kevadel pohikooli. Heas eesti keeles radgi-
vad nad oma ootustest ja edasisest dpiteest. Valdavalt
jatkavad nad 6ppimist oma koolis oma Opetajatega.
Koolidele tdhendab see t6sist Ulesannet — korraldada
riiklikust  miinimumkohustusest  marksa suuremas
mahus ainedpetust eesti keeles. Koolid on selleks valmis
ja 2007. aasta sugis toob keelekimblusprogrammi
esimesed glimnasistid.

Lastevanemate aktiivsust ja rahulolu naitab see, et
2005. aastal loodi MTU Keelekiimblusprogrammi
Lastevanemate Liit (KLL). Lapsevanemad kogunevad
regulaarselt, et arutada programmi toetamise vajadusi
ja voimalusi ning programmi arendamise tksikktsimusi.
2007. ja 2008. aasta tegevustest on olulisemad oma
ajalehe vdljaandmine, programmi astumist toetav
valireklaam ja infovoldikud, interaktiivne 6ppevara
lasteaedadele ja | kooliastmele. Valiti 2007. aasta
kimblusopetaja, kelleks sai Erika Kalmus Kohtla-Jarve
Uhisgtimnaasiumist.
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Keelekimblusprogramm on olnud edukas.
Edukuse taga on paljude partnerite koostoo.
Kdll on kohalikud omavalitsused toetanud jou ja
noéuga, kil Haridus- ja Teadusministeerium oma
tunnustuse ja keelekimblusépilaste kohamaksumuse
erikoefitsiendiga, kull valispartnerid (Soome, Kanada,
USA, Holland, Euroopa Liit) oma asjatundmise ja
kaasamotlemisega. Koik see on toonud edu.

Edu kohustab. Loppemas on aasta 2007, erilist
tdhelepanu pooratakse eestikeelsele 6ppele vene
oppekeelega koolide glimnaasiumiastmes. See seab ka
keelekiimblusprogrammile uued tilesanded. Uhelt poolt
tdhendab see vajadust viia keelekimblusprogramm
Oppe ja kasvatuse tasemes allahindlust tegemata
suurema hulga lasteni ning toetada
glmnaasiumiastmesse  joudnud  keelekiimblejate
edasist eestikeelset Opiteed, teiselt poolt tuleb pakkuda
keelekiimbluskogemuste tuge neile koolidele, kus
eestikeelse dppe juurutamisel esimesi samme tehakse.
Keelekiimblusprogrammis osalejad on olnud alati
valmis oma rééme jagama ning muutuste nimel
téotama ja kaasa métlema. Edutegureid on palju, nagu
on ka ootusi ja uusi Ulesandeid.

Overview of
the language
immersion
program

The end of the 1990s. Estonia has been an independent
country for over five years, and the need to change the
educational system has become increasingly apparent.
Life is changing, the new curriculum (1996) prioritizes
the fostering of students’ capacity for analysis and their
initiative, the employment of active teaching methods,
the use of computers and the Internet, etc. One definite
priority is the need to intensify the teaching of Estonian
in schools where instruction is in Russian, in order to
guarantee that the graduates of these schools have
equal opportunities on the education and labour
market with students who have graduated from
Estonian language schools.

In 1997, the Basic Schools and Gymnasiums Act
postponed the deadline for the transition of Russian
language upper secondary level education to Estonian
language instruction: the transition was to start
during the 2007/2008 academic year at the latest. The
discussions related to the law, various attempts to
make the teaching of Estonian more effective in Kohtla-
Jérve, Aseri, Tartu, Tallinn and Kohila turned thoughts to
models for teaching Estonian as a second language and
to Estonia’s choices.

In June 1998, a discussion about the possibilities for
employing language immersion methods in Estonia was
started at the initiative of the Estonian Representation of
the Canadian Embassy. In November of the same year,
the Ministry of Education and the Canadian Embassy
called together the representatives of various Estonian
interest groups (teachers, school principals, education
officials, scientists, faculty members) and experts from
Canada and Finland in order to clarify the nature of
language immersion and the possibilities for employing
it in Estonia. In a collective discussion at the Narva-
Jéesuu seminar, a conclusion was reached that it was

practical to implement an early language immersion
program in Estonia. The basic materials of the seminar
were presented to a wider circle as a compendium for
familiarization and as food for thought.

Two vyears elapsed during the planning, training, and
preparation of methodical materials. In September
2000, 132 students in four of Estonia’s Russian language
schools started their studies based on early language
immersion methods. The four schools soon became
seven, and over the years the number has increased to
14.

Since the beginning of the implementation of the
program, the study results of the language immersion
students have been examined under the leadership of
Hiie Asser, a lecturer at the University of Tartu. As a result,
we can state that the language immersion methods
have been effective. The children studying in the
program have achieved the knowledge specified in the
state curriculum in all subjects, have quickly acquired
very good proficiency in the Estonian language, and
maintained their native language proficiency at a high
level.

The development of the early language immersion
program in the schools has clearly highlighted the need
to expand language immersion. Many parents have
wished to start intensive language studies even earlier.
Parents,whose children are already becoming teenagers,
are interested in a similar language instruction model
being implemented at levels [l and IIl.

Taking the experience of Estonia and other countries
into account, an early language immersion program
was started in kindergartens and a late language
immersion program in schools (starting in 6th grade) in
2003. With the help of foreign support, both programs
were quickly implemented (the kindergarten program
was supported by Finland, the late language immersion
program by the European Union).

During the seven years that the program has operated,
it has constantly developed and been monitored. Great
attention has been paid to the cooperation of various
associated groups, to teamwork at different levels,
to teacher training and counseling, to the creation of
study and methodical materials, and to the introduction



of active teaching methods.

During the first years of implementing the program,
the main training topic was the principles of language
immersion methods. As the program developed, the
Language Immersion Center has provided considerably
broader training to teachers and school principals with
the help of various partners. Several active language
immersion teachers and school principals have
become trainers at the Centre and share with others
the knowledge they have gained in practice.

The language immersion teaching materials are based
on the state curriculum and they take into account
existing learning resources and the need to enrich
them. The compilers are guided by the learning
resource requirements of the Language Immersion
Centre, which focus on the acquisition of the subject
language and integration of the study subject, so that
students are able to comprehend and arrange study
material, interpret facts and effectively communicate
their knowledge and notions to others in speech and
writing. The teaching resources support finding and
arranging information, help students to generate
and evaluate the possibilities for resolving everyday
family- or society-related problems and to connect
new information with existing knowledge. Cultural
differences, tolerance, equal opportunities and rules of
simple language are stressed.

The teaching resources are available to everyone on
the Centre’s website, including worksheets for various
subjects at levels | and Il a constantly increasing
number of worksheets for level II. In the future,
materials will also be provided for Estonian language
gymnasium studies. Based on feedback from various
sources, language immersion worksheets are also used
in Estonian and Russian language schools outside the
immersion program.

The greatest joy is the students. During the seven
years, their number has increased almost 30 times and
the language immersion program with its three sub-
programs has become a natural part of the education
system. The number of schools and kindergartens
that take part in the program has increased every year.
Research results have demonstrated the achievements
of the students, the satisfaction of the parents and the
fulfillment of the society’s expectations.

The first 75 bright-eyed language immersion students
graduated from basic school in the spring of 2007. In
good Estonian, they spoke about their expectations
and future educational paths. The majority will continue
their studies in their own school with their own teachers.
For the schools, this means a serious assignment — to
organize subject teaching in Estonian in considerably
larger volumes than required by the state minimum.
The schools are prepared to meet this challenge and
the fall of 2007 will bring the first gymnasium students
into the language immersion program.

The initiative and satisfaction of the parents is
demonstrated by the non-profit organization
Association of Immersion Parents established in 2005.
The parents meet regularly to discuss the needs and
opportunities to support the program, as well as
individual issues related to the development of the
program.The mostimportant activitiesin 2007 and 2008
are the publication of their own newspaper, outdoor
advertising and informational brochures supporting
the establishment of the program, interactive teaching
resources for kindergartens and level I. Erika Kalmus
from the Kohtla-Jarve United Gymnasium was chosen
as the Immersion Teacher for 2007.

The language immersion program has been successful.
The success is based on the cooperation of many
partners. The local governments have provided material
assistance and advice, the Ministry of Education and
Research its recognition and a special coefficient for
the place cost of language immersion students, foreign
partners (Finland, Canada, USA, the Netherlands, the
European Union) their expertise and counsel. All this
has resulted in success.

Success obligates. 2007 is ending and special attention
is being paid to Estonian language instruction in Russian
language schools at the upper secondary school level.
This also sets new goals for the language immersion
program. On the one hand, it is necessay to bring the
language immersion program to a greater number
of children without making compromises in the
instruction or training and to support the subsequent
Estonian language educational path of the language
immersion students that have reached the gymnasium
level. On the other hand, support will need to be
provided in the field of language immersion instruction
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to schools where the introduction of Estonian language
instruction is taking its first steps. The participants
in language immersion programs have always been
willing to share their positive experiences and to work
and contribute ideas in the name of change. There
are many contributing factors to success, as well as
expectations and new assignments.
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O630p
NPOrpaMmbl
A3bIKOBOIO
NOrPYyXeHWA

KoHew 1990-x rofoB. 3cToHuA yxe Gonee nATv neT
ABNAETCA HE3aBUCKMbBIM FOCYAApPCTBOM, CTana fAcHa
HEOOXOAVMMOCTb  PedopMbl  CUCTEMbBI  0OPa30BaHUA.
/I3MeHnnach XM3Hb, B HOBOW YyuebHOW nporpamme
(1996) BakHOe MecCTO OTBeEHO  MOBbILEHMIO
CNOCOBHOCTM  aHanM3a W WHULMATMBLI  YYaLyxcA,
VCMOMNB30BaHMIO AaKTUBHbIX METOAOB 00YUEHWS, YMEHMIO
NoNb30BaTbCA KOMMblOTEPOM, pabote B MHTepHeTe
¥ MHOTOMY APYromy. pUOPUTETHBIM HaNpaBaeHem
CTaHOBUTCA MOBbILWEHNE SGGEKTUBHOCTU MpenofaBa-
HWA SCTOHCKOTO A3blKa B PYCCKMX LUKOMAX C Lenblo
obecneyeHA PaBHbIX BO3MOXXHOCTEN 1A BbIMYCKHUKOB
Ha pbIHKe TpyAa 1 0bpa3oBaHuA.

B 1997 rogy 6bina BHeceHa mMompaBka B 3akoH 0O
OCHOBHOW WKOMAE W TWMMHA3WK, COMIacHO KOTOPOW
CPOK Mepexofia MMMHA3NYeCKMX KaCcCoB PYCCKMUX
LWKON Ha SCTOHCKMI A3blK 00yUeHNa Obln NepeHeceH Ha
2007/2008 yyebHblii rof. CBA3aHHbIE C 3TOM MOMPaBKOM
AVICKYCCUM, PA3AVYHbIE SKCMePUMEHTbI MO MOBbILLEHNIO
YPOBHA MPenoAaBaHnA 3CTOHCKOrO A3blka B LIKOMax
Koxtna-Apee, Asepw, Tapty, TannuHHa w  Koxwna
3acTaBuAM  3adymMaTbCA O MOAENAX npenofaBaHuA
SCTOHCKOTO Kak BTOPOro A3blka ¥ O BblOOpaXx, CTOALLMX
nepen SCTOHWEN.

B uoHe 1998 roga no wWHMLMATMBE 3CTOHCKOrO
npeLCcTaBUTENbCTBA NPV MNOCONbCTBE KaHaabl Havanoch
o0CyK[ieHne  BO3MOXHOCTEV  BHe[peHus  MeTofda
A3bIKOBOTO MOrPy»KeHnA B ICTOHUM. B HOABpE TOro xe
rofia no npurnawenunio MmuH1cTepcTBa 0bpa3osaHma 1
npeAcTaBUTeNbCTBA MOCOMBbCTBA KaHaabl cobpanmch
NPeACTaBUTENN Pa3INYHBIX 3aUHTEPECOBAHHbBIX Py
SCTOHMN (yunTensa, PyKOBOAMTENN LWKOS, YMHOBHUKM
chepbl 00pa3oBaHWA, YydyeHble, Mpenopasaten) wu
3KcnepTbl 13 KaHaabl U OuHAAHAUKW, YTOObI 06CYANTD
CYLIHOCTb A3bIKOBOIO MOMPYXXEHWA 1 BO3MOXHOCTY €ro

npumeHeHnsa B SCToHMN. COBPaBLIMECA Ha CeMMUHap B
YcTb-HapBe mpuwav K BbiBOAY, YTO B ICTOHUM
HeoOXOAVMO BHEAPATb MPOrPaMmMy PaHHETO A3bIKOBOTO
norpyxeHua. COOPHUK BbIPAOOTaHHBIX Ha CemMuHape
OCHOBHbIX MaTepuanoB Obll  PacnpPoCTpaHeH [AnA
03HaKOMJIEHUA 1 MPOPABOTKN.

B TeueHme AByx Nocnegyowmx neT Obiv NOArOTOBEHbI
nnaHbl, Matepvansl No nepecbyyeHunto n metoavike. C
ceHTAbpA 2000 ropa 132 yyeHwKa YeTblpex PYyCCKMxX
WKON DCTOHMM Hadyanu yueby no MeToAvKe PaHHero
A3bIKOBOrO  MOrPy»KEHWMA.  3aTeM  3TOT  MeToaA
PacnpoOCTPaHWAM yxe B CemMn LWKoMax, a uepes
HEeCKOMbKO NET B BEHaALATH.

C nepBoro ropa BHeApeHWA MPOrpammbl M3yyanachb
ycneBaemMoCTb  YYalUMXCA  KIaCCOB  A3bIKOBOrO
NOrpyeHua Noj PyKOBOACTBOM JIEKTOPa TapTycKoro
yHUBepcuTeTa Xuie Accepw, bnarogapsa Yemy MoXem
yTBEPXAaTb, YTO MeTOAMKa A3bIKOBOTO MOrpyKeHWA
6bina 3hdeKTVBHON. Ydalumeca nomyynnn xopoliue
3HaHMA MO BCeM MpeameTaM, MnpedycMOTPEHHbIM
roCyfapCTBEHHOW MPOrpammol, ObICTPO MPUOOpPeTA
HaBbIKM YCBOEHUA SCTOHCKOrO A3blKa, COXPaHWB Mpw
3TOM Ha BbICOKOM YPOBHE BflafieHNE POAHbBIM A3bIKOM.

PasBuTvie B WKOMax MPOrpammbl PaHHEro A3bIKOBOrO
NOrpy>keHNA  ACHO  0003HAUMNO  HEOOXOAMMOCTb
paclmMpeHna 3Toro  MmeToda. MHorne  poautenw
V3bABMAM »KENMaHWe HauyaTb WHTEHCKMBHOE obyyeHue
A3bIKY eLlje paHbLue, T.e. co Il nan [l wKkonbHoM CTyneHn.

Y4uTbiBasA OMNbIT ICTOHWMM 1 Apyrux cTpaH, B 2003 roay
nporpaMma pPaHHero A3bIKOBOTO MOrpyxeHuns Obina
BHefpeHa B AeTCKMX Cafax, a B WKonax (HaumHaa ¢ 6
Knacca) - nporpaMMa  MO34HEro  A3bIKOBOro
norpy»keHus. bnarogapa nogaepke 13-3a pybexa obe
nporpammbl NoyuMav beICTpoe passuTrie (Mporpamme
ANA fAeTcKux cafoB nomorna OuHNAHAWA, NO3AHero
A3bIKOBOTO MOrpyxeHnsa — Esponeiickuii cotos).

B TeueHWe cemu NeT nporpamma  MOCTOAHHO
pa3sMBanacb W Habnioganach. bonblioe BHMMaHWe
YOENANnoCb COTPYAHWYECTBY PasNUHbIX CBA3YIOLLMX
rpynn, pabote

B KOMaHAe Ha pasHbiX YPOBHAX, MepeodyyeHuto
yumTenen U KOHCynbTalMAM, CO3[aHWI0  yuebHO-
METOMYECKVX MaTepWanoB, a TaKkKe BHeApPeHuto

AKTVBHBIX METOAOB OOyUeHUs.

B nepsble roabl BHeAPEHMA MPOrpaMmbl OCHOBHOW
TEMOW KypCOB MepeobyyeHua Obiav  NpUHLMMLI
METOAMKYM A3BIKOBOTO MOTPYXeHWd, B nocnenytouie
rogbl LleHTp nmpu  noppepkke MapTHEPOB  CMOT
NPefoCTaBUTb  YUMTENAM U PYKOBOAUTENAM  LUKOS
6onee  WMPOKylD — MporpammMy  nepeocbyyeHus.
HekoTopble  Havbonee — aKkTWBHble — yuyutens u
PYKOBOAUTENM LLIKOS

CTanu npernofaBatenamy  KypcoB MepeodyyeHus,
[1enAcb HaKOMNEHHbIM NPAKTNYECKAM OMbITOM.

Mo co3paHumM  yuebHbIX MOCOOUI  UCXOAWMAN 13
rOCYAapCTBEHHON yUebHOIM NMporpaMmbl C YUETOM YiKe
VMEIOWNXCA  MaTepuanoB U HEOOXOAMMOCTM WX
oborateHus. ABTOpbI PYKOBOACTBOBANNCH
TpeboBaHvAMY  LleHTpa A3BIKOBOTO MOTpyXeHus K
yyebHbIM MocobuamM, rae OfHO W3 MepBbiX MecT
OTBOAMIOCH YCBOEHWMIO A3blKa MPeaMeTa 1 MHTerpaLmum
yUebHbIX MPEAMETOB, YTOBbI yUaLLMeCs MOV NMOHUMATb
M3y4yaembli  MaTepuan,  pasbupatbca B Hew,
OCMbIC/IMBaTb GaKThl, a TakKe [OXOAUMBO W3faraTb
JPYTVIM CBOM 3HaHWA KaK YCTHO, TakK M MUCbMEHHO.
YyebHble NOCOOMA MOMOralT HaxXOXAEHMIO 1 OTOopY
MHOOPMAL|MK, OLIEHNBAHWIO KaXKAOAHEBHbIX
XKV3HEHHBIX MPOBIEM U MOWCKY VX PELUEHWI, a TaKKe
CBA3M HOBOW WMHOOPMALMU C  YXKE UMEIOLMMACA
3HaHWAMK. 3aMETHOE MECTO  3aHMMAOT  Pasnuns
KynbTyp, TEPNMMOCTb, PaBHble BO3MOXHOCTY 1 NMpasi/ia
NPOCTOThI A3bIKA.

YuebHble nocobus  pasmellieHbl  Ha - [JOMallHel
CTpaHuuke LleHTpa B WHTepHeTe, uTO [Jenaer wux
[OCTYMHBIMU ANA KaxKAOoro: paboure ANCTbl MO PasHbIM
npeavetam ana | 1 Il WKonbHOM CTyneHu, NOCTOAHHO
nononHaemble pabouve nuctol ansa Il wkonbHow
CTyneHw. B panbHewwem matepuvansl GyayT 4OCTYMHbI U
ONA YYaLUMXCA TVMHA3MYECKMX KNACCOB SCTOHCKMX
WKoM. M3 pasfnyHbIX MCTOYHMKOB W3BECTHO, YTO
pabouvie NUCTbl A3LIKOBOrO MOTPYKEHMA WUCMOMb3yIoT
yJalLmeca 0BblUHbBIX SCTOHCKIIX U PYCCKUX WKON.

Camyto 6oMbLUYIO PafoCTb AOCTaBAAT YueHUKM. 3a
ceMb NeT Mx ymcno Bo3pocno B 30 pas. Nporpamma
A3bIKOBOFO MOFPYXEHWA CO CBOUMW TpemsA MOANpPO-
rpaMMamy CTana HeOTbeMSIEMOV YaCTblo CUCTEMbI
06pazoBaHuA. C KaxabM rOAOM PaCcTeT YMCIO LWKOM 1
[eTCKVX CafioB, MPUCOEAVHMBLLMXCA K Mporpamme.



VlccnenoBaHyst  yCneBaemoCTV  MOKa3blBaloT —yCrexm
yuyalluxcs,  YAOBNETBOPEHHOCTb  poauTenein
NCMONHEHVE Hafex ] obLlecTBa.

[lepBble 75  BbIMYCKHUMKOB  KNAcCOB  A3bIKOBOTO
MOrPY>KEHMA OKOHUMIM OCHOBHY!O LKoY BecHom 2007
roga. O csoem Oygyllem v panbHenleln yyebe oHu
FOBOPAT Ha XOPOLIeM SCTOHCKOM A3blke. BonbLUMHCTBO
M3 HUX MPOAO/KAIOT YUUTbCA B CBOEM e LUKOMe y
NpexHVX yuutenen. [leped WKoNaMu 3TO  CTaBWT
CepbesHylo 3ajadyy — OpraHv30BaTb ObyueHMe Ha
SCTOHCKOM A3blke B OOMblieM MacliTabe, yem 3TOro
TpebyeT rocynapcteeHHas nporpamma. LLkonbl K 3Tomy
rotoBbl. C oceHn 2007 rofa obyyeHne Ha SCTOHCKOM
A3blKe BBOAMTCA B MNVIMHa3MUYeCKMX Knaccax.

AKTVBHOCTb M YAOBMETBOPEHHOCTb  POAWTENeN
noKasbiBaeT ToT dakT, uto B 2005 rogy 6bi1o co3paHo
HepoxongHoe — obbegnHeHve — «Colo3  poguTenel
YUaLLMXCA KNACcCOB A3bIKOBOrO MOrpyx<eHuA». Pogutenn
COBVPAIOTCA PETYAAPHO 1 0BCYKAAtOT HEOOXOANMOCTU
¥ BO3MOXHOCTV MOAAEPKKM NPOrpammbl, BONPOCH ee
passutnAa. M3 npaHoB Ha 2007 wn 2008 rogbl
BKHENWVMM  ABNAIOTCA: M3AaHME CBOEeW rasetbl U
MHPOPMALVOHHbBIX  MPOCMEKTOB,  PacnpoCTpaHeHue
peknambl B MOAAEPXKKY MpPOrpammbl, — Co3aaHue
VIHTEPAKTUBHBIX YUYebHbIX MOCOOUI ANA AETCKVX CafoB
1 | wkonbHoM cTyneHn. B 2007 romy 6bin 13bpaH
Yyutenb roga Mo Nporpamme A3bIKOBOTO MOMPYXeHNA.
Mm ctana Spuka Kanmyc n3 Koxtna-Apseckor ObLyei
TMMHa3NK.

[Mporpamma A3bIKOBOIO MOrpYyKeHWA Oblfla YCrnewHow.
3a 3TUM YCMEXOM CTOUT COTPYAHWUYECTBO CO MHOTVMM
napTHepamu. OpraHbl  MECTHOTO — CamoymnpaBieHus
OKa3blBaloT MOMOUWb CBOMMW CWUMAaMU W COBETaMK,
MuHUCTEPCTBO  00pa3oBaHWA UM Hayku  CBOUM
MpU3HaHWEM W BBEAEHWEM 0CODOro KodddULneHTa
onathl  y4ebHOro MecCTa, 3apybexHble MapTHepS
(OuHNaHanA, KaHapa, CLUA, TonnaHams, EBponelickuin
COl03) CBOMM OMBbITOM U eAvHOMbICAvEeM. Bce 310
MPUHECO YCMEX.

Ho ycnex u o6A3biBaeT. 3akaHuvBaetca 2007 rog,
ocoboe BHMMaHWE YAENAeTCA nepexody Ha obyueHue
Ha 3CTOHCKOM A3blKE TMMHA3MYeCKMX KNacCoB PYCCKMX
WKOM. ITO CTaBUT Meped MPOrpamMmol A3bIKOBOTO
NorpykeHna Hosble 3agaun. C OfHOW CTOPOHbI, 3TO

03HayaeT HeobXOAMMOCTb [JOBefeHVe Mporpammbl
A3bIKOBOTO MOrPY»KEHNA 10 BO3MOXHO OOJIbLIErO Ynca
YUaLLWXCH, He [enas Mpu 3TOM HUKaKMX CKUIOK,
NOAAEPXKKY AafbHeNWero obyuyeHus Ha 3CTOHCKOM
A3bIKE BbIMYCKHVKOB KIaCCOB A3bIKOBOTO MOrPyKEHA B
rMMHasnyeckux — knaccax. C  Apyro  CTOPOHbI,
HEO6XOAMMO OKa3aTb MOMOLLb TEM LIKOMaM, KOTopble
[leNaloT nepsble LWark B nepexoje Ha obyyeHue Ha
3CTOHCKOM A3blKe. YUaCTHMKM MPOrpaMmMbl A3bIKOBOTO
MOrpy>KEHNS BCErAa rOTOBbl MOAENNUTHCS PAAOCTbIO,
paboTaTh BO MMA PEGOPMBI U COBMECTHO Pa3MbILLAATL.
(DaKTOPOB yCrexa Takke MHOTO, Kak Hafex/ v HOBbIX
3afauy.

“35



36“

Eha Karus
Kohtla-Jarve Linnavalitsus
Kohtla-Jarve City Government
[opoackas Ynpasa Koxtna-ipse

Intervjuu

Mida on andnud sulle koostdd Keele-
kimbluskeskusega?

Koost6é on andnud teadmisi keelekiimblusprogrammist
ja kindlustunnet t66ks lasteaedade  keelekiimblus-
rihmadega meie linnas; véimalust alati péérduda
keelekiimbluskeskuse tddtajate poole, kui on probleem,
mis puudutab keeleklimblusrihmade t66d; huvitavaid
koolitusvéimalusi: seminare, konverentse ...

Milliseid ~ tundeid on  keelekiimblus-
programm sinus tekitanud?

Siiani kull positiivseid. Tulemused on eriti head juhul,
kui toimib jdrjepidev liikumine keelekiimblusriihmast
keelekiimblusklassi.

Mis teeb rahutuks?

Veidi probleeme on dpetajatega. Sooviks avada linna
lasteaedades veel uusi riihmi, kuid raske on leida sobivaid
Opetajaid.

Mida soovid veel lisada?
Keelektimblusprogramm peaks jédtkuma ja laienema.
Tegelikult on palju lapsevanemaid, kes soovivad panna
oma lapse keelektimblusrihma.

Vdga-vdga positiivne on selle programmi puhul asjaolu,
et t66d alustavad dpetajad saavad kohe Idbida koolituse
ning et koolitused on ette ndhtud ka asutuse juhtkonnale
Jja teistele lastega tegelevatele té6tajatele (5petajaabidele,
muusika- ja liikumisopetajaile). See tdhendab, et kdik
asjaosalised on koolitatud ning t66 sujub tavaliselt
ladusalt.

Interview

What have you gained from your cooperation
with the Language Immersion Centre?

The cooperation has provided knowledge about the
language immersion program and a sense of security
for working with the kindergarten language immersion
groups in our city. | also have the opportunity to turn to the
employees of the Language Immersion Centre if there is a
problem related to the work of the language immersion
groups. Furthermore, | have gained interesting training
opportunities: seminars, conferences, etc.

What feelings has the language immersion
program evoked in your case?

To date, only positive ones. The results are especially good
if the children progress from a kindergarten language
immersion group to a language immersion class in school.

Is there anything about the program that
makes you uneasy?

There have been small problems related to teachers. |
would like to open new groups in the city’s kindergartens,
but itis difficult to find suitable teachers.

What else would you like to add?

The language immersion program must continue and
expand. There are many parents who would like to put
their children in language immersions groups.

What is very, very positive about this program is that the
teachers who start work in language immersion are
immediately trained, and training is also planned for the
administration of the institutions involved, as well as
other employees who deal with the children (teachers’
aides, music and physical education teachers). This means
that all the stakeholders are trained and the work usually
progresses smoothly.

VIHTepBbIo

Yto pana Tebe coBMmecTHad pabota C
LleHTpOM A3bIKOBOrO MOrpyKEHNA?

OHa nosHakomuna MeHA C npogpammod, dana
y8epeHHOCmb 8  pabome ¢ 2pynnamu  S36IK08020
nozpyxeHus 0emckux cado8 Hauieeo 20podd, U, eciu
BO3HUK/IA  KAKas-mo  npobrema, 803MOXHOCMb 8
Ji0boe 8pemsa obpamumsca K pabomHukam LleHmpa,
BO3MOXHOCMb  y4ACMUS 8 Kypcax nepeobyqeHus,
CeMUHapax u KoHghepeHUUsX.

Kakve uyBCTBa BO3HMKIW Y TebA B CBA3N C
NPOrpPamMmmon?

J]o cux nop - nonoxumesnsHble. Pesynismamel
6ydym 0CObEHHO XOpowiue, eciu Coxpa-
HUMCA NpeemMcmeeHHOCMeb, K020d 80CNU-
MAHHUKU 0emcaco8ckux epynn A36IKO8020
nozpyxeHus npodosxam y4eby 8 Knaccax
A3bIKOBO2O NOPYKEHUSA.

Yto becnokounT?

Ecme npobriemel ¢ yqumenamu. Xomesnoce bbl OMKpbime
dononHUMeseHble epynnsl 8 demcadax, HO MpyoHO
Hatmu NOOX00AWUX NeOA20208.

Yr0 elle xoTena bbl [00aBUTL?

[poepanmmy A36IK08020 NOPYKEHUA HYKHO NPOOOIIKAMS,
OHa Oo/XHa  pacwupamecs. MHoeue podumenu
xomesnu 66l omoame c8oux demetl 8 2pynnel A3bIKOBO2O
NO2PYKeHUSA.

OuyeHb NOIOXUMETbHbIM MOMEHMOM ABMIAEMCA MO,
Umo HayuHalowue nedadzoeu cpdsy NPOXooAm Kypcel
nepeobyyeHus, KypCbl NPOBOOAMCA U 014 pykogooumerneti
yupexoeHud, u 0714 Opy2ux Cneyuanucmos, pabomaroujux
€ 0embMU (NOMOWHUKOB yyumerel, Nedazo208 My3bIKU U
pUMMUKU). Mo 3Hayum, 4mo 8ce obyyeHsl, U paboma
uoem CAaxeHHo.
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Keelekimblus-
keskuse
strateegiline plaan
aastail 2004-2008

Strateegiline plaan on loodud koost66s partneritega
ja kinnitatud Mitte-eestlaste Integratsiooni Sihtasutuse
noukogus 6. mail 2004. Keelekimblusprogrammi
arendades  juhindutakse  sellest  plaanist  ning
arvestatakse plaani uuendamise vajadust.

Pohieesmark: keelekiimblus on haridus-
ststeemi lahutamatu osa.

Strateegiline siht 1

On vilja tootatud rahastamisskeem, mis tagab téhusa
ja pusiva toetuse keskusele kui programmi arendajale
ning lasteaedadele ja koolidele kui programmi
rakendajatele.

Analltsida keelekimblusrihma/-klassi  6ppekava
koha maksumust varase ja hilise keelekimbluse
programmis, néustada Haridus- ja Teadusministeeriumi
ning kohalikke omavalitsusi programmis osalevate
lasteaedade ja koolide rahastusaluste valjatootamisel.

Tootada valja Keelekimbluskeskuse toodete ja
teenuste kulupohised hinnad (nt 6ppematerjalide
koostamine, dpetajate tdienduskoolitus).

Strateegiline siht 2

Sidusrihmad toetavad programmi ning rakendavad
oma ressursse selle juhtimisel, arendamisel ja
elluviimisel.

+ Koostada kommunikatsioonistrateegia, mida viiakse
ellu sidusrihmadega.

- Tootada vdlja strateegiad, mis aitavad suurendada
eesti- ja muukeelse elanikkonna toetust programmile.

- Todtada vdlja meetmed huvirihmade aktiivseks
kaasamiseks programmi plaanimise ja hindamise
protsessi.

« Koostods kiimbluslasteaedade ja -koolidega arendada
valja programmi elluviimist, arengut ning laienemist
toetav vorgustik.

Strateegiline siht 3
Programmi  ladusaks
tugiststeemid.
Tootada valja kimbluslasteaedade ja -koolide
toetamise strateegiad programmi ellurakendamisega
seotud muutuste juhtimiseks.
Luua kiumblusspetsiifiliste ainekavade ja 6ppe-
materjalide valjatodtamise ning levitamise sisteem.
« Koos sidusrihmadega tagada kérgharidus- ja teiste
institutsioonide voéime jagada keskuse kohustusi
kiimblusmetoodikat valdavate 6petajate koolitamisel.
« Koos sidusrihmadega té6tada valja 6petajate toole
varbamise ja t6ol hoidmise strateegiad.

toimimiseks  on  loodud

Strateegiline siht 4
Keskusel on programmi laienemisjargsete teenuste ja
tookorralduse plaan alates 2008. aastast.

Kavandada keskuse kui keelekimblusprogrammi
arengut toetava Uksuse Ulesanded ja koht avalike
haridusasutuste ststeemis.

- Tootada vdlja Uleminekustrateegia valistoetusteta
toimetulekuks.

Strateegiline siht 5

Programmi juhtimine ja arendamine pdhineb seirel
ning hindamisel.

« Luua programmi seireststeem.

- Koostada (tellitavate) teadusuuringute kava.

