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/7 Language creates bridges between
people, so they say. I hope that language
immersion will provide students with
sufficiently sturdy materials to build
bridges that will dare to be and want to
be crossed. I thank school administrators,
teachers and parents that have spent the
last six years busily building linguistic
bridges. Bridges built with good intentions
and care constitute communication links
that will endure.””

Andrus Ansip
Prime Minister of the Republic of Estonia

< Hedapom e0bopumcs, umo A3vlK
ABAALMCA MOCTIOM MEXKOY A100bMU.
Hadetocy, umo AsvikoBoe noepyskerue dacm
MH020 HABDLKOB, C NOMOUYBIO KOIMOPbLX
MOIKHO CMeAO0 O 110 IHOMY MOCHLY.
Baaeodapio pyxobodumenetl uikoa,
yuumeseil u pooumenei, Kimo ye uiecrsy
Aem npuAazaent MHO20 YCUAULL 015
co30anus a3vik0Bo2o mocma. CosdarHvie
10 000poil Bose u A1006u makxue MOCHIbL
cmaym 006e0UHAI0UUMU 00POAMU,
ocmarowumucs Habeeeda. M

Amnopyc Ancun

npembep-MuHuCHp ICmoHuU

77 Keel loob silla inimeste vahele, deldakse.
Loodan, et keelekiimblus annab kaasa nii
tugeva materjali, et selle abil ehitatud
silda modda julgetakse ja tahetakse
astuda. Tinan koolijuhte, opetajaid ja
lapsevanemaid, kes on juba kuus aastat
olnud keelesildade ehitamise juures
usinasti ametis. Hea tahte ja hoolimisega
ehitatud sillad on tihendusteed, mis jidvad
piisima.””

Andrus Ansip

Eesti Vabariigi peaminister
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Foreword

October 2005

Adapting immersion to the Estonian context, creating new roots and local solu-
tions, may have taken over ten years, but the process has been successful. Inde-
pendent research confirms this success from both the parental and governmental
perspectives.

In this, its third public report, the Estonian Language Immersion Centre:
e describes its origins and objectives;

* details its achievements following its official opening in October 2000;
e provides a cumulative overview of research results, and

* outlines the challenges the Centre must meet today and in the future.

The Immersion Centre’s ultimate purpose is to support the Estonian govern-
ment in meeting one of its key long-term objectives, i.e., the social, political and
economic integration of minorities, while helping to support the retention of first
language knowledge, thereby helping give children the skills needed to be suc-
cessful in both Estonian and Russian-language environments. More specifically,
the mandate of the Immersion Centre is to facilitate the establishment and further
development of a voluntary Estonian-language immersion program, primarily in
Russian-language schools.

The Immersion Centre must deliver on a significant mandate. As the experience of
other countries has shown, it is critically important to build a solid foundation in
order to achieve the objectives of such a mandate in an efficient and cost-effective
manner. This Report reviews the Immersion Centre’s achievements over the past
five years: the creation, piloting and honing of teaching materials; the transfer of
skills to a fine cadre of teachers and administrators; advising kindergartens and
schools, and expanding the program to additional kindergartens and schools; the
evaluation of parental attitudes and student achievement; and the fostering of
partnerships within Estonia and abroad.

Our success to date is a direct reflection of the dedication and hard work of Es-
tonian educators and administrators and the effective support of the Estonian
government. This Report acknowledges the pivotal role that Canada, Finland and
the European Union have played in the establishment of the program. In addition,
it recognizes the assistance of the Council of Europe, the Netherlands, and the
United States of America.

Estonian Language Immersion Centre: Five Years of Accomplishment

[lpeancnoBue

OkTs6pB 2005

«OmgomaniHyBaHe» UJIeN A3bIKOBOTO ITOTPY>KeHMs U IOVICKI CBOVIX KOPHET VI PeIieHn I B
3TOM IIpolIecce MPoAoIDKaIvchk dostee 10 sreT v ObUTH pe3yIbTaTUBHBIMY KaK C TOUKV 3peHMs
IIPUBJICUEHHBIX K ITPOrPaMMe JIeTeVt ¥ VIX POAUTEIIeN, TaK M C TOUKU 3peHVs FOCyAapcTBa. DT

TIOATBEPXIAIOT He3aBVICVIMbIE VICCIIEOBaHVI.

B TpeTbeM my6mmuHOM 0TuéTe DCTOHCKOTO LleHTpa S3BIKOBOTO IO Py KEeHIS:

*  W3JIATaOTCs LIeJIV VI ICTOPs cosmanmst LleHTpa;

* IIpeyIaraeTcsi OTYET O ero JOCTVDKEHVISX 3a IIePO, IIPOILEIIINT ITOCile OUIINAIBHOTO
oTKpBITHs B OKTsI0pe 2000 roma;

* JaéTcs KpaTKuy 0030p pe3ysIbTaToB ITPOBeIeHHBIX HayIHBIX VICCIIeJ0BaHIT;

*  opMmynmpyroTcs HacTosIIVe 1 Oymyrive 3amaun LlenTpa.

Baxxueriirert rebio LeHTpa S35IKOBOTO MOTPYKeHM SBIISIeTCS COMIEVICTBYIC BBITOITHEHMIO OJTHOV

VI3 OCHOBHBIX U JTIOJITOCPOYHBIX TTporpaMm [TpaBuresibeTBa DCTOHMM — MHTErpaliii HallyIOHaTbHBIX
MEHBIITMHCTB B COIVAIBHYTO, TTOTUTIHECKYIO I SKOHOMIYECKYTO JKIM3Hb cTpaHbl. OHa HallesleHa Ha
PasBUTVIe HABBIKOB BJIA/I€HVISl 3CTOHCKVIM VI POSHBIM SI3bIKaML, IIPeyCIieBaHe B 000VX KyJIbTy PHBIX
IIPOCTpaHCTBaX PV CO3TAHMV YCIIOBUVI /7SI sI3bIKOBOTO TIOrpYsKeHs. B Gorlee KOHKpeTHOM CMBICTIe —
OCHOBHOVI 3a/1auert LleHTpa s3pIK0BOT0 IIOrpy KeHVIsI SABJIsIeTCsI COAeVICTBIEe BHEAPEHIIO U Pa3sBUTHIO
JI00POBOJIEHOVI ITPOTPAMMBI SI3bIKOBOT'O IIOTPY KEHVIS B ITIKOJIaX C PYCCKVIM SI3bIKOM OOy UeHVIs.

ITepen LlenTpom crosT cepbésHble 3agaun. OIbIT IPyTX CTPaH IIOKAa3bIBaeT, YTO CO3IaHe
ITPOYHOV OCHOBBI IIPOTPaMMBI SIBJISIETCS HeOTheMJIeMOTT ITIPETIITOCHUTKOT 3(P(PEeKTUBHOTO 00y IeH st
s3pIKaM Oe3 JIMIIHYIX 3aTparT. B HacTosIeM oTuéTe mpercTasieH 0030p JOCTVDKeHWVI IIPOrpaMMbl
SI3BIKOBOT'O TTOTPY KEHVIS 3a IIPOLIeIIIVIV IIITVIeTHVE IIePVIO, U IIaHOB Ha Oymyriee. OCHOBHEIE
00J1acTV TaKOBBI: COCTaBJIeHVe, ITPOBepKa Ha ITPaKTHKe 1 OOHOBJIeHVe yaeOHBIX MaTepyasIoB;
TTOITOTOBKA KOMITeTEHTHBIX yUlMTesIel I PYKOBOIMTeIIel IIIKOJT; KOHCYJILTUPOBaHe IeTCKIX CaloB
1 IIKOJL; IIpUBJIeY€HMEe HOBBIX JE€TCAa/0B V1 IIIKOJI K YYaCTUIO B ITIpOrpaMMe sI3bIKOBOI'O IIOTPY KEHVI,
VI3ydeHVe IesSTe/IbHOCTI AeTCAI0B V1 IITKOJI, OTHOLIEeHNsI POAMUTeIelt K IIpOorpaMMe V1 MCCIIeIOBaHs
yCIIeBaeMOCTH yUAIIIVIXCs, & TAkoKe pasBUTVIe ITapTHEPCKMX OTHOIIEHWT KaK BHY TPV CTPAHEL, TaK I

3a eé IIpereIaMiL.

OcHOBOVI HAIIIVIX YCITEXOB SBJIAIOTCA cepbé3Has PaboTa 1 ITPeaHHOCTb 3CTOHCKIIX I1e/laroros
TleJly, 3HauMTe IbHas IOfIIep’KKa CO CTOPOHBI rocyapcersa. CyIlecTBeHHYO POlb 110 BHEIIPEHIIO
IIpOrpaMMBbI CBITPaJTV TaK)Ke MeXKTyHapOIHEIe TapTHEPHIL. 3HAUMTETHHYIO TTOMOITH OKa3asIi
Kanama, @y v EBpomnerickuit coros. Kpome Toro, Mpl 6aromapHet 3a moaaepxky CoseTy
Esporsl, Hunepinangam n Coenyaénneiv taTam AMepuki.

LieHTp A3bIKOBOr0 NOrpy)eHMUs: pe3ynbTaThl NATUNETHEN paboTbl



EessOna

Oktoober 2005

Keelekiimbluse idee kodustamine ning selles omamaiste juurte ja lahenduste
otsimine on vdtnud Ule kiimne aasta, kuid on olnud tulemuslik nii programmi
kaasatud laste ja perede kui ka riigi seisukohalt. Seda kinnitavad séltumatud
uuringud.

Keelekiimbluskeskuse kolmas avalik aruanne

— kirjeldab Keelekiimbluskeskuse loomise lahtekohti ning eesmarke

— loetleb, mida on keelekiimblusprogrammi rakendades saavutatud pérast
keskuse ametlikku avamist 2000. aasta oktoobris

— annab ulevaate teadusuuringute tulemustest

— esitleb Keelekiimbluskeskuse praeguseid ja tulevasi Ulesandeid

Keelekiimbluskeskuse pdhieesmark on toetada Uiht Eesti valitsuse peamist
pikaajalist kava — mitte-eestlaste I6imumist riigi sotsiaalses, poliitilises ja
majanduselus, luues laste eesti keele ja emakeele oskuse arenguks ning mdle-
mas kultuuriruumis toimetulekuks keelekiimblustingimusi. Konkreetsemalt

on Keelekiimbluskeskuse Ulesanne toetada eesti keele vabatahtliku
kiimblusprogrammi kaivitamist ja arendamist eelk8ige Eesti vene Gppekeelega
koolides.

Keelekiimbluskeskuse ees on tdsine llesanne. Teiste riikide kogemused on
naidanud, et programmile tugeva aluse loomine on t6husa ja liigsete kulu-
tusteta kimblusdppe valtimatu eeldus. Siinne aruanne annab Ulevaate sellest,
mida keelekiimblusprogrammis on méédunud viie 6ppeaasta véltel saavutatud
ning millele tuleb té&helepanu pbodrata tulevikus. Olulised valdkonnad on
Oppevara koostamine, katsetamine ning tdiendamine; asjatundlike Gpetajate
ja haridusjuhtide véljadpetamine; lasteaedade ja koolide néustamine;

uute lasteaedade ja koolide kaasamine programmi; lasteaedade ning

koolide tegevuse, laste dpiedukuse ja vanemate hoiakute uurimine ning
partnerlussuhete edendamine Eestis ja valjaspool Eestit.

Programmi senine edu pdhineb Eesti pedagoogide ja haridusjuhtide tdsisel
td6l ja puhendumisel ning Eesti riigi tdhusal toel. Programmi juurutamisel

on tahtsat rolli manginud ka rahvusvahelised partnerid. Tahelepanuvaarne
osa programmi elluviimises on Kanada, Soome ja Euroopa Liidu abil. Tanu
volgneme veel Euroopa Néukogule, Madalmaadele ja Ameerika Uhendriikidele.

Keelekiimbluskeskus: viie aasta jagu saavutusi
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Further, the Report describes the program’s future plans, as well as strategic chal-
lenges and considerations that need to be taken into account. To a great extent,
these challenges and strategic considerations are a result of the rapid expansion
of programming. This is placing considerable pressure on both the Centre and its
partners in immersion education.

The Centre looks back over its first five academic years with pride, and looks for-
ward to the years to come with confidence in its ability to continue to work with its
many partners to fulfil its role in helping non-Estonian-speaking students gain the
language and academic skills required for success.

Dear reader,

Language skills have always been valued in Estonia as an inalienable treasure. Language
learning is time-intensive work, which requires not only the personal commitment of stu-
dents and teachers, but well-organised study. There are many options for language learn-
ing. The plethora of methods and the various kinds of programs have developed over time
because the goals, motivation, age and personality of learners differ as well.

In order to support the future development of people’s language skills, it is wise to make
the most of both formal and informal educational opportunities. In the Estonian context,
language immersion is a relatively new methodology, but widely known and recommended
for the teaching of the official language. Based on our current experience, I consider im-
mersion particularly successful and suitable for kindergartens and elementary schools.

Without a doubt, this annual report contains much new and interesting reading, as well
as food for thought and ideas for implementation.

I wish program implementers enthusiasm and energy in improving and implementing
various language-teaching methodologies and the development of related teaching
materials.

Wishing the Centre every success,
Mailis Reps
Minister of Education and Research

Estonian Language Immersion Centre: Five Years of Accomplishment

I[Tpn ormcarviv OyAyImero mporpamMMbl IIpeCTaB/IeHbl BO3MOXKHBIE IIPOOJIeMBI 1 CTpaTerirdecKiie
PacyY€Tel, KOTOphIe HeOOXOIMMO y4ecTb. bosIbIert 9acThio OHM CBSI3aHBI C pPacIIpeHeM
IIpOrpaMMBL.

LleHTp 53bIKOBOrO MOrPYy>KeHMs C yIOBJIeTBOPEeHVeM HOIBOIUT UTOI CBOEVL AesATe/IbHOCTU B
TeueHVe IIATH JIeT 00ydeHIs], a Takke IyBCTByeT YBepeHHOCTb B TOM, UTO ¥ B OyayIeM criocober
YCIIEITHO COTPYAHMYATh CO CBOVIMY ITaPTHEPAMMU B [1€J1e BBITIOJIHeHVsSI OCHOBHOVI 3a/1a4M — OKa3saHUM
TTOMOIIIV YYaIIVIMCs, He BJIafefOIVIM 3CTOHCKVIM SI3bIKOM, B OCBO@HWV ero Ha HeOOXOIMMOM yPOBHe,
a TaKkKe B IIPoOpeTeHNY HY KHBIX 3HAHWV 1 HABBIKOB.

YBaxaemble yntatenu!

B Scmonuu 6aadenue sA3vikamu 6o Gee pemena yeHuA0Ch kKax Heomevememoe dozamcmbo. Vsyuenue A3vik06
- doseoBpemennas paboma, komopas mpebyem Kax om YHauwjuxcs, max u om yuumesetl nocGaujenus

cebs momy Heaéexomy mpyoy. [is usyuenus A3vika ecmy HeMaso B03mMoKHOCIIEl, U MHO2000pasue
yuebHbix Memodob u hopm B03HUKAO ¢ medeHeM BpemMeHt NOMOoMY U0 Y4AUsUeCs 1oxe pasHble KaxK 1o
nocmabaenHsiM nepeo cobotl teaam, MOMuBayuaAM, max u 1no 63pacimy u AUHHbIM 0CODeHHOCTAM.

I1s danvheiiuieeo pasbumus Beeodujeeo Baaderua A3biKaMu HeodX00UMO ucnoav3oBams 6cé, umo npedsazaern
hopmanvtoe u Heghopmavioe odpasoBanue. B Dcmonuu sA3viko0boe noepysierue xkax yuedHbLl Meroo

- cpabrumenvio Hoboe Abaere, 00HAKO OH YKe UUPOKO PACHPOCIPAHUACA U HeoDX00UM npesxde Bceeo

045 u3yuenua eocyoapcmbenioeo A3vika. Ha ocoBe umeioujecocs onviima cuumaio 0cobeHHo ycneunoim u
He00X00UMbIM €20 UCN0Ab306ane 6 0emCcKUX cadax U HAYAABHbIX KAACCAX.