Strateegiline siht 6
Keskus on rahvusvaheliselt tunnustatud partner
keelekiimbluse alal.

Sélmida  mitmepoolseid  koostookokkuleppeid
programmi juurutamiseks teistes maades.

Hallata ja levitada oskusteavet rahvusvahelisel
tasandil.

Strategic plan for
the Language
Immersion Centre
for 2004-2008

The following plan, which was developed in partnership
with a wide range of stakeholders, was approved by
the Integration Foundation’s Steering Committee on
6 May 2004. Committee members include the Minister
of Education and Research, as well as the Minister of
Population Affairs. This plan drives immersion program
development.

Purpose: Language immersion is an integral
part of the education system.

Strategic Goal 1

A funding model is in place for the effective and
stable support of the Centre in immersion program
development, and in kindergartens and schools offering
immersion programs.

« Analyse the per student costs of late and early
immersion programs: advise the Ministry of Education
and Research and local governments on the
development of a funding formula for the immersion
program.

- Determine cost-recovery prices for Centre products
and services (e.g., development of teaching materials,
in-service training of teachers).

Strategic Goal 2

Stakeholders support the immersion program and
contribute resources to its management, development
and implementation.

« Develop a communications strategy to be delivered in
partnership with stakeholders.

-Develop strategies forincreasing supportforimmersion
among Russian and Estonian-speakers.

- Develop mechanisms for actively involving
stakeholders in program planning and evaluation.

« Work with kindergartens and schools experienced
in immersion in order to build a network to support



program development  and

expansion.

implementation,

Strategic Goal 3

Support systems ensuring smooth program operations
are in place.

-Develop strategies to supportimmersion kindergartens
and schools in managing change related to immersion
program implementation.

- Create a system forthe developmentand dissemination
of immersion-specific curriculum and study materials.

- Develop strategies with stakeholders to build the
capacity of higher education and other institutions to
share the Centre's responsibilities in training teachers in
immersion methodology.

« Develop strategies with stakeholders to recruit and
retain an adequate supply of immersion teachers.

Strategic Goal 4

The Centre has a services and management plan for
post-expansion (after 2008).

« Design a sustainable framework for the Centre as an
ongoing public service agency supporting language
immersion development.

- Design a strategy to manage the transition from
foreign funding.

Strategic Goal 5

Program management and development is based on
monitoring and evaluation.

. Create a monitoring system for the immersion
program.

- Develop a plan for commissioned research.

Strategic Goal 6

The Centre is an internationally recognised partner in
the field of language immersion.

- Negotiate multilateral agreements for the
implementation of immersion in other countries.

CTpaternyeckumi
nnaH LeHTtpa
A3bIKOBOIO
MNOrpyKeHMA Ha
2004-2008 rofbl

CTpatermuyeckmin nnaH 6bin COCTaBNEH COBMECTHO C
napTHepamn u yTBepxaeH Ha CoseTe Llenesoro
yuYpexaeHna NHTerpaLnm HeactoHues 6 Mas 2004 roga.
Pa3Bu1Bas mporpammy A3bIKOBOIO MorpyKeHus, LleHTp
UCXOZMT U3 3TOrO MfaHa M yuYnTbiBaeT HeObX0AMMOCTb
ero 0OHOBNEHNA.

OCHOBHaA Lenb: f3bIKOBOE MOrpykeHvie
ABMIAETCA HEOTbEMIEMON YacTblo CUCTEMbI
obpa3zoBaHuA.

Crpaternyeckoe HampasneHue 1

BbipabotaHa cxema ¢dvHaHCUPOBaHMA, obecneurBato-
wan LieHTpy, Kak Beaylien opraH13auvy no passuTuio
MPOrpammbl, @ Takke [eTCKUM Cafjam ¥ WKoMaMm, Kak
OpraHu3aumam no eé BHeApeHuio, IGGeKTUBHYIO W
NOCTOAHHYIO NOAAEPAKKY.

+ AHanM3vpoBaTb CTOMMOCTb YYEHWUYECKOrO MecTa B
rpynnax/knaccax, obyvalolmxca Mo nporpamme
paHHEro W MO3AHEro  A3BIKOBOTO  MOrpyXeHws,
NPEefOCTaBNATL KOHCYAbTaLMM MUHUCTEPCTBY 06paso-
BaHWA ¥ HAYKW U MECTHbIM CaMOYMpaBneHuam npu
pa3paboTke OCHOB GVIHAHCUPOBAHWUA YYaCTBYIOWMX B
Nporpamme AeTCKIX CafoB W KOS,

- BblpaboTaTb OCHOBaHHYIO Ha pPacxofax CTOMMOCTb
npovsBoaumblx  LleHTpom  mpoaykumm  w - ycnyr
(Hanpumep, CoCTaBneHVie  y4yebHbIX  MaTepuranos,
npoBefeHVie KypCoB NepeodyyeHns yumtenen).

CTpatermuyeckoe HanpasneHue 2

CaAzytoLLMe rpynibl OKa3blBaloT NOAAEPKKY Mporpamme
Y WCTONb3YIOT COBCTBEHHBIE pecypchl B chepe
PYKOBOACTBA, Pa3BUTVIA 11 BHEAPEHNA €€ B XN3Hb.

« BblpaboTaTb KOMMYHMKALUWOHHYI CTPaTernio 1 ocy-
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WECTBNATL €6 COBMECTHO CO CBA3YIOLMMM FPYMMamm.

« BelpaboTatb cTpatervn, KoTopble MoMOryT YBeNUnTL
NOAAEPKKY MPOrpamMmbl CO CTOPOHBI SCTOHCKOMO 1
HESCTOHCKOrO HaceneHua.

+  BblpaboTatb  MeTOAbl  AKTMBHOTO — BOB/EYEHMA
3aMHTEPECOBAHHBIX  TPYMMN B M/aHUMpOBaHWe U
OL|eH1BaHVE MPOrPaMMbl.

+ B cotpyaHuuectse C AETCKUMM Cafami 1 WKOMamu
A3bIKOBOTO MOrPYXeHUA PacLUMPATb KPYr MNOAAEPKKM
nporpammbl MO €€ BHeAPEHWIO B »KW3Hb, Pa3BUTUIO U
PacnpoCTpaHeHuto.

CTpaternyeckoe HanpagneHue 3

Co3aaHbl OMOPHbIE CMCTEMBI 1A YCMELHOro A4encTBIA
NpPOrpammbl.

+ BblpaboTaTh cTpaTternv momamepXKy AETCKUX CafoB
N WKON A3bIKOBOIO rMOrpyXeHna no pykoBOACTBY
M3MEHEHUAMW NPY BHEAPEHUW MPOTrPamMbl.

«  Bolpaboratb  cucteMy Mo paspabotke U
PaCNPOCTPAHEHNIO MPEAMETHBIX MPOTPAMM 1 YUEBHbIX
MaTepmnanos, CBA3aHHbIX CO CI'IeLI,VI(bMKO\?\ A3bIKOBOIO
NorpyKeHna.

« COBMECTHO CO CBA3ylOLWWMM rpynnaMmn obecneymtb
paszeneHvie 06A3aHHOCTe MO MOArOTOBKE BRAAECIOLINX
METOLMKOW A3bIKOBOTO MOFPYKEHUA yumUTenen Mexay
LleHTpoM 1 By3amu, a TakxKe 4pYrMMIU UHCTUTYTaMMN.

+ CoBMeCTHO CO CBA3yloWMMY Fpynnamn BbipaboTtaTb
cTpatervn — npuBnedyeHns K pabote  yuutenen,
COXpaHeHnA X B 3TOM OOJIXKHOCTW.

Crpaternyeckoe Hanpaserve 4

Y LeHTpa nmeetca nnaH, NpeaycmMaTpmBatownn ycyri
M opraHM3auMio  pPaboTbl  MoCie  pacluMpeHus
nporpammbl, HaurHaa ¢ 2008 roga.

« Hametutb 3agaum 1 mecto LleHTpa Kak onopHoro
3BeHa B CUCTEME Pa3BUTUA NPOrpammbl A3bIKOBOrO
NOrpyXeHusa 1 cucTeme ObLLECTBEHHBIX O6pa3oBaTeb-
HbIX YUYpexXaeHNA.

. Bbipabotatb CTpeTeruio nepexofa Ha
CaMOCTOATENbHOE MPOAOIKEHNE [eATeNbHOCTM 6e3
3apy6eXXHOM NOAAEPKKN.

Crpaternyeckoe HanpasneHue 5

PykoBoacTBO mporpammont n e€ passuthe OCHOBbI-
BaIOTCA Ha HAOMIOAEHUM 1 OLIEHKe.

- Co3paTtb cucTeMy HabmoaeHVA 3a NPorpamMmonn.

«  CocTaBuTb  Mporpammy  (3aKasHblx) — Hay4HbIX
nccnenoBaHUm,



CrpaTternyeckoe HamnpasneHue 6

LleHTp ABNAETCA NpV3HaHHbIM napTHEPOM
MEeXAYHaPOAHbIX OpraHv3aLuii B 061acTi A3bIKOBOTO
MOrPyKEHNA.

3aK/MOUNTb  MHOTOCTOPOHHME — AOroBOPHI O
COTPYAHMYECTBE MO BHEAPEHWIO MPOrpammbl B APYriX
CTpaHax.

PykoBoauTb pacnpocTpaHeHviemM WHdOpMaUMM o
HaKOMNIEHHOM OrbiTe B MEXAYHAPOAHOM MacLuTabe.




Saavutused

Keelekimbluskeskuse  juhtimisel ~ on  koostdos
pohipartnerite ja huvirihmadega jéutud jargmiste
oluliste tulemusteni.

Keelekimblusprogrammis  rakendatavad
pohimotted ja meetodid on Eestis laialt
levinud.

Programmis osaleb 3947 last (lasteaedade

keelekiimbluses 820, varases keelekimbluses 1784 ja
hilises keelekimbluses 1303 last).
« Paljud tavakoolidpetajad on regulaarselt osalenud
keskuse koolitustes, nad rakendavad kiimblusmetoodika
pohimotteid ja kasutavad Oppes keskuse juhtimisel
vdljatootatud materjale.

Keelekiimbluskeskuse tootajad ja keelekimblus-
Opetajad on sagedased lektorid Tallinna Ulikooli
Avatud Ulikooli Taiendéppekeskuse jt koolitusasutuste
kursustel.

Keelekimblusklasside — 6pitulemused on
kooskédlas rahvusvaheliste kogemustega.

- Soltumatu uuringu andmeil saab Eesti kimblus-
programmi tulemusi vorrelda Kanada ja Soome
samalaadsete programmide tulemustega.

Keelektimblusklasside jaoks onvalja téotatud
dppevara, mida on laialt kasutatud.

« 95 nimetust suure formaadi ning suure kirjaga
lasteraamatuid lasteaedade ja pohikooli | astme jaoks
(t6lgitud inglise ja prantsuse keelest).

+ 14 suure formaadi ja suure kirjaga pildiraamatut
lasteaedadele.

- Oppekomplekt 1.-3. kassile (6 katsetatud té6vihikut ja
opikut), ilmunud/ilmumas 2. parandatud ja tdiendatud
trikina.

- 700 toolehte pohikooli 1.-4. klassile.

+ 2350 todlehte pohikooli 6.-9. klassile.

« KLL-i tellimusel on valminud lasteaia ning 1. kooliastme
laste interaktiivsete mangude ja harjutuste komplekt
CD-l.

Keelekiimbluskeskus korraldab regulaarselt
koolitusi programmiga liitunud haridus-
asutustele.

Koolitustel on osalenud O6petajad, lasteaedade

ja koolide juhid, lapsevanemad, ametnikud ning
kérgkoolide 6ppejoud.

- Vdlja on todtatud ja rakendatakse keelekimblus-
metoodika oppekava (80 tundi) ning vahetu toetava
tagasiside 6ppekava (40 tundi).

« Koolitusmaterjalid on korrastatud ja kattesaadavad;
valminud on keelekimblusmetoodikat ning 6petaja
noustamist kajastav naitlik dppefilm.

Kimbluskoolitajate arv on kasvanud.

- Koolitajakoolituse on labinud 46 inimest, neist 19 on
tegutsenud aktiivsete koolitajatena.

+ Kimblusprogrammi toetavaid koolitusi korraldatakse
Tallinna Ulikoolis, Eesti Muusikaakadeemias ja Tartu
Ulikooli Narva KolledZis.

- Kimblusmetoodikat toetavad ja programmi materjale
tutvustavad koolitustes Tallinna Ulikooli Avatud Ulikooli
Taiendoppekeskus, Hea Alguse koolituskeskus, Avatud
Meele Instituut, Koolituse Korralduskeskus ning Eesti
Keele kui Teise Keele Opetajate Liit.

Toimib programmi séltumatu seire.

« Haridus- ja Teadusministeerium on keelekimblus-
programmi uuringud sidunud oma teadusuuringute
tellimuste programmiga. 2007. aastal on sélmitud
kaks lepingut Tallinna Ulikooliga, et uurida lasteaia- ja
kooliprogrammi tulemuslikkust.

Programmis  6ppivaid lapsi  kontrollitakse ja
lapsevanemaid  kusitletakse nii  lasteaedades  kui
ka koolides sihipdraselt, uurimismetoodika on
rahvusvaheliselt tunnustatud.

On uuritud programmi juhtimist ja varase
keelekiimbluse allprogrammi jatkusuutlikkust.

Eesmargiparaselt ja kavakindlalt arendatakse
suhtekorraldust.
+ TV-s ja raadios on 2007. aastal keelekimblusteemat
kasitletud 14 saates.

Eesti  keelekimblusprogrammi on tutvustatud
Hispaania TV-s, Lati raadios ja Lati TV-s.
- Keelekiimblusest on 2007. aastal ilmunud ajalehtedes,
ajakirjades ja konverentsikogumikes 32 artiklit.
« Keelekiimblusklassi 6pilastest on valminud 10-osaline
tosieluseriaal.
- Valminud on tésieluseriaali kokku véttev 30-minutine
film.
-Keelekiimblusest on koostatud ajalehelisa (tiraaz 13000
eksemplari), mis on joudnud venekeelsete ajalehtede
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lugejate katte ja mida on levitatud programmis
osalevate koolide kaudu (4400 eksemplari).

On  koostatud kaks keelekiimblusprogrammi
tutvustavat voldikut.

KLL-i  tellimusel on  korraldatud  ulatuslik
reklaamikampaania  (valireklaam  Tallinnas, Narvas,
Kohtla-Jarvel ja Tartus).

« KLL annab valja ajalehte Roditelskaja Gazeta, mida on
aastail 2005-2007 ilmunud 10 numbrit.

« Programmi t66 kohta on ilmunud neli tGlevaadet eesti,
vene ja inglise keeles.

Keelekiimbluskeskusel ja KLL-il on oma
kodulehekuljed.

- Keskuse kodulehte www.kke.ee luges 2007. aastal Ule
95 000 inimese.

« KLLi kodulehte www.keelekymblus.ee luges aastail
2006-2007 ule 13 000 inimese.

Kohalike omavalitsuste toetus

« Anija, Tapa ja Vaivara vallavalitsus ning Haapsalu, Johvi,
Kohtla-Jarve, Maardu, Narva, Parnu, Sillamée, Tallinna,
Tartu ja Valga linnavalitsus on toetanud Opetajate
koolitust,  keelekimblusmetoodika  rakendamist,
Opikeskkonna kujundamist, 6ppevahendite soetamist
ja/voi suviste keelekiimbluslaagrite korraldamist.

Tipp-poliitikute huvitatus

« Presidendi 2004. aasta hariduspreemiaga tunnustati
programmi ning selle juhte Irene Kdosaart ja Peeter
Mehistot.

- Eesti Vabariigi president, peaminister, paljud ministrid,
Riigikogu liikmed ja valisriikide esindajad on kiilastanud
keskust ning keelekimbluslasteaedu ja -koole.

Kdsiraamatud Opetajatele ja
haridusjuhtidele

225-lehekuljeline  kdsiraamat ning teine 250-
lehekuljeline  materjal ~ koondab  juhiseid ja

koolitusmaterjale, mis toetavad koolipidajaid, koolijuhte,
pedagooge ja lapsevanemaid keelekiimblusega seotud
kooli arenduse, 6ppekava ning 6ppe ja kasvatuse
kUsimustes.

Keelekiimbluskonverentsid

« KKE on igal aastal korraldanud konverentsi, mis annab
hinnangu programmi rakendamisele ning pakub
tulevikusuundi.
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2001 - Keelektimblus Eestis — pilk tulevikku

2002 - Keelekiimblus — meie koigi teha

2003 - Keelekimblus — samm tulevikku

2004 - Keelekimblus, haridusststeemi lahutamatu osa
2005-Keelekiimbluse  kevadkonverents  (hiliskeele-
kiimbluse konverents)

2006 - Sisekoolitusstisteemi loomine

2007 — Opetajate vérbamine ja hoidmine

Eesti keelekiimblusprogrammi on
tutvustatud erinevatel konverentsidel ja
foorumitel.

- Aastal 2006 on keelekimblusprogrammi rakendamise
tulemusi kajastatud 19 seminaril ja konverentsil, millest
viis olid rahvusvahelised.

« Aastal 2007 on keelekiimblusprogrammi arengut ja
praegust seisu tutvustatud seitsmel Eesti-sisesel ja viiel
rahvusvahelisel Gritusel.

Achievements

In cooperation with the principal partners and interest
groups, the following significant results have been
achieved under the leadership of the Language
Immersion Centre.

The principles and methods applied in
the language immersion program are
widespread in Estonia.

+ 3947 children participate in the program (820 in
kindergarten language immersion, 1,784 in early
language immersion and 1,303 in late language
immersion).

- Many teachers at traditional schools have regularly
participated in training sessions at the Centre, they apply
the principles of immersion methodology and use the
materials created by the Centre in their instruction.

- Language Immersion Centre employees and language
immersion teachers are frequent lecturers at the Open
University In-Service Training Center of Tallinn University
and other educational institutions.

The learning results of language immersion
classes  correspond  to  international
experiences.

- Based on independent research data, the results of the
Estonian immersion program can be compared to the
results of similar programs in Canada and Finland.

Widely used teaching materials have been
developed for language immersion classes.
- 95 titles of large-format children’s books with large type
for kindergartens and level | of basic schools (translated
from English and French).

-+ 14 large-format picture books with large type for
kindergartens.

« Learning kit for 1st — 3rd grades (six tested workbooks
and textbooks), having been published/being published
in the 2nd corrected and improved edition.

+ 700 worksheets for 1st — 4th basic school grades.

+ 2,350 worksheets for 6th — 9th basic school grades.

- On order from the APLIS, a set of interactive games and
exercises on CD has been produced for kindergarten
and Level 1 children.

The Language Immersion Centre regularly
organizes training courses for educational
institutions that have joined the program.

- Teachers, principals of kindergartens and schools,
parents, officials and faculty members from institutions
of higher education have participated in the training.

« A curriculum (80 hours) for language immersion
methodology and a curriculum (40 hours) for direct
supportive feedback have been developed and are
being implemented.

« The training materials are organized and available;
an instructional film to illustrate language immersion
methods and advise teachers has been produced.

The number of immersion trainers has
increased.

- 46 people have completed courses as trainers, 19 of
whom have actively worked as trainers.

- Training supporting the immersion program is
organized at Tallinn University, Estonian Music Academy
and the Narva College of the University of Tartu.

« Immersion methods are supported and the program
materials are introduced by training courses held by
the Open University In-Service Training Center of Tallinn
University, the Good Beginning Training Center, the
Open Mind Institute, the Training Organization Center,
and the Association of Teachers of Estonian as a Second
Language.

The program is independently monitored.

- The Ministry of Education and Research has linked
the surveys of the language immersion program with
its research order program. In 2007, two contracts have
been concluded with Tallinn University to examine the
effectiveness of the kindergarten and school program.

- The progress of the children participating in the
program is systematically checked and parent surveys
are conducted in the kindergartens and schools, using
internationally recognized research methodology.

-The management of the program and the sustainability
of the sub-program of early language immersion have
been examined.

Public relations are systematically developed
in a goal-oriented manner.

- In 2007, 16 programs on the subject of language
immersion were aired on TV and radio.

« The Estonian language immersion program has been



introduced on Spanish TV, Latvian radio, and Latvian
TV.

In 2007, 43 articles on language immersion
appeared in newspapers, magazines and conference
compendiums.

- A 10-part series based on real life has been produced
about students in a language immersion class.

+ A 30-minute film has been produced, summarizing the
real-life series.

« A newspaper insert about language immersion (13,000
copies) has been compiled, delivered to the readers of
Russian language newspapers and distributed through
the schools participating in the program (4,400 copies).
- Two brochures introducing the language immersion
program have been compiled.

- On order from the APLIS, an extensive advertising
campaign (outdoor advertising in Tallinn, Narva, Kohtla-
Jarve, and Tartu) has been organized.

- The APLIS publishes the Roditelskaja Gazeta news-
paper, 10 issues of which appeared in 2005 — 2007.

« Four summaries of the program have been published
in Estonian, Russian and English.

The Language Immersion Centre and the
APLIS have their own websites.

+The Centre's website at www.kke.ee was visited by over
95,000 people in 2007.

- The APLIS website was visited by over 13,000 people
in 2006-2007.

Support of local governments

- The Anija, Tapa and Vaivara rural municipality
governments and the Haapsalu, Johvi, Kohtla-Jarve,
Maardu, Narva, Parnu, Sillamae, Tallinna, Tartu and
Valga city governments have supported the training
of teachers, the application of language immersion
methodology, the shaping of study environments,
the acquisition of teaching materials and/or the
organization of summer language immersion camps.

Interest of top politicians

+The program and its directors Irene Kdosaar and Peeter
Mehisto were awarded the President’s Education Award
in 2004.

- The President of Estonia, the Prime Minister, as well as
manyministersandRiigikogumembersandrepresentatives
of foreign countries have visited the Centre and language
immersion kindergartens and schools.

Handbooks for teachers and education
managers

« A 225-page handbook and additional 250 pages
of materials that contain instructions and training
materials that support school administrators, school
principals, educators, and parents in issues related to
the development and curricula of language immersion
schools, as well as issues concerning learning and
education.

Language immersion conferences

- Every year, the LIC has organized a conference where
an assessment is provided of the implementation of the
program and future objectives are proposed.

2001 - Language immersion in Estonia — a view of the
future

2002 - Language immersion — a task for all of us

2003 - Language immersion — a step into the future
2004 - Language immersion, an inseparable part of the
education system

2005 - Language immersion spring conference (late
language immersion conference)

2006 - Creation of an internal training system

2007 - Recruiting and retaining the services of
teachers

Estonia’s language immersion program has
been introduced at various conferences and
forumes.

- In 2006, the results of the implementation of the
language immersion program were reported on at
19 seminars and conferences, five of which were
international.

+ In 2007, the development and the current state of
the language immersion program were reported on at
seven Estonian and five international events.

[locTrkeHnA

Havbonee cyllecTBeHHble pe3ynbTaTthl, AOCTUMHYTblE
noj PyKOBOACTBOM LleHTpa B coTpyaHMuecTBe C ero
OCHOBHbIMW ~ MapTHEPamMK ¥ 3aUHTEPECOBAHHBIMM
rpynnamu:

[MpuHuKMnbl n mMeToabl nporpaMmmbl
A3bIKOBOTO MOrpyeHna B DCTOHUN LLNPOKO
PaCnNpPOCTPAHEHDI.

« B nporpamme yyactsytor 3947 aetelt (B fetcagax - 820,
B NMPOrpammMe PaHHEero A3bIKOBOro NOrpyKeHua - 1784 n
MO3[HEro A3bIKOBOro MorpyxeHua - 1303).

MHorve  yumtens  OObIUHBIX WKOM  PerynapHo

YUacTBYIOT B Kypcax MepeobyyeHus, OHWU BHeApsioT
OCHOBHblE  MPUHUMMb  METOAWKM  MPOrpammbl 1
MCNOMbB3YIOT yuebHble MaTepwansbl, Pa3pabdoTaHHble nog
pyKOBOACTBOM LleHTpa.
+ PaboTHMKM LieHTpa v yunTens A3bIKOBOrO NOrpy<eHuA
yacto ABNAOTCA nektopamn LleHTpa nepeobyuerus
OTKpbITOrO  yHMBEPCUTETa  MPU  TaAIMHHCKOM
YHVBEPCUTETE U KYPCOB, MPOBOANMBIX YUPEXAEHNAMM
no nepeobyyeHuto.

Pe3yﬂbTaTbI yCcneBaemocTu B KJlacCax
A3bIKOBOIro MNOrpy>KeHnA COOTBETCTBYIOT
MeXOYHapOAHOMY OrMbITY.

+ HezaBucumble HayuHble MCCNeAoBaHWA MOKa3blBaloT,
YTO B DCTOHUM pe3ynbTaTbl 00yuYeHVA Mo nporpamme
A3bIKOBOTO MOFPY»KEHUA COOTBETCTBYIOT PE3ysibTaTaM,
LOCTUTHYTbIM B KaHage v GuHRaHanu.

Pa3zpaboTaHbl M WMPOKO MPYMEHSIOTCA
yue6Hb|e MaTepralibl /17 KNaCCOB A3bIKOBOIO
MOrpy>XeHnA:

+ IR BOCMUTAHHMKOB [ETCKMX CafloB 1 yualmxcs 1
cTyneHu obyyeHva OCHOBHOW LIKOMbI MepPeBEeAEHO Ha
SCTOHCKMI A3bIK 95 KpynHOOPMATHBIX, C OOMbLIMM
WPUGTOM  KHWUT  And  uTeHus (C  aHMIMUCKOTO
bpaHLy3CKOro A3bIKOB);

+ U3AaHO 14 KpynHOMOPMATHBIX 1 KPYMHOWPUHTOBBIX
KHWUT-KapPTMHOK ANA AETCKMX CaloB;

« AnA 1-3 KnaccoB um3gaH yuebHbIi komnnekT (6
OMNPOOMPOBAHHBIX YYEOHUKOB 1 pabouvx TeTpagew),
BbILINO/BBIXOAWUT 2 WUCMPABMAEHHBIX W [AOMOSHEHHbIX
KOMMEKTa;

« coctaBneHo 700 paboumx nUCToB s 1-4 Knaccos
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OCHOBHOW LWKOMbI;
+ cocTaBneHo 2350 paboumx NMCToB AnA 6-9 Knaccos
OCHOBHOW WKOMbI;

no 3akasy KEA noarotoBneH kocnnekt CD-1 ¢
MHTEPAKTUBHLIMA  MrPaMK U YNPaKHEHUAMM — AnA
BOCMUTAHHWKOB AEeTCaA0B M YYalMXCA 1-1 WKOMbHOM
CTYNeHMN.

LleHTp A3bIKOBOrO MOrpyKeHus perynapHo
OopraHmsyet KypCbl rlepeo6yl4eH|/|ﬂ
ana yupexaeHuin obpasoBaHuA,
NPUCOEOVHVBLUMXCA K MPOrpaMme:
+ B HMX YYaCTBOBA/IM YUMTESNs, PYKOBOAWUTENMN LWIKOS U
[IeTCafI0B, YMHOBHVIKM, @ TaKKe NpernoaasaTeny By308;
+ pa3paboTaHa M MpuUMmeHAeTcA yyebHad nporpamma
Mo METOAVKE A3BbIKOBOTO MOrpyeHus (80 yacos)
M MOCTOAHHO paboTatollan ydyebHas nporpamma
obpatHoW cBs3M (40 Yacos);

matepvansl g nepeobyyeHrs ynopsmoueHsl 1
[OCTYMHbl ANA MOJb30BaHWA, MOATOTOBNEH GUIbM MO
METOAVKE A3bIKOBOTO MOrPYXKEHWs, NPeacTaBAsoLWwmi
TaKKe KOHCY/IbTaLUM yYUTEeNen.

BprOCﬂO YNCNO ICTOHCKNX METOANCTOB:
+ MOArOTOBKY MpoLWnv 46 Yenosek, 13 HUX 19 akTMBHO
paboTanu Kak pyKOBOAUTENM KyPCOB;

Kypcbl mepeobyyeHns MO METOAMKE A3bIKOBOrO

NorpyeHua NPOBOAAT  Takke  Ta/UIMHHCKUN
YHVBEPCUTET, DCTOHCKadA  aKkajemma  My3blkv 1
HapBckumin Konnemx TapTyCKOro yH1sepcuTeTa;
« MeToawKy A3bIKOBOrO MOrPYKEHWA MOLAEPXKMBAIOT
M 3HAKOMAT C MaTepvanamm nporpammbl  LieHTp
noBbIeHNA KBanurKaumm OTKPLITOrO YHUBEPCHTETa
TannvHHCKoro yHviBepcuteTa, LleHTp nepeobyyeHua
«Hea Algus», VIHCTUTYT OTKpbITOrO MbllwneHns, LieHtp
NpoBeAeHNA KypcoB nepeobydeHns, a Takke Cotwo3
yumnTeNen 3CTOHCKOrO 1 PYrVX A3bIKOB.

[1poBoaATCcA
nccnenoBaHmA:
« MuHWCTEPCTBO 00pasoBaHWA W HayKu BKIOUMAO
MCCNEeOBaHNA NMPOrpamMMbl A3bIKOBOTO MOrPYXeHUA B
NporpamMmmy 3akas3oB Hay4HblX MccnegosaHuin. B 2007
rogy 6b10 3aKmoyeHo 2 [0roBopa C TaMIMHHCKIM
YHVUBEPCUTETOM MO U3YUYEHWIO PE3YETATOB NMPOrpammbl
B [JETCafax 1 LWKOMax.

- LleneHanpasneHHo MPOBOAUTCA KOHTPOSb YUaLUXCA B
LIKOSMax ¥ BOCMUTAHHWKOB B ieTCafax, a Takxke Onpochl
pogutenen, MeTtogmka WCCNefoBaHWi Mpu3HaHa Ha

MOCTOAHHbIE  HE3aBUCKMble

MeXyHapOAHOM YPOBHE.

MpoBefeHbl  MCCNefoBaHMA MO PYKOBOACTBY
NporpaMmMon 1 AanbHenLlemy Pa3BUTUIO MNOANPOr-
PaMMbl PaHHETO A3bIKOBOrO MOrPYKEHNA.

LleﬂeHanpaBneHHo n B COOTBETCTBUM
@ njiaHom Pa3BMBatOTCA CBA3N C
O6LU,€CTB€HHOCTI3PO.

« B 2007 rogy Ha TV u pagno npowno 14 nepegau,

NOCBALEHHbIX A3bIKOBOMY MOrPYKEHMIO.

« [porpamMmMa monynApv3MpoBanack Mo TeneBuaeHuo

Micnannm v J1atBuu, a TakKke No NaTBUNCKOMY PaAMo.

+ B 2007 roay 6bino ony6nvKosaHo 32 CTaTby B rasetax,

XKypHanax 1 COopHUKax KOHGepPeHLMIA.

« MogroTosneH 10-cepuiiHbIA LOKYMEHTabHbIA drnbM

00 yYaLMXCA KNacCoB A3bIKOBOTO MOrPYKEHWA.

« MoaroToBneH JOKYMeHTabHbIA 30-MUHYTHBIA GrbM

no UTOram NPOrpammbi.

« Bbino BbiNyWEHO MpUNIOXEHME MO Teme A3bIKOBOrO

NOrpyXeHWA ANA YnTaTenei raser Ha PYCCKOM A3blke

(tvpax 13 000 3K3emnAApoB), KOTOPOE PACMPOCTPa-

HEHO Yepes WKOMbI, y4acTByowwme B nporpamme (4 400

3K3EMMNAPOB).
COCTaBNEHO

NpPOrpammbi.

«Mo3aka3yKEAGbInaopraHyi30BaHa WrpoKoMacLuTabHas

peknamHasa KamnaHuA (BHELWHAA peknama B TannnHHe,

Hapse, Koxtna-Apse 1 Tapty).

« KEA n3gaer rasety “Poautenbckas raseta’, B 2005-2007

rofax Bolwno 10 HOMepPOB.

- O pabote nporpammbl 6610 chenaHo 4 ob3opa Ha

SCTOHCKOM, PYCCKOM U aHIIMINCKOM A3blKaX.

2 Oykneta no MomynApu3saLmu

LleHtTpom u  KEA co3gaHbl
CTpaHuLbl B MIHTEpHETE.

+ B 2007 rogy www.kke.ee nocetvno 95 000 yenosek.

- CrpaHuyky KEA www.keelekymblus.ee 8 2006-2007
roflax noceTuno cebiwe 13 000 yenoBek.

AOMaLLHVe

MNooaepxka  co
CamMoynpaBeHWIA:

BonoctHble ynpaBbl AHwA, Tana v Bangapa, a
Takxe [opynpasbl Xaancany, Mbixeu, Koxmna-fpse,
Maapgy, Hapsbl, lapHy, Cunnamas, TannuHHa v Tapty
NOAAEPXMBAIOT  NepeobyyeHvie  npenogasaTenel,
BHEAPeHMe  METOAMKM  A3bIKOBOTO  MOrpyeHus,
npviobpeTeHmne yuebHbIX CTPEACT W/Vav OpraHM3aLmio
NeTHUX larepe NPOrPaMmbl.

CTOPOHbI MeCTHbIX

3al/|HTepeCOBaHHOCTb MOJIMKOB  BbICLUETro
paHra:

B 2004 rogy npemwviein npesuaeHta B 06MaCTU

00pa3oBaHMA OTMEeYeHbl MPOorpamMma, a Takxe ee
pykosoauTenu VipeHe Kaocaap v Neatep MexucTo.
« LleHTp, a Takke meTcambl U LWKOJbI, paboTalolme no
nporpamme, Nocellany NPe3naeHT SCTOHUK, MPeMbep-
MUHUCTP, PAA MWHWCTPOB, UIEHbl MapfameHTa U
NpenCcTaBUTENN MHOCTPAHHBIX FOCYAAPCTB.

CNpaBOYHMK ANIA YUUTENEN 1 PYKOBOAMUTENEN
chepbl 06pa3oBaHIs:

+ 225-CTPaHUYHbIA CMPABOYHUK OOBEAMHAET COBETHI
M yuyeOHble MaTepuanbl ANA PyKOBOAWTENEN LIKOA,
neaaroros U poauTenel, y4acTByioWMX B NPOrpamve
A3bIKOBOroO  MOrpy»KeHnda, no BOMPOCamM  Pas3BUTUA
WKonbl, y4yebHOM MporpaMmbl, a Takke yuebHo-
BOCMUTATENBHON PabOThI.

Tematnyeckune
nporpamme

« KKE exxeropHo nmpoBoanT KOHbepeHuuu, rae faetca
OUeHKa paboTbl MporpamMmbl W BblpabaTbiBalOTCA
6yayLme HanpasneHna:

2001 — A3blkOoBOE MOrpyxeHWe B CTOHUM — B3MAL B
GyayLee;

2002 - fi3blkoBOE MOrpy»eHune — Hala obLiasn pabdoTa;
2003 - fA3bIKoBOE Morpy»keHue — war 8 byayliee;

2004 — A3bIKOBOE MOrpyeHne — HeoTbeMIeMan YacTb
cucTembl 06pa3oBaHus;

KOHepeHLmm no

2005 - BeceHHAA KoHdEpeHUMA MO A3bIKOBOMY
norpyeHuto (Mo3aHee A3bIKOBOE MOrPyKEHNE);

2006 - Co3zpaHwve BHYTPEHHEN CUCTEMbI
nepeobyueHus;

2007 - Tlouck yumtene w KX COXpaHeHve B
LOKHOCTN.

DCTOHCKYIO nporpammy A3bIKOBOTO
MOrpyxeHnaA nonyIAprn3npoBani Ha

Pa3NNYHBIX KOHEPEeHLMAX 1 GopyMax.

+ B 2006 rogy ¢ pesynstatamu BHEAPEHUA NPOrPammbl
ObINI O3HAKOMEHbI YUACTHWKM 19-TW CemMMHapOoB U
KOHbEepeHLMR, 5 13 HIUX ObINv MeXAYHaPOAHbBIMA.

+ B 2007 rofy ¢ pa3suTem NPOrpammbl 1 ee HolHeLHM
NoNoXeHVeM OblN  O3HAKOMIIEHbBI  YYACTHUKL  7-MK
BHYTPUPECTYONMKAHCKUX W 5-TW  MeXAYHapOmOHbIX
MePOMNPUATUIA.
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Tunnustused

Sihtasutuse Vabariigi Presidendi Kultuuri-
rahastu hariduspreemia 2004
Irene Kdosaar ja Peeter Mehisto - eduka
keelekimblusprogrammi juhid ja uue
keeledppemetoodika juurutajad Eestis.

Vabariigi  Presidendi  Kultuurirahastu on Vabariigi
Presidendi eestvottel 1993. aastal algatatud sihtasutus,
mis koondab Uksikisikute, ettevotete, organisatsioonide
ja Uhenduste rahalisi annetusi Eesti kultuuri-, haridus-
ja teadustegevuse toetamiseks. Kultuurirahastu annab
valja Vabariigi Presidendi rahvaluule kogumispreemiaid,
Toomas Lumani asutatud ja rahastatud noore teadlase
preemiat ning noore kultuuritegelase preemiat, samuti
Hansapanga rahastatud hariduspreemiaid.

Hariduspreemia véib madadrata koigil Opitasanditel
haridusalaga seotud inimestele, kes on saavutanud
vadljapaistvaid tulemusi Eesti hariduselus Opetajana,
Oppejouna, haridusasutuse juhina véi  toodtajana
haridusasutuses, opikute ja metoodiliste materjalide
koostajana, praktiliste haridusuuenduste algatajana
ja ellurakendajana ning haridusametnikuna
hariduspoliitikat valja toGtades.

Keelekimblusépetaja

Keelekiimblusépetaja 2006 - Erika Kalmus, Kohtla-
Jarve Uhisgimnasium.

Keelekiimblusépetaja 2007 - Erika Ulla, Haapsalu
Uhisgimnaasium.

Keelekimblusopetaja preemiat annab valja Keele-
kimblusprogrammi Lastevanemate Liit &petajale,
kes on “koige parem, koige arukam, kéige lahkem ja
noéudlikum, kéige diglasem, [6busam ja vastutulelikum”.
Kandidaate voivad esitada 6pilased, lapsevanemad ning
kolleegid. Taotluste puhul on oluline osa laste lugudel
oma Opetajast.

Recognition

2004 Education Prize of the Cultural
Foundation of the President of the Republic
Irene Kaosaar and Peeter Mehisto — heads of
the successful language immersion program and
introducers of the new language teaching methodology
in Estonia

The Cultural Foundation of the President of the
Republic is a foundation established at the initiative of
the President of the Republic in 1993, which collects
donations from individuals, companies, organizations
and associations for the support of cultural,
educational and scientific activity in Estonia. The
Cultural Foundation awards the President’s Prize for
the collection of folk poetry, the Young Scientist Prize
established and financed by Toomas Luman, and the
Young Cultural Figure Prize, as well as educational prizes
financed by Hansabank.

The educational prize can be presented to people
connected to education at all levels, who have
achieved outstanding results in Estonian educational
life as teachers, faculty members, administrators of
or employees at educational institutions, compilers
of textbooks or methodological material, initiators or
implementers of practical educational innovations, as
well as education officials who have been involved in
developing education policy.

Language Immersion Teacher

Language Immersion Teacher 2006 - Erika Kalmus,
Kohtla-Jarve Uhisglimnaasium

Language Immersion Teacher 2007 - Erika Ulla,
Haapsalu Uhisgimnaasium

The Language Immersion Teacher Prize is presented
by the Association of Immersion Parents to the
teacher who is “the best, wisest, friendliest and most
demanding, the fairest, the cheeriest and the kindest”
Candidates can be submitted by students, parents and
colleagues. An important part of the application is the
children’s stories about their teacher.

[ 1pV3HAHKA

MNpemurs B 061acT obpasoBaHua Llenesoro
doHAa KyNbTYPbl NPU NPe3naeHTe ICTOHCKOM
Pecny6nuki, 2004

WpeHe Kaocaap v Meatep Mexucro - 3a ycnewHoe
PYKOBOACTBO MPOrPamMMON  A3bIKOBOTO  MOTPYKeHWA
N BHEAPEHMe B DCTOHUM HOBOW METOAUKM W3yYeHWA
A3blKa.

LleneBoin GoHA KynbTypbl Npy Npe3uaeHTe SCTOHCKOW
Pecnybnukn 661 yupexgeH B 1993 rogy nog
MaTPOHAXKEM Mpe3nAeHTa. B Hero BXOAAT OTAesibHble
nvla, NPeAnpuATUA, OpraHv3aumy 1 obbefnHeHVs,
NOAAEPXMBaKOLWME PUHAHCOBO SCTOHCKYIO KYMbTYPY,
obpasoBaHVWe ¥ HayuHylo AeATenbHocTb.  (DoHp
npuUCyKAaeT npemMus B 0BMacT¥  MO3TUYECKOro
donbknopa, HarpaxxAaeT MONOAbIX AEATENE KybTypbl,
npu Hem cywectsyer ®oHp Toomaca JlymaHa,
HarpaxxaaloWwmin NPeMMAMI MONOABIX YUYEHbIX, @ Takxke
DOoHp XaH3abaHKa, HarpaXkaaloLwLmii npemmnelt B 0bnactu
00pa3oBaHuA.

Mpemviell HarpaxaaloTcA yuuTens, npenogasatenu,
PYKOBOAMTENN WX PAbOTHUKM  YUpexaeHui
00pa30BaHA, COCTABUTENM YUEOHBIX 1 METOAMUECKMX
MaTepuasnos, 3auvMHaTeNu HOBWECTB B  CUCTEME
00pa3oBaHvA, a TakKe UMHOBHWKYW, paboTaiouine B
chepe 06pa3oBaTeNbHONM MOMUTUKY, BHECLIME HOSBLION
BK/ag B 06Pa3oBaHue SCTOHUN.

Yyutenb A3bIKOBOrO norpy>xeHna

Yuutenb A3bIkoBOro norpyxeHua 2006 - dpuka
Kanmyc, Obuas rimHasva Koxmna-Apse.

Mpemna npUCYyaaeTca Cotozom poavTenen
MPOrpPammbl A3bIKOBOTO MOTPYKEHVA YUNTESIO, KOTOPbIV
‘CamblX NyUlMiA, Camblii YMHBIW, Camblii JOOPBIA 1
TpeboBaTeNbHbIN, Camblii CMPaBeavBbIiA, BECEbI 1
BCerfa rotoBbI NPYATA Ha MOMOLLUB" HOMWUHAHTOB MOTy T
BblABMraTb yuallumecs, poautenu v Konnern. Ocoboe
BHMMaHWE MNpU BbIABMXKEHNM KaHAWAATa YAenAeTca
paccKkasam feTer 0 CBOeM yyuTene.




KeelekUmblus-
programmi
sObrad

KeelekUmblusprogrammi séber 2005

Mait Klaassen, endine haridusminister, praegu Eesti
Maaulikooli rektor - algatas eeltéd keelekiimblus-
programmi rakendamise suuna kindlaksmadramiseks.

Georg Aher, HTMi endine kantsler, praegu
koolitus- ja noustamiskeskuse Hared juhatuse lige —
keelekiimblusprogrammi kavandamise téérihma liige.

Tonis Lukas, endine haridusminister, praegu haridus-
ja teadusminister — avas Keelekimbluskeskuse ning
toetas programmi laienemist.

Toivo Maimets, endine haridusminister, praegu
Tartu Ulikooli eetikakeskuse abijuhataja — aitas luua
programmi strateegilist plaani.

Peep Ratas, HTMi endine kantsler, praegu Tallinna
Ulikooli teadusnéunik — kirjutas Eesti poolt alla Eesti-
Kanada keelekiimbluse koostddlepingule.

Katrin Saks, endine rahvastikuminister, praegu Euroopa
Parlamendi liige - riikliku integratsiooniprogrammi
(2004-2007) koostamise algataja ning eestvedaja.

Eldar Efendijev, endine rahvastikuminister, praegu
Riigikogu liige - toetas Narva kakskeelse 6ppe komisjoni
loomist.

Mati Luik, Integratsiooni Sihtasutuse juhataja — oli
keelekimblusprogrammi igakilgne toetaja, algatas
lasteaedade programmi  (aunimetus on antud
postuumselt).

Keelekiimblusprogrammi séber 2006

Indrek Raudne, endine Riigikogu liige, praegu OU
Integer Invest juhataja - Keelekimblusprogrammi
Lastevanemate Liidu algataja ning Uks eestvedajaid.

Keelekimblusprogrammi séber 2007

Oie Vahar, oma teadmiste, oskuste ja eeskujuga on
inspireerinud  kéiki  keelekimblejaid ning osalenud
koigis keelekiimblusega seotud tegevustes.

Keelekimblusprogrammi sébra aunimetus antakse
Keelekiimbluskeskuse iga-aastase austusavalduse ja
erilise tunnustusena keelekimblusprogrammi arengu
otsustava mojutamise eest kdnesoleval aastal voi
varasemate aastate jooksul.
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Friends of the
Language
Immersion
Program

Friends of the Language Immersion Program
2005

Mait Klaassen, former Minister of Education, currently
Rector of the Estonian University of Life Sciences —
initiated the preparations to determine the course for
implementing the language immersion program.

Georg Aher, former chancellor of the Ministry of
Education and Research, currently member of the board
of the Hared training and counselling centre — member
of the working group for planning the language
immersion program.

Tonis Lukas, former Minister of Education, currently
Minister of Education and Research - opened the
Language Immersion Centre and supported the
expansion of the program.

Toivo Maimets, former Minister of Education, currently
Deputy Director of the Ethics Centre of the University
of Tartu - helped to create the strategic plan for the
program.

Peep Ratas, former chancellor of the Ministry of
Education and Research, currently scientific adviser
to Tallinn University — signed the Estonian-Canadian
language immersion cooperation agreement on behalf
of Estonia.

Katrin Saks, former Minister of Nationalities, currently
Member of the European Parliament — initiated and lead
the compilation of the national integration program
(2004 - 2007).

Eldar Efendijev, former Minister of Nationalities,
currently member of the Riigikogu — supported the
creation of the Narva Bilingual Education Commission.
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Mati Luik, Director of the Integration Foundation — was
an all-around supporter of the language immersion
program, initiated the kindergarten program (the
honour was presented posthumously).

Friends of the Language Immersion Program
2006
Indrek Raudne, former member of the Riigikogu,
currently head of OU Integer Invest — initiator of
the Association of Immersion Parents and one of its
leaders.

Friends of the Language Immersion Program
2007

Oie Vahar, with her knowledge, skills and example,
she has inspired all the participants in the language
immersion program and has taken part in all the
activities related to language immersion.

The Friend of the Language Immersion Program honour
is annually bestowed by the Language Immersion
Centre as a tribute and special recognition for decisively
affecting the development of the language immersion
program during the year in question or during previous
years.

Lpy3bAa
NPOrPaMmbl

A3bIKOBOIO
MOrPYyKEHNA

Jpyr nporpavMmbl A3bIKOBOrO MOrPYyKeHMA
2005

Mant KnaacceH, ObBWWIA MUHUCTD 00pPa3oBaHuA,
HblHEe peKkTop YHMBepcuteTa EcTecTBeHHbIX Hayk.
3BaHWA YAOCTOMH 33 HauaTylo npeaBapuTenbHyo
paboTy MO BHEAPEHWIO MPOrPamMMbl 1 OMPEAENeHNIo
HanpasneHus.

lTeopr Axep, ObBWMWIA KaHUIEP MWHWUCTEPCTBA
00pa3oBaHvA, uneH npasneHvs LleHTpa obyueHus
M KOHCynbTaumin “Hared’, uneH pabouert rpymmsl Mo
MNaHVPOBaHMIO MPOrPamMmbl.

ToiHuC JlyKac, ObIBLNA MUHWCTD OOPa30BaHWA, HblHE
MUHUCTP obpa3osaHuA. OTKpbin LleHTp A3bIkoBOrO
norpy><eHna 1 CMocobcTBOBaN  PacLUMPEHUIO
NPOrpammbi.

ToiBo MaiimeTc, ObiBLUMIA MUHUCTD 06pa3oBaHus,
HblHE  MOMOWHMK pykoBoauTens LleHTpa  3Tvikm
TapTycKoro yHuBepcuTeTa. YUYacTBOBas B BbipaboTke
CTPATErMUECKOro MiaHa Nporpammbi.

Mesan Patac, ObBWWIA KaHWIEP MWHWUCTEPCTBA
00pa30BaHwA, HblHe HayYHbIA COBETHUK TafIMHHCKOrO
yHuBepcwuTeTa. ognuncan AOroBop O COTPyAHMYECTBE
B 00N1aCTV A3bIKOBOrO MOTPYKEHNA MeXAY ICTOHUEN U
KaHanon.

Katpun Cakc, ObBWMIA  MUHWCTP MO Aenam
HapofoHaceneHws, HolHe  AenytaT  EBponelickoro
napnaveHTa. VIHnumatop " PYKOBOAUTEND

roCyAapCTBEHHOM MPOorpammel HTerpaLmm (2004-2007).

dnbpap ddeHameB, ObIBWUA MUHUCTP MO Aenam
HapOAOHaceneHws, HblHe  JemyTaT  MaprameHTa.
CnocobCcTBoBan CO3AAHMI0 KOMUCCHM MO OByYeHUIo

[ByA3blunio B Hapse.

Matn Jlynk, pykosoautens Llenesoro yupexaeHus
nHTerpaumn. OKasbiBasl BCECTOPOHHIOD MOALEPXKKY
nporpamme, UHULMMPOBaN Nporpammy AnA AeTCafoB
(3BaHwve NpUCYKAEHO MOCMEPTHO).

[pyr nporpamMmbl A3bIKOBOTO MOTPYXXeHNA
2006

WHppek PayaHe, ObiBLIMIA uneH MapiameHTa, HbiHe
pykosoautens A1 Integer Invest. ViHuymaTtop cozgaHva
Coto3a poauTeneit U OAnH 13 ero PyKOBOAUTENEN.

,D,pyr NPOrpaMmmbl A3bIKOBOIO MOrpyKeHnA
2007

bliie Baxap, CBOVMM 3HAHUAMM, HABbIKaMM U MPYIMEPOM
BOOXHOBMAMA BCEX YUYACTHMKOB MPOrpammbl, akT1BHasA
YYaCTHMLA BCEX HAUMHAHWMI B MPOrpamMme.

MoueTHoe 3BaHWe [pyra Mporpammbl MPUCYKaaeTcs
LleHTPOM A3bIKOBOTO MOTPYKEHUA EXErofHO B 3HaK
61aroAapHOCTV 1 0COBON MPU3HATENBHOCTY 33 BKAaf
B pasBUTME MPOTPamMMbl B TEKyLIEM rofdy, a Takke B
npeablayLve rogpl.




Intervjuu

Mida pead keelekimblusprogrammi rakendamise
kogemustest oluliseks Eesti haridussiisteemi arenduses
tervikuna? Mille edasikestmist pead keelekiimblusm
eeskondadega tootades kogetust tdhtsaks ka uuel
tookohal?

Minu arvates on keelekiimblusprogramm olnud ja on
ks koostdd jou ja edu eredaist ndidetest. Programmi
on juhitud, planeeritud ja arendatud koostéds erinevate
vdlis- ja kodumaa partneritega. Oma séna on sekka
saanud oelda teadlased, haridusametnikud, koolijuhid,
Opetajad, lapsevanemad - see on viinud edule ja
Uksteisemoistmisele.

Vdga oluline on ka plhendumine igale inimesele
individuaalselt. Kéik programmis osalejad on andnud
panuse programmi arengusse ning on selle eest ka ténu
dra teeninud. Hoolimine igast inimesest nii klassiruumis
Jja koolis tervikuna kui ka koolitajate, Gppevara koostajate
ning teistes programmi arendavates t66riihmades annab
kéigele oma sdra ja soojuse.

Metoodilisest kiljest pean tdhtsaks ainete [6imimist,
tdhelepanu po6ramist aktiivéppemeetoditele ja kriitilisele
motlemisele. Véga oluline on turvalise 6pikeskkonna
kujundamine, mis on (ks keelekiimbluse votmeonu.

Uhesénaga, programmi olulisim séna on INIMENE. Kui
Igheneme selle séna sisule véga erinevate nurkade alt
Jja péérame neile koigile tdhelepanu, siis saamegi eduka
keelekiimbluse, saame selle, millest koik voiksid eeskuju
votta. See on ka tdhtsaim pohiméte, mille vétan kaasa
koigisse oma jérgnevatesse tegemistesse.

Mis on olnud meeldivaimad Ulesanded, mida sul on
tulnud keelekimblusprogrammi juhtides taita? Miks?

Minu jaoks on kéige meeldivam olnud alati otsesuhtlus
lasteaedade ja koolidega, vestlused laste ja Opetajatega,
moéttevahetused juhtide ning kohaliku omavalituse
inimestega. Olen oma kaheksa kimblusaasta jooksul
kdinud sadades tundides, ndinud tuhandeid sdravaid
lastesilmi ja épetajate entusiasmi. Olen ndinud juhtide
uhkust tdis silmavaadet, kui nad tutvustavad oma kooli véi
lasteaia saavutusi. See ongi mind alati énnelikuks teinud
ning sageli pisaragi silma toonud. Just neil hetkedel olen
tundnud, et see t66, mida teeme Keelekiimbluskeskuses,

on programmile oluline — ka meie panustanud selleks,
et rahuloluks pohjust oleks.

Mida tahaksid keelekiimblust juurutades
Opitust eriti esile tdsta? Miks?
Keelekiimblusprogramm  ja  sellega  seotud
inimesed on mulle dpetanud positiivsust. Pole
olemas lahendamatuid olukordi, alati on kuskil keegi,
kes saab hetkemures aidata ja professionaalses mottes
toeks olla. Olen 6ppinud seda, et ei ole olukordi, kus ei
saaks voi ei tohiks néu kisida voi abi paluda. Mitu pead
on alati mitu pead. Samal ajal peab ka ise olema alati
valmis teisi toetama ning appi ruttama — vastutustunne
on see, mida saab dppida peaaegu kéigilt kimblejatelt.

Mis on olnud sinu t66s Keelekimbluskeskuse juhina
koige raskem?

lgasuguse muutusega on ikka kaasnenud uued
proovikivid. Kui programmi alustades oli meil 4 kool
Jja 132 opilast, siis on selge, et kogu juhtimismudel oli
hoopis teistsugune kui aastal 2007, mil rdcdgime Ule 50
asutusest ja 4000-le Idhenevast Opilaste arvust. Olen
oma loomuselt inimene, kes tahab igal hetkel sisus kaasa
rddkida. Koige raskem oli ilmselt just see hetk, kui sain aru,
et programm on kasvanud liiga suureks ja ma ei suuda
enam koiges osaline olla. Minu tilesanded olid teisenenud
Jja t66 muutumas samm-sammult rohkem koordineerija
Jja planeerija t66ks. Aga see oli hea vdljakutse ning mu
head kolleegid Keelekiimbluskeskusest aitasid mul sellega
toime tulla.

Millisena sooviksid naha keelekiimblusprogrammi
Eestis tulevikus?

Sooviksin, et keelekiimblusmetoodika pold Eestis laieneks
veel ja veel — need péhivddrtused ja -téed, mida see
metoodika endas kannab, on kasulikud igas klassiruumis
mis tahes keeles dppides. Arvan, et programmi kogemusi
tuleks levitada ja arendada koigis Eesti koolides ning
et Keelekiimbluskeskuse ja programmiga liitunud
haridusasutuste kogemused ja tugi oleksid noustamis-
keskuse kaudu kdttesaadavad kéigile soovijaile. Niisugust
teist sisulist teadmiste panka ja kogemust on raske leida.

Miks soovitaksid lasteaia- ja koolijuhil keelekimblus-
programmi rakendada?

Kahtlemata on keelekiimblusprogramm (ks paremini
uuritud haridusprogramme — seega ei pea ei kool ega
lasteaed otsast alustama ja oma teed otsima, vaid ta saab
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Haridus- ja Teadusministeerium,
(Keelekimbluskeskuse juhataja (2000-2007)

toimiva mudeli, millele oma nédgu vormida. Programmiga
liitudes astub asutus vérqustikku, kus ta saab tuge,
kaasamétlejaid ja -robmustajaid. Keelekiimblusmetoodika
elemente saab kasutada kéigis asutuste tegemistes — nii
Jjuhtimises, klassiruumis kui ka 6petajate koostoos.

Loomulikult on peamine pohjus see, et keeleklimblus-
programmi [6petaja ndol saavad niilasteaiad kui ka koolid
avatud méttemaailma, hea suhtlusoskuse ning kindlate
teadmistega vilistlased.

Mis on sinu arvates Keelekimbluskeskuse lahema viie
aasta prioriteedid, Uksikute allprogrammide tahtsaimad
Ulesanded?

Peamine on sdilitada kvaliteet ka asutuste ja Opilaste
jdrjest suureneva arvu juures. Peab olema toeks nii neile
koolidele ja lasteaedadele, kellel on programmis olemise
staazi juba 8 aastat kui ka neile, kellel on seda alles moni
kuu.

Samuti pean oluliseks Keelekiimbluskeskuse teenuste
pakkumise laiendamist. Nii suurte kogumustega keskus
peaks olema toeks ka vdljaspool programmi néustamist
vajavatele asutustele. See eeldab aga nii koolituskavade
kui ka néustamisstisteemi korrigeerimist.

Mis on uue juhi peamised tlesanded?

Peamised llesanded ongi minu arvates analiisida
Keelekiimbluskeskuse praegust kohta ja staatust Eesti
haridusstisteemis ning koostada uus strateegiline plaan,
Idhtudes uuenevatest vajadustest. Arvestada tuleb nii
uut riiklikku integratsiooniprogrammi kui ka vene 6ppe-
keelega koolide glimnaasiumiastmes eestikeelsele 6ppele
Ulemineku kavasid.

Uuele juhile soovin jéudu ja suurt stdant vastu
votta kéike seda positiivset, arendavat ja sooja, mis
keelekiimblusprogramm ning selles osalejad (pilastest
kérgete riigitegelasteni) endas kannavad.
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Interview

What experiences gained from the implementation
of the language immersion program do you consider
important for the development of Estonia’s education
system as a whole? Which aspects of the program
experienced when working with the language
immersion teams would you like to see continued in
your new job?

| think that the language immersion program has been,
and is, a vivid example of the power and success of
cooperation. The program has been managed, planned
and developed in cooperation with various foreign and
domestic partners. Contributions have also been made
by researchers, education officials, school administrators,
teachers and parents, resulting in success and mutual
understanding.

Dealing with each person individually is also very
important. All the participants have contributed to the
program’s development and deserve thanks for this. We
care about each person in the classroom and the school
as a whole, as well as in the working groups of educators,
compilers of the study resources and others that develop
the program and this gives a certain radiance and warmth
to the program.

Regarding methodology, | feel that the most important
topics are the integration of subjects, the attention paid
to active study methods and critical thinking. The shaping
of a secure study environment is also very important, and
constitutes a key issue in language immersion.

In short, the keyword of the program is the PERSON.
If we approach the meaning of this word from many
different angles and pay attention to all of them, we will
achieve successful language immersion and will have
something we all can use as an example. This is also the
most important principle that | will take with me to my
subsequent activities.

What were the favourite tasks that you
performed when directing the language
immersion program? Why?

For me, the favourite task has always
) been directly communicating ~ with
. the kindergartens and schools, having
conversations with the children and teachers,
exchanging ideas with administrators and
people from the local governments. During my
eight years of language immersion work, | have attended
hundreds of classes, seen thousands of students’ eyes
sparkle and witnessed the enthusiasm of teachers. | have
seen administrators filled with pride when they talk about
the achievements of their schools or kindergartens. This
has always made me happy and often even brought
tears to my eyes. It is at these moments that | have felt
that the work we do at the Language Immersion Centre is
important to the program — that we have done something
to be satisfied with.

What have you learned during the implementation of
language immersion that you would especially like to
highlight? Why?

The language immersion program and the people
connected with it have taught me to be positive. There
are no irresolvable situations, there is always someone
somewhere who can help with the current problems and
be of support professionally. | have learned that situations
do not exist in which one cannot or should not ask for
advice or help. Several heads are better than one. At the
same time, one must always be ready to support others
and rush to their aid — a sense of responsibility can be
learned from almost any immersion participant.

What has been most difficult for you as the head of the
Language Immersion Centre?

New touchstones are always related to any changes.
When the program began, there were four schools and
132 students in the program and it is clear that the entire
management model is completely different in 2007 when
over 50 institutions and almost 4,000 students participate
in language immersion. By nature, | am a person who
wants to constantly be involved in developing the essence
of the program. The most difficult moment for me was
probably when [ realized that the program had grown too
large and | could no longer participate in every phase of
its development. My tasks were modified and, step by step,
my work became that of a coordinator and planner. This

was a positive challenge however, and my good colleagues
at the Language Immersion Centre helped me cope with
the changes.

How would you like to see the language immersion
program function in Estonia in the future?

I hope that the field for language immersion methodology
will continue to expand in Estonia — the basic values
and truths that the methodology embodies are useful in
every classroom, no matter what the language of study.
| think that the experiences from the program should be
spread to and developed in all of Estonia’s schools and the
experiences and support of the educational institutions
that have joined the program should be available to
everyone through the counselling centre. It would be
difficult to find another collection of such substantive
knowledge and experience.

Why would you recommend that a kindergarten
or school administrator implement the language
immersion program?

The language immersion program is doubtlessly one of
the best-researched educational programs. Therefore, a
school or kindergarten does not have to start from scratch
and find its own way of doing things — instead it gets an
operating model, which only needs to be moulded to meet
their needs. By joining the program, the institution enters
a network where it will receive support and those with
whom to share new ideas and the joy of learning. Elements
of the language immersion methodology can be used in
all stages of running an institution — in its management, in
the classrooms, as well as in teacher cooperation.

Naturally, the primary reason for implementing the
language immersion program would be that it provides
kindergartens and schools with graduates who have open
minds, good communications skills and firmly acquired
knowledge.

What do you think are the priorities for the Language
Immersion Centre during the next five years, and the
most important tasks for the sub-program units?

The main thing is to preserve the level of quality as the
number of students and teachers increases. Support must
be given to schools and kindergartens that already have
a 12-year track record with the program, as well as those
that have implemented language immersion for only a
few months.



| also think it is important to expand the provision of
services by the Language Immersion Centre. A centre with
such an amount of experience should provide support to
institutions that need assistance outside the program. This
would require adjustments in the training schedule and
counselling system.

What are the main tasks of the new head of the
Centre?

I think that the main tasks are to analyze the current place
and status of the Language Immersion Centre in Estonia’s
education system and to prepare a new strategic plan
based on the changing needs. The new national integration
program, as well as the plans for the transition of Russian
language schools at the gymnasium level to Estonian
language instruction, must be taken into consideration.

| wish the new head of the Centre strength and a the
capacity to accept everything that positive and brings
aboutimprovement in the program, as well as the warmth
of the language immersion program and its participants
— from the students to high government officials.

VIHTepBbio

Vicxoas 13 onbiTa BHEAPEHWS MPOrpamMmb
A3bIKOBOrO  MOTPYXeHWs, UTO CcunTaellb
CYWECTBEHHBIM  [I/I Pa3BUTUS  CUCTEMbI
00pa30BaHua ICTOHUN B LIENOM?

Jlymaro, 4mo npozpamma A3bIKoB020 NOZpyXeHUs
A8M19eMCcA  00HUM U3 APKUX  Npumepos
compyoHudecmea U ycnexa. Eto  pykosodunu,
NAGHUPOBAU U pa3gusaiu 8 COmpyoHu4ecmae ¢
PA3HEIMU 3apy6eXHbIMU U 3CMOHCKUMU NApMHEPAMU.
Ceoe /1080 CKA3aU U y4YeHble, YUHOBHUKU Chepbl

00pa3osaHus,  pykosooumenu — WKOJ, — y4umerns,
pooumenu,  4mo  npueeno K - ycnexy U
83GUMONOHUMAHUIO.

CywecmeeHHelM A8U/IOCL U MO, YMO K KAXOOMy
Y4acmHUKY npoepamimel NOOXo0 bl UHOUBUOYA/TbHEIM,
U 8ce npusHec/Iu c8oll 8k1a0 8 ee paz8umue, 3a 4Ymo u
3ACyKUIU NOXBATY.

3aboma o Kaxoom y4acmHuKke npoepammel, 8 Kaacce
UL WKOJTE 8 UETIOM, 8 paboyux epynnax pykosodumesel
Kypcos, cocmasumerneli y4ebHelx Nocobuti unu opyaux,
npudaso 8cem baecka u mensid.

C moyKu 3peHUs MemooUKU BAXHbIM —CYUMALO
UHMe2puposaHue npeomemos, 0coboe BHUMAHUE
Memody aKmuBHO20 OOYYeHUS U  KpUMUYecKoeo
mblwieHus.  OueHe  CyWecmeeHHelM — A8/1emcs
hopmuposaHue 6aaeonpugmHou y4ebHol ammocgepbi,
3MO — 00UH U3 K/TI0YEBbIX MOMEHMO8 NPO2PAMMBI.

OO0HUM €/1080M, 2nasHoe 071 npoepammel — YEJIOBEK.
Ecnu nodxodume K 3HAYeHUI0 3mo20 C108a C PA3HbIX
Y2108 3pEHUA U 06pauiams HA HUX BHUMAHUe, mozod
byoem conymcmeosame ycnex, KOmopeiti  Moxem
cmame npumepom 0718 8Cex. MO mom BaxHsll
npuHyun, komopomy 6ydy crnedosame 80 ecell ceoell
OanbHetiwel desmenbHOCMU.