B Oanom chopHuie Mbl, KOHEUHO ke, HALOEM MHO20 HOBO20 U UHINEPECHO20 KaK 044 HINeHUA, mak u 044
OaavHeiiuieeo 000YMbIBAHILA U UCHOAb306AHUA.

Keaato yuacmmuxam npoepammol ycepous u cua 68 yayuuienun Meno0o8 odyuenus Asviy u Boipabomie
yuebHo-Memoouteckoeo obecnedeHus.

Matiauc Penc
Munucmp obpasobanus u Hayku

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaThl NATUNETHEN paboTbl



Programmi tulevikku kirjeldades toome esile vdimalikud probleemid ja
strateegilised kaalutlused, mida peaks arvesse votma. Suures osas tulenevad
need programmi ulatuslikust laienemisest.

Keelekiimbluskeskus vaatab rahuloluga tagasi méédunud viiele dppeaastale

ja usub kindlalt oma vdimesse teha edukat koost6od paljude partneritega, et
taita oma llesannet — aidata lastel, kes ei valda eesti keelt, omandada edukaks
toimetulekuks tarvilik keelteoskus ning muud vajalikud oskused ja teadmised.

Austatud lugejad

Keelteoskust on Eestis vaartustatud kéikidel aegadel vé6randamatu
varandusena. Keelte dppimine on aga pikaajaline t66, mis nduab nii 6ppijate
kui Gpetajate pihendumust ja targalt korraldatud t66d. Keeledppeks on
mitmeid vdimalusi ja killap on dppemeetodite ja vormide paljusus aegade
jooksul tekkinud sellest, et dppijadki on erinevad nii oma eesmarkidelt,
motivatsioonilt kui ka vanuselt ja isiku eriparalt.

Uldrahvaliku keelteoskuse edasiseks arenguks oleks otstarbekas kasutada
kdike, mida pakuvad nii formaalse kui informaalse hariduse v8imalused.
Keelekiimblus kui ppemeetod on Eestis suhteliselt uus, kuid samas
laialt tutvustatud ja soovitatud tegevus eeskatt riigikeele dppimiseks.
Senise tegevuse pdhjal pean eriti edukaks ja soovitavaks selle rakendust
lasteaedades ja algklassides.

Kindlasti leiame k&esolevas aastaaruandes palju uut ja huvitavat lugemiseks,
jarelemdtlemiseks ja rakenduseks.

Soovin tegijatele indu ja joudu erinevate keeledppemeetodite taiustamisel
ning rakendamisel ja sellekohase dppevara valjatéotamisel.

Edusoovidega Mailis Reps
haridus- ja teadusminister

Keelekiimbluskeskus: viie aasta jagu saavutusi

Mailis Reps

“Haridus- ja Teadusministeerium



The Immersion Centre LIeHTp A3bIKOBOro NMorpy>xeHums

The Immersion Centre was created based on a directive of the Minister of Educa- LleHTp SA3BIKOBOTO TIOrpy>KeHNsI OBUT CO3AaH Ha OCHOBAHWM ITPVMKa3a MUHWCTpa oOpa3oBaHMs 11

tion and Research. It officially opened its doors on October 2, 2000. Hayku. OduimaibHOe OTKPhITHE COCTOsI0CH 2 okTsi0pst 2000 roma.

MISSION 3AAAYUN

The Immersion Centre provides leadership in the development of immersion LleHTp PyKOBOIMT pa3BUTHEM METOMIVKI IIPEITofaBaHs 110 IIPOrpaMMe SI3bIKOBOTO IO PYKeHVIs,

programs, and supports their implementation and expansion based on Estonia’s €€ IIPVIMEHeHVIs ¥ PaCIVPEHs, VICXOIS 13 OCHOB T'OCY IapCTBEHHOVI ITOJIUTUKI B 00J1acT

education, integration and language policy. oOpasoBaHs, MHTerpalluiL 1 SI3bIKA.

MANDATE COEPbl OTBETCTBEHHOCTMU:

e program leadership and development * PYKOBOJICTBO M Pa3BUTHE IIPOrPaMMBbI SI3bIKOBOTO ITOTPY KEHST;

* training and advising of teachers, teacher trainers, kindergarten and school * 00yueHMe 11 KOHCYJIbTHPOBaHIE yUITeslel] 1 IIpeliofaBaTerier, pyKOBOLMUTEIIEN IeTCKIIX CaioB 1
managers and education officials IITKOJT, @ TakKe PYKOBOIMTesIert cdpephl 00pa3oBaHuIs;

* development and publication of training materials * CocTaBIIeHVIe U M3IaHVie YIeOHBIX MaTepyasIoB /I ITepeo0yIeH s,

* development and publication of teaching materials * cocTaBJIeHVIe U M3IaHVe YIeOHBIX MaTepuasIoB;

* co-ordination of research * KOOpIVHAIV HayYHBIX VICCIIeIOBAHMN;

* exchange of experience with local and foreign partners * 0OMeH OIIBITOM C MECTHBIMI U 3aPyOeXXHBIMY ITapTHEPAMIL;

* public relations * uHpOpMIUpOBaHVe OOIeCTBeHHOCT.

MANAGEMENT PYKOBOACTBO NMPOrPAMMOM

The Immersion Centre is under the supervision of the Estonian Ministry of Edu- LleHTp SI3BIKOBOI'O IIOrPY KEHNS BEJIET PabOTY ITOZ PYKOBOICTBOM MuHuCcTepeTBa 00pasoBaHms

cation and Research. Based on a signed agreement between the Ministry and the VI HayKyt DCTOHCKOV Pecrty0rmkm, Ha ocHOBaHWY JI0rOBOpa MeX/Ty MyHVCTepcTBOM 1 LlerteBbmv

Non-Estonians Integration Foundation, the Centre is a department of the Integra- yupexaeHeM VHTerpaliii He3CTOHLIEB, OJHVM 13 OTAIIOB KOTOPOI'O OH SIBJISIETCS.

tion Foundation.

10 Estonian Language Immersion Centre: Five Years of Accomplishment LIeHTp A3bIKOBOI0o NOrpPy»eHUs: pe3y/bTaTbl NSTUNETHEN paboTbl



Keelekiimbluskeskus

Keelekiimbluskeskuse asutamise alus on haridus- ja teadusministri kaskkiri.

Keskus avas ametlikult uksed 2. oktoobril 2000. aastal.

MISSIOON

Keskus juhib keelekiimblusmetoodika arendamist, rakendamist ja levikut,
lahtudes Eesti Vabariigi haridus-, integratsiooni- ja keelepoliitikast.

VASTUTUSALA

e Keelekimblusprogrammi juhtimine ja arendamine

« Opetajate, 6ppejdudude, lasteaedade ja koolide juhtkondade ning
haridusametnike koolitus ja ndustamine

* Koolitusmaterjalide koostamine ja véljaandmine

» Oppevara koostamine ja véljaandmine

e Teadusuuringute koordineerimine

* Kogemuste vahetamine kodu- ja vélismaiste partneritega

e Avalikkuse informeerimine

PROGRAMMI JUHTIMINE

Keelekiimbluskeskus téétab Haridus- ja Teadusministeeriumi jarelevalve all
ministeeriumi ja Mitte-eestlaste Integratsiooni Sihtasutuse vahelise lepingu
alusel. Keskus on (ks sihtasutuse osakondadest.

Keelekiimbluskeskus: viie aasta jagu saavutusi
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Program Overview

THE ESTONIAN CONTEXT

Approximately one third of the population of Estonia is of non-Estonian origin,
the majority of whom do not speak Estonian and are not fully integrated into the
mainstream of Estonian political, social and cultural life.

The integration of minorities is a major priority of the Estonian Government. In
this regard, fluency in the national language is considered a prerequisite for the
political, economic, social and cultural integration of non-Estonians living in Esto-
nia.

With the re-establishment of independence in 1991, Estonian became the official
language of the country and the curriculum of Russian-language schools was
harmonised with that of Estonian-language schools.

In accordance with the Basic Schools and Upper Secondary Schools Act, Estonian
is the language of instruction at the upper secondary school level. Russian-lan-
guage upper secondary schools must begin the transition to Estonian-language in-
struction during the academic year 2007/08. “Language of instruction” is defined
as the language that is used to deliver at least 60% of the curriculum. In grades one
to nine, any language may be used for instruction.

Russian-speaking parents are worried that standard second language classes may
not give their children a sufficient command of the Estonian language to be com-
petitive in the job market or to continue studies in institutions of higher learning.
Consequently, Russian-speaking parents are increasingly seeking opportunities
to help their children become bilingual, but are also concerned that their children
maintain their cultural identity. Many parents prefer to have part of the curricu-
lum taught in Estonian and part in Russian.

HISTORY

Start of the Program

In the spring of 1998, at the suggestion of the Canadian Embassy Office in Tallinn,
an 11-member Steering Committee consisting of major Estonian and international
partners was established to investigate different models of second language
pedagogy. In this context, the Committee sought to ascertain whether immersion

Estonian Language Immersion Centre: Five Years of Accomplishment

O630p nporpammol

CUTYALMNSA B 3CTOHUM

OZ[Hy TPEeTb HacCeJIeH A DCTOHMM COCTABJISIIOT HEICTOHIIBI, OOJIBITINMHCTBO W13 KOTOPBIX He BJIageeT
SCTOHCKVIM SI3BIKOM VI JIVIIIb YaCTUYHO VIHTETIPVPOBAJIOCH B CONMAJIbHYIO, IIOJIMTNYECKYIO 1

KYJIbTYPHYIO JKV3Hb DCTOHVAL.

VInTerpanys HallMOHaJILHBIX MEHBIIIVHCTB ABJII€TCs OJTHVIM M3 OCHOBHBIX IIPVIOPUTETOB
ITpaBurerbcTBa DcToHMIL. [IepBBIM YCII0BMEM I YCIIEIIHOV IIOJIUTIYECKOV, COLIAIbHO,
SKOHOMMYECKOVI 1 KYJIbTYyPHOVI MHTerpaliiii He3CTOHLIEB, XKXVBYIIVX B DCTOHMM, CUMTAeTCs

yBepeHHOe BiIaZIeHVe TOCYyJapPCTBEHHDBIM SI3bIKOM.

C BoccTaHOBJIEHMIEM He3aBUCUMOCTH B 1991 To/Ty SCTOHCKMV S3BIK OBUT ITPOBO3IIIAIIIEH
rOCy/IapCTBEHHBIM, a yueOHble PO PaMMBI JIsE SCTOHCKVX M PYCCKMX IITKOJI ObUIN
YHUPUIVIPOBAHEL

Cormacro 3aKoHy 00 OCHOBHOTI ITTIKOJIe VI TUMHA3WUV YIeOHBIM S3BIKOM TTIMHA3IeCKONT CTyTIEHN
SIBJISIETCST SCTOHCKWIV SI3BIK, TIepexofT 00ydeH sl Ha KOTOPBIV B PYCCKUX TVIMHA3VSIX TIPOV30VITIET
B 2007-2008 yaeGHOM rojry. DCTOHCKUVI SI3bIK CAMTAETCS S3BIKOM OOyUeHMs B TOM CIIydae, ecin
60 IIpOLIEHTOB ITPeJIMETOB ITPETIOaéTCsl Ha STOM si3bIKe. B OCHOBHOTVI ITIKOJIe SI3BIKOM OOy ueHIst
MOJXeT OBITh JIIOOOVI SI3bIK.

Popyrrerv ieTeri-He3CTOHIIEB OOSITCS, UTO yPOBEHb ITPeItojaBaHyisl 3CTOHCKOTO SI3bIKa IT0 OOBIMHOT
IIporpamMMe B OCHOBHOVI IITKOJIe HeJIOCTaTOUeH /JIsT TOTO, YTOORI B OyIyIIieM vx JIeTVi CMOTJIV ObI
OBITH KOHKYPEHTOCTIOCOOHBIMI Ha PhIHKE TPY/a VTN YCITEIITHO ITPOJIOIDKATh Y4edy B BBICITIVIX
y4aeOHBIX 3aBefleHVsIX DCTOHMN. [T03TOMY pormTesv UITy T BOSMOXKHOCTY IIOMOYB CBOVIM JIETSIM
PaBHO3HAYHO V1 XOPOIIIO aalTUPOBATHCSA B 00OMX S3BIKOBBIX IIPOCTPAHCTBAX, COXPAHWB TPV TOM
YyBCTBO IIPVHAILIEXXHOCTH K CBOETT KyJIbType. MHOTVe 113 HMX IPEeIIIOYNTAIOT TaKye yueOHble
IIpOrpaMMBbI, KOTOPbIe ITpeJIoyiaraloT YacTUIHOoe 00ydeH e Ha 3CTOHCKOM, 9acTUYIHOe — Ha

PYyCCKOM I3bIKax.

ncTopruns

Hauasio nporpamMmmer

Becrovt 1998 ropa 1o mipeyioske o TaJUIMHHCKOTO IPeICTaBUTeIILCTBA ITocoIbcTBa KaHamp! OpUTa
ccopmmpoBaHa KoMmucerst 113 11 gertoBek, B KOTOPYTO BOIIIIV 3CTOHCKIME SKCITEPTHI ¥ MHOCTPaHHbBIe
ITapTHEPHI ¥ KOTOpas T0JDKHA ObUIa M3YYNTh PasIIHbIe MOIEIIV ITperIoaBaHs HePOIHOTO
s3bIKa. [Tepert KomMuiccmert cTos1a 3a/1a4a OIpeeInThb IIPUTOIHOCTh METOMVIKIA SI3BIKOBOTO
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Ulevaade programmist

EESTI KONTEKST

Uhe kolmandiku Eesti elanikkonnast moodustavad mitte-eestlased, kellest suur
enamik ei valda eesti keelt ega ole Eesti sotsiaalses, poliitilises ja kultuurielus
taielikult I16imunud.

Vahemusrahvuste integratsioon on Eesti valitsuse oluline prioriteet. Riigikeele
ladusat valdamist peetakse Eestis elavate mitte-eestlaste poliitilise, majan-
dusliku, sotsiaalse ning kultuurilise I6imumise esmaseks tingimuseks.

Iseseisvuse taastamisega 1991. aastal kuulutati eesti keel riigikeeleks ning
Uhtlustati eesti ja vene dppekeelega koolide Gppekavad.

GUmnaasiumiastme dppekeel on pdhikooli- ja gimnaasiumiseaduse jargi eesti
keel, vene dppekeelega giimnaasiumide tleminek eestikeelsele dppele algab
2007/2008. dppeaastast. Kooli 6ppekeeleks arvatakse eesti keel, kui vahemalt
60% 0Oppekava mahust dpetatakse eesti keeles. Pohikoolis vdib dppekeeleks
olla mis tahes keel.

Vene keelt kdnelevad vanemad kardavad, et p&hikoolis tavaprogrammi kaudu
omandatav eesti keele tase ei ole piisav selleks, et konkureerida té6turul voi
edukalt jatkata haridusteed Eestis. Seetdttu otsitakse voimalust aidata oma
lastel vBrdselt hasti toime tulla m&lemas keeleruumis, kaotamata samal ajal
kultuurilist identiteeti. Paljud lapsevanemad eelistavad dpet, mis on osaliselt
eesti ja osaliselt vene keeles.

AJALUGU

Programmi algus

1998. aasta kevadel moodustati Kanada saatkonna Tallinna esinduse ettepane-
kul Eesti ekspertidest ja valispartneritest koosnev 11-liikmeline té6rihm, et
uurida teise keele dpetamise erinevaid viise. To6riihma tlesanne oli selgitada,
kas keelekiimblus on Eesti jaoks sobiv dpetamisviis. T80 valtel selgus, et
keelekiimblust kui keele omandamise viisi tuleb programmis osalejatele
rohkem tutvustada.