Kakvie 3aaaum 6binv 45 Tebs cambiMy TOUATHBIMY 33 TO
BpeMA, KOrAa Tbl PYKOBOAWIA MPOrpamMmmoN, v moyemy?
Bce20a cameim npusmHbIM 6bl10 0 MeHs 0bujeHue ¢
demcKuMU cadamu U WKoamu, 6eceosl ¢ y4aujumuca u
yyumenamu, obMeH MHeHUAMU C pyKosooumenamu U
YUHOBHUKAMU OpeaHo8 MecmHbix camoynpasneHud. 3a
80ceMb Jiem pabomel 8 NPO2Pamme 5 N0cemusia ComHu
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MuHucTepcTBO 0bpasoBaHmMa 1 Hayky, (3aBeayloLas
LleHTpom A3bIkoBoro norpysxeHua 2000-2007)

YPOKOB, 8UOE/IA MbICAYU 20pALYUX OEmCKUX 2/1d3 U
3HMYy3uasm yqumerned. Budena e enasax pykosodumeret
20p00Cmeb, Ko20a OHU Npeodcmassisanu  ycnexu ceoel
WKosIbl Usu 0emcadd. Imo 0esnano MeHs c4acmsugol 0o
cne3. B makue momeHmel A 4y8CMBosaAnd, Ymo ma
paboma, komopyio Mbl Oendem 8 LleHmpe 5361k08020
NO2PYXEHUS, - CyulecmaeHHa 0718 NPo2pAaMMbI, MO U Mbl
8HeC/u 8 Hee cgoli  8KIAO U yYyBcmayem
y008/1eMBOPEHHOCME.

Yto Tbl 0cobo XxoTena Obl BbZeNUTb B 0OyYeHWM Mo
nporpamme v noyemy?

Mpoepamma u ooy, C8s3aHHele ¢ Hed, Hay4unu MeHs
8ceMy  nosoXumesneHoMy.  Hem  Hepaspewuumbix
cumyayud, 8ce20a Hatidemcs Kmo-mo, Kmo NOMoXem 8
MmpyOHbIU MOMeHM U NOO0EPXUM NPogeccuoHanbHo. A
NOHANIA MAKXe, Ymo Hem makux cumyayud, npu
KOMOPbIX He BO3MOXHO UJU HEJb3s CNpoCUMe cogema
unu nomMowu. B mo xe 8pems mel cam dosxeH 6eime
20mo8 Noddepxams 0py2020 LU OKA3dmb NOMOUWb.
OmeemcmeeHHOCMb — 80M MO 4y8CMeo, KOMOopoMmy
MOXHO noy4umecs y mex, kmo pabomaem 8
npozpamme.

Yto 6bino anA TebA cambiM TAXenbiM B pabote Mo
PYKOBOACTBY MPOrpammon?

Jloboe Hoswecmeo A8ngemca NPobHeIM KamHem. B
Hayane no npoepamme pabomanu 4 wkonel u 132
y4eHuka, moeda  Modesnb  pykosoocmea  bwina
cosepuueHHo dpyzoli no cpasHeHuio ¢ 2007 2000M, K020a
€ npoepammoti buiu cesazaHel 6osnee 50 yupexdeHul u
4000 yyauwuxca. A omHowycb K J100AM, Komopele 8
10600 MOMeHM XomAam y4yacmeosams 8 npoyecce.
HasepHoe, cameim mpyoHsiM 6bls1 MOMEHM, Ko2dd A
NOHA/IA, YMO NPOPAMMA O4eHb PA3POC/IACk, U A HE MO2Y
80 8CEM ydyacmeosams, 8ce oxeamume. Mou 3adaqu
cmanu Opyeumu, 6osblie Npuxoousioct 3aHUMAMeCa
KOOPOUHUPOBAHUEM U NiaHuposaHuem. Ho asmo 6o
XOPOWUM 8bI13080M, U MOU 00bpble Konneau 8 LleHmpe
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NOMOeJ/IU MHe € 5muM CNpPaBUTbCA.

Kakoit 6bl Tbl XOTena BMAeTb Mporpammy B OydyLuem?
Xodyemcs, 4mobel MemooUKa A36IKOBO20 NO2PYKEHUS 8
ScmoHuu  8Ce  pacwupAnace U  pacwupandace. e
UEHHOCMU U NpUHUUNbl,  KOMOpble  3A/I0KEHbI 6
npozpamme, nosesHel 018 Ka}0020 KAdccd, HecMomps
Ha A3blK 06y4eHuA. Cyumaro, Ymo onbim NPoPAaMMbl
HYXHO pacnpocmMpaHame U paseusams 8 Kaxoou WKosie
ScmoHuu, a oneim LleHmpa u y4pexoeHuti 06pa3osaHus,
NPUCOEOUHUBLIUXCA K NpO2pamMme, 4Yepe3 KOHCY/bmd-
UUOHH®IL — yeHmp  6bi1  6bl  docmyneH  J106oMy
Xenarowemy.

[lpyecco makoeo 6aHka 3HaHUU U oneima Halmu
mpyOHo.

[Moyemy xouellb MPUBAEYb K MPOrpamme PYKOBOAW-
Tenen aeTcagos U WwKkon?

be3yc/108HO, NPo2PAMMa A3bIKOBO20 NOZPYKEHUA — OOHA
U3 Camelx Xopowlo UCC/Ie008aHHBIX, NO3IMOMy demcao
WU WKOAA He QOIKHBl Ha4YUHAMG C HYJIA U UCKams cebe
0opoey. Ye gelpabomaHa modess, KOmopou MOXHO
npudepxusamsca.  [IpUCOEOUHAACL K — NPOPAMME,
y4pexoeHue 8cmynaem 8 cems, 20e MOXem NoJIy4ums
No00EPXKy U 83aUMONOHUMAHUeE. MemoouKy A3bIK08020
NO2DYXEHUA ~ MOXHO  UCno/b3o8ams 8 6ol
desmesibHOCMU — 8 pykosodcmae, 8 kidcce uau 8
cosmecmHou pabome yyumered.

30ece 2nasHoe mo, Ymo 8bINYCKHUKU 0emcados U WKos
OMKpPbIMel MUPY, YMem Xopowo 0bwameca U umerom
NPOYHbIE 3HAHUA.

KaKkoBbl, M0 TBOEMY MHEHMIO, MPUOPUTETHI MPOrPaMMbI
Ha Gnvxanlve NaTb NIET, U KakMe CcepbesHble 3afauu
CTOAT Nepef efnHUYHbBIMU NMOAMPOrpamMmmami?

[nasHoe — CoXpaHUMe Kayecmso npu pacmyujem Yucse
YYACMHUKOB — NPO2PAMMbL.  [JO/IKHA — OKA3bI8AMbCA
NoAdePXKA U mem WKOIam U 0emcadam, Komopble 8ce
80CeMb J1em pabomaiom no NPOPAMME, U MEM, ONbim
KOMOPbIX YKIa0bI8Aemcs 8 HECKOIbKO MecAUEs.

Takxe — cyumaro  CywecmeeHHeIM  pacuiupeHue
npedocmasnsemsix  LleHmpom  yciye. OH  OosmkeH
0Ka3b18aMb NOOOEPXKKY U MeM y4pexxoeHUAM, Komopele
He ceA3aHel ¢ npoepammod. [lia 3mozo Heobxodumo
CKOppezuposams Kak NPoepammy Kypcos 0by4YeHus, mak
U cucmemy KoHcyasmauud.

Kakve raBHble 3ajauv  CTOAT Meped  HOBbIM
pykosogutenem?

[NasHLIMU  300a4amu, NO-MOemy, ABMAIMCA  aHAAU3
HblHeWHe20 mecma u cmamyca Llesmpa & cucmeme
00pa308aHUA  ICMOHUU,  COCMAs/ieHue — HO8020
Cmpameauyecko20  NAAHA, — UCX00d U3 HOBbIX
Heobxooumocmel. 30ecb HyHO y4Umel8ame Kaxk HOBYIO
20CY0apCMeeHHyIo NPoepammy UHmeepauuu, mak u
Npo2pamMmy NEPexo0d 2UMHA3UYECKUX K/IACCO8 PYCCKUX
WKOJ HA 3CMOHCKU A3bIK 0By YeHUA.

Hogomy pykosodumernio Noxenaio Cua U pacnaxHymozo
cepoya, Komopoe Moxem  8Mecmume 8Ce MO
NOJIOXUMEsTbHOE U passuseatoujeecs, Ymo Hecym 8 cebe
npoepamma u ee y4yacmHuku (om yuyauuxca 0o
2ocydapcmeeHHbix Oeamerel).




Mis on
keelekUmblus?

Keelekiimbluse olemus:
« keelekimblusprogrammis 6pitakse/Opetatakse vahe-
malt 50% Oppeainetest emakeelest erinevas keeles;
- Uks dpetaja — Uks keel;
«16imitud ja 6pe koostdd vormis:
- keeledpet toetatakse koigi ainete tundides;
- ulatuslikult kasutatakse teema- ja projekti-opet;
- ainesisu (nt geograafia, ajalugu) omandamist
toetatakse keeletundides;
- 6ppes on olulisel kohal vastastikuse rikastamise
pohimote;
- Oppimisele kui protsessile antakse jarje-pidevat
tagasisidet.
Keelekiimblusprogrammi  Ulesanne  on  siduda,
inspireerida, saavutada ja jareldada.
Siduda opilast opilasega,
Opetajaga,
teiste keelekandjatega,
vanematega,
Uhiskonnaga;
uut olemasolevate teadmiste, oskuste, huvide, tunnete
ja hoiakutega.
Inspireerida Opetajat suunama Opilast motlema,
votma vastutust, iseseisvalt dppima ning dpitud ainesisu
ja keelt kasutama;
programmi sidusrithmi tegema koos-t66d
mitmekesisema ja tohusama Opikeskkonna
loomisel.
Saavutada 6pitulemused ainetes, keeles, Gpioskustes,
lubaduste/kavade elluviimises;
tasakaalustatud areng - motted, suhted,
hing, keha.
Jareldada: mida o6piti, milliseid lisateadmisi  voi
analtdsi/hinnanguid on vaja; kuidas opiti; kuidas épitut
rakendati; kuidas uute teadmiste/oskustega edasi
liikuda.

* Ulevaade tugineb Peeter Mehisto ettekandele keelekiimbluskonverentsil
“Sisekoolitusststeemi loomine” 23. ja 24. novembril 2006.

What is language
immersion?

The nature of language immersion:
- in the language immersion program, at least 50% of
the subjects are studied/taught in a language other
than the students’native language;
- one teacher - one language;
- integrated and cooperative study:
- language study is supported in all the subject classes;
- extensive use is made of topic and project study;
- the acquisition of the subject material (i.e. geography,
history) is supported in language classes;
- the principle of mutual enrichment is important
in the instruction;
- constant feedback on learning as a process.

The aim of the language immersion program is to bond,
inspire, achieve and draw conclusions.
To bond students with students,
with teachers,
with speakers of other languages,
with parents,
with the society;
the new with existing knowledge, skills, interests,
feelings and attitudes.
To inspire teachers to encourage students to think,
take responsibility, learn independently and use the
learned subject material and language;
to cooperate with the program'’s affiliate
groups to create a more diverse and effective
study environment.
To achieve study results in subjects, languages, study
skills and the realization of promises/plans;
balanced development -
relationships, spirit, bodly.
To draw conclusions regarding what has been learned,
what additional knowledge and analysis/evaluations
are necessary, how the learning process was carried out,
how the knowledge was applied, how to move on with
the new knowledge/skills.

thoughts,

* The overview is based on Peeter Mehisto’s presentation entitled “The Creation
of an Internal Training System” given at the language immersion conference
on November 23 and 24, 2006.
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YTO Takoe A3bIKO-
BOE MOrpykeHne?

CyTb A3bIKOBOTO MOrPYKEHUA:

+ B MPOrpaMme A3blIKOBOrO MorpyeHnd He meHee 50%

NPEAMETOB M3y4aeTcsA/NPenofaeTca Ha HEPOLHOM A3bIKE;

+ OfIVIH YYUTENb — OfINH A3bIK;

« VHTErpupoBaHHoe 0byueHue 1 yueba B COTPYAHNUECTBE;
* U3yuyeHue A3blka NMOAAePKMBAETCA Ha YpOKax Mo
BCEM NpeaMeTam;

+ BO MHOMOM WCMOMb3yeTcA TemaTnyeckoe wu
NPOEKTHOE 0byUEeHWE;

+ YCBOEHWe CyTv npeameTa (Hanp., reorpadus,
NCTOPUA) NOAJEPHKMBAETCA Ha YPOKax A3bIKa;

+ B yyebe OfHO M3 OCHOBHBIX MECT 3aHUMaeT
MPUHLUMM B3aVMHOTO 00OraLLeHNs;

+ B Yy4yebHOM npouecce MOCTOAHHO AOMKHA
MPYCYTCTBOBaTL OOPaTHAA CBA3b.

3apaya NpPorpamMmmbl — B3aMOCBA3bIBATb, BOOXHOBJIATb,
Mnosydatb pesynbrat U es1aTb BbIBOAbI.

B3anmocCBA3b yYeHMKa C yYeHNKOM,
C yuntenem,
C APYTVIMW HOCUTENAMM A3bIKA,
C poauTENamMY,
C OBOLIECTBOM;
HOBOTO C VMEIOWMMICA  3HAHUAMY,
HaBbIKaMK, MHTEPeCcamy, YyBCTBAMM U OTHOLLEHUAMM.
BAOXHOBNATD  yunWTensA HanpaenATb  YUeHWMKOB
MbICIUTb, OpaTb Ha Ce6A OTBETCTBEHHOCTb, YUMTHCA
CaMOCTOATENbHO, UCMOMb30BaTb 3HaHUA U A3bIK;
CBA3YIOLMM rpymnnam nporpammbi BbiMOIHATL
COBMECTHYIO PaboTy MO CO3AaHMI0 MHOMOrpaH-
HoW 11 3hGEKTBHON yuebHOM cpefbi.
JlocTuratb pe3ynbTaToB Mo npeaMeTam, A3bKY, OMbiTy
yuebbl, BHEAPEHMIO B KIM3Hb OOeLaHNiA/Mporpamm;
YpaBHOBELLEHHOE pasBUTME —  MbIC/K,
OTHOLLEHWA, AyLUa, TENO.
[lenatb  BbIBOAbB,  YTO  YUWAM,  KaKMe  HYXKHbl
LOMOJHUTENbHbBIE 3HAHWA WM aHanM3bl/OLUeHKM, Kak
VUMM, KaK MPUMEHANM M3y4YeHHOe, Kak MocTynaTb C
HOBbIMY 3HAaHWAMW/OMBITOM.

* 0630p ocHosaH Ha doknade [lesmepa Mexucmo, NpoYUMAaHHoOM Ha
KOHbepeHUuU No A36IK08OMY noepyKeHulo «Co30aHue cucmemsl 0by4eHus
8HYMPU WKOAbI», cocmosaswelica 23 u 24 Hoabpa 2006 200a.
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Metoodika kui kapital

Kognitiivne kapital: métlemine

« Koostdos Opilastega sonastatakse ainet, keelt ja
opioskusi holmavad 6pitulemused.

- Opilane analllsib épitulemusi ja épet nii iseseisvalt
kui ka kaaslaste ja Opetajaga.

- Opilane toetub 6ppides oma olemasolevatele
teadmistele, oskustele, hoiakutele, huvidele ja
kogemustele.

- Opilane stinteesib, hindab ning rakendab eri ainetes
omandatud teadmisi ja oskusi.

Kommunikatiivne kapital: suhtlemine

- Opilased kasutavad aktiivselt digust tegutseda ja
suhelda, vétavad vastutust.

- Opilased jouavad sonade, mdistete ja aine sisu
tdhendusteni dialoogi kaudu.

« Ruumikujundus (seinte kasutus, laudade paigutus)
soodustab Opilaste suhtlemist ning toetab dppimist.

- Opilaste keeleosaoskusi arendatakse koigis tundides ja
Oppeainetes.

Kogukondlik kapital: kuulumine

- Opilane tunneb, et riihma kuulumine on rikastav ning
naudib seda.

- Opilane julgeb ja oskab tegutseda riihmas ja
kogukonnas oma huvidest ldhtudes ning teiste huve
arvestades.

- Lapsevanem, 6petaja ja 6pilane on partnerid.

. Opitavad teadmised ning oskused on seotud
koolisisese ja -valise maailmaga.

Kultuurikapital: arvestamine

- Oppetdd kultuur loob Gpilases turvatunnet ja toetab
opihimu.

- Opilastel on side teiste sihtkeele raakijatega.

- Opilane maistab eri kultuuride sarnasusi ja erisusi ning
arvestab neid.

- Opilane oskab end maaratleda Uleilmastumise
protsessis.

Methodology as assets

Cognitive assets: thinking

« Study results related to the subjects, language and
study skills are formulated in cooperation with the
students.

- The students analyze the study results and the
instruction both independently as well as with
companions and teachers.

« When studying, the student relies on their existing
knowledge, skills, attitudes, interests and experiences.

- The student synthesizes, assesses and applies the
knowledge and skills acquired in various subjects.

Communicative assets: communication

- The students actively use the right to act and
communicate, they accept responsibility.

«The students discover the meaning of words, concepts
and subject content through dialogue.

- The interior design (use of walls, placement of desks)
promotes communication among the students and
supports learning.

- The students’ language skills are developed in all
classes and subjects.

Community assets: belonging

- The student feels that they benefit from belonging to
the group and enjoys it.

- The student dares and knows how to operate in a
group and community to further their own interests
while taking into consideration the interests of others.

- The parent, teacher and student are partners.

- The knowledge and skills being acquired are related to
the world inside and outside the school.

Cultural assets: consideration

« The culture of the study process creates a sense of
security for the students and supports their desire to
learn.

«The student has ties to the other speakers of the target
language.

« The student understands the similarities between
different cultures and takes them into account.

- The student knows how to find his/her place in the
globalization process.

MGTOLLI/I Ka KaK KanuTtasn

YyBCTBEHHDI KanuTan: MbllneHve

+ COBMECTHO C YYalMWCA OMPEeAeNATCA NpeameT,
A3bIK V1 PE3ynbTaThl, OXBaTbIBalOLME YUeOHbIE HABBIKY.

+ YUeHVK aHanv3vpyeT pesynbTaTbl U npoLlecc yyebbl
KaK CaMOCTOATENbHO, Tak U C OAHOKIACCHWUKaMU U
yunTenem.

+ B yuebe yyeHVK OnMpaeTca Ha VMeloLLMeCa 3HaHWA,
HaBbIKY, OTHOLLEHWA, HTEPECh! 1 OTbIT.

« YYeHUK CUHTE3NPYET, OLIEHVBAET VI BHEAPAET B PasHble
NpeaMeTbl YCBOEHHbIE 3HAHWUA U HABbIKM.

KOMMYHVKaTUBHBI KanuTtan: obLieHne

« Yyalmeca akTMBHO MCMOMb3yIOT NPaBO AeCTBOBATL U1
0611aThCs, 6epyT Ha ceba OTBETCTBEHHOCTb.

+ Yyalmeca ycBavBalOT 3HAYeHWe CoB, MOHATUM W
coAepKaHvie NpeameTa yepes A1asnor.

« OdopmneHne knacca (MCnonb3oBaHWe NPOCTPAHCTBA
CTeH, PacCTaHOBKa CTOMIOB) MOMOraeT [eTAM 0bLIaTbCA
N YUnTbCA.

+ f3bIKOBbIE HaBbIKM Pa3BMBAIOTCA HA YPOKax Mo BCeM
npeaMeTam.

ObLLeCTBEHHBIA KanuTan: MPUHAANEXHOCTb

+ YUeHMK UyBCTBYET, YTO MPUHALNEXHOCTb K rpynne
oboraliaeTt, eMy HPaBUTCA 3TO.

+ YUYeHVK He BoUTCA 1 yMeeT AeNCTBOBATh B rpymmne u
obulecTse, UCXOAA M3 CBOMX WHTEPECOB, YUMTbIBasA
UHTEpECH! APYTyiX.

- Pogwutenb, yuntens 1 yYeHvK ABAAIOTCA NapTHEPaMU.

« [lonyyeHHble 3HaHWA 1 YMEHWA CBA3aHbI C MMPOM Kak
BHYTPW LWIKOMbI, TAK M 33 ee Npeaenamu.

KynbTypHBIN KanuTan: yunTbiBaTh, CUATATLCA

- YyebHas KynbTypa CO3aeT CMOKOMCTBIE U MPOBYaaeT
MHTEpec K yuebe.

+ YUEHVIKI MMEIOT CBA3b C HOCUTENAMY LIENEBOTO A3blKa.
+ YUEHMK MOHMMAET CXOACTBA W PA3IMUMA  Pa3HbX
KYNbTYP ¥ YUWTHIBAET 3TO.

« YYEeHNK MOXeT UaeHTUGMLMPOBaTL cebsa B npoLecce
rno6anvsaumn.




Turvaline ja rikastav ~ opikeskkond -
autentsus — aktiivne 6ppimine — 6ppima
dppimine — koostoo

Turvaline ja rikastav opikeskkond
- kasutatakse rutiintegevusi
- Opitakse ja 6petatakse teise keele kaudu
lapsi julgustatakse keelt ja aineteadmisi loovalt
rakendama
- kasutatakse opikeskusi
- Opitakse tegutsemise kaudu loomulikus keskkonnas,
kasutatakse autentseid tekste
- suurendatakse laste keelelist enesekindlust

Autentsus

- vajaduse korral tutvustatakse sénavara ja keelendeid
- lahtutakse laste huvidest

- sihipdraselt seostatakse dppimist ja igapdevaelu

- hoitakse kontakte keelekandjatega

- kasutatakse ajakirjandusmaterjale ja muid allikaid

Aktiivne 6ppimine
- lapsed rdagivad ja tegutsevad aktiivselt (80% Opilane,
20% Gpetaja)

lepitakse  kokku &pitulemustes (aines, keeles,
Opioskustes)

Opilased hindavad oma arengut kokkulepitud
Opitulemustest lahtudes
- akendatakse paaris- ja rihmatéod
- tdhendusi métestatakse koos dpilastega
- Opetaja on véimaluste looja

Oppima 6ppimine
arvestatakse O6pilaste hoiakuid, huve, oskusi ja
teadmisi
- infot esitatakse kasutajasdbralikus vormis (joukohane,
selgelt organiseeritud)
- arvestatakse erinevaid Opistiile
- arendatakse loovat ja iseseisvat motlemist
- opilasi julgustatakse end proovile panema

Koostoo

« koik samas rihmas/klassis tootavad 6petajad plaanivat
Opet koostoos

- vanemaid teavitatakse keelekiimblusest ja sellest,
kuidas last toetada

- kaasatakse piirkonna elanikke, kohalikku omavalitsust
ja todandjaid

Secure and enriching study environment —
authenticity — active study — learning to
study — cooperation

Secure and enriching study environment
- routine activities are used

learning and teaching occurs through another
language
« children are encouraged to creatively apply their
language and subject knowledge
- study centers are used
- learning takes place through acting in a natural
environment, authentic texts are used
- the child’s linguistic confidence is increased

Authenticity
- if necessary, vocabulary and linguistic forms are
introduced
- the children’s interests are taken into account
learning and everyday life are systematically
connected
- contact is maintained with language carriers
- journalistic materials and other sources are used

Active study

- the children speak and work actively (80% student,
20% teacher)

« study goals are agreed upon (in subjects, language,
study skills)

- the students evaluate their development based on the
established study goals

- students work in pairs and groups

- meanings are interpreted together with the students
- the teacher is the creator of opportunities

Learning to study

- the students' attitudes, interests, skills and knowledge
are taken into account

« information is presented in a user-friendly form (in a
feasible, clearly organized manner)

- different study styles are taken into account

- creative and independent thinking is developed

- students are encouraged to put themselves to the
test

Cooperation
- all the students working in the same group/class plan
their studies together

“55

« parents are informed about language immersion and
about how to support the child

- the local residents, local government and employers
are involved
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CrnokonHaa 1 oborawawolas  yyebHad
atmMocdepa — MOMIMHHOCTL — aKTMBHAs
yueba — yMeHwe yUnTbCA — COTPYAHUUECTBO

CnokoiHas 1 oboralijaiolias y4ebHaa aTmochepa

+ NCMOMb3YIOTCA PYTUHHBIE 3aHATHS;

+ y4aTCsa v 00y4aloTCs Uepes ApYrow A3bik;

- [eTeil 0boApSIOT TBOPYECKM MCMOMb30BaTh A3bIK U
3HaHUA NpeaMeTs;

+ MCnonb3yoTesa LieHTpbl 0byueHus

+ yyeba MPOXOAWT Yepe3 AeNCTBMA B €CTeCTBEHHON
cpepe, NCNonb3YIoTCA NOANUHHBIE TEKCTH;

«y IeTel PACTET YBEPEHHOCTb B MCMOJb30BAHNM A3bIKa.

MoannHHOCTb

« NpU HeOBXOAMMOCTM 3HAKOMATCA CO CNOBaMW U
BbIPaKEHUAMY;

* ICXOAAT M3 UHTEPECOB AeTeN;

+ LiefleHanpaBneHHaa CBA3b y4yebbl C MOBCeAHEBHON
MKN3HDBIO;

+ COXPAHAIOT KOHTAKTbl C HOCUTENAMM A3bIKa;

+  WCMOMb3YIOTCA  MaTepuanbl  mpeccbl U Apyrue
NCTOYHUKM.

AKTMBHaA yueba

« [IETV TOBOPAT W [eNCTBYIOT akTUBHO (80% - yUeHMUK,
20% - yunTenb);

+ IOrOBAPMBAIOTCA O Pe3ysibTatax yyebsbl (Mo mpeamety,
Mo A3bIKY, HAaBbIKaM);

+ YYEHVKM OLEeHMBAIOT CBOE Pa3BUTME, WCXOAA W3
OrOBOPEHHbBIX PE3YILTATOB YUeobl;

+ paboTa NPOBOAWTCA B Mapax 1 rpynmax;

+ 3HaUEHVA 0OAYMbBIBAIOTCA BMECTE C yUeHUKaMK;

« yunTeNb — CO3AaTesNb BO3MOXHOCTEN.

Y4uTb yUnTHCA

* YUNTHIBAIOTCA HACTPOEHHOCTb, MHTEPECH!, YMEHUA W
3HaHWA YYeHKOB;

+ MHOOPMaUMA MPEMNOAHOCTUTCA B ApYyXentobHowm
dopme (MocunbHas, ACHO OpraHM30BaHHas);

* YUMTBIBAKOTCA PasnyYHble CTUAM yuebbl;

+  pa3BMBAIOT  TBOPYECKOE W  CaMOCTOATENbHOE
MbILUNEHNE;

+ 0[0OPAIOT AEMCTBMA YUaLLMXCA MPOBEPUTH CEOS.

CoTpynH1YecTBo
© BCE yuuTens, paboTaiolme C rpynnown/knaccom,
nnaHvpytoT yueby B COBMECTHOI PaboTe;

+ POAWTENAM PA3bACHSAIOT CyTb A3bIKOBOMO MOrPYKEHNSA
11 TO, KaK MOAAEPaTb PeBEeHKa;

- TPVBNEKAIOTCA »KUTENN PErMoHa, OpraHbl MEeCTHbIX
CamoynpasneHnit 1 pabotoaateni.




Kommentaar

T66  keelekiimblusklassides — andis  téuke — minu
loomingulisusele. Nende lastega ei saa kasutada
traditsioonilisi todvotteid — nad on vdga aktiivsed, soovivad
ise Gppeprotsessi juhtida ja pltiavad té6tada iseseisvalt.

Rddkides opilaste oskuste ja teadmiste tasemest, on ks
positiivsetest nditajatest kolmanda klassi I6pus tehtava
vene keele tasemet66 piisavalt korge tulemus; teiseks
see, et keelekiimblusklasside oOpilased osalevad vabalt
linnas toimuvatel konkurssidel ja olimpiaadidel. Neil
uritustel jagatakse vdlja auhinnalisi kohti, millest méne
saavutasid meie opilased 2007. aasta kevadel toiminud
Harju maakonna koolide vene keele oltimpiaadil. Selle
aasta  septembris  tuli Rahvusraamatukogust meie
gtimnaasiumile tdnukiri, kus mdrgiti dra kaheksanda
keelekiimblusklassi opilaste nimed, kes kilastavad seda
raamatukogu sageli nii kooliaasta sees kui ka vaheajal.

Kuue tédaasta jooksul keelekiimblusklassides pole mul
tekkinud sisemist rahutust seoses emakeele 6ppimisega
pdrast seda, kui laps on hakanud éppima voorkeelt. Kui
kellelgi on selline tunne tekkinud, siis vib see olla seotud
lapse individuaalsete omadustega.

T66 keelekiimblusklassides on minu jaoks vdga huvitav
ning sellel on perspektiivi — nagu ma nden — ja tulevikku
ka meie lastel.

Comments

Work in the language immersion classes stimulated my
creativity. One cannot use traditional methods with these
children - they are very active, they wish to control the
study process themselves and try to work independently.

Speaking of the level of the students’skills and knowledge,
one of the positive indicators is the good results achieved
on the Russian language placement tests at the end of
the third grade. Another positive in—dicator is the fact
that the children easily participate in the competitions
and olympiads that take place in the city. Prizes are
awarded at these events and these prizes were won by
our students at the Russian Language Olympiad for Harju
County schools in the spring of 2007. This September, our
gymnasium received a letter of thanks from the National
Library, which commended the students in our 8th grade

language immersion class for visiting the library often,
both during and outside the school year.

During six years of work in language immersion classes, |
have never become uneasy regarding the children’s ability
to learn their mother tongue after starting to study the
foreign language. If anyone has felt any uneasiness, it may
be related to the characteristics of a particular child.

Work in language immersion classes is very interesting for
me and it also shows promise, as far as | can see, and has a
future with our children.
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Jelena Zemtsugova
Tallinna Mustamae
Humanitaargimnaasium

KoOMMeHTapum

Paboma & knaccax noepyxeHus 0ana MOaYOK MOUM
meopyeckum  cnocobHocmam. C  amumu  oemosmu
He npuemsemsl cmapele cnocobel pabomesl: demu
OYeHb AKMUBHbI, Xenawm Ccamu  Uepame  21agHyH
posib 8 npoyecce obydyeHus, cmpemamcs pabomams
CamocmoamesnbHo.

Ecnu  2080pums 06 yposHe ymeHul U  3HAHUU
HAWUX y4yeHUKO8, MO OOHUM U3 NOJIOKUMESTbHbIX
nokazameneti Ag/7emcs, 80-nepselx, OOCMAMOYHO
B8bICOKAA pe3y/IbMAmMUBHOCMb BbINOSIHEHUA yPOBHEBbIX
KOHMPOJTbHbIX pabom no pyccKomy A3blKY, KOmopble
0emu 8bINOJIHAIOM NOC/IE OKOHYAHUA Mpembe2o Kaaccd,
80-8MOPLIX, MO, YMO YYEHUKU K/IACCO8 NOpyxeHUs
C80600HO y4acmeyiom 8 KOHKYpCax U onumnuaoax,
nposodumblx 8 eopode. KMimozom smux meponpuamudi
ABMAIOMCA U Npu308ble  Mecmd, Komopele Hawu
YYEeHUKU 3a80€e8anu HA ouMnuace no pyccKomy A3bIKY,
npoxooudwet secHol 2007 2. cpedu WKOJ Xapblockozo
ye30a. B ceHmsabpe amoeo eoda u3 HayuoHaneHou
bubnuomeku 20poda Ta/yIuUHHA 8 Hawy 2UMHA3UIo
npuwio  671a2000pCMeeHHOe  NUCbMO, 6  KOMOpOM
ommeyeHbl  PamMunuu  y4eHUKos8 BOCbMO20  K/iacca
No2pyKeHus, Yacmo noceuaroux 3my 6ubauomexy Kak
8 y4ebHoe 8pemMs, MAak u 8 OHU KAHUKY/I.

3awecmsiem pabomel 8 K1ACCax A36IKOBO20 NO2PYKeHUA
8HYmMpeHHe20 6ecnokolcmead, 8bI38aHHO20 U3yYeHUEM
POOH020 A3bIKG NOC/Te MO0, KAK PEOEHOK HaYas usy4amse
UHOCMPAaHHeIU A3bIK, A He Habadana. Ecnu amo yyscmso
U BO3HUKAIO Y KO20-/1UGO, MO OHO MO2/10 ObIMb CBA3AHO C
UHOUBUOYATbHBIMU OCOBEHHOCMAMU pebeHKA.

Paboma 8 Knaccax nozpyeHus MHe o4YeHb UHMEPECH ,
Y Heé ecmb nepcnekmusd, mak Kak byodywee A 8Uxy 3a
HaWumMu 0emosmul.
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Oppevara

Suureformaadiliste raamatute sari
14 raamatut A3 formaadis lasteaiale ja | kooliastmele

Raamatute teemad ldhtuvad alushariduse ja |
kooliastme Oppekavast. Mitmekesise pildivalikuga,
sonasedelite ja lUhitekstidega raamatud aitavad
Opetajal voi lapsevanemal korraldada Uhislugemist,
suunavad igapdevaelust nditeid ja paralleele otsima
ning analoogseid olukordi mangus edasi arendama
ning innustavad eesti keeles kénelema. Raamatute
[6pus esitatakse metoodilisi soovitusi Opetajaile ja
lapsevanemaile.

Miks suurraamatud loodi?