Keelekiimbluskeskus: viie aasta jagu saavutusi

/7 Me andsime ise oma lapsed keelekiimblusprogrammi
just selleks, et nad saaksid paremini, kui see onnestus
meil, tiiskasvanutel, integreeruda Eesti iihiskonnas.
Et nad saaksid rahulikult oppida riigikeeles korgkoolis,
saada korgharidus vordelt eesti opilastega, olla
konkurentsivoimelised meie riigi tooturul. ””

Natalja Soboleva

Keelekiimblusprogrammi Lastevanemate Liidu
Ida-Viru osakonna koordineerija

7"We placed our children in the immersion program so
that they, in comparison to us, would be able to better
integrate into Estonian society - so that they will be
prepared to pursue their higher education on an equal
footing with Estonian-speaking students and so that
they will be competitive in our nation’s job market.””

Natalja Soboleva

Co-ordinator for the Ida-Viru County, Association of
Immersion Parents

KMol camu omoaru cBoux demeii 6 npoepammy
102PYIKEHUS UMEHHO 0AA 111020 U1100bL OHU

CMO2AU AYHILe, HeM 31110 YOaL0Ch HaM, B3pocabin,
unmeepupobamocs 6 scmorckoe odbujecmBo. Ymobot
OHUL MO/ CHOKOUHO YHUTNLCA HA 20CY0apCinbenHom
A3vie 6 Byse, noayuams Bvicuiee 0bpazobariie
HapaBHe ¢ SCIMOHOAbLIUHBIMU CIIYOeHMAMU, ObiNb
KOHKYPeHIMOCNOCOOHbIMU HA pyitike mpyoa 6 Hauierl
cmpaie .

Hamaavs Coboseba

Moa-Bupymaackoe omoeserue Icmorckoeo Corosa
podumeeii 3a s3viK060e noepyskerie, KOOpOUHANOpP
omoeseHu s
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would be an appropriate language teaching strategy for Estonia. In the process, it
became evident that key stakeholders needed to learn more about the immersion
approach to language acquisition.

A major consultative process was launched which culminated in a forum of Esto-
nian and international experts that explored the application of immersion theory
and practice in the Estonian context. The wide range of stakeholders attending the
forum produced a proposal to establish immersion programming in partnership
with international partners.

Consequently, an Estonian-Canadian project was launched in December 1999 to
support the establishment of the Immersion Centre and to prepare for program
delivery. Finland and many other local and international partners supported the
initiative.

Schools were invited to apply to host the program, based on advertised criteria
established in conjunction with the Ministry of Education and Research. A selec-
tion committee representing numerous stakeholders, including members of the
Russian-speaking community, analysed each applicant school’s proposal based on
the criteria. Subsequently, four schools were selected.

In September of 2000, the four schools introduced Estonian-language immersion in
grade one to 134 students in a total of five classes.

OPTIONS

Today, 17 kindergartens and 31 schools are participating in the immersion
program.

There are currently three possible points of entry into the program - for early im-
mersion the last two years of kindergarten or grade one, and for late immersion
grade six. Participation is strictly voluntary. Student selection is based primarily
on a first come, first served basis.

In the early immersion program, 100% of instruction takes place in Estonian until
the second semester of grade two when Russian language arts are introduced into
the curriculum. Instruction through the medium of Russian is steadily increased
from grade to grade. By grade six, it constitutes 44% of the program. At that point,
12% of instructional time is devoted to a third language. (See page 19.)

In the late immersion program, the grade six year of entry is viewed as a period of
transition, during which only 33% of instruction is delivered through the medium

14 Estonian Language Immersion Centre: Five Years of Accomplishment

TIOIrpy>XKeHVs1 B YCJIOBMAIX Dcronvn. B Xoe pa6OTBI BBIICHWIOCH, YTO YYaCTHVIKV ITPOTpPaMMBbl
HY>XJIalOTC B JIOTIOJIHTEIBHOV VIHCpOpMaIH/IVI O Ha3BaHHOV MeTOIVIKe.

Hauasrocek nmmpokoe oOcykzieHNe, KOTOpOe 3aBepIIoch B Hostope 1998 roa ceMmuapom
ICTOHCKMX U 3apyOeXXHBIX 9KCITepToB B YcTh-Hapse. OHM puUIm K 3aKTIOUeHNTO HavyaTh B
COTPYIHIYIECTBe C MECTHBIMI U 3aPyOeXKHBIMY MTapTHEPaMIMO BHepeH e ITPOrpaMMEI PaHHEeTO

SI3BIKOBOT'O ITOT'PY>KEHVIA.

DCTOHCKO-KaHaJICKMYI IpoeKT ObUT 3amtyIrieH B MapTe 2000 roza ¢ 1iespio cosath LieHTp A3pKoBOro
IIOTPY>KeHMs 1 COOTBETCTBYIOIIYIO ITporpammMy. [ToMorIrs 1rpoexTy okasayia OUHIISHIVS, [HO3IHee K
HeMYy IIPUCOeNVIHVIIVCH JIPYTie MEX/IyHaPOIHbIE 11 MECTHbIE [IAPTHEPBL

OT16op obrmreobpazoBaTeTHHBIX KO [T YIaCTHs B IIPOTrpaMMe IIPOBOIIIICS Ha OCHOBe KOHKypCa,
YCII0BMsI KOTOPOTo GBIV pa3paboTaHbI cOBMeCTHO ¢ MumHVICTepeTBOM 06pasosanyst. KonkypcHast
KOMVICCHSI, B KOTOPYIO BXOIVUIV IIPeICTaBUTEIIM MHOIMIX 3aMHTEPECOBAHHBIX IPYIIIL, B TOM YHCIIe 11
U3 PYCCKOSI3BIYHOIO HaceJIeH s, ITpOoBeJIa TIaTe/IbHBIVI aHaIN3 Kayk/I0v KaHIMIaTy Pl 1 BEIOpasia
YeThIpe IIKOJIbL

B cenTs6pe 2000 roma T IIePBBIX KJIACCOB YeTHIPEX 001Ie00pa3oBaTe/IbHbIX KO (Bcero 134

yUeHVKa) Hagav oOydeHe 10 IIporpaMMe PaHHeTO SI3bIKOBOIO IIOrPY KeHVIL.

BO3MOXXHOCTU BbIBOPA
Ceropns B IrporpaMMe yuacTByIoT 17 meTckmx cagos v 31 OCHOBHASI IIKOJIA 1 TVIMHA3VSL.

B HacTos1ee BpeMsI IIOAKIIIOYNTBCS K IIporpaMMe MOXKHO Ha TpeX YPOBHAIX: K IIpOrpaMMe paHHero
S3bIKOBOI'O ITOT'PY2KEHVIA C ITPeAIIOCJIETHEro roga O6yquT/I§I B [IETCKOM caZly, a TaKKe C IIepBOTo
KJlacca, K IIporpaMme IO3/THEro A3bIKOBOI'O IIOI'PY>KeHM: ¢ IIEeCTOro Kjlacca IKOJIbL. HOPH)IOK
0T60pa ydJaimxcst 1 06y‘{eHVI5'I 110 STVM ITpOorpaMMaM OCYHIECTBJISICTCS B IIOPsIAKE ITOCTYIUICHVIS

3asiBJIEHUI OT POAVTESIEV.

[Tpn 06yueHvi o mporpaMme paHHero SI3bIKOBOIO IIOTPY>KeHVIsI BCe IIPeIMeTHI B IIOJIHOM 00béMe
V3y9aloTCs Ha 3CTOHCKOM s13b1Ke. Co BTOPOro IOJIyroAys BO BTOPOM KJIacce HauMHAeTCs M3y deHve
IIpeIMeTOB Ha PYCCKOM sI3bIKe. J10JIs1 PyCCKOTO s3bIKa B KauecTBe s3bIka 00y deHVIs TIOCTOSTHHO
pacTeT 1 B 11ecToM Ki1acce gocturaer 44%. C 3Toro BpeMeHy 00bEéM yueOHOVI PabOThl Ha 3CTOHCKOM
sI3bIKe Takxke cocTapiigeT 44 %, a octaybHble 12% mpyixonsaTcs Ha TpeTuiz si3bIK. (CM. Ha crp. 19.)

ITpu oOyuenVy 110 IMporpamMMe TTO3THETO SA3BIKOBOTO TIOTPY KeHVIs (HaurHasl C IITeCTOTo KTacca)
TIepBHIVT TOI, PacCMaTPMBaeTCs B KadecTBe ITepexoHOro Ieprofia, Korja yueOHas pabora Ha
3CTOHCKOM f3bIKe BefIETCs B 00bEMe 33%. B ceftbMoM 11 BOCBMOM KJTaccax JI0JIsi 3CTOHCKOTO s3bIKa B
KavecTBe s13bIKa 00yueHst BospacTtaeT /10 76%. OcrabHble 24 % TPVIXOIATCs Ha PYCCKVVE M KaKOVI-
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Alustati laiaulatuslikku arutelu, mis kulmineerus Eesti ja vélisekspertide semi-
nariga 1998. aasta novembris Narva-Joesuus. Seminaril jouti kokkuleppele
alustada koostdos kohalike ja vélispartneritega varase keelekiimbluse
programmi.

Eesti-Kanada projekt algas martsis 2000, et toetada Keelekiimbluskeskuse ja
Eesti keelekiimblusprogrammi loomist. Projektile pani dla alla ka Soome, hiljem
liitusid paljud teised rahvusvahelised ja kohalikud partnerid.

Programmis osalevad uldhariduskoolid valiti konkursi alusel, vastuvétu-
tingimused too6tati valja koos Haridusministeeriumiga. Valiku teinud komisjon,
mille koosseisu kuulusid mitme huvirihma, ka vene kogukonna esindajad,
analliisis iga kooli taotlust p8hjalikult ning valis vélja neli kooli.

2000. aasta septembris alustas neljas tldhariduskoolis tdieliku varase keele-
kiimbluse pdhimdttel t66d viis esimest klassi Uhtekokku 134 dpilasega.

VALIKUVOIMALUSED
Praegu on programmiga liitunud 17 lasteaeda ja 31 p&hikooli v6i gimnaasiumi.

Eestis on keelekimblusprogrammiga véimalik liituda kolmel tasandil:
varase keelekiimbluse puhul kahel viimasel lasteaia-aastal v&i 1. klassis ja
hiliskeelekiimbluse korral 6. klassis. Opilased valitakse programmi eeskatt
vanemate sooviavalduste laekumise jérjekorra alusel.

Varase keelekiimbluse programmis Gpetatakse alguses kdiki dppeaineid
taielikult eesti keeles. Vene keele tunnid algavad 2. klassi teisel poolaastal.
Vene keele osatahtsus 6ppekeelena suureneb jark-jargult, kuni moodustab 6.
klassis 44%. Kuuendal dppeaastal toimub 44% Gppetdost eesti ja 44% vene
keeles, 12% Oppetdost aga kolmandas keeles. (Vt Ik 19)

Hiliskeelekiimbluse puhul on 6. klass Gleminekuaste, kus tiksnes 33%
Oppetdost on eesti keeles. 7. ja 8. klassis suureneb eesti keeles Gpitavate
ainete osakaal 76%oni dppekavast, Ulejadanud 24% Oppest hdlmavad vene
keel kui emakeel ja voorkeel. 9. klassis moodustavad eesti keel ja eesti keeles
Opitavad ained 60% 0Oppekava mahust. (Vt Ik 19)

Keelekiimbluskeskus: viie aasta jagu saavutusi
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of Estonian. In grades seven and eight, 76% of instruction is delivered in Estonian.
The remaining 24% consists of third language and Russian-language studies. In
grade nine, the share of instruction through the medium of Estonian will drop to
60% of the curriculum. (See page 19.)

VISION

Immersion graduates are able to integrate successfully into Estonian society while
maintaining their cultural identity.

GOALS

Estonia’s immersion program is “additive” in nature, that is to say its goal is to
add another set of linguistic skills to the student’s knowledge base, rather than to
replace one language with another or to replace subject area studies with more
language classes. Estonian immersion programs aim to provide students in partici-
pating schools with:

advanced levels of functional Estonian-language proficiency in listening, speak-

ing, reading, and writing;

- age-appropriate levels of Russian-language competence in listening, speaking,
reading, and writing;

- grade-appropriate levels of academic achievement in non-language subjects,
such as mathematics;

- an understanding and appreciation of the Russian and Estonian cultures; and,

- functional proficiency in listening to, speaking, reading and writing a third

language.

Estonian Language Immersion Centre: Five Years of Accomplishment

100 TpeTVIVI S3bIK. B HAEBATOM Kylacce DOJIA ITPEIMETOB Ha 3CTOHCKOM f3bIKE 11 YPOKOB 3CTOHCKOT'O

sI3bIKa CHIDKaeTcst 10 60% ot obrrero oObéma yue6HOM ITporpammel. (Cu. Ha crp. 19.)

BUAEHUE

BBIHYCKHT/IKI/I KJIaCCOB s3bIKOBOI'O ITOTPY>KEHVIS XOPOIIO ITOATOTOBJIEHBI K J)KM3HM B 3CTOHCKOM

O6H.IECTBE IIpM COXpaHEHMN CBOET0 HallMIOHAJIBHOI'O MAEHTUTETA.

LENN

Hpomama SI3BIKOBOTO ITOTPY>KE€HVIsI, ITPVIMEHsIeEMasl B 3CTOHI/IVI, 110 CBOe’ Cy TV BBIIIOJIHAET
o60rama}'0my}o prHKI.H/IIO. Ee 1IeJIbIO He SIBJIXIETCS 3aMeHa O/THOTO s3bIKa JPYI'MIM VJIN 3aMeHa
YPOKOB II0 APYI'VIM ITpeIMeTaM yPpOKaMI M3ydeHVI s3bIKa. LleIIB COCTOUT B TOM, 4TOOBI JaTb
y4JalnmmMmc:a 3sHaHve €I11€ OTHOIO A3bIKa, /U1 Yero co3aaTh B IIIKOJIaxX TaKue YyCUI0BVA, KOTOPbIE

TIO3BOJEAT YYEHVIKaM:

- OBJIafIeTh 3CTOHCKIM SI3BIKOM Ha BBICOKOM (PYHKITVIOHAJTBHOM YPOBHE (YMeHVIe YiTaTh, TIVICaTh,
TOBOPWTE, TIOHVIMATh YCITBIIIAHHOE);

- 3HaTh PYCCKW SI3bIK Ha YPOBHE, COOTBETCTBYIOIIEM VX BO3PacTy (YMeHVe YNTaTh, [TMCATh,
TOBOPUTB, IIOHVMATh YCJIbIIIIaHHOE);

- ycIeBaTb IO APYIVM IIpeaMeTaM (HaIlprMep, II0 MaTeMaTVIKe);

- MOHMMAaTb M LIEHWUTh KaK 3CTOHCKYIO, TaK M PyCCKYIO KYJIbTYPY;

- OBJIafIeTh TPETHVIM S3bIKOM Ha (PYHKITMOHAIEHOM yPOBHe (pasroBOpHas pedb 1 eé IIOHMMaHIe,

yTeHune n HVICBMO) .
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TULEVIKUPILT aeeet

Keelekiimblusprogrammi Idpetajad on vBimelised edukalt I6imuma Eesti .
Uhiskonnas, sdilitades oma rahvusliku identiteedi. B

EESMARGID g

Keelekiimblus on olemuselt rikastav. Programmi taotlus ei ole dppes asen- o 2552 -~
dada Uht keelt teisega ega muude ainete 6petamist keeletundidega, vaid .
lisada Opilase pagasisse veel Uhe keele oskus. Seega on Eesti keelekiimblus- .
programmi tlesanne luua programmis osalevate koolide Opilastele tingimused, R
et nad K

— omandaksid eesti keele hea funktsionaalse oskuse (kuuldust arusaamisel,
raakimisel, lugemisel ja kirjutamisel)