Kimbluséppe algusjargus on  rihmatéoks ja
Uhislugemiseks vaja sobivat materjali: konekaid pilte,
[Ghikesi eakohaseid tekste, suurt kirja. Sellise materjali
loomine on metoodiliselt ndudlik ja ka kulukas, mistéttu
seesuguseid raamatuid pole Eestis varem valja antud.

Eesmargid:

- mitmekesistada eesti keele kui teise keele dpetamist;

- pakkuda raamatute pohjal 6petajaile:
- materjali sénavara- ja konearendus-
harjutusteks;
- ainet ja naitlikkust teatud valjendite
kordamiseks;
« impulsse sonade ja  tekstide
taasesitamiseks ning edasiarendamiseks;
« improviseerimislusti  eeskuju- ja
kuulamistekstide esitamiseks;
- anda Opetajatele ja vanematele
metoodilist tuge raamatute kasutamisel;

- innustada kirjastajaid analoogseid raamatuid tegema.

Pildiraamatute kasutamise eesmargid:

- dratada huvi eesti keele vastu, 6petada kuulama ja
tajuma eesti keele kola;

- julgustada kasutama 6pitud soénu ja fraase suheldes
ning kUsimusi esitades;

« innustada keeledpet mitmesuguste tegevuste
kaudu (laulmine, lavastus, likumine, kdeline tegevus,
Uhisprojektid jne);

+ anda eeskuju (mida mangida, kuidas toimida, Utelda,
kusida).

Raamatusarja kontseptsiooni véljatddtamise partnerid:
Keelekiimbluskeskus

Haridus- ja Teadusministeerium

Riiklik Eksami- ja Kvalifikatsioonikeskus

Tallinna Ulikool

Hea Alguse Koolituskeskus

Suurraamatute sarja on valja andnud kirjastus Ilo.

Teaching
materials

Series of Large-Format Books
14 books in A3 format for kindergartens and level 1

The topics in the books are based on the curriculum
for pre-school and level 1 education. The books feature
varied pictures, word cards and short texts that help
teachers and parents organize collective reading, direct
the reader to search for examples and similarities in
everyday life and to create analogous situations during
play, while also encouraging the students to speak
Estonian. At the end of each book, methodological
recommendations are made for teachers and parents.

Why were the large-format books created?

Suitable material was needed for group work and
collective reading at the primary stage of immersion
study, including expressive pictures, short texts
appropriate for the age group, and large type. Books
like these have not been published in Estonia earlier,
because creating such material is methodologically
demanding and also expensive.

Goals:
- to diversify the teaching of Estonian and other
languages;
- to provide teachers with the following resources based
on the books:
- material for vocabulary and speech
development exercises;
- material and visual aids for repeating
certain expressions;
- impulses that encourage students
to repeat the words and texts and
developing them further;
- joy of improvisation for presenting
example and listening texts;
- to provide teachers and parents with methodological
support when using the books;
- to encourage publishers to produce similar books.



The goals for using the picture books:

- to create interest in the Estonian language, to teach
students to hear and recognize the sound of the
Estonian language;

+ to encourage the use of acquired words and phrases
when communicating and posing questions;

+ to encourage language study through various
activities (singing, theatre performances, movement,
manual activities, joint projects, etc.);

+ to provide examples (what to play, how to act, say,
ask).

The partners that developed the concept for the book
series:

Language Immersion Centre

Ministry of Education and Research

National Examination and Qualification Centre

Tallinn University

Hea Algus Training Center

The series of large-format books was published by llo
Publishing.

YuebHble
MaTepuansb

Cepua KPYNHOGOPMATHBIX KHIT

14 kHur dopmata A3 AnA OeTcafoB U | wKonbHOwM
CTyneHn

MpviBblbOpE  TeMbl  KHUF  UCXOBAT U3 yuebHOM
nporpammbl 6a3oBoro o6pa3oBaHua ¥ | WKONbHOWM
CTyneHu. KHurv C  pasHOOOpasHbIMM  PUCYHKaMK,
Pa3bACHEHMEM CIOB U KOPOTKUMM TeKCTaMu MOMOratoT
YUMTENIO WM POAMUTENAM OPraHK30BbIBaTb COBMECT-
Hble UTEHWs, HampaBnATb K MOUCKY >KM3HEHHbIX
NPUMEPOB ¥ Mapanfenei, pPa3svBaTb aHanormyHble
CUTYaLMW B Urpe, BAOXHOBAATL FOBOPYTH Ha SCTOHCKOM
A3blke. B KOHLE KHUF npepnaralotca MeTopnueckue
COBETbI YUUTENAM N POAUTENAM.

3ayem 13aaBanu KpynHoGopMaTHble KHUMA?

Ha nmepBom 3Tane yuebbl MO MporpaMme A3bIKOBOrO
NOrPY)KeHNA HeobXxoaMMbl MOAXOAALME MaTepuarbl
anA  paboTbl B rpynmax ¥ COBMECTHOTO YTeHWA:
pa3HO00pa3sHble PUCYHKKM, KOPOTKME W MOCWSIbHblE
TEKCTBI, KPYMHbIA WpndT. Mogbop Takoro matepuana
TPebyeT 3HaHWA METOAMKM, a Takke CPEACTB, NO3TOMY
NofOBHbIE KHUM PaHbLie B SCTOHMM He U3AaBanUCh.

Lenw:
« pa3Hoobpa3nTb NPenoAaBaHme SCTOHCKOO A3blKa Kak
HepoaHoro;
+ Ha OCHOBE KHUI MPeIOKUTL YUUTENIO:
+ MaTepuan Ana COBAPHBIX U peyeBblX
YNPaXKHEHNI;
+ MaTepu1an 1 NpUMepsbl A8 NOBTOPEHMA
OonpeaeneHHbIX BblparkeHWi;
* IMNY/bC ANA NOBTOPEHWA U Pa3BUTUA
CJ10B 1 TEKCTOB;
+  UyBCTBO  MMMpOBM3aLMM npw
MPON3HOLWEHNUMN TEKCTOB;
« NPV WUCNOMb30BaHWM  KHWI  [daTb
YUYUTENO U POAUTENAM METOAMYECKMe
pekomMeHaaLuy;
+ BAOXHOBMATb M3AaTenei Ha BbIMYCK aHanOrMyHbIX
KHW.
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Llenn ncnonb3oBaHmA KHUM-KapTUHOK:

+ TPUBMBATb MHTEPEC K ICTOHCKOMY A3bIKY, HayuuTb
CIyLWaTb U BOCMPVHMMATb 3BYUYaHME SCTOHCKOTO A3bIKa;
+ MOOLWPATb UCMOSBb30BaHME BblyUYEHHbBIX CIOB U dpa3
npw oBLEHVN ¥ NPeACTaBEHMIN BOMPOCOB;

+ MOOLLPATb M3yYeHue f3blka Yepe3 pa3HOOOpasHble
3aHATUA (NeHMe, NMOCTaHOBKA CMeKTakew, ABMKEHWE,
py4YHOM TPy, 00LIMe NPOEKTHI 1 MP.);

- Mofaeatb MpvMmep (BO YTO WUrpaTb, Kak MOCTYMUTb,
CKa3aTb, CNPOCUTD).

MapTHepbl, MNpPUHMMaBLLME Y4yacTMe B  BbIPAOOTKM
KOHLIeNUMM KHUXHOM cepun:

LleHTp A3bIKOBOrO MOrpy»KeHUA

MwuHMCTEPCTBO 06pPa3oBaHNA U HayKK
[ocynapcTBEHHBIN SK3aMeHaLMOHHO- KBAaNVPUKaLIMOH-
HbIVI LEHTP

TanAnHHCKNI YHMBEPCUTET

LleHTp 0-6yyeHua “Hea Algus”

Ceputo KHUT BbINYCTUNO 13aaTenscTso “ILO"
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1. kooliastme 6ppekomplekt
6 opikut ja 6 toovihikut

Opikud on neljavérvitrikis, A4 formaadis, kévade
kaantega.
Toovihikud on kahevarvitrikis, A4 formaadis, pehmete
kaantega.

1. klassile 6pik ja toovihik,Tere, kool!” 1. ja 2. 0sa, 2001. a
2. klassile 6pik ja toovihik,Tere, sober!” 1. ja 2. osa, 2002. a
3. klassile Opik ja todvihik,Tere, maailm!”1. ja 2. osa, 2003. a

Opikud ja tédvihikud on 6pitava sénavara ja tlesannete
kaudu omavahel seotud sisuliseks teematervikuks. Eesti
keele, loodusdpetuse ja inimesedpetuse Opieesmargid
on seotud ldbivate teemadega ning jagatud
dppeaastasse kuude kaupa. Opikutilesanded suunavad
opitut ka iseseisvalt kinnistama ja pakuvad tuge
té6vihikuid taites. Opetaja saab Opikust metoodilist
abi ja ndidiseid, et 6pet aktiivsemaks muuta ning
dppeaineid I6imida.

Oppevara koostades juhinduti Keelekiimbluskeskuses
koostatud &ppevara kriteeriumidest (vt www.kke.ee
» Oppevara). Opikud ja tddvihikud vastavad pohikooli
ning giimnaasiumi riiklikule 6ppekavale.

Keelekiimbluskeskuse  koordineerimisel  koostatud
dppevara saab kasutada ka eesti 6ppekeelega koolides.

Miks 6ppevara loodi?

Keelekimblusklassis éppima asudes vajavad opilased
enam keeletuge (sdnavara meeldejatmist toetavaid
pilte, lausendidiseid jm), kui seda pakub eesti
Oppekeelega kooli dppevara. Loodud oppekomplekt
arvestab vdikest teises keeles dppijat, tema kogemusi.
L&imitud Oppekomplekti toel omandatakse
aineteadmisi teist keelt kasutades ja oma keeleoskust
intensiivselt arendades.

Eesmargid
Oppematerjal aitab 6petajal:
- siduda aineid, oskusi, teadmisi ja tegevusi;
pakkuda sénavara rakendamise ja arendamise
voimalusi;
- eeskujude toel kasutada aktiivopet;
Oppematerjal aitab 6pilasel:

- leida 6pikutegelastega samastumise voimalusi;

- kujundada sallivust;

« harjutada seadma eesmarke ning andma hinnanguid
oma toodle.

Oppekomplekti péhivéartused:

- Oppe terviklikkus;

- Opilaste aktiivsus;

- Opilaste kogemused;

- metoodiline tugi ja tegevuste eeskujud dpetajale;
- Opitava sisuline elulisus ja tulevikku suunatus;

- lahtittlemist stereottupidest, eriti kujunduses.

Oppekirjanduse loomine on meeskonnatdo.
Meeskonda kuuluvad:
projektijunt - vadrtuspohise Uhistéo korraldaja,

jarjepidevuse  hoidja, tegijate innustaja:  Maire
Kebbinau;
autorid-tegevopetajad - aktiivoppe rakendajad,

Oppevara katsetajad ja parandajad: Maire Kebbinau,
Krista Poks, Ene Kurme, Erika Kalmus, Merike Paéru,
Anna Sele, Liina Norit, Laine Tammela, Riina Popoy, Silja
Risti, Nonna Meltsas, Kersti Koppel, Reili Saaron, Merle
Rebane;

- lastekirjanik — teemakohaste autentsete tekstide looja:
Leelo Tungal;

« kunstnikud ja kujundaja — vaartuste nahtavaks tegijad,
Opikeskkonna naitlikustajad: Anu Kalm ja Regina-Lukk
Toompere, Kalle Toompere;

. Opilased - opiku huvi ja joukohasuse hindajad:
Tallinna  Lddnemere  GUmnaasiumi,  Mustamae
Humanitaargimnaasiumi, Narva Vanalinna Riigikooli
ja Kohtla-Jarve Uhisgtimnaasiumi esimeste
kiimblusklasside 6pilased;

« eksperdid - kriitilised sobrad, Uhiste vaartuste,
Opioskuste ja eneseanallusi tahtsustajad,
Oppevarakogemuste vahendajad, kimbluspohimotete
didaktiliste lahenduste algatajad ning arendajad: Irene
Kdosaar, Peeter Mehisto, Mare Muursepp, Kai Volli.

Autorite-Opetajate Ulesanded:

oma teadmiste ja kogemuste alusel tdita
keelekimblusklassi  tookava (vt www.kkeee »
Koolidppekava) Oppe ja kasvatuse sihte silmas pidavate
Ulesannete ja tekstidega,
- katsetada 6ppekirjanduse kasikirja klassides;
- hinnata 6ppes ilmnevaid vajadusi ning épilaste huve.

Uudiseid

Aastaks 2009 on koigi klasside 6ppekomplektidest
ilmunud parandatud ja tdiendatud kordustrikid.
Oppevara uuendamisel on téhtsal kohal lihtsa keele
reeglid ning dpilase eneseanaldius.




Learning Kit for the First Stage of Study
6 textbooks and 6 workbooks

The textbooks are printed in four colours, in the A4
format, and have hard covers.
The workbooks are printed in two colours, in the A4
format, and have soft covers.

Grade 1 textbook and workbook, “Hello, Schooll” parts
1 and 2, 2001

Grade 2 textbook and workbook, “Hello, Friend!" parts
1 and 2, 2002

Grade 3 textbook and workbook, “Hello, World!" parts 1
and 2, 2003

The content of the textbooks and workbooks forms a
coherent whole centring around the exercises and the
new vocabulary presented. The study goals related to
the Estonian language, nature studies and social studies
are connected to the recurring topics and distributed
by months throughout the academic year. The exercises
in the textbook help the learner to reinforce their
knowledge of the covered material independently
and provide support for doing the exercises in the
workbooks. The textbook also provides teachers with
new information on teaching techniques to help them
make the learning process more active and integrate
different subjects.

The teaching materials were compiled on the basis
of the criteria developed by the Language Immersion
Centre (see www.kke.ee » Oppevara). The textbooks
and workbooks correspond to the national curricula for
basic schools and gymnasiums.

Thelearning resources compiled under the coordination
of the Language Immersion Centre can also be used in
Estonian language schools.

Why were the teaching materials created?

When beginning their studies in a language immersion
class, students require more language support (pictures
to help remember vocabulary, sample sentences, etc.),
than is provided by the teaching resources for Estonian
language schools. The learning kit takes into account
the needs and experiences of young second language
students. With the help of the integrated learning kit,

students acquire knowledge about a subject using
the second language and intensively develop their
language skills.

Goals

The learning material helps the teacher:

- to link together subjects, skills, knowledge and
activities;

- to provide the students with opportunities for applying
and developing their vocabulary;

- to use active teaching methods based on examples;
The learning material helps the students:

- to find opportunities to identify with the textbook
characters;

- to develop tolerance;

- to practice setting goals and assessing their own
work.

Principal values of the learning kit:

- the integrity of the learning process;

- the active participation of the students;

- the experiences of the students;

« systematic support and activity examples for the
teachers;

- the practical and future-oriented nature of the
instructional content;

- departure from stereotypes, especially in the design.

Creating learning materials requires teamwork.

The team includes:

- the project manager - organizer of value-based
cooperation, maintainer of continuity, inspirer of other
members of the team: Maire Kebbinau;

- active teachers as authors — implementers of active
instruction, testers and improvers of the teaching
materials: Maire Kebbinau, Krista Poks, Ene Kurme,
Erika Kalmus, Merike Paaru, Anna Sele, Liina Norit, Laine
Tammela, Riina Popoy, Silja Risti, Nonna Meltsas, Kersti
Koppel, Reili Saaron, Merle Rebane;

- the children’s writer — creator of topical authentic texts:
Leelo Tungal;

- the artists and designers — the people who made the
values visible, illustrators of the study environment: Anu
Kalm and Regina-Lukk Toompere, Kalle Toompere;

- students — assessors of the interest in and feasibility of
the textbooks: students of the first language immersion
classes at the Tallinn Ladnemere Gymnasium, Mustamae
Humanities Gymnasium, Narva Old Town State School
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and Kohtla-Jarve United Gymnasium;

- experts — friends taking a critical approach to our work,
people who prioritize common values, learning skills
and self-analysis, people mediating their experiences
with teaching materials, the initiators and developers
of didactic solutions of immersion principles: Irene
Kaosaar, Peeter Mehisto, Mare Muursepp, Kai Volli.

Assignments of the teachers as authors:

- updating the language immersion curriculum (see
www.kke.ee » Koolioppekava) with exercises and texts
based on their knowledge and experience, keeping in
mind their educational goals,

- testing the manuscripts for the teaching materials in
class;

- evaluating the requirements of the teaching process
and the interests of the students.

News

New, improved and supplemented editions of the
learning kits for all the grades will be published by
2009. When updating the teaching materials, emphasis
is placed on the rules of simple language and the
students’self-analysis.




62“

YUuebHbIN LUKOSTbHOW

CTymneHu

kKommnekt ona 1

6 yyebHMKoB 1 6 pabounx TeTpagei

YUebHIKM KpacouHble, YeTbipexLBETHbIe, B popmarte A4,
B TBEP/bIX OONOKKAX.

Paboune TeTpaam ABYXLIBETHbIE, B popmaTe A4, B MArKYX
0bnoXKKax.

Y4ebHuK 1 pabouasn TeTpadb AnA 1 knacca “3apascTyil,
wkona!”1 v 2 yactb, 2001 rog.

YyebHVK 1 paboyas TeTpaab Ana 2 Knacca “3apaBcTByi,
apyr!”1 1 2 yacts, 2002 rog.

YyebHuvK 1 paboyas TeTpadb And 3 Knacca “3apaBcTsyi,
mup!”1 1 2 yactb, 2003 rog.

YyebHvKM 1 paboune TeTpagu obbefeHeHbl B OfHy
Temy MOCPEACTBOM M3y4aemoro CloBapHOro 3anaca
Y ynpaxHeHUn. YyebHble Lenn no SCTOHCKOMY A3bIKY,
NPUPOLOBEAEHMIO U YeNOBEKOBEAEHMIO CBA3aHbl C
M3yYaembiMy TeMamn 1 pasHeceHbl Mo MecAluam Ha
BeCb yyebHbI rog. YuebHble ynpaKHeHWA HanpasneHbl
Ha CaMOCTOATENbHOE 3aKperyieHue Matepuana W
MOMOTratoT MPW 3aMoNHEHNM Paboymnx TeTpaaen. YuuTenb
noslyyaeT MeTOAMYECKYID MOMOLWb W MpUMepbl 13
yyebHVKa C Lienbio akTUBM3MPOBaTb yUebHbI npoLiecc
I IHTErPUPOBATb NMpeaMeTbl.

CocTaBuTenuyyebHbIXNOCOBUNNCXOAMNNN3KPUTEPHEB,
npeanoxeHHbIX LIeHTpom A3bIKOBOTO MOrpy»KeHMA (CM.
www.kke.ee » Oppevara). YuebHukn 1 paboume TeTpaam
COOTBETCTBYIOT FOCYAAPCTBEHHOW YuebHOM Nporpamme
[N1A OCHOBHOW LUKOSbI M TUMHA3MUM.

CocraBneHve yyebHbIX MOCOOMI KOOPAMHMPOBANOCH
LleHTPOM A3bIKOBOTO MOTPysKEHWA, MOCOOMUA Takke
MOTYT 6bITb MCMONBb30BAHbI SCTOHCKVMI LLIKOMAMM.

[ns uero cocTaBNANNUCH yyebHble nocobua?

Yuallmecs, 3aHMMaloLMecs B KMaccax A3bIKOBOrO
NOrpyeHusa, HyxpaloTcA B OOMblUel  A3bIKOBOW
NoALepKe (PUCYHKM, NO3BOAAIOLLME 3aNMOMMHATLCII0BA,
nNpUMEPLl MPeANOXeHU 1 TA.), YemM 3TO Npeanaraet
CIOBAPHbIN 3amac B 3CTOHCKOM LWkone. Co3aaHHbIN
y4ebHbI/ KOMMIEKT pacumTaH Ha MablUen, yuaLlmxca
Ha ApYrom A3blke, UX OMbIT. baarogapa MoMowwmM 3Toro
VIHTErPYPOBAHHOTO  YYeBHOTO  KOMMIEKTA  YUYEHVIKM

XOpPOWO YyCBanBatoT yqe6Hb||?1 MaTepuan Ha Apyrom
A3bIKE, MPU 3TOM WUHTEHCMBHO pPasBMBaA A3bIKOBblE
HaBbIKN.

Llenn

Yye6Hblil MaTepuan nomoraeT yuuTenio:

+ CBA3bIBATb MPEAMEThl, YMEHWsA, 3HaHWA U BUAbI
neATenbHOCTY;

+ MPefoCTaBNATb BO3MOXHOCTb WCMO/b30BaHWA W
Pa3BUTVIA CNIOBAPHOTO 3aMaca;

* CMONb3yA NIMYHBIN NPUMEp, NPaKTUKOBATb aKTVBHOE
0byyeHue;

Y4e6HbIl MaTepuasn NoMoraeT y4eHnKam:

*© HaxoAWTb BO3MOXHOCTU OTOXAECTBMEHWA ceba ¢
nepcoHaXKamm 13 yUebHVKOB;

« BblpabaTbiBaTb TEPAUMOCTb;

© YYUTbCA CTaBWTb 3afauv W [aBaTb OLEHKM CBOel
pabore.

OCHOBHble LIeHHOCTN y4ebHOro KoMMaeKTa:

+ €IMHCTBO 00YyYEeHWs;

+ aKTUBHOCTb YUaLMIXCSH;

+ OMbIT YYaLLUMXCA;

. MeTofMuyeckas MomMollb W npumepsl paboTtel AnA
yunTens;

- 6NM3KOE K PeanbHOCTM COAepXKaHue obydyeHus u
HampaBNeHHOCTL B byayliee;

+ OTKa3 OT CTepeoTUNOB, OCOOEHHO B NMPeCTaBeHUsAX.

Co3paHue yyebHOM NUTepaTypbl — COBMECTHasA paboTa.
ABTOPCKNI KONNEKTUB:

+ PYKOBOAMTENb MPOEKTa — OPraH1M3aTtop COBMECTHOM
pPaboTbl, COXPAHAIWMIA MPEEMCTBEHHOCTb, BAOXHOBY-
Tenb COTPYAHMKOB: Malipe KebbuHay;

+ aBTOPbl — YUMTENA-NPaKTVKM — UCMONb3ylolwme
aKTMBHOe  0byueHVs, 3SKCMepUMEHTMPYIOLE  CO
CIOBapHBIM 3aMacoM 1 BHOCALLME MOMPAaBKU B HETO:
Maiipe KebbuHay, Kpucta lokc, SHe Kypme, Spwika
Kanmyc, Mepuke [aspy, AHHa Cene, JlniHa Hopwr,
NavHe Tammena, PuinHa Monos, Cunbs Puctn, HoHHa
Menbtcac, Kepctn Konnenb, Peinu CaapoH, Mepne
Pebate;

«  [eTCKMA  nucaTenb — co3faTtenb  MOAMHHbBIX
TeMaTUYeCKmX TeKCTOB: Jleano TyHran;

* XYAOKHVIKM 1 ODOPMUTENN — OTPaKaloLLMe LIeHHOCTH,
co3paioline yyebHyto atmocdepy: AHy Kanm v PervHa
Jlykk-Toomnepe, Kanne Toomnepe;

© YYEHWKN — OLEHMBAaBLUME WHTEPEC W AOCTYMHOCTb

YUEOHVIKOB: yUaLLMeCA KNacCoB A3bIKOBOIO MOrpyKeHusA
13 TanIMHHCKON rMMHasun JlasHemepe, MycTamAsCcKom
[ymMaHWUTapHOM rMMHasun, Hapeckow focyaapcTBeHHOM
wkonbl  Vanalinna  n  Koxma-Apseckoit  Obuiei
TMMHa3nu;

+ 3KCNepTbl — [PY3bA-KPUTUKKM, CYMTAIOWME BaKHbLIM
obLe LUeHHOCTH, YyuebHbIM OMbIT 1 CcamoaHanus,
NoCpeaHVKMA B Mepefaye OrbiTa CO3haHusA YUebHbIX
Nocobui, aBTOPbI ANAGKTUUECKIMX PeLIEHNIA MPUHLMOB
NOrpyXeHnA 1 nx passutua: MiperHe KAaocaap, lNeatep
MexwmcTto, Mape Miotopcenn, Kai Boinu.

3aaum aBTOPOB-NEearoros:

+ Ha OCHOBE CBOVIX 3HaHWI 1 OfMbITa HAMOAHWTL Paboyyio
MPOrpammy KNacCoB A3bIKOBOTO MOMPYKEHA (CM. Www.
kke.ee » Koolidppekava) ynpaKHeHUAMM 1 TeKCTamu,
npecnepyn yuebHble 1 BOCMMTATENbHbIE LIeNH;

.+ ONpobupoBaTb B KMaccax PyKOMUCK  y4ebHbIX
nocobu;

-+ OUEeHWTb BbIABMEHHble B Yy4yebHOM Mpouecce
HEOOXOAVMMOCTI U MHTEPECH! YUALMXCA.

Hosoctn

K 2009 rogy BbiMyCTUTb MOBTOPHble  M3daHWA
VCMPABNEHHbIX W AOMONHEHHBIX YYEOHbIX KOMMIEKTOB
ONA BCEX Knaccos. [lpn OOHOBNEHWM CIIOBAPHOrO
3araca BaHOe MeCTO [OKHO OTBOAUTLCA Mpasunam
MPOCTOrO A3blKa 1 CAMOAHANN3Y YUaLLMXCA.




Toolehed

Ule 3500 lehe 6pitilesandeid A4 formaadis
lasteaiast pohikooli I6puni eri ainetes

Tooleht on sisuline ja kujunduslik tervik. Ulesande
juhendi kérval on ka lahendamise ndidis ning oma
tegevuse ja tulemuste analldsi kriteeriumid. Todlehtede
Ulesandeid voib lahendada tunnis, kodutlesandena voi
Oppekaigul. Todlehti lahendatakse korraga 5, 10 véi 15
minutit, harvem 45 voi 90 minutit (paaristund).

Miks toolehed loodi?

Eesti Oppekeelega kooli jaoks loodud éppevara eeldab
kasutajalt vdga head keeleoskust. Keelekimblejad
vajavad tuge selleks, et seda Oppevara kasutada.
Toolehtede abil luuakse kéigepealt ainekeele aluspohi.
Hiljem aitavad té6lehed naha ja aru saada eestikeelses
Opikus olulistest nahtustest ja mdistetest ning nende
omavahelistest seostest.

Eesmargid

Toolehed aitavad dpetajal:

- siduda eri aineid;

- teadvustada eestikeelset ainesdnavara, spetsiifilisi
keelendeid ja esitlusmalle;

- harjuda kasutama ja vadrtustama eesti keelt kui
vahendit teabe kogumiseks, suhtlemiseks ning
enesevdljenduseks;

- arvestada laste erinevaid huve ja arenguvajadusi ning
pakkuda neile tunnis erinevaid Ulesandeid;

- aktiivistada 6ppimist, s.0 kujundada 6ppijat;

- Opetada lugema ja kasutama eestikeelset dppeteksti.

Toolehtede omadused:

- arvestatakse erinevate ainete 6ppe-eesmarke ning eri
Opistiile;

- toetatakse sihipdraselt opilaste keelelist ja dpioskuste
arengut;

- Opetatakse toGtama Uksi, paaris, rtihmas ja klassina;

- harjutatakse kasutama eestikeelset dpikut;

- tutvustatakse opilasele erinevaid eestikeelseid allikaid;
« luuakse kontakte Eesti, kodukoha ja inimestega;

- tekstid on keeleliselt mitmekesised ja joukohased ning
voimaldavad kasitleda erinevaid grammatikakdsimusi;

- meetodid ja votted on vaheldusrikkad;

- harjutatakse tulemuste analtusimist ja hindamist
erinevate ainete eesmarke silmas pidades;

- Oppellesanne (huvitav sisu), selle lahenduskaik voi
tulemus on 6pilasele isiklikult oluline;

- toolehtede kujundus on humoristlik ning innustab
aktiivselt kaasa motlema.

Toolehtede koostajatelt eeldatakse:

. ainete [6imimist (eeskuju ja ideid saab Mihkel
Kampmanni ja Johannes Kaisi didaktikast),

« rtihmatod rakendamist (Mihkel Kampmanni ja Heino
Liimetsa kasitlused,,Hea Alguse” naited);

- Oppija aktiivsuse ergutamist (John Dewey, Johannes
Kais, Heino Liimets; RWCT jm);
- erinevate Opistiilide ja
arvestamist (Howard Gardner).

mitmikintelligentsuse

Koostajaid tutvustab toélehede loend http://www.meis.
ee/pictures/Infoleht.doc.doc.

Uudiseid

Senise pdf-formaadi korvale on tulnud Wordi-formaadis
toolehed, mida 6petaja saab oma opilaste vajadusi
arvestades kergemini muuta.

KLL-itellimusel loodud interaktiivsetele CD-tlesannetele
saab 6petaja holpsasti lisa luua.

Koolide jaoks koostatud téolehed on avalikustatud
Mitte-eestlaste Integratsiooni Sihtasutuse
Keelekiimbluskeskuse  kodulehel  (www.kkeee »
Oppevara » Toslehed).
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Worksheets

Over 3,500 pages study exercises in A4 format from
kindergarten to the end of basic school in different
subjects

The worksheet is a whole, combining content and
design. Sample answers are provided with the
instructions for the exercises, along with the criteria
for analyzing the activities and results. The worksheet
exercises can be completed during class, as homework
or on field trips. Worksheet exercises are completed
for 5,10 or 15 minutes at a time, less often for 45 or 90
minutes (double lessons).

Why were the worksheets created?

The teaching resources created for schools with
instruction in Estonian assume that the users have
excellent language skills. Language immersion students
need support to use these teaching materials. With
the help of the worksheets, basic knowledge is first
provided of the subject language. Later, the worksheets
help to see and understand the important features and
concepts in the Estonian language textbooks and their
mutual relationships.

Goals

The worksheets help the teacher:

- to link various subjects;

- to introduce Estonian language subject vocabulary,
specific linguistic forms and presentation patterns;

« to become accustomed to using and appreciating the
Estonian language as a means of collecting information,
communicating and expressing oneself;

- to take into account the different interests and
developmental needs of the children and offer them
different exercises in class;

- to activate learning, i.e. to shape the learner;

« to teach students how to read and use Estonian
language study texts.

Qualities of the worksheets:

- they take into account various subject study goals and
study styles;

- they support the systematic development of the
students'linguistic and study skills;

- they teach students to work alone, in pairs, in groups
and as a class;
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- they provide practice in the use of Estonian language
textbooks;

- they introduce various Estonian language sources to
the students;

- they strengthen the students’bonds with Estonia, their
neighbourhood and people;

« the texts are linguistically diverse and within the
students ability and allow discussions regarding various
grammatical issues;

- the methods and techniques are varied;

- they provide practice in analyzing and assessing
results, keeping in mind the goals of various subjects;

- the exercise (interesting content), the course of
its solution or result is personally significant to the
student;

- the design of the worksheets is humorous and inspires
one to actively think along.

What was expected from the compilers of the
worksheets:

- integration of the subjects (example and ideas
provided by the didactics of Mihkel Kampmann and
Johannes Kais),

- implementation of teamwork (discourses by
Mihkel Kampmann and Heino Liimets, “Step by step”
examples);

- encouragement of student activity (John Dewey,
Johannes Kéis, Heino Liimets; RWCT, etc.);

« taking study styles and multiple intelligences into
account (Howard Gardner).

The compilers are introduced by the list of worksheets:
http://www.meis.ee/pictures/Infoleht.doc.doc.

News

In addition to the PDF format, worksheets are now also
in Word format which allows teachers easier access
to making changes to them to fit the needs of their
students.

Teachers can easily create additions to the interactive
CD exercises created at the request of Association of
Immersion Parents.

The worksheets created for the schools are available on
the website of the Language Immersion Centre of the
Non-Estonians' Integration Foundation (www.kke.ee »
Oppevara » Todlehed).

Paboune nucTbl

bonee 3500 nucToB. YnpaxHeHus B dopmate A4 no
pasfMyHbIM NpegMeTaMm, HauMHaa C AEeTCKOro cafa Ao
OKOHYaHWA OCHOBHOW LLUKOSbI

Pabounin NUCT Mo copepkaHuto ¥ 0GOpPMAEHMIO
npefcTaBaseTr cobolr eauHoe uenoe. Pagom ¢
PYKOBOACTBOM MO BbIMOMHEHWIO YNPaXHEHWA AaeTca
npUMep PeLIeHVs, a Takke Kputepum paboTtbl u
aHanm3a pesynbraTtos. YNPaXXHEHNA MOXHO BbINOHATL
Ha YPOKe, Kak AloMallHee 3aaaHune Unv Bo BPeMA yueobi.
YnpaxHeHVA BbINONHAIOTCA B TeyeHue 5, 10 wam 15
MUHYT, pexe B TeueHve 45 nam 90 MUHYT (CABOEHHbI

YPOK).

[ns uero cocTaBneHbl paboume NUcTbl?