— valdaksid vene keelt eakohasel tasemel (kuuldust arusaamisel, raakimisel, K
lugemisel ja kirjutamisel) e

— jOuaksid ea- ja vdimetekohaselt edasi muudes Gppeainetes, néiteks
matemaatikas

— mbdistaksid ning vaartustaksid eesti ja vene kultuuri

— omandaksid kolmanda keele funktsionaalse oskuse kuuldust arusaamisel,
radkimisel, lugemisel ja kirjutamisel

T
i
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Lasteaiad
Kindergartens
[leTckune cagbl

VARANE KEELEKUMBLUS
17 LASTEAIAS:

EARLY IMMERSION IN
17 KINDERGARTENS:

PAHHEE $13bIKOBOE MOMPY>XEHUE B
17 BETCKUX CALAX

Johvi Lasteaed SIPSIK
Kohtla-Jarve Lasteaed RUKKILILL
Kohtla-Jarve Lasteaed KIRJU-MIRJU
Narva Lasteaed POTSATAJA
Narva Lasteaed PUNAMUTSIKE
Narva Lasteaed PAIKENE
Sillamé&e Lasteaed PAASUPESA
Tallinna ALLIKA Lasteaed
Tallinna VINDI Lasteaed-Algkool
Tallinna MUHU Lasteaed
Tallinna Lasteaed PAASUPESA
Tallinna MAHTRA Lasteaed
Tallinna Lasteaed SINILILL
Tallinna ARBU Lasteaed
Tallinna Mustamae

2. Lasteaed-Algkool
Tartu Lasteaed MOMMIK
Valga Lasteaed PAASUKE

Estonian Language Immersion Centre: Five Years of Accomplishment

Koolid
Schools
LLIkobI

VARANE KEELEKUMBLUS
12 KOOLIS:

EARLY IMMERSION
IN 12 SCHOOLS:

PAHHEE SA3blIKOBOE MOIPY>XEHUE
B 12 LWKOJIAX

Johvi Vene GUmnaasium
Kohtla-Jarve Vahtra P&hikool
Kohtla-Jarve Uhisgiimnaasium
Maardu Gimnaasium
Narva Kesklinna Glimnaasium
Narva Vanalinna Riigikool
Tallinna Ladnemere GUmnaasium
Tallinna Mustaméae
Humanitaargimnaasium
Tallinna Ranniku GUmnaasium
Valga Vene Glimnaasium

Avavad klassid 2006:

Will launch program in 2006:

Knaccbl oTKpotoTca B 2006 T.:
Narva Humanitaargimnaasium
Tartu Puskini Gimnaasium

HILINE KEELEKUMBLUS
20 KOOLIs:

LATE IMMERSION IN
20 SCHOOLS:

MO3AHEE A3bIKOBOE NOrPY>XEHUE
B 20 LUKOJIAX

Haapsalu Uldgiimnaasium
Karjamaa GUmnaasium

Kehra Keskkool

Kohtla-Jarve 3. Keskkool
Kohtla-Jarve Slaavi Giimnaasium
Kohtla-Jarve Tammiku Glmnaasium
Lasnamae GUimnaasium

Narva Humanitaargimnaasium
Narva Joala Kool

Narva Péhklimée Gimnaasium
Narva Soldino Gimnaasium
Sillamée Eesti Pdhikool

Tallinna Humanitaargimnaasium
Tallinna Mustjée Glimnaasium
Tallinna Pae GUmnaasium

Tapa Vene Glmnaasium

Tartu Annelinna Gimnaasium

Avavad klassid 2006:

Will launch program in 2006:

Knaccbl oTkpotoTcst B 2006 r.:
Narva Vanalinna Riigikool
P&arnu Hansagiimnaasium
Tallinna Laagna GUmnaasium

LIeHTp A3bIKOBOro MOrpyMeHus: pe3ynbTaThl NATUNETHEN paboThl
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2000 2001 2002 2003 2004 2005

Keelekiimbluskeskus: viie aasta jagu saavutusi

Opilaste arv keele-
kiimblusprogrammides

Number of students in
immersion programs

Yucao yuawjuxca 6
Kaaccax 3106020
noegpysenus u 6 oemckux
cadax

Oppe keeleline jaotus varases keelekiimbluse programmis

Language of instruction as a percentage of total instructional time in the early

immersion program

Pacnpedesenue 0byuenus no A3viky 6 npoepamme panmeeo A3v1k06020 N02pyreHUs

Osakaal dppetdd kogumahust
[ons B NonHOM 06béMe yuebHoW paboThl
Percentage of total instructional time

Klass
Knacc
Grade

Lasteaias
B netckom capy
Kindergarten

Ope eesti keeles Ope vene keeles Ope vdorkeeles
Ha 3CTOHCKOM Ha pycckoM g3bike | Ha MHOCTpPaHHOM
A3bIKe A3bIKe

In Estonian In Russian In a foreign language

Oppe keeleline jaotus hilise keelekiimbluse programmis

Language of instruction as a percentage of total instructional time
in the late immersion program

Pacnpedesenue 0byuenis no A3viky 6 npoepamme 1no3oHeeo sA3v1k06020 102pYKeH1 s

Osakaal 6ppetdd kogumahust
[ona B NoiHOM 06bEéMe yuyebHol paboTbl
Percentage of total instructional time

Ope eesti keeles Ope vene keeles Ope vdorkeeles
Ha 3CTOHCKOM Ha pycckom Ha MHOCTpaHHOM
A3blKke A3blKe A3blKke

In Estonian In Russian In a foreign language

10

10

10

10
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Key Estonian Stakeholders

Russian-speaking Parents and Students - the community the Centre is working
to serve

Estonian Ministry of Education and Research - key program initiator; chief
sponsor and provider of leadership

Office of the Minister of Population Affairs - chief architect of integration policy
in Estonia

Other Departments of the Integration Foundation - implementers of national
integration policy

National Examination and Qualification Centre - source of advice and creator of
nationally administered tests

Tartu University - co-ordinator of program-related research; trainer of future im-
mersion teachers

Tallinn University - trainer of future immersion teachers
Tartu University’s Narva College - trainer of future immersion teachers
Local Governments - providers of moral and financial support

KEA (Central-Estonian Development Centre) - a key partner in the delivery of
training within the Phare project

Head Start Training Centre - a key partner in the delivery of training
Open Mind Institute - a key partner in the delivery of training

Teachers and Administrators of Russian-language Kindergartens and Schools
(and in some cases Estonian-language schools) - the educators who deliver the
immersion program

Other Integration and/or Language Projects - experts in the field who can help in
planning and avoiding duplication

Tonisson Institute - funding facilitator

Association of Immersion Parents - voice of parents

Estonian Language Immersion Centre: Five Years of Accomplishment

OCHOBHble 3CTOHCKME NapTHEPHI

PYCCKOI‘OBOPHH.IVIQ ydJamyecsi M poauTesin — IrpyIilia HaceJleH:, [l KOTOpOT?I CO3/IaBaJIaCb
IIporpamMmMma s3bIKOBOI'O IIOI'PY KEHVA.

MunmIcTepcTBO 00pa30BaHNA M HayKM — HECeT OCHOBHYIO Harpy3Ky B (PMHAHCHPOBaHN

IIPOrpaMMEI 1 00ecIieunBaeT PyKOBOMICTEO ero.

bropo MuHMCTpa No 1ej1aM HapoIOHAaceIeHNUsA — MIpaeT BeJlyllylo pojib B POPMIPOBaHNN
VIHTETrpalVIOHHO IOJIUTUKN B DCTOHWI.

}:[pyrue OTOe/IbI ueJIeBOl"O yUupeXxaeHusi MHTerpanum — IIPEeTBOPAIOT B XIM3HL roCy1apCTBEHHYIO
VIHTEIpalyiOHHYIO IIOJINTVIKY .

T'ocymapcTBeHHBIN 3K3aMeHAIVIOHHO-KBAIM(DVMKAIIMOHHEIV IIEHTP — IapTHEP-coBeTdrK. Ha
OCHOBe Pe3yJIbTaTOB SK3aMeHalVIOHHBIX U yPOBHeBBIX paboT, rmposoayiMbix DKL, maércs
OlleHKa yCIIeBaeMOCTY YUaIIVIXCs.

TapTYCKI/Iﬁ YHUBEPCUTET — ITPOBOAUT VICCII€A0BaHIA, KaCcatoIyecs IIporpaMMbl ITOI'PY KeH VA,

TaIMHHCKUI YHUBEPCUTET — BY3, TOTOBSIIVT Oy IyTINX ITperofiaBaTesier 1o IIporpaMme

SI3BIKOBOT'O ITOT'PY>KEHVIA.

Hapsckmit koyutemk TapTyckoro yHMBepcuTeTa — BY3, TOTOBSIINT OYAyIIVX TTpertojaBaTerert 1o
HporpamMMe si3bIKOBOT'O IIOIPY>KeHs.

MecTHBIe caMOyIIpaBJIeHMsI — OKa3blBalOT MOPaJIbHYIO M MaTepuaIbHYIO IOAIePXKKY IIPOeKTy.
Hentp passurnsa LleHTpanbsHO DCTOHMM — PYKOBOIMTENN KYPCOB B paMKax ITpoekTta Phare.

ITenTp nepeodydenns «Xopolllee HadasI0» — PyKOBOJUTEIIN KyPCOB, IIOfJIep KM BaroIIyie
BHeJIpeHe B XKI3Hb IIPVHIIUIIOB IIPOrPaMMBL.

MucTnt YT OTKPBITOI'O MBIIIIJIEHWsI — PYKOBOAUTEIV KYyPCOB, IIOOAAEP KMBarOIIVie BHeJpeHVe B

JKVM3Hb IIPUHIINIIOB IIPOrpaMMBbI.

y‘IVITe.TIH VI PYKOBOAUTEIN JETCKMX CaI0B M IIIKOJI € PYCCKVM 5SI3bIKOM OGY‘IEHVIH —
OCYIIECTBJIAIOT ITPOrpaMMYy s3bIKOBOI'O ITOTPY>KEHVIS.

prrue VHTerpaliiOHHBbIEe IIPOE€KThI VI/I/IJII'I IIPOEKTHhI 110 OﬁyquVIIO A3BIKY — DKCIIEPTHI, CI10c00-
HblIe OKa3aTb IIOMOIb ITPpU INTaHVPOBaHNI ITIPOrpaMMBblI, YTOOBI VICKITFOUNTh ILYGHVIPOBaHVIe.

MucmnryT SlaHa TeIHMCCOHA — ITOMOITHVIK IIPVI XOIATAVICTBOBAHNI Ha (DVIHAHCUPOBAHIIE.

Cor03 poamTeJIert yJaIxcs 1o MporpaMMe A3bIKOBOTO IOTPY>KeHWs — TOJIOC POJINTETIET.

LieHTp A3bIKOBOro MOrpyMeHUs: pe3ynbTaThl NATUNETHEN paboTbl



Eesti partnerid

Vene paritolu dpilased ja lapsevanemad — sihtrihm, kelle heaks keskus
tootab

Haridus- ja Teadusministeerium — peamine rahastaja, kannab hoolt
programmi juhtimise eest

Rahvastikuministri blroo — integratsioonipoliitika peamine kujundaja Eestis

Mitte-eestlaste Integratsiooni Sihtasutuse teised osakonnad - riikliku
integratsioonipoliitika elluviimise koordineerijad

Riiklik Eksami- ja Kvalifikatsioonikeskus — abiks nduga. REKKi taseme-
toode ja eksamitddde tulemuste alusel hinnatakse 6pilaste edukust

Tartu Ulikool — programmialaste teadusuuringute korraldaja
Tallinna Ulikool — tulevaste keelekiimblusBpetajate koolitaja
Tartu Ulikooli Narva Kolledz — tulevaste keelekiimblusdpetajate koolitaja

Kohalikud omavalitsused — programmi lasteaedade ja koolide ning
Keelekiimbluskeskuse otsesed toetajad (moraalne ja majanduslik tugi)

Kesk-Eesti Arenduskeskus — koolituste ja ndustamise organiseerija, 8.
klassi 6ppevara koostamise koordineerija ning ndustaja (ELi Phare projekti
raames)

Hea Alguse koolituskeskus — kiimblusp8himdtete elluviimist toetavad
koolitajad

Avatud Meele Instituut — kiimblusp8himdtete elluviimist toetavad koolitajad

Vene- ja eestikeelsete lasteaedade ning koolide dpetajad ja juhid
— keelekiimblusprogrammi elluviijad

Teised integratsiooni- ja/vdi keelebppeprojektid — eksperdid, kes vdivad
aidata programmi planeerida ja topelttddd véltida

Jaan Tonissoni Instituut — abiks raha taotlemisel

Keelekiimblusprogrammi Lapsevanemate Liit — lastevanemate
haalekandja

Keelekiimbluskeskus: viie aasta jagu saavutusi

Epp Rebane, Haridus- ja Teadusministeeriumi nounik

Sober, kes aitab programmi hoida oigel teel!

Epp Rebane, Education and Research Ministry Adviser

Friend who helps to steer the program down the right path!
Inn Pebane, cobemnux Munucmepcmba odpazobanus u Hayku

Hpye, nomoearouyuii deprkams npoepammy Ha npabuibHom nymu.

Maie Soll, Haridus- ja Teadusministeeriumi nounik

Kaljukindel toetaja ja kasuliku (kaine) nou
pohjatu allikas!

Maie Soll, Education and Research Ministry Adviser

Solid supporter and an endless source of
sober advice!

Maite Coan, cobemnux Munucmepcmba
o0pasoBanus u HayKu

Henokoaebumasn onopa u Heuccaxaemulii
ucmounuk nosesuvix (30pabuvix) cobemob!

Varase programmi opetajad,
lasteaia- ja koolijuhid.
Pithendunud ja edukad

pedagoogid!

Early Immersion Teachers and
Administrators. Dedicated and
successful professionals!

Yuumens u pyxoBodumeau wixon

u demckux cadob, pabomaroujue
no npoepamme pannezo A3v1k06020
noepyxenus. Ipedannvie u
ycneuinvle nedazoeu!

Marina Asari, Eesti Kanada Saatkonna Esinduse juht

Hea sober toeks abi ja jouga, andis keskusele peavarju terve aasta.
Marina Asari, Head of the Office of the Canadian Embassy in Estonia
Good friend, supporter and adviser! Gave the Centre its first home.

Mapuna Acapu, pyxoBodumens npedcmabumenscmba kanadckoeo
nocoavcmba 8 dcmoruu

Xopowui dpye, Bcez0a okasviBarouyas nooddepkky c106om u deasom
u 0abBuian yenmpy npuiom Ha yeaslil 200.
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KEY INTERNATIONAL STAKEHOLDERS

Canadian International Development Agency (CIDA) - a key program initiator;
chief Canadian source of funding

Toronto District School Board (TDSB) - long-term partner of the Ministry of
Education and Research; a key program initiator; the body that facilitated and/
or delivered Canadian support

European Union Phare Programme - a primary funder of the expansion of late
immersion

Finnish National Board of Education - chief source of Finnish funding
Vaasa University - the body that facilitated and/or delivered Finnish support
Dutch Embassy - funder of the Centre’s website and communications plan

American Embassy - a funder of teaching material for kindergartens

AN INTERVIEW WITH PEETER MEHISTO, CANADIAN PROJECT
MANAGER AND ADVISER

One of our deepest human desires is to make a difference. Canadian-Estonian
Peeter Mehisto, a highly experienced specialist in management and language
teaching, found the perfect time and place for doing so by helping to build the
Estonian language immersion program.

Anyone familiar with Peeter during the project development phase will retain an
image of him rushing off to yet another meeting with a mobile phone attached

to his ear. In many ways, he was the glue that made it easier to put the program
together. He helped bring together potential partners so they could learn about
immersion and plan for program implementation - a prerequisite for informed
decision-making and systematic program development.