Co3paHHble AN 3CTOHCKMX WKOM yuebHble mocobus
MPEAnonaralT OuYeHb XOPOLIee BMAAEHME HA3bIKOM.
Yualpeca ke KacCoB  A3bIKOBOrO  MOrpyKeHuA
HY>KOQIOTCA B MOMOLWM MPU  UCMOMb30BAHUM  STUX
nocobuin. Paboume nuUCTbl Npexae BCErO MOMOraloT
CO3/aTb OCHOBY C/IOBApHOrO 3amaca Mo Mpeamery.
Mo3aHee OHM MOMOralT YBUAETb W  BOCMPUHATH
BaXKHbIE ABNIEHWA V1 MOHSATYS, PVBEAEHHbIE B SCTOHCKYIX
yuebHYIKax, a TakKe CBA3b MEXAY HUMMU.

Llenn

Pa6oune nucTbl NOMOraloT yUnTenio:

+ CBA3bIBaTb Pa3Hble NpeameThl;

+ OCO3HaTb CTOHCKUIA C/I0BaPHBI 3aMac No NpeamMeTy,
CMUMOUUECKE MOHATUA 1 KX BbIPAXKEHWIE;

+ Hay4YMTbCA MCMOMb30BaThb M LUEHWTb SCTOHCKMIA A3bIK
KaK CpeACTBO HakonneHus MHOopMaLmu, obLieHUs 1
CaMOBbIPAKEHNA;

© yuMTbiBaTb  PA3HOCTb  WHTEPECOB  feTell U
HEeOOXOAVMOCTE Pa3BUTUA, Mpeanaratb Ha Ypoke
pasnnuHble 3afaHuns;

+ aKTMBM3MPOBATb yuedy, UTo 03HauaeT GopMMpPOBaHMe
YUEHWKa;

+ HAayUMTb UTEHMIO M UCMONBb30BAHMIO YUEOHBIX TEKCTOB
Ha SCTOHCKOM A3bIKE.

OcobeHHOCTI paboumix IMCTOB:

+ YUnTHIBaTL yUebHble Lieny PasfnyHbiX NpeaMeTos u
pasnnyHble CTUN yyebsl;

« MoMOoraTh LiefleHanpasneHHOMY Pa3BUTUIO OBRageHna
A3bIKOM 11 yuebol;

- NPUYYUTb PaboTaTb CaMOCTOATENBHO, B NMaPe, B rpyrnne
1 B COCTaBe Knacca;

+ HAYYMTb NOMb30BATLCA SCTOHCKUMM YUEOHUKaMM;

* MO3HAKOMUTL YUALMXCA C PA3IUYHBIMK UCTOUHMKAMM
SCTOHCKOTO A3bIKa;

- GOpMMPOBaTL KOHTaKThl C ICTOHWEN, MECTOM
NPOXVBAHMA V1 NIOABMY;

- NPEANOXKMTb JOXOAUVBBIE TEKCTbI, PA3HOCTOPOHHME MO
A3bIKY, KOTOPblE MNO3BOMIAIT PAaCCMATPVBATL PasNUHbIE
BOMPOCHI rpamMMaTyiKL;

- NPENOXNTb 6OraTCTBO METOAOB Vi MPUEMOB;

+ HayuMTb aHaNM3MpPOBaTb W OLEHWBATb Pe3ynbTathl C
YUETOM Lieneit pasnnyHbiX MPEAMETOB;

- yyebHoe 3apaHue (MHTepecHoe copepaHue), ero
PELUEeHVIe VNV PE3YNBTAT BaeH IMYHO ANA YUYEHK;

- odpopmneHne paboumnx AMCTOB HAMOIHEHO IOMOPOM U
BLOXHOBMAET YYaLMXCA akTVIBHO AymMaTb.

CocTaBuTenn paboumx NNCTOB UCXOAAT K3

« IHTErpUpOBaHMA NpeamMeToB (MpUMepPD! 1 Uaen MOXHO
3aMMCTBOBaTb M3 AMAAKTUKM Muxkena KamnmaHHa 1
MoxaHHeca Kaiica);

* ICNOMNb30BaHWA MeTofa PaboTsl B rpynne (pa3paboTku
Muxkena KamnmaHHa v XerHo Jlnimetca, npumepsl 13
“Step by step” meToaunkn);

+ HEeOOXOAMMOCTN MPOOYAUTL B YUEHMKE aKTUBHOCTb
(ko [eseit, MoxaHHec Karic, XelHo Juiimetc, RWCT
" ap);

© yyeTa pPasfMYHbIX Y4YeOHbIX CTUe U YPOBHEN
WNHTENNUTEHTHOCTI (XoBapA fapaHep).

MepeueHb paboumx nmuctos:  http//www.meis.ee/
pictures/Infoleht.doc.doc.

Hosoctun

Pabouvie nuCTbl co3aaHbl kak B dopmate pdf, Tak u
B dopmate Word. 310 AaeT yuuTeno BO3MOXHOCTb
Nerko BHOCWUTb M3MEHEeHWA C y4yeTom roTpebHocTel
YUaLMXCA. YUUTENb MOXKET LOMOMHUTb MHTEPAKTMBHbIE
ynpaxHeHua Ha CD-HocuTensax.

Pabouue NUCTbI, CO3AaHHbIE ANA WKOM, pasmeLleHbl Ha
[OMalUHel cTpaHnuke LleHTpa A3bIKOBOro MorpyKeHus
LleneBoro yupexaeHuna HTerpaLmm HeSCToHLEB (Www.
kke.ee » Oppevara » Té6lehed).




Mare Muudrsepp
Tallinna Ulikool

Tallinn University
TannUHHCKWI YHBEpcuTeT

Pean seda dppekomplekti praegu Eesti haridusmaastikul | kooliastme
Jjaoks olemasolevatest (ildse kbige paremaks, seda ka eestikeelsete koolide
jaoks. Materjal eeldab aktiivset épetamist, tihedat ja elavat suhtlemist ja
laste arusaamise tasemele vastavat tegevust — see ongi koolis loomulik.

(13.04.2006)

| consider this learning kit to be the best for the first level
of school among all the kits that exist on the Estonian
educational landscape, even those for Estonian language
schools. The material necessitates active teaching,
intensive and lively communication, as well as activities
corresponding to the children’s level comprehension
— but all of this should be a given in school.

(13.04.2006)

Cpedu cywecmsyrouux ce200HA 8 ICMOHUU y4ebHbIX KOMNIeKmos 0/1A
| WKoMeHOU CMyneHu CHUMAto 3mMom CameiM JIy4WwumM, 8 mom yucse u

0714 3CMOHCKUX wikos1. Mamepuan npednosiazaem akmugHoe obyyeHue,
XKUBOE U mecHoe obujeHue, pabomy, COOmeemcmayiouyio YPoBHIO
NOHUMaHUs demed, Ymo ecmecmaeeHHO O/1A WKOSTb!.

(13.04.2006)



Anu Parts

Tallinna Inglise Kolledz

KeelekUmbluse
toolehed — kellele
ja miks?

Kisides opetajalt tema igapdevatéé tulemuste loetelu,
on kindlalt esikohal teadmised, seejdrel rddgitakse
moétlemisoskusest  ning  sellega  nimekiri  tihtipeale
plirdubki.

Ainedpetajatena ei teadvusta me endale sageli, et
iga meie tunnis deldud lause Vi kirjatdd arendab kil
opilase aineoskusi, aga kasutab selleks keelt. Me eeldame,
et Opilane oskab emakeelsena pbhikoolis vérrelda ja
sonastada jdreldusi, tuua esile olulist ning olla vajaduse
korral loov. Mingi kes-teab-kust-tulnud loogika alusel on
keeleteadmised keeletunni pdrusmaa ning sinna need
peaksidki jadma. Tegelikult on keelekiimbluse t66lehtede
koostamine dpetanud mulle keeleteadmiste ja -oskuse
arendamise tdhtsust ainetundides ning teinud isikliku
kogemuse kaudu selgeks selle véimalikkuse. Loodus-
teaduslik kirjaoskus on kindlalt seotud keeleoskusega ning
isegi séltub sellest.

Kui minu t66 eesmdrk on arendada teadmisi ja
mbtlemisoskust, siis ei saa noor inimene ilma keeleo-
skuseta (sénavara ja sonatuletuse, lauseehituse jms) oma
teadmisi-oskusi kuidagi avaldada ning seda mitte ainult
teises keeles (voorkeeles), vaid isegi emakeeles éppides.

Language
Immersion
worksheets — for
whom and why?

When you ask a teacher to list the fruits of their everyday
work, they will definitely mention knowledge first and then
talk about the capacity for independent thought, which is
where the list usually ends.

As subject teachers, we often don't perceive how the fact
that every sentence said in our classes or every written work
completed develops the students’subject skills is connected
to language use. We assume that as native speakers all of
our students in basic school know how to compare and
phrase conclusions, set forth important details and be
creative, if necessary. Based on logic that comes from who-
knows-where, language skills are considered to be the
domain of language classes only. Actually, the preparation
of language immersion worksheets has taught me the
importance of developing language proficiency and skills
in subject classes, and made the possibility of doing so clear
through personal experience. Literacy in the field of natural
sciences is definitely related to language proficiency and
even depends on it.

The goal of my work is to instill knowledge and develop
the ability to think and it is impossible for young people
to show their knowledge and skills without language
proficiency (vocabulary and word derivation, sentence
structure, etc.) even in their native language, not to mention
a second (foreign) language.

Paboyne nucTbl
A3bIKOBOIO
MOrpy>KeHMA —
1719 KOro 1 3a4em?

VIHmepecysce y yqumesnel nepeqyHem pesysibmamos ux
nogceoHesHoU pabomel, C/bIULY 8 0Meem, Ymo nepeoe
MEeCmo 8 HeM NPOYHO 3dHUMAIM 3HAHUA, 3amem
cnocobHocme Oymams. Ha 3mom nepeyucieHue Yauje
8C€20 3aKaH4YUB8aemcs.

[lpoB0OS  YPOKU, Mbl  4ACMO HE 0CO3HAeM, 4mo
Kaxooe CKA3aHHOe NPeosIoKeHUe UaU  NUCbMeHHas
paboma HecoMHeHHO paz8usaom y y4eHUKO8 3HaHUe
npedmMema, 00HAKO UCNOJIb3yeM Mbl 8Ce-maku A3biK. Mei
npeonosiazaem, Ymo y4eHUK OCHOBHOU WKOJTbl CNOCObeH
CpasHUBamMe U Bbpaxame 8 CJI08aAX pPe3ybmamel
Ha poOHOM A3blKe, 8bI0esIAA Cymb, NOOX00A K 3momy
meopyecku. Ha ocHose, kmo 3Haem, Kakol s02uKu
3HAHUA A3bIKA ABMIAOMCA UCKOHHbIM  Pe3ysibmamom
ypoka. CocmassieHue paboyux JUCMO8  A3bIKOBO2O
NO2PYKEeHUS HAyYUo MeHs npuddgame  BaKHOCMb
pPa3sUMUIO A3bIKOBbIX 3HAHUL U HABLIKOB HA YPOKAX.
[pamomHocme 8  NPUPOO0BEAYECKUX  OUCYUNIUHAX
HanpAmyto 3asucum om 3HAHUA A3bIKG.

Ecnu yesbio mMoeti pabomesl A8AeMCA pazsumue 3HaHut
U yMCmBeHHeIx cnocobHocmeU, mo 6e3 A3bIK08bIX 3HAHUU
U HAagelkog (c/osdpHelli 3anac U c/108006pa3osaHue,
nocmpoerue npednoxeHuti U m.d.) Monodol Yenosek He
CMOXeEMm 8bIpA3umb C80UX 3HAHUU He MOJTBKO HA YyXOM,
HO 0axke Ha pOOHOM fA3bIKe.




Tagasivaade
Oppekirjanduse
meeskonna toole

Keelekiimblusprogrammiga seob mind koost66 alates
2000. aastast. Selle aja jooksul olen saanud tdita erinevaid
Ulesandeid ning vastutada mitme  keelekiimblus-
programmi kujundamise ja arendamise valdkonna eest.

Esimene  proovikivi koostoos — Keeleklimbluskeskusega
oli vdikese Oppija vajadustele vastava Gppematerjali
kontseptsiooni loomine ning 6ppekomplekti tilesehitusest
Jja sisust tervikpildi kujundamine. Védga oluliseks pean oma
kolleegide, esimeste keeleklimblusépetajate panust ning
osalemist t66rihmas.

Meie ees seisid tlesanded, mille ulatus ja sisu selgusid alles
t66 vdltel. Opilaste huvide ja vajaduste arvestamisel oli
iga toéérihma liige nii keelekiimblusopetaja, dpiku autor,
katsetaja kui ka retsenseerija ning parandaja. Meeles on
suvised tddpajad maakodus. Vdga intensiivsete pdevade
Jooksul sulatati tervikuks tulevaste kimblusépetajate
té6kogemused tavaklassides ning kujutlused muukeelse
Oppija vajadustest, aluseks dppekavast ja 6ppematerjalile
esitatavatest néuetest tulenevad ootused. Innustunud
Opetajad vahendasid Kanada ja Soome koolitajatelt
saadud kogemusi ja metoodikat, kohandades seda meie
oludele ning 6pilaste vajadustele.

Autorite kujutlusi dpikute ja tdovihikute lehektilgedest
viisid ellu professionaalsed kunstnikud. Koost66 kunstnike
ja kujundajatega pakkus pénevust: kuidas autorite
sonastatud ja sbnastamata ootused épikutegelasteks ning
opikute ja téovihikute lehekiilgedeks saavad. Tunnetasime
pildi olulisust, et péhimétteid ja ideid teoks teha ning
eesmdirke selgemalt esile tuua.

Mdrksénad, mida véib iseloomulikuks pidada nii
loomisprotsessile  kui  ka meeskonnaté6s valitsevale
Ohkkonnale, olid réém ja lust, reaalsuse moistmine,
motlemine, fantaseerimine, fakti tasandilt pohjuse-
tagajdrje seoste otsimisele, dratundmisrodm, mdngulisus,
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loovus,  riskimine,  eesmdirgistatud  tegevus,
koostegemine, protsessi ja Iopptulemuse analtids
ning tééréém.

Maire Kebbinau

Mitte-eestlaste Integratsiooni Sihtasutus,
Keelekimbluskeskus

. . ~ X ~ Non-Estonian's Integration Foundation,
Varase keelekiimbluse esimeste dpetajate énn

oligi vahest see, et uudsed kogemused poimusid

Opikute ja tdovihikute loomise réémude ning
muredega. Koostasime ju éppevara oma Opilastele
ning abiks iseendile. Suurim tasu téd eest oli meie dpilaste

Appimislust, tequtsemistahe ja head dpitulemused. A R e V | e W Of

Language Immersion Centre
Llenesoe yupexaeHve nHterpauum

He3CTOHLEB, LLGHTD A3bIKOBOrO MOrpyxeHna

the Work of the
Educational
Literature Team

| have worked together with the language immersion
program since 2000. During that time, | have been able
to fulfill various functions and have been responsible for
designing and developing several fields of activity in the
language immersion program.

The first touchstone in my cooperation with the Language
Immersion Centre was the creation of the concept for
learning materials that would correspond to the needs
of young students and establishing an integrated idea
of the structure and content of the learning set. | greatly
appreciate the contribution of my colleagues, the first
language immersion teachers, and their participation in
the working group.

We were faced with tasks, the extent and content of
which did not become clear until we started the work.
When considering the interests and needs of the students,
each member of the working group was simultaneously
a language immersion teacher, a textbook author, a
tester, as well as a critic and proofreader. | remember the
workshops held in summer at my country home. Through
very intensive work, a whole was created from the work
experiences of the future immersion teachers with ordinary
classes and our conceptions of the needs of the non-
Estonian speaking learners, based on the curriculum and
the expectations proceeding from the requirements related
to the learning materials. The enthusiastic teachers passed
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Maire Kebbinau

Mitte-eestlaste Integratsiooni Sihtasutus,
Keelekiimbluskeskus

Non-Estonian’s Integration Foundation,
Language Immersion Centre

LleneBoe yupexaeHve uHTerpatium
He3CToHLEB, LIeHTp A3bIKOBOro NorpyxeHns

on the experiences and methodology they had received
from the Canadian and Finnish trainers, adapting it to our
circumstances and the needs of our students.

The authors’ ideas for the pages of the textbooks and
workbooks were realized by professional artists. The
cooperation with artists and designers was exciting — it was
fascinating to see the authors’ expressed and unexpressed
expectations become textbook characters and pages
in textbooks and workbooks. We felt the importance of
pictures in bringing our principles and ideas to life and
making our goals clearer.

The keywords that characterize the creative process, as
well as the atmosphere of the teamwork, are joy and fun,
comprehension of reality, thinking, fantasizing, searching
for causal relationships on the level of fact, the joy of
recognition, playfulness, creativity, risk-taking, purposeful
activity, working together, analysis of the process and the
end result, as well as enjoyment of work.

Thefirstearlylanguageimmersionteachers weresomewhat
lucky in that for them new experiences intertwined with
the joys and worries of creating textbooks and workbooks.
After all, we were compiling teaching materials for ourown
students and as an aid for ourselves. The greatest rewards
of our work were our students’ enjoyment of learning, as
well as their activeness and good study results.

OrnanbiBasgCb
Ha PaboTy
MO CO3AAHMIO

yuebHow
nnTepaTypbl

CompyOHuU4ecmBo ¢ Npoepammoli A36IKoB020 NO2pPy-
XeHus ceasvieaem meHA ¢ 2000 eoda. 3a npowedwee
8pemMA A BbINOJIHANA PA3/IUYHblEe 3a0aHus, beina
omeemcmaeHHol  3a  ogopmieHue U pdzsumue
nNpo2paMmsi.

[ep8eim NPO6HLIM KamHem 8 pabome 6elia pa3pabomka
KOHUeNyuu no  Co30aHui0  y4ebHbIX  Mamepuasnos
8 coomeemcmeuu C NOMpPebHOCMAMU  YHAULUXCA,
8bIpAGOMKA  UeoCmHO20  NpedcmasieHus o
NOCMPOeHUU U CO0epXaHUU y4ebHbIX KOMNJIeKMOs.
Cyumato o4eHb B8aXHLIM KGO U y4dacmue 8 paboyeli
2pynne CeouUX KoJisiee, nepeblx ydyumernet, Ha4asuwux
pabomy no npozpamme.

Obvem U codepxaHue 3a0ay, CMOoAWUX neped Hamu,
8bIABUIIUCL 8 X00e pabomel. Ymobel yyecms UHMepecs!
U nompebHOCMU y4auwjuxca, Kaxoell u4neH paboyeli
2pynnbl bbII KAk npenodasamesnem, pabomaiouwum no
npozpamme A3bIKoB020 NOPYKeHUS, MAK U coOa8mopom
Y4ebHUKd,  3KCNepuMeHmamopoM, — peyeH3eHmMom
u  pedakmopom.  BcnomuHaromcs — macmepckue,
npoxoousuuue 1emom. JJHu 6biaiu 04eHs HacblUeHHbIMU,
Mol cobpanu 80eduHo onelm pabomel 8 00bIYHbIX
Kknaccax 6yoywux yyumesnell No NpoepaMme A36IK08020
noepyxeHus, — npedcmasnieHus 0  NOMpPe6HOCMAX
DYCCKOA3bIYHbIX WKO/IbHUKO8, a MAkXe oxuddemsle
pe3ysiemamel, Ucxodaujue u3 mpebosaHul K y4ebHol
npozpamme U y4ebHLIM  Mamepuanam.  Ydumens
06MEHUBAUCL  ONBIMOM — pabomel U MemoouKoU,
npuobpemeHHsIMU 8 0bWeHUU € npenodagamenamu
u3 KaHaowbl u QUHAAHOUU, y4umbl8as Npu 3mMom Hawu
YCI108UA U NOMPE6HOCMU Y4aUYUXCA.

[lpedcmasneHus asmopos no oopmIeHUIO y4ebHUKO8
u paboyux mempadeli 80n10MUIU NPOPECCUOHATbHbIE
XyO0OXHUKU.  COmpyoHU4eCmB0  XYOOXHUKO8 U
oghopmumerneti 6610 UHMEPECHbIM: KAK BbIPAXEeHHbIE
U HesblpaxeHHele  C/108aMU  OXUOAHUA — asmopos
npespamamca 8 cmpaHuuel y4ebHUKO8 U paboyux
mempadet. Mel Xopowio NOHUMAAU posib PUCYHKOS,
Komopble  0O/IXKHbI  NOMOYb — ACHOMY — NOHUMAHUIO
nNpuHUUNos, udedi u yesed.

KntodesbiMu — C/108aMU,  Xapakmepusylouwumu 3mom
maeopyeckull npouecc U ammocgepy, udpuswiyio 8
cosmecmHol pabome, MOXHO HA38amMe pPaococme U
gecesibe, NOHUMAHUE PeaslHOCMU, (paHMasus, NOUck
NPUYUHHO-CIe0CMBeHHbIX C8A3ell HA yposHe (hakmos,
padocme  Y3HABAHUA, U2pd, MBOPYECMBO,  Puck,
yesneHanpaseHHas 0esmenbHoCMs, CompyoHUYeCmMeo,
aHanu3 npouecca U pesynbmamd, padocme om
pabomei.

Cyacmeem nepseix npenodasamesnieli No nNpozpavme
PaHHE20 A3bIKOBO2O NO2PYXEHUA 6bl/I0 MO, YMOo HOBeIU
onLim nepensiemasncaA ¢ pacocmelo U 3abomamu no
€030aHuU0  y4ebHUKO8 U paboyux mempadel. Bedb
Mbl €030a8anu ux ONIA CBOUX YYeHUKOB, a Makxe U
Kak ecnomoeamesibHelti Mamepuasn 0na cebs. Camot
6onbwol Hazpadol 3a amom mpyo 6biia padocms
Oemeti om yyebbl, XenaHue 3aHUMAamecs U XOopowds
ycnesaemocme.




Koolitusest ja
noustamisest

Koolitus

Keelekimbluskeskus korraldab jarjepidevalt koolitusi
nii uutele kui ka kogenud kimblusépetajatele ja
programmiga  liitunud  haridusasutuste juhtidele.
13.10.2004 kinnitas keelekimblusprogrammi
juhtkomitee koolituspoliitika, millega maarati keskuse
koolituste eesmargiks kujundada programmi kaasatud
laste ja tdiskasvanute arengut toetavat keskkonda
ning opilaste voimet I6imuda Eesti Uhiskonnas. Oma
Oppekavade jargi  korraldab  Keelekiimbluskeskus
metoodikakoolitust ning vahetu toetava tagasiside
(vileminutivaatluse meetodi) koolitust. Neid koolitusi
teevad keelekiimbluse oma koolitajad. Noustajaid ja
koolitajaid 6petavad meie kogenud partnerid.

Metoodikakoolitus

80-tunnine metoodikakoolitus toimub
Keelekiimbluskeskuses valjatootatud dppekava alusel.
Sellel koolitusel saavad osalejad tlevaate keelekiimbluse
ajaloost ja pohimotetest, meeskonnatdost, Opikesk-
konna ja O6ppematerjalide loomisest, aktiivoppe-
meetoditest ning lapse arengust. Koolituse sihtrihmaks
on keelekimblusprogrammi 6petajad. Igal aastal
alustab metoodikakoolitust vahemalt kolm épperthma.
Neid koolitusi teevad Keelekiimbluskeskuse koolitajad,
kes on saanud sellekohase véljadppe.

Vahetu toetava tagasiside koolitus

Vahetu toetava tagasiside  koolitus  pohineb
vileminutivaatluse meetodil. Eestis tutvustas seda
meetodit Kanada koolitaja Doreen Radomsky 2004.
aastal, tehes Keelekimbluskeskuse tootajatele koolituse
tunnivaatluse arendamiseks. Koolitusest kasvas valja
Oppekava “Toetav vahetu tagasiside. Viileminutivaatluse
meetod” Otsustati keskenduda o6petajatele toetava
vahetu tagasiside andmisele ning luua selleks 5-
minutiste tunnivaatluste sUsteem. Vahetu toetava
tagasiside koolituse eesmdrk on kujundada juhtides
hoiak olla 6petajale partner tema arengu kavandamisel.
Koolituse valtel saavad osalejad praktilisi votteid,
kuidas anda Opetajale tagasisidet labi positiivse prisma.
Nutdseks on vélja 6petatud Uheksa viieminutivaatluse

meetodi  koolitajat. Koolituse on labinud kolm
Oppealajuhatajate-koordineerijate rihma.

Koolitajate koolitus

Keelekiimbluskeskus jatkab aktiivselt koostédd 19
koolitajaga, kes korraldavad metoodikakoolitusi ja
vileminutivaatluse meetodi  koolitusi. Koolitajatele
pakutakse jatkuvalt arenguvéimalusi. Aastail 2006-2007
|abis kolm épperiihma (47 osalejat) 8-pdevase koolituse
“Naudisaegse taiskasvanukoolituse alused ja rihmat6o
meetodid” AMI  koolitajate  juhendamisel.  Kolm
Opperihma labisid ka sellele koolitusele jargnenud
jatkukoolituse.

Noustamine
Keelekiimblusprogrammi  néustamissisteemi  valja-
tootamist alustas Keelekiimbluskeskus 2006. aastal.
SUsteemi valjaarendamise tingis dpetajate suurenenud
vajadus professionaalse dialoogijatagasisidejarele. Kuna
keelekiimblusprogrammis todtas 2006. aastal juba Ule
600 Opetaja, oli vaja leida uusi voimalusi, et stisteemselt
Opetajaid toetada. Sellest ajast on ndustamissisteemi
valjaarendamiseks tehtud jargmist:
+ 2006. aasta 23.-25. augustini korraldati suvekool oma
kogemuste jagamisest huvitatud opetajatele;

on loodud keelekimblusprogrammi néustamis-
sUsteemi kontseptsioon ning arendatud seda koostods
keelekiimblusprogrammiga liitunud asutuste juhtide ja
partneritega;
+ 14.12.2006 kiitis keelekimblusprogrammi juhtkomitee
néustamiskontseptsiooni heaks;
- 2007. aasta augustist kuni novembrini korraldati
keelekimblusprogrammi noustajate  6-pdevane
véljabpe “Opetaja professionaalset arengut toetav
néustamine’, kus osales 48 noustajakandidaati.

Opetajaid toetavat ndustamist alustatakse 2008. aastal.
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Training and
counselling

Training

The Language Immersion Centre systematically
organizes training for both new and experienced
language immersion teachers and the heads of the
educational institutions that have joined the program.
On October 13, 2004, the management committee of
the language immersion program approved a training
policy which defines the training goals of the Centre
as follows: to form an environment that supports the
development of the children and adults involved in the
program and the ability of the students to integrate into
Estonian society. According to its study programs, the
Language Immersion Centre organizes methodology
training and direct supportive feedback (five-minute
observation method) training. These types of training
are carried out by language immersion trainers. The
advisers and trainers are taught by our experienced
partners.

Methodology training

The 80-hour methodology training is based on a
curriculum prepared by the Language Immersion
Centre. In the course of this training, the participants
are given an overview of the history of language
immersion, its principles, teamwork, the creation
of the teaching environment and study materials,
active teaching methods and child development.
The target group for the training includes teachers in
the language immersion program. Every year, at least
three study groups receive methodology training. The
training program is carried out by Language Immersion
Centre trainers who have received the corresponding
instruction.

Direct supportive feedback training

Direct supportive feedback training is based on the
five-minute observation method. The method was
introduced in Estonia in 2004 by Canadian educator
Doreen Radomsky who provided training to the
Language Immersion Centre employees for the
development of in-class observation. The training
course grew into the curriculum entitled “Supportive
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Direct Feedback: the Five-Minute Observation Method".
It was decided to concentrate on providing teachers
with supportive direct feedback and to establish the 5-
minute observation system for this purpose. The goal of
the direct supportive feedback training is to motivate
the administration to become a partner for the teachers
in planning their development. During the training, the
participants are introduced to practical techniques for
providing teachers with feedback from a positive angle.
To date, nine trainers have been educated in using
the five-minute observation method. Three groups of
directors and coordinators of studies have completed
the training.

The training of trainers

The Language Immersion Centre is actively
continuing cooperation with 19 trainers who organize
methodology and five-minute observation training
courses. The trainers are constantly provided with
opportunities for development. In 2006-2007, three
study groups (47 participants) completed an 8-day
training program entitled “The Fundamentals and
Workshop Methods of Modern Adult Education” under
the direction of AMI trainers. Three study groups
also completed the follow-up training course for this
program.

Counselling

The development of the counselling system for the
language immersion program was started by the
Language Immersion Centre in 2006. The development
of the system was motivated by the increased need of
the teachers for professional dialogue and feedback.
As over 600 teachers were working in the language
immersion program by 2006, it was necessary to find
new ways of systematically supporting these teachers.
Since that time, the following developments have
occurred in the counselling system:

+ A summer school was organized on August 23 - 25,
2006 for teachers who were interested in sharing their
experiences;

« A concept has been created for a counselling system
for the language immersion program and it has been
developed in cooperation with the heads of the
institutions that have joined the language immersion
program and its partners;

+ On December 14, 2006, the management committee

of the language immersion program approved the
counselling concept;

- From August to November 2007, six-day training
sessions entitled “Counselling Supportive of Teachers’
Professional Development”were organized for language
immersion program counsellors. 40 candidates for the
position of counsellor participated in the training.

Teachers will receive counselling support as of 2008.

ObyueHye 1
KOHCYNbTaL MK

ObyyeHmne

LleHTp A3bIKOBOTO MOFPYKEHWA NOCTOAHHO OpraHu3yeT
KypcCbl OOyUeHUsA Kak [1A HOBbIX, TaK 1 [/IA OMbITHBIX
npenofasatener, a Takke ANA  pyKoBoAuTenem
yupexgeHnin  obpazoBaHMe, MPUCOEAMHMUBLUMXCA K
nporpamve. 13.10.2004 rofa pyKOBOAALMA KOMUTET
NPOTrpamMMbl A3bIKOBOTO MOFPYKEHWA Y TBEPAMI MOSUTHKY
00yyeHWs, B COOTBETCTBUN C KOTOPOW Lieflbio 0byUeHwA
6bI110 onpefeneHo cozfaHne atMocdepsl B MOLAEPXKKY
Pa3BUTVIA AETE 1 B3POCIIbIX, OXBAYEHHbIX MPOTPAMMOI,
a TaKke CMoCOBHOCTEN YYaLIMXCA WHTErpyMpoBaThCa
B 3CTOHCKOe 0bujecTBo. Mcxoaa 13 BblpaboTaHHbIX
yuebHbIX Mporpamm, LleHTp A3bIKOBOrO morpykeHus
OpraHu3yeT Kypcbl OOy4yeHuAa MeTommke U Kypchl
HanaxvBaHVA MOAAEPKMBAIOWEN YyunUTens obpaTHOM
cBA3N  (MeTOA MATUMMHYTHOrO 0630pa). 3T Kypchl
NPOBOAAT Npenofasatent LieHTpa, KOTopbIX COBMECTHO
C KOHCYJIbTaHTaMK 00YYatoT HaLlM OMbITHBIE MAPTHEPHI.

Kypcbl 06y4eHnA MeToamnKe

80-4acoBble Kypcbl 0byUeHA METOAMKE NPOBOAATCA Ha
OCHOBE Y4ebHOI Nporpammbl, BblpaboTaHHo LieHTpom
A3bIKOBOTO MOrpyKeHWA. Ha  3aHATMAX CylwaTtenw
3HAaKOMATCA C UCTOPWEN A3bIKOBOTO MOrPYKEHWA |
ero npuHUvnamy, paboTon B KOMaHhe, CO3haHMeM
yuebHon  aTMocdhepbl K y4yebHbIX  MaTepanos,
AKTMBHBIMW METOAAMM OOYUYEHUSA, @ Takxke C Pa3BUTUEM
pebeHKa. LleneBoi rpynnoit KypcoB ABNAIOTCA yuuTens
A3bIKOBOrO  MOTpyXeHUaA. Kaxabli rof K 3aHATUAM
NPUCTYMNaloT He MEHee TPEX rpyn. ST KyPCbl MPOBOAAT
npenofdasateny LleHTpa A3bIKOBOrO  MOrpyeHws,
npoLuesLive COOTBETCTBYIOLEe ObyYeHMe.

Kypcbl HanaxmneaHWA obpaTHOM CBA3M

3TN KypCbl OCHOBaHbl Ha MeToAe  5-MWHYTHOrO
0630pa. JCTOHCKMX CNeunanncTtoB C 3TUM METO[OM
no3HakoMwWna npenofasatens 13 KaHagbl JopuH
Pagomckn B8 2004 rofy Ha Kypcax MO PasBUTUIO
ob30pa ypokos AnA paboTHWKOB LleHTpa A3bIkoBOrO
norpy>keHua. M3 3Tux KypcoB pogmnach yyebHas
nporpamma «[loaaepxusatollas obpatHas ceasb. MeTtog
5-MIUHYTHOro 0630pa». bbiNo PeLleHo CoCpefoTOUNTLCA



Ha OOyueHWM MO HaNAKMBaHWIO MOAAEPXKMBAIOLLEN
yuuTens obpaTHOM CBA3W W  CO3[AaHWI0  CUCTEMS
5-MWHYTHOrO 0630pa ypoka. Llenb 3tux Kypcos -
BbIPabOTaTh Y PYKOBOAWTENEN OTHOLEHME K YUUTENIO
Kak K NMapTHepy B Mepvof CTaHOBNEHWA €ro PasBUTHA.
Cnywarenn KypcoB MomyyatloT MpakTuyeckue MeTopbl
Mo HanaxwveaHWio OOPATHOM CBA3M Yepe3 npusmy
MOJNOXUTENBHOMO  BAVAHMA. Ha CeropHAWHWA AeHb
STOMy MeTofy ObyueHo AeBATb npernogasateneil. Ha
Kypcax obyuyeHue mnomyununu Tpu rpynmbl 3aBydeit-
KOOPAVHATOPOB.

ObyueHre npenofaBaTenell Kypcos

LIeHTp A3bIKOBOrO MOrpyKEHWA NPOAOKAET aKTUBHOE
COTPyAHMYecTBO C 19 npenopasatensmu, Kotopble
PYKOBOAAT KypCamy MO METOAMKE U 5-MUHYTHOMY
0030py ypoKa. Y HUX WMEEeTCA  BO3MOXHOCTb
MOCTOAHHOIO CoBepLIeHCTBOBaHMA. B 2006-2007 rogax
8-AHeBHble Kypcbl «COBpPeMEHHble OCHOBbLI KypcoB
00y4eHns B3POC/bIX WU METOAbl FPYMnoBOM PaboThi»
OKOHUMAW TpW rpynnbl (47 cnywatenei), Kotopble
nposogvna ¢vipma no obyuernio AMIL. Tpu yuebHbix
rpynmnbl NPOLLAY 0ByYeH e 1 Ha MOCTEAYIOLLMX KypCax.

KoHcynstaynm

BbIpabOTKY CMCTEMBI KOHCYMbTaUMiA MO MpOrpamme
A3bIKOBOrO MorpyxeHna LleHTp Hayan 8 2006 roay.
Ycnosnem pasBuTME CUCTEMbl CTafla HaspeBLUas
HeobX0oAMMOCTb  MPOPECCHOHANbHOTO — Avanora U
obpaTHoM CBA3M ANA yumteneii. lNockonbky 8 2006 rogy
no nporpamme pabotano 6onee 600 yunTenei, Hy»KHO
OblIO HalTM HOBblE BO3MOMKHOCTW ANA CUCTEMHOW
nopfepxkn npenopasatenen. C TOro BpemeHu Ana
Pa3BUTUA CUCTEMbI CAENAHO CrefyloLLee:

+ € 23 no 25 aBrycta 2006 rofa paboTana NeTHAA WwKona
No 0OMeHY OMbITOM [J1A 3aMHTEPECOBAHHbIX yUWTENeN;

« BblpaboTaHa KOHLEMLUWA CUCTEMBI KOHCY/bTaLMin no
nporpamme, KOTopas NoJsyunna aanbHentiee passutve
NPy  COTPYAHNYECTBE PYKOBOAUTENEN YUpPEXAeHWN,
NPUCOEANHUBLLMXCA K MPOrPaMME, U MapTHEPOB;

+ 14.12.2006 ropa pyKkoBOAALMIA KOMUTET MPOrpammbl
A3bIKOBOTO  MOrpyxeHna  0oaobpun  KOHLenuuio
KOHCYbTaLWi;

+ C aBrycTa no HoAbpb 2007 rofa Obinv OpPraHn30BaHsI
6-AHEeBHble  Kypchl  obydyeHna “KoHcynbTalyoHHas
MOMOLLb B MPOPECCHOHANbHOM Pa3BUTUM yunTena” ana
KOHCY/IbTaHTOB MO NPOrpamMme A3bIKOBOTO MOrPyKeHNs,
B KOTOPbIX Y4aCTBOBASO 48 KaHAMAATOB.

KoHcynbTauMoHHaa mnomMowb AnAa  yuutenein OyneT
BHeApeHa 8 2008 rogy.
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KeelekUmblus- The trainers of Yuutens-
keskuse koolitajad  the Language TpeHepsbl LleHTpa
2006-2007 Immersion Centre  A3bIKOBOIO
2006-2007 NOrpy<eHus
2006-2007

Angelika Lall

' Anne Pipar
.

)

2 9Esta Kaasik

Anna Sele

Anne Kloren Hedi Minlibajeva



[lme Kriisk

Katre JUrgenson

Krista Juhkov

Liina Norit

Maire Kebbinau

)
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\'} Nonna Meltsas

Ruth Kaur

Viktoria BelitSev



Liina Norit

Tallinna Ld&@nemere Guimnaasium

Just like  their

students, teachers
opportunities for development. As a trainer | can

Opetaja  on

nagu  Opilanegi, kes
arenemisvoimalusi.

Koolitajana saan vdlia

igapdevarutiinist, koolitamine aitab tosta épetamise taset ja
vddrtustab épetaja ametit.

vajab

Koolitajana olen oma igapdevases dpetajatéds moistnud, et protsess on
niisama tdhtis kui tulemused. Olen hakanud vddrtustama meeskonna-
t6od nii Opilaste, lapsevanemate kui ka kolleegidega. Olen éppinud

need kasutama oma tugevaid kilgi ja hakanud sagedamini muutma juba

[abiproovitud téékavasid.
escape my everyday routine. Training also helps me to
increase the quality of teaching, to value my position as

a teacher.

Asatrainer,| have increasingly come to understandthatin my

Mbnikord on kasulik oma igapdevatééle tagasi vaadata. Koolitamine
pakub selleks suurepdraseid voimalusi.

everyday teaching work the process is just as important as

the result. | have started to appreciate teamwork with

students, parents and also colleagues. | have learned
to use my strengths and started to make changes
in tried and tested work plans.

Sometimes it is useful to reflect on your
everyday work. Training provides great
opportunities for doing so.

Yaumene, makxe Kak u YYEHUK,

Hymaaemc,q 8 ycosepuleHCmesosaHuu. OHo nomozaem u36agumMbsCca om

Kax000He8HOoU pymuHbl, NOOHAMb ypoBeHb NpenodasaHuUs U NPECMUX
npogeccuu yqumerns.

B csoell kaxdoOHesHOU npenodasamesnsckol pabome A ybedundacs,

4Ymo Npoyecc 8axxeH He MeHbWwe, Yem pesysibmam. A 6onswie cmana
yeHumeo pa6omy 8 KOMaHoe He MOJIbKO C y4yeHukamu, HO U C
pOaumEHHMU U KoJsiJleedmu, Hay4usidCb UCNOJ16308dMb CB8OU

CUJIbHbIe CMOPOHBI, a MAKXe CMana 4Yawe MeHams yxe
0NpPobOBAHHbIE PAbOYUE NPO2DAMMBbI.

VHo20a nosie3Ho 0eAHYMbCA HA yxe
cOenaHHyto pabomy.



Uuringutest

Keelekiimblusprogrammi
aastani 2005*

uurimustest

Pohijareldused varase keelekiimbluse kohta
Oppimine teises keeles on dpilastele joukohane
ning eesti ja vene keele areng on kulgenud
ootuspadraselt heal tasemel.

Aastakdikude vordlusest on selgunud, et
koigi kohortide koigi ainetestide keskmised
tulemused on vahemikus 60-76% maksimaalsest
voimalikust, mis nditab, et O6ppekava on
omandatud normikohasel tasemel. Seega
uurimistulemused, et  varase
taieliku keelekimbluse 6ppemudel vdimaldab
Oppijail omandada hariduse, mis tagab neile
konkurentsivoime.

kinnitavad

Lastevanemate hinnang varase keelekiimbluse
programmis  saavutatavatele  dpitulemustele
on aastast aastasse pusinud stabiilselt korgel
tasemel: eesti keele oskuse areng vastab 80-90%
lastevanemate ootustele; ainete omandamine
vastab 60-80% lastevanemate ootustele.

* Alates 2006. aastast on uuringute tellimise kohustuse endale vétnud
Haridus- ja Teadusministeerium. Esimesed tellimused kujunesid lepinguteks
2007. aasta teises pooles.

About research

About research on the language immersion
program until 2005*

Basic conclusions regarding early language
immersion

Studying in another language is feasible for the
students and their development in the Estonian
and Russian languages has progressed at a
predictably high level.

By comparing parallel classes, it has become clear
that the average results of all subject tests of all
children in the same age groups is between 60
— 76 % of the maximum, which shows that the
curriculum has been acquired at a normal level.
The research results thus confirm that the total
early language immersion study model allows
students to acquire an education that guarantees
their competitiveness.

The parents’ assessments of the study results
achieved in the early language immersion
program have remained stable at a high level
from year to year: the development of proficiency
in Estonian corresponds to the expectations of
80 — 90 % of the parents; the achievements in
subjects correspond to the expectations of 60
— 80 % of the parents.

* As of 2006, the Ministry of Education and Research has assumed the
responsibility for ordering research. The first orders became contracts in the
second half of 2007.
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O0b nccneoBaHIAX

06 urccnenoBaHvsx nMporpavmbl Ao 2005
ropa*

OCHOBHbIE BbIBOAbI O MPOrpaMmMe PaHHero
A3bIKOBOIO MOrPYyKeHNA

Yyeba Ha Apyrom A3blke NOCUAbHA ANA YYallyXCs,
Pa3BUTVE HABBIKOB BM3fEHUA SCTOHCKUM U
PYCCKUM A3blKaMyi MPOUCXOAWA0 Ha XOpoLlem
YPOBHe 1 B COOTBETCTBUY C OXKUOAHUAMN.

B cpaBHeHWI MO rofgam BbIACHWAOCh, YTO CPEAHUM
noKasaTeflb Pe3y/bTaToB YCNeBaeMOCTH MO BCEM
npeameTam cocTasnAaeT ot 60 JO 76 MPOLEHTOB 13
MaKCMMaNbHO BO3MOXXHOMO. ITO MOKa3blBaeT, UTo
yuyebHaa mporpamMma ycBOeHa Ha HOPManbHOM
YypOBHe.  Pe3ynbraTbl  MCCNEfOBaHWA  TakXKe
NOATBEPKAAIOT, UTO yuyebHaA MOoAeNb PaHHero
MOSIHOFO  MOrPYXXeHWA MO3BONAET  YUalLMMCA
nonyynTb obpa3oBaHve,  KoTopoe
0becneymBaeT 1M KOHKYPEHTOCMOCOBHOCTb.

Takoe

OLeHKa POAUTENAMM Pe3yNbTaTOB YCNeBaeMOCTH
feTtell, obyyalolWwyxca Mo MporpamMmme pPaHHero
A3bIKOBOIO MOrPYXEeHWSA, U3 rofa B rof CTabunbHO
BbICOKaA: Pa3BM1TI1E HABLIKOB BAAEHMA SCTOHCKNM
A3bIKOM OTBEYaeT OXKMAAHWAM poamTenen Ha 80-
90%; ycBoeHue npegmetos — Ha 60-80%.

* € 2006 200a 0bs3aHHOCMU NO 3aKa3y UCCNEI0BAHU 638710 HA Cebs
MUHUCMEPCMBo 06paso8aHus U HayKu. [lepesle 3akasel npuobpenu 8ud
002080p08 80 8MOopoUl nosoguHe 2007 2004.
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Pohijareldused hilise keelekimbluse kohta
7. Kklassi ainetestide  tulemuste  vordlus
kontrollrihmadega on ndidanud ootusparaseid
tendentse. Keelekimblusrihma vene keele
ja matemaatika tulemused on arenenud
kontrollrihmade tulemustega samas tempos, st
mahajdamust ei ole. Ajaloo tulemused on jaanud
emakeeles Oppijate omadest maha eelkdige
keelekimblusrihma valjendusvahendite piira-
tuse tottu.

Programmi  positiivse  poole  pealt  on
lapsevanemad nimetanud rohkem seda, mis
on seotud eesti keele arenguga: ained, suhtlus,
klassivalised Uritused eesti keeles.

Negatiivse poole pealt on lapsevanemad
valjendanud kahtlust, kas 6pilased suudavad eesti
keeles aineid omandada ning kas jatkub padevaid
Opetajaid eri ainete eesti keeles dpetamiseks.

Opilased on  keelekiimblusklassis ~ 6ppimist
vadrtustanud eelkdige eesti keele Sppimise
ja  keeleoskuse arengu seisukohalt  (48%
vastanutest). Keeleoskus voimaldab rohkem
eakaaslastega suhelda (19%). Samal ajal on
programmis 6ppimist hinnanud raskeks 15%
ning tunnistanud probleeme eesti keelest
arusaamisega 63% vastanutest.

Basic conclusion regarding late language
immersion

The comparison of the results of the 7th grade
subjecttests with the control group demonstrated
expected tendencies. The Russian language and
mathematics results of the language immersion
group had developed at the same speed as the
results of the control group, i.e. there was no
lagging behind. The history results have lagged
behind those of native language students
primarily due to the limited means of expression
of the language immersion group.

Parents have mainly listed as positive features
the aspects of the program that are related
to the development of Estonian — subjects,
communication, —extracurricular activities in
Estonian.

On the negative side, the parents have expressed
concern about whether the students will be able
to learn the subjects in Estonian and whether
they will have sufficiently competent teachers to
teach various subjects in Estonian.

The students have appreciated studying in
language immersion classes primarily because
they have had the chance to learn Estonian and
develop their language proficiency (48 % of
respondents). Language proficiency allows for
greater communication with persons of their
own age (19 %). At the same time, 15 % rated
studying in the program as difficult, and 63 % of
the respondents have acknowledged problems
in understanding Estonian.

OCHOBHbIE BbIBO[bl O MpOrpamme nosgHero
A3bIKOBOIO MOrPYeHNA

CpaBHeHne pEe3ynbTaToB npesMeTHoOro
TECTUPOBAHMA  yyaluxcA 7  Khnacca ¢
KOHTPOJIbHBIMU TPYMMamM1 BbIABUIO OXMAAEMYIO
TeHAEeHUMIO. Pe3ynbTaTbl yCreBaeMoCTH yyalLMxcaA
KNaCCOB A3bIKOBOrO MOTPYXKEHWUA MO PYCCKOMY.
A3bIKY 1 MaTEMATVKE Pa3BUBANIMCH B TOM e TEME,
YTO 1 B KOHTPOSBbHbIX FPYMMax, T.e. OTCTaBaHWA He
Habnofanock. HekoTopoe oTCTaBaHvie BbIABIEHO
B yCMeBaemMoCTW MO WCTOpUM Yy yJallmxca
KNaCCOB A3bIKOBOTO MOrPYKEHUA MO MpUUMHE
OrpPaHNYEHHOCT BbIPa3WTENbHbBIX COEACTB.

[lonoXxuTensHbBIM MOMEHTOM poanTen Ha3biBaan
[Pa3BUTVE HaBbIKOB BTaJeHNA SCTOHCKM A3bIKOM:
npe,cu\/\eTb|,o6u_leH|/|e, BHEK/TaCCHble MEPOMPUATUA
Ha 3CTOHCKOM A3blIKe.

B KauecTBe OTPMLATENBHOTO  MOMEHTA Y
poauTenein BbI3BaAM TPEBOTY COMHEHMA B
KauecTBe YCBOEHMA MPenMeTOB Ha 3CTOHCKOM
A3blke, a TaKKe HefoCTaTOYHOEe KOMMYecTBO
yunTenen, CrnocobHbiX Mpenofgasatb NpPeameTbl
Ha SCTOHCKOM A3blKe.

Yyalmeca UeHAT yyeby B Kaccax A3bIKOBOrO
norpykeHua ©Oonee BCEro C TOYKM 3pPEHUsA
BO3MOXHOCTM  3aHVMMATbCA  Ha  3CTOHCKOM
A3blKe 1 PA3BUTWA HABLIKOB BRaAeHMA A3bIKOM
(48% onpolleHHblx). BnageHne A3blkom AaeT
BO3MOXHOCTb 00LLATbCH CO CBepCTHUKamM (19%).
B 10 e Bpema yueby no nporpamme npvisHanu
TpyaHon 15%, a npobnemsl C MOHMMaHWEM
3CTOHCKOW peyn — 63% OnpOLLEHHbIX.




Pohijareldused  varase  keelekimbluse

jatkusuutlikkuse kohta

Edutegurid

Riigi ja kohaliku omavalitsuse tasandil:

- peamised sidusrihmad méistavad ja toetavad
programmi;

- koolid on varustatud vajaliku tsentraliseeritult
toodetud 6ppevaraga;

- Opitulemuste uuringud on andnud otsuste
kujundamise kohta vajalikku infot;

Kanada pakutud oskusteave ja muud
investeeringud on soodustanud programmi
paljude valdkondade arengut;

Keelekiimbluskeskus  on  koordineerinud
votmevaldkondade tegevusi (Gpetajate koolitus,
dppevara loomine, sidusrihmade kaasamine ja
suhtlus).

Kooli ja klassiruumi tasandil:
- koolid on leidnud head keelekiimblusépetajad;
- Opetajad on omandanud vajalikud teadmised ja
oskused;
- Opetajad on tdeliselt huvitatud opilaste heast
kaekdigust;

koolijuhid ja keelekiimblusépetajad on
plUhendunud programmile;
- tegijaid on tunnustatud;
- koolid on juurutanud head épetamispraktikat ja
koostéokultuuri;

koolid on vaartustanud kéiki  programmi
eesmarke (eesti ja vene keel, voorkeel ning kaik
teised Gppeained);
- programm on voéitnud lapsevanemate usalduse.

Basic conclusionsregarding the sustainability
of early language immersion

Success factors

At the state and local government level:

- the primary stakeholders understand and
support the program;

- the schools are equipped with the necessary,
centrally produced study resources;

- research on the study results have provided the
necessary information for making decisions;

- The know-how and other investments provided
by Canada have promoted the development of
many of the program’s fields of activity;

The Language Immersion Centre had
coordinated the activities of key fields of
activity (teacher training, creation of teaching
materials, involvement and communication with
stakeholders).

At the school and classroom level:

the schools have found good language
immersion teachers;
- the teachers have acquired the necessary
knowledge and skills;
- the teachers are truly interested in their students
doing well;
- the school principals and language immersion
teachers are devoted to the program;
- active participants have been recognized;
- the schools have introduced good teaching
practices and a culture of cooperation;
-the schools have placed great importance on all
the goals of the program (Estonian and Russian
language, foreign language and other study
subjects);
- the program has won the trust of the parents.
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OCHOBHbIE BbIBObI ) uaanemueM
Pa3BnUTUM MPOrPaMMbl PaHHEro A3bIKOBOTO
MOrpyXeHnA

DakTopbl ycrexa

Ha ypoBHe rocypapctBa m
camoyrnpasfieHuIn:

- OCHOBHble CBA3ylOWME FPYMMbl MOHMMAIOT U
NOLAEPKVBAIOT MPOrPamMmy;

MeCTHbIX

LLIKOJbI CHabXeHbl H€O6><O,EI,I/\MbIMI/I,
LEeHTPaNn30BaHHO NMpown3seaeHHbIMN yqe6H bIMW
cpencreami;

- UCCNefoBaHWA Pe3ynbTaToB YCNeBauMoCTV Aann
HeobxoanmMyto MHGoPMaLIMIO And GOPMUPOBAHMA
peLeHnis;

npeanoxeHHbln KaHagor OnbiT u - Apyrue
MHBECTULIMM CNOCOOCTBOBAMN PA3BUTUIO MHOTMX
obnacTer Nporpammsl;
- LIeHTp A3bIKOBOTO MOrpyKeHna KOOPANHMPOBA
feATenbHOCTb KOUEBbIX HanpaBneHN:
(nepeobyyeHne npenoaaBaTenein, cospaHvie
y4ebHbIX CPeACTB, MPWBIEYEHNE CBA3YIOLNX
rpynn 1 obuieHve).

Ha ypoBHe WwKonbl 1 Knacca:
+ LWKOJIbl HALLN XOPOLLUMX YYUTENEN S3bIKOBOTO
NOrpy*eHus;
- yyuTensd nprobpenn Heobxoaumble 3HaHWUS U
HaBbIKY;

yunTens  3auMHTEpPEeCcOBaHbl B
YCMEBAEMOCTH YUaLLNXCS;

xopoluen

-+ DYKOBOAMTENIN LWKON WM YUYWUTENA A3bIKOBOrO
MOrpyKeHNA MOCBATUAN CebA Mporpamme;
- YYACTHVKM MPOrpamMMbl MOYYUAM NPU3HAHWE;

B LIKOMax BHEAPEHa XOPOLWasa MNpakTuKa
00yyeHNA 1 KyfibTypa COTPYAHNYECTBA;
- LIKOMamM¥ MPWM3HaHbl BCE LeaM MNporpaMmbl
(SCTOHCKII 1 PYCCKII A3bIKK, MHOCTPAHHbIA A3bIK
1 apyrue yyebHble npeameTsl);
- MpOrpaMma 3aBoeBarna JoBepu1e poauTenen.
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Soovitused  programmi
tohustamiseks

jatkusuutlikkuse

Opetajate leidmine ja hoidmine

Koostada kohaliku omavalitsuse ja riiklik plaan,
et tagada koolides kvalifitseeritud Opetajate
olemasolu. Plaan sisaldab tegevuste maksumuse
kirjeldust ja riskide analtusi.

Akrediteerimine

Keelekiimblusprogrammi akrediteerimiseks
todtada  vdla  selged standardid  ja
institutsionaliseerida akrediteerimisprotseduur.

Arengukavade tdiendamine

Tohustada Keelekiimbluskeskuse ja kohalike
omavalitsuste koostood, korraldades seminare,
et aidata uuendada koolide arengukavasid
keelekimbluse vajaduste pohjal.

Koolijuhtide ettevalmistamine

Koolitada  koolijuhtide  reservi.  Taiendada
olemasolevate koolijuhtide keelekiimbluskooli
juhtimise padevust ja suurendada joudlust.

Uute Opetajate toetamine ja motiveerimine
Suurendada tunnivaatluste arvu. Suurendada
koolituse mahtu, kaasateskoolikogenud 6petajaid
juhendama, kuidas suurendada dpilaste hdivatust
Oppes ja parandada nende &pimotivatsiooni.
Téhustada noorte 6petajate osalust programmi
arendustoos.

Koostoo sidusrihmadega

Koolid voiksid tdpsustada sidusrihmade ootusi
ning elavdada kahekénet sidusrihmadega.
Péhjalikumalt plaanida eestikeelse kogukonnaga
kontaktide loomist ja hoidmist. Suurendada
koolide koost6dd. Uuendada kooli arengukava,
et paremini rahuldada keelekiimbluse
arenguvajadusi.

Hindamine
Mahukas koolitus hindamise ja tagasiside
(kahekone) teemal keelekimbluse  ja
tavaprogrammi Oppealajuhatajatele ning
kogenud o6petajatele: hindamise tllpvotete ja
maatriksite kasutamine, rollimangud, oma t66
hindamise osaoskuste 6petamine, hindamisinfo
jagamine Opilastega jne. Koik  6petajad
osalevad aruteludes hindamispéhimétete ja -
meetodite Ule ning lepivad neis kokku. Tosta
esile  hindamistemaatika ~ 6ppealajuhatajate
tooplaanides.

Opilaste motiveerimine

Kooli juhtkond  véiks tdhtsustada Opilaste
huve ja keelelisi vajadusi ning toetada nende
peegeldamist  kooli  Uldtodplaanis.  Loimida
kooli 6ppekavasse ja ainekavadesse Opilastele
huvipakkuvaid teemasid ning nendega seotud
keelestruktuure ja sénavara.

Kriitiline moétlemine

Luua parem tasakaal suhtlus- ja vestlusmudeli
“Uks kisimus — ks vastus” vahel. Suurendada
analtdsi tasandi  kUsimuste osakaalu 6ppes.
Anallitsi vajavate kisimuste puhul véimaldada
koigile pilastele pikemat métlemisaega.

Recommendations for the improvement of
the program'’s sustainability

Finding and retaining the services of teachers
To compile a local government and national plan
to guarantee the presence of qualified teachers in
the schools. The plan should include a description
of the cost of the activities and a risk analysis.

Accreditation

In order to accredit the language immersion
program, to work out clear standards and
institutionalize the accreditation procedure.

Improvement of the development plan

To improve the cooperation between the
Language Immersion Centre and local
governments by organizing seminars, in order
to help update the development plan for the
schools based on the needs of language
immersion.

Preparation of school principals

To train a reserve of school principals. To
supplement the competency of the existing
heads of schools for managing language
immersion schools and to increase efficiency.

Support and motivation of new teachers

To increase the number of hours of class
observation. To increase training volumes, by
involving the school’s experienced teachers in
the instruction process concerning increasing
the involvement of students in the studies and
improving their motivation to learn. To increase
the participation of young teachers in the
development of the program.

Cooperation with stakeholders

The schools could specify the expectations of
the stakeholders and enliven dialogue with
the stakeholders. To plan the creation and
maintenance of contacts with the Estonian



language community more thoroughly. To
increase cooperation between the schools. To
update the schools' development plans to better
satisfy the needs related to the development of
language immersion.

Assessment

Large-scale training in the field of assessment and
feedback (dialogue) for the directors of studies
of language immersion and regular programs
and for experienced teachers: use of typical
methods and matrices, role playing, teaching the
constituent skills of assessing one’s work, sharing
assessment information with students, etc. All
teachers participate in discussions on assessment
principles and methods, and agree on the
methods to be used. To highlight the subject
of assessment in the work plans of directors of
studies.

Motivating students

The heads of schools should place importance on
the interests and linguistic needs of the students
and support their inclusion in their school’s
general work plan. To interweave subjects
of interest to the students and the language
structure and vocabulary related to them into the
curriculum and subject plans.

Critical thinking

To create a better balance between the
communication and conversation model,
‘one question — one answer”. To increase the
importance of analysis-related issues in the
studies. In case of questions needing analysis, all
students should be allowed more time to think.

[NoxenaHns no 3OOEKTUBHOCTI
JanbHenwero pa3BuT1A NMporpammbl

HaTn n ynepxatb npenogasarenem

CoCTaBUTb M1aH Ha YPOBHE CamOymnpaBneHuin
M rocydapctBa Mo  obecrneyeHnio  LIKON
KBaNMGULMPOBaHHbIMK yunTenamu. MnaH gomxeH
cofepxaTb OnMcaHue CTOMMOCTM PaboTbl 1
aHanm3 pUCKos.

AKKpeauTaums

BbipaboTaTh YeTKme CTaHaapThl MO akKKpeanuTaLmm
nporpamMmbl 1 OpraHu3auuy npouemypbl ee
npoBeaeHus.

BHeceHwve fononHeHnn B NporpamMmmbl PasBuTtmA
YRyyLmTb COTPYAHNYECTBO LleHTpa
A3bIKOBOTO MOrPY)KEHNA ¥ OPraHoB MeCTHbIX
CaMoyrpaBeHi nyTem NpoBefeHVIs CEMVHAPOB
C Liefblo MOMOYb OOHOBUTH MPOrpamMmbl Pa3BUTUA
WKOM C Yy4yeToM MOTPebHOCTeN MpOrpammbl
A3bIKOBOIO MOrpYy»KEeHNA.

[loarotoBka pyKoBoAMTENEN LWKON
[NogrotaBnmeaTb pe3epBs pyKoBOAMTENEN
LWKOJ, TMOBbLILATL YPOBEHb KOMMETEHUMM MO
PYKOBOZCTBY LUIKOMIAMU A3bIKOBOTO MOTPYeHUA.

[opaepKa HOBbIX yumTeNEen 1 KX MOTMBaLMA
YBENUUNTb UMCIIO 0O30PHBIX YPOKOB. YBENMUNTD
obbeM  nepeobyyeHuda,  npuBfekaa  AnA
npoBefeHVA KypCOB OMbITHBIX YyuuTenen ana
Pa3bACHEHMA TOTO, KaK YBENWYMTb 3aHATOCTb
yyawmxca ydyebolr 1 mx motmaumio. Coenatb
6onee 3GGEKTUBHBIM yYacTVe MONOAbIX yurTenei
B paboTe No pa3BUTUIO MPOrPamMMbl.

CoTpyAHWYECTBO CO CBA3YIOLLMMM FPyNNamm

LWKonbl MOFYT YTOUYHWUTb OXMAAHWA STVIX rpynn
W OXMBUTb Amanor ¢ Humu. OcHoBaTenbHO
MNaHWPOBaTb YCTAHOBEHWE W MNOAAepxaHue
KOHTAaKTOB C  MPEACTaBUTENAMM  SCTOHCKOMN
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OOWMHbI.  YNyyllaTb  COTPYAHWUYECTBO  LIKOS.
O6HOBMUTL MPOrPamMmMy Pa3BUTKS LIKOMbI C TEM,
yTOObl YAOBMETBOPUTL MOTPEOHOCTV PA3BUTUA
NPOrpPammbi.

OueHviBaHue

ObbemHOe obyueHue 3aByuen W
nefaroroB WKOJ, pPaboTalwyx Mo 0bbIYHOM
nporpamMme " nporpamme A3bIKOBOTO
NOrpy>KeHus, Mo OLEHNBAHMIO 1 OOPATHON CBA3M
(amanory): ICNonb30BaHVe TUMOBbIX Y MATPUUHBIX
METOLOB OLIEHVBAHWA, pOfieBble Urpbl, 0byYeHme
OLIEHVIBAHMIO CBOEW paboTbl, MpefocTaBneHve
yueHvKam MHGopMaumMy Mo oueHMBaHmio. Bce
YUMTENA Y4acTBYIOT B OOCYXXAEHUAX MPUHUMMNOB
N METOAOB OLIEHVBAHMSA M AOroBapMBaloOTCA O
HUX. B pabourix nnaHax 3aBydeit 0cobo BblaennTb
TEMATUKY OLieHNBAHNA.

OMbITHbIX

MoTmBauma yyalmxca

PYKOBOACTBO LUKOMbI MOXeT npuaaTtb ocoboe
3HaUeHVe VHTEpecy YydyalmxcA U A3bIKOBbIM
NOTPEOHOCTAM U OTPaXaTb WX B OOLIMX MiaHax
WwKonbl. Bkniouatb B yuebHylo M npeameTHble
MpOrpamMmbl  LIKOMbl  MHTEPECYIOLME  YUaLLMXCA
TeMbl, CBA3aHHbIE C HUMY A3bIKOBbIE CTPYKTYPbI 1
CNOBapHbIN 3amac.

KpuTryeckoe mblluneHne

[pviBecTn B paBHOBecMe MoAenn obLieHNA U
Hecenbl «OAVH BOMPOC — OAVH OTBET». Ha ypoBHe
aHanu3a yBennuuTb B ydyebe OO BOMPOCOB.
[laBaTb  yuyeHvKam Oofblle  BpemMeHU  Ha
00yMblBaHWe BONPOCOB, TPebyIOLLVX aHanm13a.
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Eesti
keelekimblus-
programmiga
seotud teadus-
tood ulikoolides®

University
research papers
related to
Estonia’s language
Immersion
program®

HayuHble paboTbl
B YHUBEPCUTETAX
CBA3aHHbIE C
NPOrpPamMmMon
A3bIKOBOIO
MOrpy*<eHna™

Doktorit6od
Doctoral theses
[loKkTopcKuMe ancceptaumm

Hiie Asser. Varajane osaline ja tdielik
keeleimmersioon Eesti muukeelse hariduse
mudelitena. Tartu Ulikool, 2003. Juhendaja
Larissa  Vassitsenko.  (T66 on  trikisena
Keelekimbluskeskuses olemas.)

Ulle Rannut. Keskkonna moéju eesti keele
omandamisele ja vene &pilaste integratsioonile
Eestis. Tallinna Ulikool, 2005. Juhendaja Anu-Reet
Hausenberg. (T on kattesaadav Internetis www.
tlulib.ee)

Magistritéod

Master's theses

Marucrepckme gucceptaumm

Natalja Ljutov. Kahe Tartu linna lastepdevakodu
muukeelsete laste eesti keele omandamise tase.
Tartu Ulikool, 2007. Juhendaja Renate Pajusalu.
Peeter Mehisto. Applying a Stakeholder
Approach to the Development of the Estonian
Language Immersion Program. Tartu Ulikool,
2006. Juhendajad Maaja Vadi ja Toomas Haldma.
Jelena  Garus.  Keelekimblusrihmas  ja
eesti  rlhmas Oppivate venekeelsete laste
suhtlusstrateegiatest.  Tartu  Ulikool,  2006.
Juhendaja Birute Klaas. (T66 on kattesaadav
Internetis http://www.utlib.ee/ekollekt/diss/
mag/2006/b18360919/garusjelena.pdf.)

Olga Ivanova. Kohtla-Jarve koolid: perspektiivid
ja arengusuunad aastaks 2010. Tartu Ulikool, 2006.
Juhendaja Hasso Kukemelk. (To6 e-versioon on
KeelekUmbluskeskuses olemas.)

Kaidi Peiker. The Effect of Language Immersion
on Estonian and English Language Anxiety in the
Sixth Form. Tartu Ulikool, 2006. Juhendajad Kristel
Ruutmets ja Irene Kaosaar. (Too e-versioon on
Keelekimbluskeskuses olemas.)