Although they say that everyone is replaceable, it is hard to imagine the develop-
ment of the Estonian immersion program without Peeter.

Estonian Language Immersion Centre: Five Years of Accomplishment

OCHOBHBbIE MEXXAYHAPOHbIE MNAPTHEPbI

Kanamckoe AreHTcTBO Me>xmyHapogHoro passutus (CIDA) — ommH n3 co3mareriert IporpaMMEL,
OKasblBaeT (PVHAHCOBYIO [IOMOIIIb.

Yupasnenmne mxos ropoga Toporro (TDSB) — masHvit mapTHEPp MuHMCTepcTBa 00pa3oBaHIsA
VI HayKV; OfVIH W3 CO3[IaTesIert IIPOrpaMMEl; yIpeXXaeHye, IIPV II0CpeIHITdecTBe KOTOPOTo B
IIporpaMMe yJacTByeT KaHazCKasi CTOPOHa.

ITporpamma Phare EBporerickoro coro3a — OKasblBaeT OCHOBHYIO (PVHAHCOBYIO TIOJIIICPIKKY I10
PpacIpeHnIo IMPOrpaMMBbI TTO3/THETO SI3bIKOBOTO TTOTPY KEeHVs].

HenaprameHT K01 @UHIAHANIM — OKa3bIBaeT IIporpaMMe (PUHAHCOBYIO IOIEPXKKY.

Yausepcurer Baaca — Bys3, IIpm IIocpeTHITdecTBe KOTOPOTO B IIPOTPaMMe yJacTByeT (OMHCKast
CTOpOHa.

IToconbcrBo Koposnescrsa Huaepnaunos — duHancuposasio cosfanve VinrepHer-carita Llenrpa
SI3BIKOBOTO TIOTPYKeHVIs U pa3pabOTKy TUTaHa IO CBA3SIM C OOIIeCTBEHHOCTRIO.

IToconbcrBo Coennuénnpix IITatoB AMepukm — prHaHCHPOBaIIO Pa3paboTKy yIeOHBIX
MaTepuasIoB IS IeTCKVX CaJIOB.

MHTEPBbIO C PYKOBOAMUTEJIEM MPOEKTA C KAHAZJCKO CTOPOHbBI U
COBETHMKOM NE3TEPOM MEXUCTO

OpHO 113 CYUTBHETIIIINX JKeJTaHWT YelloBeKa — BHECTV BKJIAZ, B PasBUTIE O0IIecTBa. DCTOHeL] 13
Kanazpi [Testep Mexvicto, obramaroriiyit OOIBIIVIM OITEITOM PYKOBOIWTEIS, CIIEIIMaIIVCT IT0
SI3BIKOBOMY OOYYeHMIO, [IJIsl peaIn3aliyy TaKOTO JKeJIaHVS HAIIIEI Hy KHbIE BpeMsI I MeCTO M OKasaJl

TTOMOIITH B CO3AHWN VI Pa3BUTUM B DCTOHUY IIPOTPaMMBI SI3bIKOBOTO TTOTPY KeHVIA.

Obr1mienme 1o MOOVITEHOMY TerlecbOHY 7 OFHOBPEeMeHHO IlepeMelTieHIe OTHOTO COBEeITaHs Ha
IIpyroe, — BOT Ta KapTHHa, KOTOpasi xapakrepusyet [lesrepa B epuoz pasBuTis IIpoeKTa. B
KaKOM-TO cMbicsie [Teatep crast TeM «KjreeM», KOTOPBIV YIIPOCTIUI COCTaBIIeH e rrpoekta. OH 1oMor
co0parth 3a OIIHVIM CTOJIOM BO3MOXKHBIX ITAPTHEPOB, YTOOBI BCE OCO3HAIIN, UTO TAKOE SI3IKOBOE
[IOrpy>keHvie, HeOOXOMMMOCTE CO3/TaHIS IIPOrPaMMBL. DTO CTAJIO MPELIOCHUTKON [UTS IIPVIHSITIS

OCO3HAHHBIX PEIIeHNV U CUICTEMHOTO Pa3sBUTHS OYAyIIielt IpOorpaMMBbl.

XOTB V1 TOBOPWTCS, UTO He3aMeHVIMBIX JIOZIeV! HeT, Bcé ke [leaTep sIBiIseTcsI Kak pas TaKiM
4JesIoBeKOM, Oe3 KOTOPOTro TPYAHO cebe MpeICTaBUTh CO3/IaHIe ITPOrpaMMBI SI3BIKOBOTO TIOTPY KEHIS
B DCTOHWL.

LieHTp A3bIKOBOr0 NOrpy)eHMUs: pe3ynbTaThl NATUNETHEN paboTbl



RAHVUSVAHELISED PARTNERID

Kanada Rahvusvahelise Arengu Agentuur (CIDA) — programmi Uks
algataja ja Kanada-poolne rahastaja

Toronto Koolivalitsus (TDSB) — Haridus- ja Teadusministeeriumi pikaajaline
partner, programmi ks algatajaid, asutus, mille kaudu Kanada Eesti
keelekiimblusprogrammis osales

Euroopa Liidu Phare programm — hiliskeelekiimbluse programmi laienemise
pdhiline rahastaja

Soome Kooliamet — programmi Soome-poolne rahastaja

Vaasa Ulikool — asutus, mille kaudu Soome Eesti keelekiimblusprogrammis
osales

Madalmaade saatkond — Keelekiimbluskeskuse veebilehe ja
suhtekorraldusplaani koostamise rahastaja

Ameerika Uhendriikide saatkond — lasteaedadele méeldud dppevara
rahastaja

USUTLUS KANADA-POOLSE PROJEKTIJUHI JA NOUNIKU
PEETER MEHISTOGA

Uks inimese siigavamaid soove on anda oma panus (hiskonna arengusse.
Kanada eestlane Peeter Mehisto, kes on suurte juhtimis- ja keeleGppekoge-
mustega spetsialist, leidis selle soovi realiseerimiseks 8ige aja ja koha, aidates
luua ning arendada keelekiimblusprogrammi Eestis.

Mobiiltelefon kdrva kilge kinni kleepunud, Uhelt koosolekult teisele rutates —
see on pilt, mis kdige enam iseloomustab Peetrit projekti arengufaasis. Mitmes
mottes oli Peeter see liim, mis lihtsustas projekti kokkupanemist. Ta on aidanud
tuua vBimalikud partnerid Uhise laua taha, et dppida tundma keelekiimblust ja
kavandada programmi, mis oli teadlike otsuste tegemise ja tulevase programmi
slisteemse arengu eeldus.

Kuigi kdnekaand Gtleb, et asendamatuid pole, on Peeter inimene, kelleta
keelekiimblusprogrammi loomist Eestis on raske ette kujutada.

Keelekiimbluskeskus: viie aasta jagu saavutusi

Robert McConnell, projekti Kanada-poolne koordineerija
Stiilne volurihdrra, kelle juhtimisel on kéik véimalik!

Robert McConnell, Canadian Project Co-ordinator
The classy man with the magic touch, who made things happen!

Pobepm MaxKontean, xoopounamop npoekma ¢ KaHaodckou cnopoHbl

Cmuavnotil ueroBex-Boautedbnux, nod pyxoBbodcmbom Komopoeo
Bosmoxno Beé!

Maureen Edgar, juhtimiskonsultant

Hea elutark hing, kes on aidanud keskusel juhtida
muudatusi!

Maureen Edgar, Canadian Management Consultant

Good, wise soul, who helped the Centre manage
change!

Mypun 202ap, xoncyasmanm no pyxobodcmby

HyueBroiii u myopuuil ueaobex, nomozaa
Hanpabumo npoyecc 06HoBaeHUA

Penny Lawler, juhtimiskonsultant

Hea huumoriga toetaja, kes aitas keskusel strateegiliselt planeerida!
Penny Lawler, Canadian Management Consultant

Great humoured friend, who helped the Centre to plan strategically!
Ientu Jloaep, KoHcyivmanm no pykoboocmby

Yeaobex c sameuamenvrvim uybembBom omopa, okasabuuii 604vuLy10
nomous 6 cmpamezuueckom naaHupoBaniu

Lynda Boynton & Olga Little, meisteropetaja ja koolidirektor

Truud sobrad, kes aastate viiltel on aidanud meil moista kiimblusmetoodikat
ja programmi juhtimist ning jaganud ohtralt
materjale!

Lynda Boynton & Olga Little, Master Teacher and
School Principal

Faithful friends who spent years guiding

us in immersion methodology and program
management!

JTunoda Boiinmon u Oavea JTumma,
macmepckuil nedazoe u OUpeKmop WKoAbl

IIpedantvie Opy3svs, kKomopsvie HA NPOMANEHUU
pAda aem nomoezasu Ham pazobpamuca 6
Memoouke A3b1Kk068020 nozpyxenusn u pykoBoocmbe npoepammoi, a mawxe
nodeauance muoxecmbom mamepuaiob!
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Peeter, in your opinion, what is the Centre’s biggest achievement?

The large number of program patriots! The program has steadily gained new
supporters among parents, local and national government officials and parliamen-
tarians. In addition to moral support, these partners in immersion education have
actively contributed to program development. In fact, it appears that immersion
has become an integral part of the Estonian education system.

What has ensured the success of the program?

A systematic approach and exceptionally constructive and hardworking individu-
als, both in the Centre itself and among its partners. The Ministry of Education
and Research, the Integration Foundation, the Canadian Embassy and the Centre’s
steering committee supported the development of a solid foundation for program-
ming. Sufficient time and money was invested into foundation work prior to
massive program expansion. The Estonian Centre is unique. Foreign colleagues
have reiterated that nowhere else has an immersion program been established so
systematically. The benefits of this approach are apparent to all who have familia-
rised themselves with the Estonian program.

Also, Canadian Toronto District School Board colleagues, with Robert McCon-
nell at the forefront, were in every sense of the word professionals that were
committed to the project. Strong ties developed between Canadian and Estonian
colleagues. Both sides were also open to co-operation with partners from other
countries.

Moreover, the program has helped meet an undeniable need in society.

What have been your greatest joys in working on this program?

I have truly enjoyed this work. The Centre and its partners have achieved an
extraordinary number of tangible results. Co-operation has been epitomised by
constructiveness.

It was particularly heartening to hear from teachers and school administrators
that in addition to meeting established goals, the program has contributed to
school and personal development as a whole.

Seeing and supporting the development of teaching and learning materials has
been very rewarding. Thanks to a systematic development process, learning ma-
terials now better reflect immersion methodology, take into account pedagogical
best practices such as the development of critical thinking and self-reflection, pres-
ent a more realistic picture of everyday life, and promote essential values such as
equality and environmental protection.
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IlesTep, uTo 110-BaIlleMy sIBJIsAeTcsA caMbIM OoJIbIIIMM mocTvoKeHneM IlenTpa u
IIporpamMmsbI?

KosmuaecTBo maTproTos sS36IK0BOro norpyskeHys! ITocTogHHO yBeymumBaeTcst umciio

ponyTerIelt, IOAIe PXKVBAOIIVIX IIPOrPaMMY, MECTHBIX CaMOYIIPABIIeHVIV, IIPaBUTeIbCTBEHHBIX 11
IapJIaMeHTCKMX CTPYKTyPp. IToMymMo MOpaIbHOVE ITOAZIep KK ITPeICTaBITe IV VX CBSA3YIONIVIX TPYIIT
aKTVIBHO yJaCTBOBIVI B Pa3BUTHUV ITPOrpaMMEL. UyBCTBYeTCs, UTO S3bIKOBOE IIOrPy KeHVIe CTaJIo
HEOThEMJIEMOVI YaCThIO CYICTEMbI 00pa3oBaHMs B DCTOHWIL.

Yro obecrreunsIo ycrex mporpaMmbI?

CrCTeMHBIVI TIOTIXOZT, ¥ HeOOBI9arftHO KOHCTPYKTUBHEIE U PabOTOCTIOCOOHEBIe JTIoM Kak B LleHTpe, Tak
VI cpefiyt ero mapTHEPOB. MyHMCTepcTBO 0OpasoBaHMs 11 HayKy, LlesieBoe yupexieHvie MHTer par,
nocosbetBo Kanasipt 1 Coser LlenTpa cTapaivich co31aTh KPernKyio OCHOBY. [JIsI IMPOKoro
pacIpocTpaHeH s IIPOrpaMMEI OBUIO ITPeOCTaBIIeHO BpeMsl 1 (DVIHaHCOBBIe CPeJICTBA. DCTOHCKMI
LenTp sByIsieTcss yHUKaIbHBIM. VIHOCTpaHHBIe KOJUIET TOBOPSAT, UTO TaK CCTEMHO ITporpaMma He

co3mmaBasiack Hure. [losb3a OT 3TOro OUMBUITHA.

Harmr xorurery 13 YirpassieHysI IIKOJT KaHafIcKoro ropoaa ToporTo Bo miase ¢ Pobeprom
MaxKoHHe/U1oM — BCecTOpOoHHVE ITPOeccroHaITbl, KOTOpPbIe OCBATIIIN cebst IIpoekTy. BosHukita
ITPOYHasi CBSI3b MEX/1y KaHaJICKVIMU U 3CTOHCKMMM crieramcTami. OGe cTOpOHBI ObUIN OTKPBITBI
IS COTPY/THUYECTBA C IPYTMMM CTpaHaMI.

ITporpamma oTBedasta 1 ITOTpeOHOCTAM obITIecTBa!

Pamyet 11 Bac Bcé 10, UTO CBsA3aHO ¢ IIpOrpaMMoO?
S mevicTBUTEIIbHO HaCIaX/Iat0Ch 91011 paboToit. Y LleHTpa 1 ero napTHEPOB HEBEPOSITHOE
MHOXeCTBO focTvokeHni. COTPYAHMYECTBO OCHOBAHO Ha KOHCTPYKTVBHOCTIA

Oco0eHHO PasIOCTHO CIIBIIIATH OT YUUTEIIEN 1 PYKOBOIMUTEIIEV! IIIKOJI, UTO B JIOIOJIHEHVIE K
TTOCTaBIEHHBIM I1eJIIM ITporpaMMa CTasia OOITIM MOTOPOM Pas3BUTHS He TOJIBKO Ha YPOBHE ITTKOJTBI,

HO ¥ Ha JINYHOM YPOBHE.

Vicrerrpisaernis OosIbIIoe yo0BIIeTBOpeHyie, KOT/la BUIINMIIIL, KaK pa3ByBaeTcs yueOHO-MeToaMIecKoe
obecrieuennte. biraroapsi cricTeMHOMY PasBUTHIO €0 HBIHEIITHWI YPOBEHb sICHee OTpakaeT
METOJIVIKY $I3BIKOBOTO TTOTPY>KeHVIsI, XOPOIIIye Tieflarorideckyie Tpauiivy, B TOM UmciIe
KpUTHYecKoe MbIIIUIeHNE U pa3BUTVIe caMoaHaIv3a, boriee peaTbHYIO KapTUHY KaKIOHEBHO
JKVI3HM, @ TaKXKe TaKye CyIIleCTBeHHBIe IIeHHOCTY, KaK PaBeHCTBO 11 OepeskHoe OTHOIIeH e K
OKpYy>KaroIei cperie.

LieHTp A3bIKOBOr0 NOrpy)eHMUs: pe3ynbTaThl NATUNETHEN paboTbl



Peeter, mis on Teie arvates keskuse ja programmi kdige suurem
saavutus?

KUimbluspatriootide arv. Programm on pidevalt leidnud uusi toetajaid laste-
vanemate hulgas, kohalikes omavalitsustes, Vabariigi Valituses ja Riigikogus.
Lisaks moraalsele toetusele on nende sidusriihmade esindajad programmi
arengule aktiivselt kaasa aidanud. Tundub, et keelekiimblusest on saanud Eesti
haridussiisteemi lahutamatu osa.

Mis on taganud programmi edu?

Susteemne kasitlusviis ning erakordselt konstruktiivsed ja tétkad inimesed

nii keskuses kui ka tema partnerite hulgas. Haridus- ja Teadusministeerium,
Integratsiooni Sihtasustus, Kanada saatkond ning keskuse néukogu toetasid
tugeva alusp8hja loomist. Anti aega ja investeeriti piisavalt raha selle kindla
aluse loomisesse enne programmi hoogsat laienemist. Eesti keskus on ainu-
laadne. Valismaa kolleegid on 6elnud, et nii stisteemselt pole kuskil programmi
loodud. Kasutegurid on selgelt naha.

Ka Kanada Toronto Koolivalitsuse kolleegid eesotsas Robert McConnelliga
olid igati professionaalsed ja projektile pihendunud. Tekkis tugev side Eesti
ja Kanada kolleegide vahel. Mdlemad pooled olid avatud ka koostdoks teiste
riikidega.

Programm on vastanud Uhiskonna vajadustele.

Millised on Teie jaoks programmiga seotud r66mud?

Seda t66d olen ma téepoolest nautinud. Kdegakatsutavaid saavutusi on kesku-
sel ja tema partneritel erakordselt palju. Koostdé on konstruktiivsusest labi
imbunud.

Eriline r60m oli kuulda Gpetajatelt ja koolijuhtidelt, et lisaks seatud eesmar-
kidele on programm olnud Uldine arengumootor nii koolis kui ka isiklikul
tasandil.

On pakkunud suurt rahulolu néha ja toetada 6ppevara arengut. Tanu sis-
teemsele arendamisele peegeldab Gppevara praegu palju selgemalt kiimblus-
metoodikat, haid pedagoogilisi tavasid, sealhulgas kriitilise mdtlemise ja enese-
anallilsi arendamist, reaalsemat pilti igapéaevaelust ning selliseid olulisi vaartusi
nagu vordsus ja keskkonnasaastlikkus.

Keelekiimbluskeskus: viie aasta jagu saavutusi

Hiliskeelekiimbluse opetajad
ja koolijuhid. Piihendunud ja
edukad pedagoogid!

Late Immersion Teachers and
Administrators. Dedicated
and successful professionals!

Yuumensn u pyxoBodumeau
wKo, pabomaroujue no
npoepamme no3onezo
A3b1K06020 No2pyKenus.
IIpedanmsie u ycneurvie

nedazozu!

Hanna Turpeinen, Soome-poolne projektijuht
Hooliv ja abivalmis partner!

Hanna Turpeinen, Finnish Project Manager
A caring and helpful partner!

Xanna Typneitnen, pyxobodumens npoexma c
¢hurickoil cmopoHvi

3abomauBuiii u 6ceeda eomoBuiil npuitmu Ha
NOMOULb NAPMHEP

Mati Luik, Mitte-eestlaste Integratsiooni Sihtasutuse juhataja 1999-2005
Oli alati meile toeks positiivsuse, kriitilise meele ja tootahtega!
Mati Luik, Integration Foundation Director, 1999-2005

Was always there for us, sharing the workload with a positive attitude and
analytical eye!

Mamnu Jlyiix, dupexmop LleseBoeo yupesxdenus unmeepayuu Heacmonyed, 1999-2005

Hacmpoen k nam Bceedoa 00bposxesamervto u kpumuuno. boavuioil
mpyxenux!

Auli Udde, REKKi oppekavade osakonna juht
Algataja ja programmile truuks jadnud
nouandev pragmaatik!

Auli Udde, Curriculum Leader

Program launcher who has remained a pragmatic friend and
an excellent source of advice!

Ayau Y00e, 3a6edyiouasn omoesom yuedHbIX npopamm
TocydapcmBerno2o 5K3aMeHAYUOHHO-KBANUDUKAYUOHHO20 YeHmpa

3auunamens, ocmabBuuiics Bepuvim npozpamme npasmamu!
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Strategic Plan of the Immersion
Centre

The following plan, which was developed in partnership with a wide range of
stakeholders, was approved by the Integration Foundation’s Steering Committee
on 6 May 2004. Committee members include the Minister of Education and Re-
search, as well as the Minister of Population Affairs. This plan drives immersion
program development.

PURPOSE
Language immersion is an integral part of the education system.

Strategic Goal 1

A funding model is in place for the effective and stable support of the Centre

in immersion program development, and in kindergartens and schools offering

immersion programs.

1. Analyse the per student costs of late and early immersion programs: advise the
Ministry of Education and Research and local governments on the develop-
ment of a funding formula for the immersion program.

2. Determine cost-recovery prices for Centre products and services (e.g., develop-
ment of teaching materials, in-service training of teachers).

Strategic Goal 2

Stakeholders support the immersion program and contribute resources to its

management, development and implementation.

1. Develop a communications strategy to be delivered in partnership with stake-
holders.

2. Develop strategies for increasing support for immersion among Russian and
Estonian-speakers.

3. Develop mechanisms for actively involving stakeholders in program planning
and evaluation.

4. Work with kindergartens and schools experienced in immersion in order to
build a network to support program implementation, development and expan-

sion.

Estonian Language Immersion Centre: Five Years of Accomplishment

Ctpatermyeckuit nnaH LleHTpa sS3bIKOBOIMoO
MOrpy>XeHus

OH cocTaBJieH B COTPpyIHUYECTBe C HallMy TapTHEpaMu 1 yTeepxaéH CoseToM Llenesoro

yupeXxaeHVsl MHTerpaimy HeacToHies 6 Masg 2004 1. (B cocraB CoBeTa BXOAST MUHVCTPBI

obpasoBaHIsI ¥ HayK ¥ TTO BOIIPOCaM HapOo0HaceIeHVst). DTUM IUIaHOM PYKOBOZICTBYIOTCS B

PasBUTHI TIPOTPAMMBI, YIUTEIBasi HEOOXOIMMOCTB €T0 PEryIIsIPHOTO OOHOBIIEHVS.

OCHOBHASA 3AQAYA

SI3bIKOBOE IO Py KeHIe SIBJISIeTCsl HeOTheMJIeMOVI YaCThIO CHCTeMbI 0OpasoBaHs

l'[epnoe HaIlrpaBJieHMe

BrIpaboTraHa cxema pmHaHCHMpOBaHVsI, KOTopas obectieunBaet LleHTpy, Kak BedyIent

OpraHM3aIMM 10 Pa3BUTHIO IIPOTPaAMMEI ¥ €€ BHe[PEeHMIO B JeTCKMX cajiaX M IIKOoJIax,
3¢p(peKTMBHYIO M IIOCTOSTHHYO IIOIIEPIKKY.

1.

ITpoanam3MpoBaTh CTOMMOCTD YIeHITIeCKOTO MecTa B TPYIIax U Kjlaccax, 00y JaroIyXcs To
IIporpaMMe PaHHeTO Vi IO3JHEer0 S3bIKOBOIO IIOrPYKeHvis, OKasbIBaTh IIOMOIIL MuHICTepCTBY
obpasoBaHyst 11 HAYKV VI MECTHBIM CaMOYIIPaBJIeHVIsIM TPV pa3paboTKe OCHOB (bVIHAHCHPOBAHTIS
YYaCTBYIOIIMX B IIPOrpaMMe JIeTCKVX CafloB ¥ IIIKOJL.

BerpaboTaTh OCHOBaHHBIE Ha pacxojiax IeHbl Ha IIpon3BoauMble LleHTpoM rmpojmy Ko u
yCIIyTrv (HallpyMep, cocTaBjleHue y4eOHBIX MaTepyasios, IIPOBeJIeH e KyPCOB ITOBBIIIIEHVIS
KBayTVIOVIKAIUW YIUTeIIert).

Bropoe HamipaBrieHue

CBH3yIOIJ.II/Ie TpymIbl OKa3bIBalOT IIOAOEPIKKY IIpOrpaMMe ¥ BBOISAT B JeVicTBUe CBOU

pecypchl B pyKOBOACTBO, pa3BUTHE V1 BHeJIpeHMe €€ B )KM3Hb.

1.

CocTaBuTh KOMMYHMKAIIVIOHHYIO CTPATETI0, KOTOPYIO OYIIyT OCYIIeCTBIISATh CBSA3YIOIIVe
TPYTIIIBL

BrrpaboTtaTh cTpaTerum, ¢ TIOMOIIIBIO KOTOPBIX YAACTCS YBETTMYNUTE TTOAJIEPXKKY ITPOTPaMMBI CO
CTOPOHBI 3CTOHOSI3BITHOTO VM HESCTOHOS3BIIHOTO HaCeJTeHVIS.

BrrpaboTaTh MeTOIEI VISt aKTVIBHOTO BOBJIEUEHVIS 3aVIHTePeCcOBaHHBIX TPYIIII B IVIAHMPOBaHYIE
OlleHMBaHVe IIPOrPaMMBbl.

B coTpynHMdecTse ¢ IeTCKMMM cajlaMy U IITKOJIaMVI SI3BIKOBOTO TIOTPY KeHVsl PacIIpUTh KPyT

HOIAEPKKM IIPOrPpaMMBbl [0 €€ BHeIPEHIIO B KM3Hb, Pa3sBUTIIO 11 PACIIPOCTPAHEHNIO.

LieHTp A3bIKOBOro MOrpyMeHUs: pe3ynbTaThl NATUNETHEN paboTbl



Keelekimbluskeskuse strateegiline
plaan

Strateegiline plaan on loodud koostd6s partneritega ja kinnitatud Integratsiooni
Sihtasutuse ndukogus 6. mail 2004. (Sihtasutuse ndukogu koosseisu kuulub nii
haridus- ja teadusminister kui ka rahvastikuminister.) Keelekiimblusprogrammi
arendamisel juhindutakse sellest plaanist ja arvestatakse plaani uuendamise
vajadust.

POHIEESMARK
Keelekiimblus on haridussiisteemi lahutamatu osa.

Strateegiline siht 1

On vélja tootatud rahastamisskeem, mis tagab t6husa ja pusiva

toetuse keskusele kui programmi arendajale ning lasteaedadele ja

koolidele kui programmi rakendajatele

1. Analulsida keelekiimblusriihma/-klassi dppekava koha maksumust varase ja
hilise keelekiimbluse programmis, néustada Haridus- ja Teadusministeeriumi
ning kohalikke omavalitsusi programmis osalevate lasteaedade ja koolide
rahastusaluste véaljatottamisel.

2. Tootada vélja keelekiimbluskeskuse toodete ja teenuste kulup8hised hinnad
(nt 6ppematerjalide koostamine, Gpetajate taienduskoolitus).

Strateegiline siht 2

Sidusrihmad toetavad programmi ning rakendavad oma ressursse

selle juhtimisel, arendamisel ja elluviimisel

1. Koostada kommunikatsioonistrateegia, mida viiakse ellu sidusriihmadega.

2. Tootada vélja strateegiad, mis aitavad suurendada eestikeelse ja muukeelse
elanikkonna toetust programmile.

3. Tootada valja meetmed huvigruppide aktiivseks kaasamiseks programmi
planeerimisse ja hindamisse.

4. Koostdos kiimbluslasteaedade ja -koolidega arendada vélja programmi
elluviimist, arengut ja laienemist toetav v8rgustik.

Keelekiimbluskeskus: viie aasta jagu saavutusi

7’ The immersion

program plays a very
important role in the
Estonian economy.

The program should be
expanded, including
into Estonian-language
schools.””

- Aadu Luukas

Chair of the Steering
Committee of the
Public Understanding
Foundation,
entrepreneut,
Honourary Consul
General of Kazakhstan

77 Keelekiimblusprogramm tiidab viga olulist rolli Eesti
majanduses. Programmi tuleks laiendada, laiendada
seda ka Eesti dppekeelega koolidesse. 7’

Aadu Luukas

Uhiskondliku Leppe Sihtasutuse ndukogu esimees,
ettevotja, Kasahstani aukonsul Eestis

KIlpoepamma A3b1k06020 no2pyKkeH1A BbinoAHACH
oueHs cyujecmBennyio poab 8 sKkoHoMuke DCmoHuL.
Eé nyokno pacuwiupsams, 6 mom vucie 6nedpams u 6
ICIMOHCKUE UKOABL DD .

Aady Jlyyxac

npedcedamens Cobema LleaeBoeo yupexcoers
«Obugecmbentoe coeaacue», npeOnpUHUMAIEAD,
Iouémmnuii koncya Pecnybauxu Kasaxcman 6 Icmonuu
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Strategic Goal 3

Support systems ensuring smooth program operations are in place.

1. Develop strategies to support immersion kindergartens and schools in manag-
ing change related to immersion program implementation.

2. Create a system for the development and dissemination of immersion-
specific curriculum and study materials.

3. Develop strategies with stakeholders to build the capacity of higher education
and other institutions to share the Centre’s responsibilities in training teachers
in immersion methodology.

4. Develop strategies with stakeholders to recruit and retain an adequate supply
of immersion teachers.

Strategic Goal 4

The Centre has a services and management plan for post-expansion (after 2008).

1. Design a sustainable framework for the Centre as an ongoing public service
agency supporting language immersion development.

2. Design a strategy to manage the transition from foreign funding.

Strategic Goal 5

Program management and development is based on monitoring and evaluation.
1. Create a monitoring system for the immersion program.

2. Develop a plan for commissioned research.

Strategic Goal 6

The Centre is an internationally recognised partner in the field of language im-

mersion.

1. Negotiate multilateral agreements for the implementation of immersion in
other countries.

2. Manage and transfer knowledge internationally.

Estonian Language Immersion Centre: Five Years of Accomplishment

Tperne HampaBIeHMe

Co3naHbl OIOpPHBIE CUCTEMBI /1151 YCIICIITHOTO AeVICTBUA MPOrpaMMBbI

1. BerpaboraTb cTpaTervvt HofepsKK IETCKIX CafOB U IITKOJT SI3bIKOBOTO TTOTPY>KeHVIS TT0
PYKOBOJICTBY M3MEHEeHVISIMYI TIPVI BHeIPEHUI TIPOT PaMMBI.

2. CospaTk crcTeMy II0 pa3paboTKe 1 paclpOCTPaHeHWIO IIPEAMETHBIX IIPOTPaMM 1 Y4eOHBIX
MaTepuaJIoB, CBA3aHHbIX CO CIIEVIVIKOV ITOTPYKeH.

3. COBMECTHO €O CBSI3YIOLIVIMY IPyIIIaMyi 00eCIIednTh CIIOCOOHOCTD Pas/iesIeH s 00s3aHHOCTEVL.
LlenTpa 110 TIOATOTOBKE BIIAZICIONTVIX METOVIKOV SI3BIKOBOTO TIOTPY KEHVIST YIUTeTIeN C By3aMu 1
JIPYTVIMM MHCTUTYTaMA.

4. CoBMeCTHO CO CBS3YIOIIVMY TPYIIIIaMVI BEIPaOdOTaTh CTPATEIV ITPUBJICUeH s K paboTe
yuuTesiei, COXpaHeHVsI VIX B 3TOVI TOJDKHOCTL.

YeTBépTOE HallpaBJIeHNE

Y LleHTpa cymiecTByeT IUIaH, IIpeyCMaTPVMBAIOIINII IIOC/Ie PacIIVPeHVsI IIPOTrPaMMBbI

YCJIyTHM M opraHu3anmio paborsl, HaunHasA ¢ 2008 roga

1. Hamernts 3apaun v Mecto LleHTpa Kak OITOpHOTo 3BeHa B PasBUTVIN IIPOTrPaMMBI A35IKOBOTO
IO Py>KeHMsl, B CHICTeMe OOIIeCTBeHHBIX 00Pa30BaTeIIbHbIX YUPEKIEHIA.

2. BelpaboTaTh cTpaTeruio rmepexoya Ha CaMOCTOSTeIIbHOE IIPOIIOJDKEHNe [IeSTeIIBHOCTH 0e3
3apyOeKHOTI TIOIIIEPXKKIA

IIaToe HanipaB/IeHMe

PykoBozcTBO MpOrpaMMO¥ M1 pa3BUTHE OCHOBBIBAIOTCA Ha HaOJIIOIeHNM V1 OLleHKe
1. Cosgars crcTeMy HaOIIOEHVIS 3 IIPOrPaMMOVL.