Maire Kebbinau. Keelekimblusklassi
Oppekirjandus - Opetaja ja Opilase tugi
dppekavaeesmarkide  saavutamisel.  Tallinna
Ulikool, 2005. Juhendaja Leida Talts. (T66 e-

versioon on KeelekUmbluskeskuses olemas.)
Larissa Kus. Acculturation, Socio-cultural and
Psychological Adaptation of Russian-speaking
Minorities in Estonia. Tallinna Ulikool, 2005.
Juhendaja Toomas Niit.

Valeri Novikov. Keelekiimbluse juurutamise
kogemus Tallinna Lddnemere Glmnaasiumis.
Tallinna Ulikool, 2004. Juhendaja Ene-Silvia
Sarv. (T6o on kasikijana Keelekiimbluskeskuses
olemas.)

Bakalaureusetood

Bachelor’s theses

[nccepraumn 6akanaspa

Anna-Liisa Allmde. Kohalike omavalitsuste
kaasamise mehhanismid ja nende efektiivsus
keelekiimblusprogrammi  néitel. Tartu Ulikool,
2007. Juhendaja Kristina Kallas.

Jana Jogeva. Ajaloocaine ja eesti keele

integreeritud  dppest  keelekimbluskooli 8.
klassi naitel. Tartu Ulikool, 2007. Juhendaja Tiina
Kikerpill.

Marina Sinitsona. Keeleklimblus ja

kirjutamisoskuse uurimus Tallinna Ladanemere
GUmnaasiumi 4. keelekimblusklassi dpilastodde
naitel. Tallinna Ulikool, 2004. Juhendaja Irene
Kdosaar.

Jelena Garus. Eesti keele 6ppimine ja 6petamine
lasteaia keelekiimbluse eksperimentaalrihmades.
Tartu Ulikool, 2003. Juhendaja Tiina Kikerpill.
Ellen Matisen. Erinevate keeledppemeetodite
efektiivsuse vordlus kakskeelsuse arendamise
aspektist. Tartu Ulikool, 2000. Juhendaja Birute
Klaas.

Kadi Krebstein. Venekeelsete Ulidpilaste
kohanemine eestikeelses keskkonnas. Tartu
Ulikool, 2000. Juhendaja Birute Klaas.

* Loetelu ej ole tdielik.
*The list is not complete.
* He nonHbiti cnucok



KeelekUmblus-
programmi
Lapsevanemate
Liit

[t (LD regsceert MOma 17,

detsembril 2004. Liit loodi lastevanemate
initsiatiivil, et enam radkida kaasa

keelekimblusprogrammi arendamisel.
Liidu 9 asutajaliiget esindavad Eesti
eri regioone ning on enda Umber
koondanud  kohalikud  rihmad.
Keelekiimbluskeskus on liidu néol
saanud endale noéudliku ja hea
partneri.

Liiduliikmedonosalenud lastevanemate
koosolekutel, esinenud konverentsidel
ning organiseerinud lastevanemate
liidu 6ppereise ja suvekoole, mille
hulka kuulusid nii koolitused
kui ka aktiivsed t6opajad.

KLLil on 92 liiget.




Association
of Immersion
Parents

Association of Immersion Parents (AIP)

was registered as a nonprofit organization
on December 17, 2004. The Association was
created at the initiative of the parents, in order
to participate more in the development of the
language immersion program. The nine founding
members of the Association represent the various
regions of Estonia and have assembled local
groups in each region. The Language Immersion
Centre has been given a demanding and good
partner in the form of the Association.

The members of the Association have participated
in parents'meeting, appeared at conferences and
organized the Parents’ Association's study trips
and summer schools, which included training
and active workshops.

The AIP has 92 members.

Coto3 poautenen
YUaLLMXCA Mo
NpOorpamMmme
A3bIKOBOIO
MOrPYeH s

Colo3 poauTeneln yyalwuxca Mo nporpamme
A3bIKOBOIO MOTPYKEHWA ABNAETCA HeLOXOA-HbIM

O6be,£l\/\HeH\/IeM, KOTOpOEe 6bIN0 3aperncTpum-

wh, WAL

poBaHO 17 nekabpa 2004 roga. Coto3 Hbin co3aaH
no WHMUMATMBE poauTenen C LUenbto 6Oonee
aKTVBHOTO Y4YacTWA B Pa3BUTMX MPOrpamMmbl
A3bIKOBOTO MOrpyKeHWA. 9 ero OoCHOBaTenen
NpPeaCcTaBAAIOT Pa3nNYHbIe PErMOHbI DCTOHUK, FAe
OHW CO3fanu rpynnbl Ha MecTtax. B nnue Cotosa
LleHTp wuMeeT TpeboBaTeNlbHOrO W Xopollero
napTHepa.

YneHbl Coto3a  y4yacTBYIOT B  POAUTENBCKMX
CoOpaHMAX, BBICTYMAOT Ha  KOHbepeHUMsX,

OpraHn3ytoT yH€6HbIe noe3gkv n netTHmne LWKObl.

B coctase Coto3a 92 uneHa.




KeelekUmblus on
Uks tdhusamaid
kakskeelse 6ppe
VINS

Keelekiimblus on lks téhusamaid, kui mitte kbige tohusam
kakskeelse dppe viisidest. Selle eeliseks ja tugevuseks on
stisteemsus, metoodiline Uhtsus ja teaduslik Idbitdotatus,
mis voimaldab  tulemusi  vorrelda  rahvusvahelises
mastaabis. Vdga oluline on programmi dldkasutatavus,
sobivus koigile lastele, séltumata nende erinevast
andekusest. Killap on sellega seletatav ka 70 aastat

tagasi Kanadas kasutusele voetud uudse 6ppeviisi lai levik
paljudesse maadesse, kaasa arvatud Eestisse.

Keelektimbluskeskuse t66 on olnud stisteemne, avatud ja
mitmeplaaniline, haarates ning arendades korraga mitut
aspekti: koolide ettevalmistamist ja néustamist, 6petajate
koolitamist, ~ éppematerjalide  koostamist,  koostédd
lapsevanematega jms. Just neil asjaoludel pohineb
kiimblusprogrammi- senine ja loodetavasti ka edasine
laienemine. Uks programmi edukuse olulisi nditajaid on
selle pohimotete levik ja omaksvétt véljaspool programmi.
Uha enam on analoogilisi metoodilisi votteid hakanud
kasutama ka need dpetajad, kes otseselt programmis
ei osale, kuid kes on valmis uut moodi katsetama, et
paremaid tulemusi saavutada. Keskusest on saanud uute
ideede taimelava ja levitaja, kust on asjast huvitatuil alati
voimalik saada néu ja kinnitust oma tegevusele.

Sellega on joutud strateegiliselt otsustavasse punkti, kus
programm hakkab end ise taastootma. Kuid jdrjepidevust
Jja vajalikku taset on véimalik saavutada ja hoida (ksnes
vajalike eelduste ja tingimuste olemasolul. Uks esmaseid
tingimusi on emakeelsete Voi tdielikult kakskeelsete
kvalifitseeritud ~ épetajate olemasolu. Kiimblusépetaja
peab eesti keelt valdama perfektselt. Méénduste tegemine
selles néudes maksab kurjalt kétte ning siit tulenevaid
puudusion hiljem raske véi isegi véimatu parandada. Seda
kiisimust saab lahendada (ksnes riigi, kohaliku véimu ja
Ulikoolide koostéds. Pohivastutuse peaks votma riik koos
kohalike omavalitsustega, et tagada dpetajate sobiv valik

ja vdljabpe ning tdiendus- ja Umberépe kindla riikliku
plaani alusel. Keskus véiks aga omalt poolt koolitusel silma
peal hoida, et olla kindel tulevaste épetajate kvaliteedis.

Uks véimalik oht, mis tuleneb programmi enda olemusest
(eestikeelne  keskkond  piirdub  pelgalt  6petajaga),
on soovitust aeglasem keeleoskuse areng: emakeele
kénelejaga  vorreldes  piiratum  sénavara,  kehvem
enesevdljendus- ja digekirjaoskus ning vigane grammatika.
Et seda ohtu vihendada, on eriti oluline tekitada
eestikeelse keskkonna laiendamise voimalusi nii koolis kui
ka vdljaspool kooli eeskdtt huvitegevuste ja kontaktide
teadliku keelelise suunamise kaudu. Kohalik véim saab siin
palju kaasa aidata.

Riikliku  integratsiooniprogrammi  osana on  keele-
kiimblusprogramm oma llesannet edukalt tditnud ja
vddirib igakulgset toetust. Kuivord riiklik tavaprogramm on
endiselt Ukskeelsele 6ppele orienteeritud, on keelekiimblus
praegu ainuke véimalus, mis suudab anda vene péhikooli
I6petajale vajaliku eesti keele oskuse selleks, et Ghiskonnas
toime tulla, eesti keeles oma &pinguid jétkata ning
eestikeelses keskkonnas té6le asuda. Ta on oma valikutes
keeleliselt vaba.

Keelekiimbluskeskuse  té6 on olnud harukordselt
tulemusrikas. Seda on raske (le hinnata kas voi ainudiksi
seda arvestades, et on suudetud murda vastuseis uudsele
keeledppeviisile. Veel 1995. aastal suhtus riigivoim
keelektimbluse voimalikku kasutuselevottu Eestis tdiesti
eitavalt, arvates, et see ei kuulu riigi pddevusse ega ole
Eesti tingimustes moeldavgi. Vastasel juhul olnuks juba siis
voimalik Keeleameti initsiatiivil programmi ettevalmistdid
alustada. Kiillap oli méte tookord alles liiga uus.

Ainult méne aasta mdddudes suutis tulevase keskuse
voimekas algatusrihm selle soovi dratada ning praegu
on Haridus- ja Teadusministeerium (ks programmi
arendamise osalistest. See annab lootust ka edaspidiseks.
Soovin  Keelektimbluskeskusele jéudu ja edu ning
sihikindlust ja kriitilist meelt programmi jdtkamisel.
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Language
Immersion is

one of the most
effective methods
for bilingual
education

Language immersion is one of the most effective, if not
the most effective, methods for bilingual education.
Its advantage and strength is that it is systematic,
methodically uniform, and scientifically developed,
which allows the results to be compared on an
international scale. Very important is the program'’s
suitability for general use with all children, regardless
of their difference in talents. This probably also explains
the widespread use of this teaching method, developed
in Canada 70 years ago, in many countries, including
Estonia.

The work of the Language Immersion Centre has
been systematic, open and multi-leveled, involving
and developing many aspects at once: preparing and
counseling schools, training teachers, compiling study
materials, cooperating with parents, etc. The expansion
of the immersion program to date, and hopefully in
the future, is based on these circumstances. One of
the significant indicators of the program's success is
the spread and acceptance of its principles outside the
program. Similar methodical techniques are increasingly
being used by teachers who are not directly involved
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in the program, but are ready to experiment with new
ways to achieve better results. The Centre has become a
hotbed and popularizer of new ideas, where interested
parties can always get advice for and affirmation of their
activities.

The program has thus reached a strategically decisive
point, where it will start to reproduce itself. However,
consistency and the required standards can be achieved
and maintained only if the necessary prerequisites and
conditions exist. One of the first conditions is the existence
of qualified native language or entirely bilingual teachers.
Immersionteachers mustbetotallyproficientin the Estonian
language. Making compromises in this requirement can
have dire results and the resulting shortcomings can be
very difficult, or even impossible, to correct later. This issue
can be solved only with the cooperation of the state, local
governments and universities. The principal responsibility
must lie with the state together with the local governments,
in order to guarantee a suitable selection and training for
teachers, and in-service training and reeducation based on
a governmental plan. However, for its part, the Centre can
keep an eye on the training to ensure the quality of future
teachers.

One possible risk deriving from the nature of the program
itself (the Estonian language environment is limited
to teachers) is a slower-than-desired development of
language skills: a more limited vocabulary than that of
native language speakers, along with poorer expression
and spelling skills, as well as imperfect grammar. In order
to reduce this risk, it is especially important to create
opportunities to expand the students’ Estonian language
environment at school and outside, primarily through
hobby activities and deliberate influencing of contacts
with regard to language. The local authorities can provide
much help in this area.

As part of the national integration program, the language
immersion program has successfully achieved its goals

and deserves support of every kind. Insofar as the regular
state program continues to be oriented towards unilingual
education, language immersion is currently the only
alternative that can provide the graduates of Russian
basic schools with Estonian language proficiency that
will allow them to cope in the society, to continue their
studies in Estonian, and find jobs in an Estonian language
environment. The program makes people free in their
linguistic choices.

The work of the Language Immersion Centre has been
uncommonly fruitful. This is difficult to overestimate, even
if we only take into account the fact that the resistance to
innovative language teaching methods was overcome.
In 1995, the state authorities still had a totally negative
attitude toward the possible introduction of language
immersion in Estonia and expressed their opinion that
this was not within the authority of the state and not
conceivable under Estonian conditions. Otherwise, it would
have been possible to start the preparatory work then at
the initiative of the Language Inspectorate. Perhaps the
idea was still too new at the time.

In only a few years, the very capable initiative group of
the future centre was able to awaken the state’s desire for
participation in language immersion and the Ministry of
Education and Research is currently one of the participants
in the program’s development. This gives hope for the
future.

I wish the Language Immersion Centre strength and
success, as well as perseverance and a critical sense for
continuing the program.

A3blkOBOE
NorpykeHue
ABNAETCA OAHUM
N3 1eNCTBEHHbIX
METOLOB
nprobpeTeHns
NBYA3bIYMA

A36IK0B0E NO2PYKEHUE ABNIAEMCA OOHUM U3 0eliCMBEHH®bIX,
d, BO3MOXHO, CaMmbiM  OeliCmeeHHbIM — Memodom
npuobpemeHusa 08yA3biqua. Eeo npeumywecmso u
cuna 3akYaMCca 8 cUCMemMHOCMU, MemooUYECKOM
eduHcmee U Hay4HoU npopabomke, 4ymo no3gosisem
CpasHusamepesynemamsl8mMupogommacuimade. OyeHe
8aXHA 00CMYNHOCMb NPO2PAMMbI, €e 00X004UBOCMb
O/18 8CeX YHAULUXCA, HE3ABUCUMO Om UX cnocobHocmedl.
Smo obvAcHAem mom ¢akm, ymo onpobosaHHeit 70
n1em Hasao 8 KaHade HO8bIU Memoo 0by4YeHUs, WUPOKO
pacnpoCMpaHuUsICa 80 MHO2UX CMPAHax, 8 MOoM yucse U
8 ICMOHUU.

Pabota LleHTpa A3bIKOBOTO  MOrpyKeHws  Gbina
CUCTEMHON, OTKPbITON " MHOIOMIaHOBOW,
o0beuHMBILEN 1 pa3BMBLUEA  OJHOBPEMEHHO

HECKOJbKO aCMeKTOB: MOArOTOBKA U KOHCYIBTUPOBaHME
WwKos, nepeocbyyeHne nperogasatenell, co3aaHue
yuebHbIX MaTePVaNoB, COTPYAHWUYECTBO C POAUTENAMM
1 apyrvix. IMEHHO 3TO MO3BOMWIO MPOrPaMME LIVPOKO
PacnpPOCTPAHUTBLCS, HA YTO XOTENOCh Obl HAAEATHCA U B

Oyaywem.  CyllecTBeHHbIM  MOKasaTenem  ycrexa
MpOrpammbl CTano PacnpoCTPaHeHVe v MpUHATVE ee
OCHOBHbIX  MPUHUMMOB.  MeTOAMKYy  A3bIKOBOTO

MNOrpy»eHna  Hadanmn BCe 6osblie  UCMOoMb30BaTh
yunTens, He CBA3aHHble HenoCpPpeACTBEHHO C ,ELaHHOl;I



npozpammot, HO 20MoBble  IKCNePUMEHMUPOBAM,
Umobel 006UMbLCA JIy4WUX pe3ysibmamos. LleHmp cman
UCMOYHUKOM U pacnpocmpaHumernem Hogelx udet, eoe
10600 3aUHMEPECOBAHH®BIU  Cneyuanucm  Moxem
NoJIy4UMb COBEM U NOMOWb 8 pabome.

Smo npuseso Kk cmpamezuyecku pewaowemy MomeHmy,
K020a Npo2pamma cama Ha4qasna ceoe 80CNPOU3B0OCMEO.
Ho nocnedosamesnbHOCMb U OOIKHBIU ypOBEHb MOXHO
0oCmuYb U COXpaHume U mo20d, Ko20a umelomcs
coomaemcmayiowjie Npednoceliku U yciosus. OOHUM
u3 makux  ycaosul Asgemca Hanuque
K8anugpuuuposaHHelx y4umesnel-Hocumesnel A3elka unu
8 cosepuueHcmee sadelowux 08yMsa A3blKamu. Ydumerne
A36IKOB0O2O  NO2PYKeHUA OO/IKeH 8 cosepuieHcmee
8/1a0emb  3CMOHCKUM  A3bIKOM.  [IpeHebpezas  3mum
mpebosaHuem, 8 pabome Mmoeym 6eime OonyuieHsl
Hedocmamku, Komopble No30Hee MpPyOHO, d MO U 808Ce
HEBO3MOXHO — UCnpagume. 3my  npobnemy  MOXHO
pewums auWwb 8 COmMpPyOHUYecmee eocyoapcmed,
0p2aHOB MECMHBIX CAMOYNPAs/IeHUt U yHUBEPCUMEeMOs.
OcHosHylo omeemcmaeHHOCMb 8 0Oesie 0becneyeHus
Nooxo0ALe20 8bl6opa ydumerel 00sxHb! 839Mb HA cebs
20Cy0apcmBo U OpeaHbl MeCmHbIX camoynpasneHud,
Komopble makxe 00/KHbl 0becneqyums obyyeHue U
nepeobyyeHue HA OCHOBE YCMAHOBNEHHO20 —20CY-
0apcmaeeHHo20 NaHa. LleHmp xe moe bbl 839me Ha ceba
0maemcmeeHHOCMb 3a NepecbyyeHue, Ymo NO38OUIO
66l 2apaHMuUPoO8aMe Kayecmao nNo020mMoBKU byoyuux
yyumerned.

O0Ha U3 BO3MOXHbIX OonacHocmel 3akmoyaemca 8
camol npoepamme  (NpAKMUKA 3CMOHCKO20  A3bIKA
02DaHUYeHa 8 OCHOBHOM ObLjeHuUeM C y4umesnem), a
UMeHHO, 8 6osiee MedsieHHOM Om Xe/1aemozo pazeumuu
A3bIKOBLIX HABBIKOB: 02PAHUYEHHbIU C108apHBIU 3anac 8
CpasHeHUU C HOCUMeNamMu A3blkd, HeodoCmamoyHsle
HABbLIKU CaMOBbIPAXeHUA U NPAgonuCaHus, a Mmakxe
npobriemsl ¢ 2pammamukod. Ymobel MUHUMU3UPOBAMb
Mo, HeobxoO0uMO  cO30ame  BO3MOXHOCMU  OJ1F
pacwiupeHus cgepol 0OUWEHUS Ha SCMOHCKOM A3bIKe KaK
8 WKOJe, MAK U 8He ee yepe3 3aHAMUA NO UHMepecam U
HAnaxusaHue KOHMakmos ¢ Uuesblo 0bujeHus. 30ece
MO2ym 80 MHO20M NOMOYb MeCMHble 8/1acmu.

bydyyu  yacmelo  20Cy0apcmeeHHoU  Npozpammel
UHMe2payuu, Npoepamma A36Ik08020 NOPYXeHUS C80U
300a4u  BbINOJHUMIA — YCNeWHO U 3ac/yxugaem
8cecmopoHHel noddepxku. [lockosbKy 20cydapcmeeH-

HAA NpoepamMma no-npexHemy OpUeHMUpO8aHa Ha
06yqeHUe Ha OOHOM S3bIKE, A3bIKOBOE NO2PYKeHue
AB196MCA  Ce200HA e0UHCMBEHHOU  BO3MOXHOCMbIO,
671a200aps KOMOPOU  8bINYCKHUKU  PYCCKUX OCHOBHbIX
WIKO npuobpemaiom HeobxooumMeble HABbIKU 871a0€HUA
3CMOHCKUM  A3bIKOM, CMO2ym 8 OdsibHeliwem J1e2ko
adanmuposamecs 8  0bWecmeae,  NPOOOIKUMb
06pasosaHue  HAa — 3CMOHCKOM  A3blke,  ObIMb
KOHKYDPEHMOCNOCOOHbIMU 8 3CMOHOA3bIYHOU amMmOcC-
thepe. OHU cmMaHo8aMcs cBO6OOHLIMU 8 CBOEM S36IKOBOM
gblbope.

Paboma LleHmpa A36Ik08020 noepyXeHus Obina Ha
peokocms  pesynemamusHol.  Fe  He8o3MOXHO
nepeoyeHuUme yxe xoms 6l N0 Momy, Yymo 61a200apA
makoU pabomeydanoce npeodosiems NpOMuUeoCMosHUe
HosoMy Memody obydyeHus A3biky. Euje & 1995 200y
20CY0apCMeeHHAs 81acme OMHOCUAACL K pacnpocm-
PaHeHuto  NpospamMmel 6  ICMOHUU  COBEPUIEHHO
OMpUUAmMeseHo, c4uUmas, 4mo 3mom npouecc He
Asn1Aemcsa  0e/loM  20Cy0apcmea U  Heso3MOXeH 8
YCI108UAX ICMOHUU.

Yl MOJIbKO NO NpOWECMBUU HECKOIbKUX J1em 807180l
UHUYuamueHou epynne LleHmpa yoanoce npobyoums
UHMepec K npozpamme, U Cce200HsA MuHuUCmMepcmao
00pa308aHUA U HAYKU AB/IAemCcA OOHUM U3  ee
yuyacmHuKos. Imo 8cesigem Hadexoy Ha byodyujee.

/Kenaro LleHmpy A36IK08020 NO2PYKEHUA CUS U yCnexos, a
makxe — yeseycmpemaeHHoCmu U Kpumu4ecko2o
OMHOWEHUS 8 NPOOBUXEHUU NPOPAMMbl.
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MuH1CTEPCTBO 06pa3oBaHKA 1
HayKu

KeelekUmblus on
meie hariduse

vaike ime

Keelekiimblusklassid alustasid Eestis t66d kaheksa
aastat tagasi. Nuldseks on keelekimblusega seotud
pooled Eesti venekeelsed glmnaasiumid ja viiendik
venekeelsetest lasteaedadest. Keelekiimblusriihmas voi
-klassis 6ppida voi toGtada on prestiizne. Keelekimblus
ei ole enam projekt, vaid osa meie hariduselust. See on
keelekiimblusinimeste thise ja eduka t66 vili.

Kaheksa aastat on parajalt pikk aeg, et selle méodumise
jarel otsida keelekiimblusinimestele uusi Ulesandeid.
Keelekimbluse uus roll on toetada kogu Eesti
venekeelset haridust osalisel Uleminekul eestikeelsele
oppele. See Ulesanne on tésine proovikivi. Mida me
silmas peame?

Keelekiimbluskeskusel on hindamatuid kogemusi,
mida jagada. Alustame koostodvorgustikust, kus
keskuse Umber on koondunud haridusasutused oma
opilaste ja Opetajatega. Vorgustikuga on Uhinenud ka
lapsevanemad. Infovahetuse ja koostdd korraldamine
on Uks Eesti hariduse Gmberkorralduse vétmeid.

Keelekiimblusopetaja kdekdik on hea ndide elukestva
hariduse kohta, kus tuleb end pidevalt tdiendada.
Labimabeldud ja jarjekindel koolituspoliitika on jargmine
keelekiimblustegevuse osa, mis vaarib eeskuju.

Keelekiimbluskeskus ei ole kunagi oma 6petajat Uksi
jatnud. Opetajale on néustamissiisteem ja ka heatahtlik

kontroll tema tegevuse Ule hadavajalik, seda eriti uut
programmi rakendades. Niisugust slsteemi on vaja
koigile vene 6ppekeelega koolidele.

lIma hea dppematerjalita 6petada ei saa. Oppevara ei
sunni Uledd, tuleb koolitada koostajaid ning kaasata
praktikuid. Loodame, et keelekiimbluses tehtut
kasutatakse laialdaselt ning uusi 6ppematerjale lisandub
Uhtsoodu.

Minu arvates on keelekimbluses veel kaks jargimist
vadrivat vaikest imet: kuidas keelekimblusépilasest
areneb aktiivne inimene ning kuidas inimesi
motiveerida. Keelekiimbluses rakendatakse hulganisti
erinevaid aktiivmeetodeid, keelekimbluslaps on julge,
tal on oma arvamus. Just selliseid Uhiskonnaliikmeid
vajab meie pidevalt muutuv Umbruskond.

Keelekiimbluses ei ole kunagi kokku hoitud hea sona ja
naeratuse arvelt. Seda on jagunud nii lastele, 6petajatele
kui ka partneritele. Hoolimist vajame koéik, hoolimine
nduab aga juhtide pidevat panustamist.

Hea keelekimblusrahvas! Tulge appi ja aidake muuta
Eesti haridust, me usume teisse. Keelekimbluse
edasiarendamiseks soovin aga jarjekindlust ja uusi haid
ideid.

Language
Immersion is our
education’s small
miracle

Language immersion classes were started in Estonia
eight years ago. Currently, half the Russian language
secondary schools and 20% of the Russian language
kindergartens in Estonia are connected to the language
immersion programme. It is prestigious to study or work
in language immersion groups. Language immersion is
no longer a project, but a part of our educational life.
This is the fruit of the common and successful efforts of
the people involved in language immersion.

Eight years is a sufficiently long period after which
to look for new challenges for the people involved
in language immersion. The new role of language
immersion involves supporting the partial transition
of all Russian language schools in Estonia to Estonian
language instruction. What do we mean when we
say that this assignment is a real touchstone for the
programme?

The Language Immersion Centre has invaluable
experiences to share. Let's start with the cooperation
network, which connects educational institutions with
their students and teachers to the Centre. Parents have
also joined the network. The organization of information
exchange and cooperation is one of the keys to the
reorganization of Estonia’s education system.

The career of a language immersion teacher is a good
example of life-long education, where one must
constantly improve oneself. A carefully conceived and
systematic training policy is another feature of the
language immersion programme that deserves to be
an example.

The Language Immersion Centre has always backed its
teachers. The teachers have a consultation system and
they are submitted to a well-intentioned supervision of



their activities, especially when implementing a new
programme. A similar system is necessary for every
Russian language school.

Itisimpossible toteach without good teaching materials.
Learning resources are not created overnight, compilers
have to be trained and practitioners involved. We hope
that extensive use will be made of the achievements of
language immersion and that new teaching materials
will be produced constantly.

| believe that language immersion includes two
other small miracles in that deserve attention — the
development of a language immersion student into
an active person and the successful motivation of
the people involved. Various active methods are
implemented in language immersion, enabling
language immersion children to become confident
and able to voice their own opinions. They are the
kind of members of society required by our constantly
changing surroundings.

Kind words and smiles are never in short supply in
language immersion. There have been enough to
go around for the children, teachers and partners.
We all need caring, but caring requires the constant
contribution of leaders.

Good people involved in language immersion! Come
to our aid and let’s help change Estonian education.
We believe in you. | wish you persistence and good
new ideas for the further development of the language
immersion programme.

A3blkOBOE

norpyxeHue
— MafleHbkoe
Uy[0 HaLero
0bPa30BaAHUA

Knaccbl A3bIKOBOTO MOrPYyKeHUs Havyanm pabotartb B
DCTOHWM BOCEMb NIET Ha3afl. Ha cerofHs ¢ nporpammoit
CBA3aHa TMOJIOBMHA  PYCCKOA3bIUHBIX  UMHA3WNA 1
JETCKUX CafoB. B Kmaccax wmnu rpynnax A3bIKOBOro
MOTPYXEHWA  Y4UTbCA WM paboTaTb  MPECTUKHO.
A3bIKOBOE MOTPYKEHNE YKE HE MPOCTO MPOEKT, aHHas
nporpaMma Crasa uYacTbio Hawero o6pa3oBaHus. ITo
— 6OJIbLION YCrex ee OpraH13aTopoB U CreLManCcTos.

Bocemb NeT — [OCTAaTOUHbIA CPOK And TOro, YTobbl,
OMMPaACb Ha HAKOMIEHHbIA OMbIT, CTaBWUTb HOBble
3a3faun. TakoW 3afayein ABNAETCA CnocobCTBOBaHME
YaCTUYHOMY Mepexofy PYCCKMX MMHasWi Mo BCewn
JCTOHMM Ha OOyYeHWe Ha 3CTOHCKOM A3blke. ITO —
CepPbe3HbI MPOBHBI KaMmeHb. YTo Mbl Meem B BUaY?

LleHTp A3bIKOBOrO MOrPYyXeHWsA HaKomun 6ecLeHHbIN
OMbIT, KOTOPbIN HEOOXOAMMO PACMPOCTPaHATL. HauHem ¢
CO3AaHVIA CETU COTPYAHNYECTBa, NpedycMaTprBaloLen
obbeanHeHvie BOKpyr LleHTpa yuebHbix 3aseneHuit,
X YYEHMKOB 1 yyutenen. K Hen npucoeanHunmncy v
poputenn. OpraHu3auus obmeHa WHbopmauven wu
COTPYOHWYECTBA CTAaHOBUTCA OAHOM 13 K/oUeBbIX 3a4au
pedopmbl 06pazoBaHNA B ICTOHUMN.

PaboTa yuutenel no nporpamme A3bIKOBOTO Morpy»xe-
XOPOWWA  MPUMepP  KU3HECMOCOOHOCTH
0bpa3oBaHNs, Korga HeobXOAMMO MOCTOSHHO cebA
CoBepLUeHCTBOBATh.[IpoAyMaHHasnocefoBaTteNbHasA
MOMNTUKA  [OMOMHUTENBHOTO — ObyueHua —  elle
OfHa CTOPOHA 3TOW MPOrpaMmbl, AOCTOMHAA CTaTb
MPUMEPOM.

HWA -
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LleHTp A3bIKOBOrO MOrPY)KEHWUA HWKOTAA He OCTaBMAN
CBOVIX NMeAaroros HaeAnHe ¢ npobnemamu. PaspabotaHa
CcUCTEMa  KOHCymbTaUMiA ¥ [OOPOXenaTenbHoro
KOHTPONA 3a WX AEATeNIbHOCTbIO, UYTO COBEPLIEHHO
HEOOXOAMMO MpW BHEAPEHWV HOBOW MPOrPamMMmbl.
Takas cuMCTeMa JOMKHa ObiTb pacnpocTpaHeHa BO BCex
PYCCKOA3bIUHBIX LLIKOMAX.

Henb3a ycnelwHo npenogasatb 63 XopoLUmx yuebHbIx
mMaTepvianoB. OHWM He MOABAAIOTCA Camu  COobol,
HaZo 00yuMTb MX CO3daTenen, MpuBneYb MPAKTUKOB.
Hameemca, uUto  BCe  HAKOM/IEHHOE  A3bIKOBLIM
NOrpyeHWemM MoyYUT LWMPOKOE PacnpOCTPaHeHwe,
6yayT NOABNATLCA BCE HOBbIE MATEPMANbI.

Al HaxoXy, UYTO Yy A3bIKOBOrO MOrpPyXeHWA ecTb elle
[Ba MpeKpacHblX KayecTBa: pPa3BMBaTb B YYeHVKax
aKTMBHOCTb M YMeHWe MOTWBMPOBaTb ntofen. B
nporpamme  UCMOMb3yeTCA  MHOXECTBO  aKTUBHbIX
METO/0B, YYallueca KNaccoB A3bIKOBOrO MOrpyxeHUs
06/13a0T CMENOCTHIO, UMEIT CBOE MHEHVIE.

OpraH13aTopbl MPOrpaMMbl HUKOrAa He  CKYMWAKCh
Ha Jobpoe CNOBO M YnblOKy. 37O 3HaloT [eTw,
npenofaearteny W naptHepbl. Mbl BCe Hyxaemca B
MPW3HaHMK, OCOBEHHO CO CTOPOHBI PYKOBOACTBA.

YBaxaemble konnerv! lomoruTe ycoBepLUeHCTBOBaTb
cucteMy  00pasoBaHWA  DCTOHMM, Mbl  BEpVM B
Bac. Kenaio mporpamme A3bIKOBOrO  MOrPY»eHws
nocnefoBaTeNbHOro PasBUTUA 1 HOBbIX 3aMeyaTeNbHbIX
naen.
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Keelekimbluskeskus
Meie métleme roheliselt ja kasutasime raamatu
trikkimiseks Gmbertoddeldavat paberit.

www.kke.ee
kke@meis.ee

Language Immersion Centre
We think green and used recyclus paper for printing
this yearbook.

www.kke.ee
kke@meis.ee

Haridus- ja Teadushinisfeerium

LleHTp A3bIKOBOrO NOrpy<eHua

Mbl 3a 6epexkHOe OTHOLLIEHWE K OKPY»KaloLLen
cpepel HacToAwwan KHKra HaneuataHa Ha bymare 13
BTOPUYHOTO CbIPbA..

www.kke.ee
kke@meis.ee