2. CocTaBuTh ITPOrpaMMy (3aKa3HBIX) HayIHBIX VICC/IeZ[OBAHMIL.

IITecToe HanipaBJIeHMe

IeHTp s1BJIsA€TCSI IPU3HAHHBIM APTHEPOM MEXKIYHaPOAHBIX OPraHM3aLIVIV B

00J1acTV A3BIKOBOTO IIOIPY>KEeH VS

1. 3aKIOYNTH MHOTOCTOPOHEHVIE JOTOBOPHI O COTPYQHITIECTBE [I0 BHEIPEHVIIO IIPOrPaMMBbI B
JIPYTVIX CTpaHax.

2. PyKoBOIMTB pacrpocTpaHeHveM NHMOPMAIIV O HAKOIUIEHHOM OIIbITe B MEXKITyHapOIHOM
Macrrrabe.

LieHTp A3bIKOBOr0 NOrpy)eHMUs: pe3ynbTaThl NATUNETHEN paboTbl



Strateegiline siht 3

On loodud tugisuisteemid programmi ladusaks toimimiseks

1. Tootada valja kimbluslasteaedade ja -koolide toetamise strateegiad
programmi ellurakendamisega seotud muutuste juhtimiseks.

2. Luua susteem kiimblusspetsiifiliste ainekavade ja 6ppematerjalide
véljatddtamiseks ja levitamiseks.

3. Koos sidusriihmadega tagada kdrgharidus- ja teiste institutsioonide
vBime jagada keskuse kohustusi kiimblusmetoodikat valdavate dpetajate
koolitamisel.

4. Koos sidusrihmadega tootada valja dpetajate t6ole varbamise ja tool
hoidmise strateegiad.

Strateegiline siht 4

Keskusel on programmi laienemise jargsete teenuste ja

tobkorralduse plaan alates 2008. aastast

1. Kavandada keskuse kui keelekiimblusprogrammi arengut toetava tiksuse
Ulesanded ja koht avalike haridusasutuste slisteemis.

2. Tootada vélja Uleminekustrateegia valistoetusteta toimetulekuks.

Strateegiline siht 5

Programmi juhtimine ja arendamine pdhineb seirel ja hindamisel
1. Luua programmi seirestisteem.

2. Koostada (tellitavate) teadusuuringute kava.

Strateegiline siht 6

Keskus on rahvusvaheliselt tunnustatud partner keelekimbluse alal

1. S6Imida mitmepoolseid koostédkokkuleppeid programmi juurutamiseks
teistes maades.

2. Hallata ja levitada oskusteavet rahvusvahelisel tasandil.

Keelekiimbluskeskus: viie aasta jagu saavutusi
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Achievements

The following represents the cumulative accomplishments of the Estonian Lan-
guage Immersion Centre. These results have been achieved by working in co-op-
eration with major partners and stakeholders:

® Immersion has become part of the mainstream

- 2,552 students are enrolled in the program

- 17 kindergartens and 31 schools have joined the program

- many non-immersion teachers have regularly participated in Centre-organised
training and use immersion methodology, as well as Centre-produced learning
materials

® Student achievement is consistent with international results
- backed by independent research; results comparable to Canada’s and Finland’s

® Teaching materials developed and in widespread use

- 95 large print readers translated into Estonian from English and French for
kindergartens and grades 1-3

- 12 large print readers developed for kindergartens

- 6 textbooks and 6 student workbooks for grades 1-3 field-tested and published

- 300 worksheets created for kindergartens

- 700 worksheets created for grades 1-4

- 2,250 worksheets created for grades 6-9

® 900 people have received a total of 55,000 person hours of professional devel-

opment

- teachers, school administrators, parents, university lecturers, as well as local
and national education officials have taken part in training sessions

- notes and materials from training sessions have been synthesised in a user-
friendly format

® Number of immersion program trainers continues to grow

- Estonians now deliver 100% of training offered in Estonia

- Tallinn University and Tartu University’s Narva College now deliver program-
related training

- KEA, the Head Start Training Centre and the Open Mind Institute deliver
training that supports the acquisition of immersion methodology and familiar-
ises trainees with Centre-produced materials

Estonian Language Immersion Centre: Five Years of Accomplishment

[locTnxXeHus

HawubGornee CyHieCTBEHHbIE pe3yJIbTaThbl, JOCTUTHYTHIE 1101, PYKOBOACTBOM L[eHTpa B COTpyaHMYECTBE
C €ro OCHOBHBIMM HapTHépaMT/I ¥ 3aHT€peCOBaHHBIMN I'PyIIIIaMU:

o IIporpamMma sI3BIKOBOTO IOTPY>KeHVsI B DCTOHMUM CTAHOBUTCA OOBIMHBIM yIeOHBIM

MeTOIOM

- BTIIporpamMe ydacTByroT 2552 yueHmka (17 meTckmix camos, 31 1rkora)

- Yunrests oObIMHBIX IITKOJI PErYIIIPHO YYAaCTBYIOT B Kypcax IepeoOyueHvs, IIPOBOVIMBIX
LleHTpoM, OHM BHEIPSIOT OCHOBHBIE IIPVHIIITEI METOIVKN ITPOrPaMMBI U VICIIOJIB3YIOT y4eOHbIe
MaTepuaiel, paspaboranHsle LlerTpoMm

@ PesyspTarhl ycrieBaeMOCTH B KjIaccax sI3bIKOBOTIO IIOTPY>KeHWMsI COOTBETCTBYIOT

MeXXIyHapOAHOMY OIIBLITY

- He3aBUCVMBbIe HayUHBIe VICCIIeIOBAHVIS ITOKA3hIBaIOT, YTO B DCTOHWUM Pe3ysTbTaThl 00y UeHVIs 10
IporpamMMe si3bIKOBOT'O IIOIPY>KeHNsI COOTBETCTBYIOT pe3yJibTaTaM, JOCTUTHYThIM B Kanase n
OuruITHINM

® Pa3paboTaHbI M HIMPOKO IIPUMEHSIOTCA yIeOHbIe MaTepUaTbI AjIsI KJIaCCOB SI3BIKOBOTO

NOIpy>KeHMsI

- [T BOCOWTaHHIKOB JIETCKVIX CafI0B VI yUaIIVIXCS CTYTIeHVI 00y 9IeHsT OCHOBHOV ITTKOJTBI
ITepeBeIeHO Ha SCTOHCKU S3BIK 95 KPYITHOITPVIGTOBBIX KHUT IS YTEHVS (C aHITIMIICKOTO
dpaHITy3CKOro sI3bIKOB)

- paspabatbiBaeTcsi cepusi KpyITHOMDOPMATHBIX 1 KPYITHOMIPPTOBBIX KHUT-KaPTUHOK IS
IETCKUX CaioB;

- st 1-3-X KITaccoB M3/IaHo IIeCTh ITPOBePeHHBIX Ha IPaKTHKe KOMITIEKTOB YIeOHMKOB 11 pabodnx
TeTpagen

- coctabreHo 300 pabourx JIVCTOB /IS JETCKMX CallOB;

- coctasireHo 700 pabourix svicToB 11t 1-4-X KJTacCOB OCHOBHOVA IIIKOJTBL,

- coctaBiieHo 2250 pabouwx JIMCTOB I 6-9-X KJ1accOB OCHOBHOV IIIKOJIBI

® B nepeoGyuennm (55 000 gacoB) mpmHsio yuacrie 900 uestoBex

- B O6yquVIT/I y4dacTBOBaJIV yUUTEIIS, POANTEIIN, JIEKTOPBI BBICIINIX y‘Ie6HBIX 3aBeJIeHIT,
PYKOBOAIIIE pa6OTHVIKT/I HIKOJI, TOCyAapCTBEHHbIE CJIy Kallle

— MarepuaJibl [ Hep606yquVI$I ynop:Aao4deHbl M JOCTYIIHBI JIJ1s ITOJIb30BaHVIsL

® BoBpoOCsI0 4YMCII0 3CTOHCKMX METOIMCTOB
- B 2005 rofy Bce Kypchl IepeodydeHys, opraHmn3oBaHHbIe LleHTpoM, ObUIV TTPOBETeHE
SCTOHCKVMM CTIeVaJIICTaMu

LieHTp A3bIKOBOr0 NOrpy)eHMUs: pe3ynbTaThl NATUNETHEN paboTbl



Saavutused

Keelekiimbluskeskuse juhtimisel on koostdds pohipartnerite ja huvirihmadega
joutud jargmiste olulisemate tulemusteni:

Keelekiimblus on Eestis muutumas tavaparaseks 6ppeviisiks

2552 dpilast (17 lasteaeda, 31 kooli) osaleb programmis

Mitmed tavakoolidpetajad on regulaarselt osalenud keskuse koolitustes, nad
rakendavad kiimblusmetoodika pdhimétteid ja kasutavad Gppes keskuses
véljatdotatud materjale

Keelekiimblusklasside dpitulemused on kooskdlas rahvusvaheliste

kogemustega

Soltumatu uuringu andmeil saab Eesti kimblusprogrammi tulemusi vérrelda
Kanada ja Soome samalaadsete programmide tulemustega

Keelekiimblusklasside jaoks on vélja tootatud 6ppevara, mida on

laialt kasutatud

95 nimetust suure kirjaga lasteraamatuid lasteaedade ja p&hikooli | astme
jaoks (tdlgitud inglise ja prantsuse keelest)

12 suureformaadilist ja suure kirjaga pildiraamatut lasteaedadele

6 katsetatud toovihiku ja piku komplekti 1.-3. kassile

300 todlehte lasteaedade jaoks

700 todlehte pdhikooli 1.—4. klassile

2250 tdolehte pdhikooli 6.-9. klassile

55 000-tunnises kogumahus koolitusest on osa saanud 900

inimest

Koolitustel on osalenud dpetajad, lapsevanemad, kdrgkoolide lektorid,
koolide juhtivtodtajad, ametnikud
Koolitusmaterjalid on korrastatud, kattesaadavad

Kumbluskoolitajate arv on kasvanud

100% Keelekiimbluskeskuse koolitustest korraldasid 2005. aastal Eesti
koolitajad

Kiimblusprogrammi toetavaid koolitusi korraldatakse Tallinna Ulikoolis ja
Tartu Ulikooli Narva Kolledzis

Kimblusmetoodikat toetavad ja programmi materjale tutvustavad
koolitustes KEA, Hea Alguse koolituskeskus ja Avatud Meele Instituut

Keelekiimbluskeskus: viie aasta jagu saavutusi

/7 The Estonian Language Immersion Centre continues
on a path of success. It is particularly heartening to
see that the local initiators and the implementers of

this wonderful methodology now enjoy the support of
parents who have organised themselves to share their
knowledge and experience of immersion with those who
are still sceptical or simply have not yet heard about this
program.

I continue to stand for increased state support for the
expansion of immersion programming. More power to
you in your ongoing work! 7’

Paul-Eerik Rummo

Minister of Population Affairs

77 Keelekiimbluse voidukiik Eestis on jitkunud. Eriti
tore on see, et selle suurepirase meetodi maaletoojad ja
juurutajad on saanud endale abivige organiseerunud
lapsevanemate ndol, kes aitavad levitada teavet ja
kogemusi ka nende inimeste hulgas, kes veel kahtlevad
v0i pole asjast lihtsalt kuulnud.

Seisan jitkuvalt selle eest, et riigi toetus keelekiimbluse
kasutusala laienemisele suureneks. Palju joudu
jéitkamiseks!””

Paul-Eerik Rummo
rahvastikuminister

KIlpoepamma ycneurro 6Hedpsemcs Dcnmonu.
Ocobento padyem mo, umo eé pykoboourmesim yoarocs
cnaomums Boxpye ceds BepHuix copamHuxob 6 auye
podumeseil, KOMopble NOM02aiom pacnpocmpaneruio
UHGpOpMAYUY U 0NbIMA U cpedu mex A100etl, KMo eué
comuebaemca uau o npoepamme 6000uje HuUeeo He
CABIUAA.

S npodoskato omcemaubams no3uyuio ybesuvenus
eocyoapcmbennoil nomouyu 04 boee ULPoK02o
pacnpocmparenua npoepammsl. HoBuix ycnexod!

[layav-Dapuk Pymmo
MUHUCHIP HAPOOOHACEACHUS
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Research base in place

students are tested every year

parents surveyed once per year

program management practices studied
research is vetted by international experts

Development and implementation of a communications plan

1,545 minutes of radio and TV airtime devoted to immersion

346 newspaper or magazine articles on immersion

10-part reality TV program about immersion students

30-minute film about immersion based on reality TV program

13,000 copies of newspaper supplement on immersion inserted into two
Russian-language newspapers, and 4,400 copies given to pilot schools

2 brochures produced to promote student and parent interest in immersion

Trilingual website established
21,059 visitors made 449,212 hits during the first three quarters in 2005

Support of local governments

Anija, Haapsalu, Kohtla-Jarve, Maardu, Narva, Tallinn, Tapa and Valga have
supported program development, the renovation of immersion classrooms, the
purchase of learning materials and/or student participation in summer immer-
sion camps

High-profile support for the program

President’s Education Award for 2004 recognises program accomplishments
and managers

the President, Prime Minister, several other ministers and many foreign digni-
taries have visited the Centre and immersion schools

Expansion of international partnerships

partnership with Canada extended to include late immersion

EU Phare program supports expansion of late immersion program

Estonian and Canadian colleagues have visited and received delegations from
Latvia and Russia to lecture and give demonstration lessons on immersion
immersion program launched in the Mari El Republic of the Russian Federa-
tion, based on the Estonian model

Estonian Language Immersion Centre: Five Years of Accomplishment

Ky PCBI TTepeo0yueHIs TI0 MeTOVKe S3BIKOBOTO ITOTPy>KeHws ITPOBOIAT Takke Hapsekmmt
xoywtefpk TapTyckoro yamsepcuteta v TITEHO

MeTofMKy S3bIKOBOTO HOTPY KeHVs MOAJIePKMBAIOT 1 3HAKOMST C MaTepriajiaMit IIPOrpaMMbl
KEA, LenTp niepeobyuenms «Xopoliee Hadao» ¥ VIHCTUTYT OTKPBITOrO MbIIIUIEHVIS

ITpoBoOsATCSI MOCTOSIHHBIE He3aBUCHMBbIe McC/IeJOBaHs
€XKeTO/THO B IETCKMX callaX M IIKOJTaX ITPOBOINTCS TeCTHPOBaHVIe fieTevt
1 pa3 B rof|, IPOBOJATCS OIIPOCHI POMTesIeN

IIPOBOIIWIOCH MCCIIeJOBaHYe 110 BOIIPOCaM yIIpaBjIeHs IIPpOrpaMMOn
MeTO[IMKa VCCIIeIOBaHM IIPM3HaHa Ha MeXIyHapOIHOM YpOBHe

ITenrenanpassIeHHOE ¥ COOTBETCTBYIOIIee IJIAHy pa3BUTHE CBsI3eV C 00IIIeCTBeHHOCTHIO
B TeJle- U1 pajiyoriepesiadax BOIIPOCaM MOy IIPM3aIvVI IIPOTPaMMBI SI3BIKOBOTO TIOTPY KEeHVIS
6p1TO TTOCBSAIIIEHO 1545 MUHYT 3PUPHOTO BpeMeHTs;

B raseTax, )XypHaylax ¥ COOpHMKaX Ha 3Ty TeMy OIyOsmKoBaHo 346 craTers

rToAroTosIteH 10-cepuiTHBIN JOKYyMEHTAIBHBIV (PVIbM 00 ydalmxcs KIIacCoB SI3bIKOBOTO
HIOTPY>KEeHMSE;

TTOZITOTOBJIEH JOKYMeHTaIbHbIN 30-MVHYTHBIV (PVIJIBM ITO MTOTaM ITPOTPaMMBI;

OBITO BHITYTIIEHO MPIIIOKeH e TI0 TeMe SI3BIKOBOTO TTOTPY KeHVI [I7Is IMTaTeslelt ra3eT Ha
pycckoM s3piKe (Tripaxk 13 000 3K3eMIDIIpOB), KOTOpOe pacIpoCTpaHeHo Yepes IITKOIIHI,
ydacTByforye B rrporpamme (4400 sK3eMIUIIpOB);

COCTaBJIEHO J1Ba OYKJIeTa 10 IOy IIPU3aLiiV IIPOr PaMMBL

Co3maHa JoMalIHsisI cTpaHuiia B VIHTepHeTe Ha TpéX sI3bIKax
21 059 mmoceTmrrerert, 449 212 orxwkos B KBapTasl (maHHble 2005 roma)

ITogmep>kKa co CTOPOHEI MECTHBIX CaMOYIIpaBJ/IeHUIA

yesHas yIipasa AHBbsl, TopoJicKue yrpasbl Xaaricairy, Koxmia-SIpse, Maapay, Hapsel, Tajumaza,
Tana v Basira mopyiepykaymv BHeZIpeHVIe METOAMKM SI3BIKOBOTO IO PYKEHVIs], CO3/TaHs S3bIKOBOI
cperibl, IprodpeTeHye yueOHbIX CPEJICTB 1/ VIV OpraHM3alVIo JIETHVX S3bIKOBBIX JIarepert;

VIHTepec co CTOpOHBI BBICIINX FOCyJapCTBeHHBIX JO/DKHOCTHBIX JIMIL M1 IOJIMTUKOB
TIpeMys TIpe3uyIeHTa CTpaHbl B 007macTy obpasosanmst 2004 Tofa SBVITach TpM3HAHMEM YCITeX0B
IIpOrpaMMBbl 1 €€ PyKOBOIMTEIEN;

LleHTp M IIKOJIBI HOCETWIN: IIpe3uieHT DP, mpeMbep-MUHICTP, MHOIVie MUHUCTPBL,
IIpeJICTaBUTEIIN 3aPyOeXXHBIX CTPaH

Pacimpenne napTHEPCKMX CBA3EN

pacimpwich apTHEpcKme csasu ¢ Kanamor 1o mporpamMme I034HEro SI3bIKOBOI0 ITOrPY KeHs;
IIporpaMMy TTO3JHETO S3BIKOBOTO ITOrpy KeHs TofiepkmBaeT nporpamMma EC Phare;
crermavcTel 3 Dctoumm v KaHams! mposerit Ky pebl oOydeHs 11 IToKa3aTeIbHbIe YPOKIU IITS
niermaroros JlaTtBum u Poccun;

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaThl NATUNETHEN paboTbl



@ Toimib programmi pidev sdltumatu seire

— Programmis 6ppivaid lapsi testitakse nii lasteaedades kui ka koolides igal
Oppeaastal

— Lastevanemaid kuisitletakse kord dppeaastas

— On uuritud programmi juhtimist

— Uurimismetoodika on rahvusvaheliselt tunnustatud

@ Suhtekorralduse eesmargiparane ja kavakindel arendus

— TVs ja raadios on keelekimblusteemat késitletud 1545 minuti ulatuses

— Keelekiimblusest on ilmunud 346 artiklit ajalehtedes, ajakirjades ja
konverentsikogumikes

— Keelekiimblusklassi Gpilastest on valminud 10osaline t8sieluseriaal

— On valminud tdsieluseriaali kokku véttev 30minutine film

— Keelekiimblusest on koostatud ajalehelisa (tiraaz 13 000 eksemplari), mis
joudis venekeelsete ajalehtede lugejate katte ja mida levitati programmis
osalevate koolide kaudu (4400 eksemplari)

— On koostatud kaks keelekiimblusprogrammi tutvustavat voldikut

e Kolmkeelne kodulehekiilg
— 21 059 kilastajat, 449 212 paringut kolmes kvartalis (2005. a arvud)

® Kohalike omavalitsuste toetus

— Anija vallavalitsus ning Haapsalu, Kohtla-Jarve, Maardu, Narva, Tallinna,
Tapa ja Valga linnavalitsus on toetanud keelekiimblusmetoodika
rakendamist, 6pikeskkonna kujundamist, dppevahendite soetamist ja/voi
suviste keelekiimbluslaagrite korraldamist

® Tipp-poliitikute huvitatus

— Presidendi 2004. a hariduspreemiaga tunnustati programmi ja tema juhte

— Eesti Vabariigi president, peaminister, paljud ministrid ja valisriikide
esindajad on kainud keskuses ja keelekiimbluskoolides

@ Valispartnerite lisandumine

— Partnerlussuhted Kanadaga laienesid hiliskeelekiimbluse programmile

— Programmi laienemist toetab ELi Phare programm

— Eesti ja Kanada keelektiimblusspetsialistid on korraldnud koolitusi ning
andnud Lati ja Vene pedagoogidele naidistunde

— Vene Foderatsiooni Mari Eli Vabariigis on alustatud Eesti kogemusel
pdhinevat keelekiimblusprogrammi

Keelekiimbluskeskus: viie aasta jagu saavutusi
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® Handbooks/compendia for teachers and administrators

- a225-page handbook/compendium, as well as a 250-page binder include
guidelines and notes on program development for immersion teachers, par-
ents, school administrators and government officials

- knowledge gained from program development has been distilled into chart
form and includes program implementation, as well as lesson observation tools

@ International conferences held regularly

- annual conferences, bringing together key stakeholders to evaluate progress
made in implementing immersion program, organised by Centre

- Centre staff frequently invited to speak at conferences and forums about the
Estonian program

The Ministry of Education & Research’s
and the European Union’s Joint Project
— 2004-2005

THREE PERSPECTIVES

The Phare project is heavily financed by both the Estonian state and the European
Union. It supports the expansion of the late immersion program to 16 additional
schools. Project funds are used for training and advising teachers, school admin-
istrators and government officials. Financing is also provided for the creation of
teaching materials, as well as for the purchase of computers and library materials.

Karin Ritsep, Non-Estonian Integration Foundation, Administrative Director

Q: Why is this Phare project so important?

A: The Phare project is unique thanks to its revolutionary approach - the targeting
of major resources to solve a specific problem quickly. This is the best precon-

34 Estonian Language Immersion Centre: Five Years of Accomplishment

— IIporpamMma s3bIKOBOI'O IIOTPY>KEHVIA, pa3pa60TaHHaﬂ Ha OCHOBE 3CTOHCKOVI MOJIeJIV, HavaJla

ocy1ecTBIAThC B PecryOrmike Maput D Poccnvickort Demeparimt.

o CrpaBo4YHMK /)1 y9IuTeslelt 1 pyKoBoayTesien ccpepbl 00pa3oBaHMsA

- 225-cTpaHUYHBIV CIIPAaBOYHVK 00beTMHAeT ITpaBiIa 1 250-cTpaHIHEBIN yueOHbIVI MaTepriaT
I PYKOBOAMTEIIEV IIKOJT, IIearoroB U POIUTeEIeVi, y4acTBYOIINX B IIPOrpaMMe sI3bIKOBOTO
IIOrpy>KeHVs, TI0 BOITPOCaM PasBUTVAS IIIKOJIbI, yueOHOVI IIPOrpaMMBl, a TakKe yueOHO-
BOCITMTaTeILHOV pabOThL;

- TIOJrOTOBJIEHBI TabesIv 11 JIVICTEI, 0OOOIIAOIIIVIE OITBIT PA3BUTHS IIPOTPAMMEL, €& IeVICTBIS 1
TTOCEIIeHNU YPOKOB

o Temarmueckne KOH(epeHITNN

- eXerojTHO IMPOBOMATCS MEXyHaPOIHbIe KOH(EPEeHIMI; B KOTOPBIX IIPUHSIIA ydacTye
CITeIMasICThI B 00JIaCT S3BIKOBOTO ITOTPY>KEHIs, JTaBIIVie OL[EHKY BHEIPEHVIO IIPOrpaMMbI 1
ITPEIIOXKMBIIIVIE ITyTU [AJIbHEVIIIIEro PasBUTIS;

- O3HAKOMJIEHVE C IIPOrpaMMOV SI3bIKOBOTO IIOTPY KeHsl DCTOHMN Ha pasIMIHbIX KOH(ePeHIIX

u popymax

CoBMeCTHbIN NpoekT MnHUCTEpPCTBa
0bpa3oBaHMA U HAYKN U NPOrpamMbl
EBponenckoro cot3a Phare — 2004—2005

TP MHEHUA

B ripoexr Phare Gos1bI110v1 BKjIaj, BHECIIVI SCTOHCKOE TOCyIapCcTBO 11 EBporiericKmii cotos, Iojziepkas
TaKMM 00pa3oM pacIpeHye IporpaMMeI B 16 mkorax. Yepes Hero hmHAHCHPYIOTCS KyPChI
repeolyueHIs yunTesiers, PyKOBOMMTeIIeV IIIKOJI 1 YMHOBHVKOB, KOHCYJIbTALINN, CO3aHe yaeOHo-
MEeTOJIIYecKOro obecrieueHmss], a Takke CHaOKeHe IIIKOJI KOMITBIOTePaMVI V1 JTOTIOTHWUTEeITbHEIM

MaTepuaiaMi IS YTEHMA.

Kapwun Psarcern, anMuHMCTpaTUBHBIV pyKoBoauTe b Ile1eBoro yupesxaeHns MHTerpanum

HeJCTOHIIeB

Bompoc: B uém cyTh mpoekta Phare?

K.P.: [Tpoext Phare rejtaeT 0cOO€HHBIM €TI0 PeBOJIFOLIVIOHHEIN ITOAXO0], HallpaBsieHvie OOJIbIIoro
00BéMa pecypcoB Ha CKOpeiIiiee perieHye KOHKPeTHBIX IIPo0yieM. DTo SBJIsieTcs JIydIiet

LieHTp A3bIKOBOro MOrpyMeHUs: pe3ynbTaThl NATUNETHEN paboTbl



e Kasiraamatud Opetajatele ja haridusjuhtidele

— 225-lehekiiljeline kasiraamat ja teine 250-lehekdljeline materjal koondab
juhiseid ja koolitusmaterjale, mis toetavad kooli pidajaid, koolijuhte,
pedagooge ja lapsevanemaid keelekiimblusega seotud kooli arenduse,
Oppekava ning dppe ja kasvatuse kiisimustes

— Programmi rakendamiskogemusi on ulevaatlikustatud tabelitena ning
tegeluste ja tunnivaatluse lehtedena

® Keelekimbluskonverentsid

— lga-aastased rahvusvahelised konverentsid, mis on toonud kokku
keelekiimblusega tegelevaid inimesi ja andnud hinnangu programmi
rakendamisele ning pakkunud tulevikusuundi

— Eesti keelekiimblusprogrammi tutvustamine erinevatel konverentsidel ja
foorumitel

Haridus- ja Teadusministeeriumi
ning Euroopa Liidu Phare
koostdoprojekt 2004—-2005

KOLM ARVAMUST

Phare projekt sisaldab suurt Eesti riigi ja Euroopa Liidu panust, toetades

hiliskeelekiimblusprogrammi laienemist 16 kooli. Projekti kaudu rahastatakse
Opetajate, koolijuhtide ja ametnike koolitust ning nBustamist, luuakse dppevara

ning varustatakse koole arvutite ja lisalugemisvaraga.

Karin Ratsep, Mitte-eestlaste Integratsiooni Sihtasutuse

administratiivjuht

K: Mille poolest on Phare projekt oluline?

V: Phare projekti teeb eriliseks tema revolutsiooniline kasitlusviis.
Suuremahuliste ressursside suunamine konkreetse probleemi kiireks
lahendamiseks on parim eeldus, et tagada hiliskeelekimblusprogrammi

Keelekiimbluskeskus: viie aasta jagu saavutusi
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dition for ensuring the sustainability of the late immersion program and the
project’s positive influence on the quality of Estonian language teaching.

Q: What is your most vivid memory vis-a-vis the project?

A: The development of the project team was an interesting experience. Within a
very short period, different organisations and specialists from diverse work
cultures had to come together and create a cohesive team. The result is excel-
lent.

Q: Based on the Phare project experience, what should the Immersion Centre take
into account in its future activities?

A: The more people that are involved in project implementation, the more lasting
are the results and the greater the joy of accomplishment.

Tiit Ruisu, Member of the Board of the Central-Estonian Development Centre

Q: Why is this Phare project so important?

A: The project’s importance is manifold. Of course, it helps to achieve state-estab-
lished goals and offers excellent professional development opportunities for
teachers, but most importantly, as a result of the project, students studying in
Russian-language schools will be better prepared to succeed in Estonia.

Q: What is your most vivid memory vis-a-vis the project?

A: There are many vivid memories. The most memorable and without a doubt the
most pleasant memory for me, as the person organising the delivery of train-
ing, was hearing participants say again and again that they want more of the
same. It was also a pleasure to see how such a diverse group of strangers be-
came a cohesive team.

Q: Based on the Phare project experience, what should the Immersion Centre take
into account in its future activities?

A: No doubt, this has been one of the largest and probably most complicated proj-
ects of its kind that has been implemented as of late in Estonia. In my opinion,
the primary conclusion is that it is possible to implement such large projects
within a tight timeframe if participants are sufficiently constructive and flex-
ible, and work to understand each other. We look forward to other large and
exciting language immersion projects.

Estonian Language Immersion Centre: Five Years of Accomplishment

IIPeATIOCHUIKON Ay1st O0ecIieueHnst JaTbHeVIIIIero YCITeIIHOTO Pa3BUTHSL ITPOTrPAMMEL ITO3THETO
S3BIKOBOTO TIOTPY KeHMS, a TakXKe 151 TIOJIOXKUTEeIIbHOTO BIIVSHVISL ITPOrPaMMbl Ha KaueCcTBO
00yUeHVIsI 53CTOHCKOMY SI3BIKY.

Bompoc: Kakor1 oreIT yuacTnst B mporpamme Bam Gostee Bcero 3artoMHmIcs ?

K.P.: VIHTepecHbIN OMIBIT MOJTyUeH BO BpeMs (OpMIUPOBaHs ITPOEKTHOV KOMaH/IbI. 3a KOPOTKOe
BpeMsl Hy>KHO OBUIO CO3aTh eAMHYIO0 KOMAH/Iy 13 CIIeHVaIVICTOB Pa3/IMIHbIX OpraHM3aIiL C
PpasHbIM POHOM KYJIBTYPEI TPyAa. 51 HaXxoXy, UTo pe3ysIbTaT OKa3aJicd ITPeBOCXOTHBIM.

Borpoc: Uto oypkeH yuecTs LIeHTp S3bIKOBOTO TIOIPY KeHNMs B OYIyIIieM, ICXOIS M3 OIIbITa
npoekra’?

K.P.: Yem GorpIrre jmrofiert IpuBIedeHo K peasn3ariiy ITPoeKTa, TeM 3HaunTeITbHee pe3ysIbTaTkl, TeM
GoJIblile pasIOCTV OT JOCTUIHYTOTO.

Twirr Pyvicy, uien nipasienus Llenrpa passurmsa LlenTpanpH0i DcToHMNI

Bomnpoc: B uém cyTh ripoekta Phare?

T.P.: CyTh ImpoeKTa 3aK/II09aeTcsl B CTIeflyIoIeM: KOHeUHO, OH TIOMOTaeT peasii30BaTh ITOCTaB/IeHHbIe
rOCyIapPCTBOM LIeJIVI V1 IIPeIOCTaBIIeT YIUTe M BO3SMOXKHOCTE IlepeoOydeniis. Ho camema
CYIIECTBEHHBIM Pe3yJIbTaToOM IIPOeKTa SBJIIeTCS TO, UTO Y YUaIIMXCsL PYCCKMX IIKOJI YKPeIUIIeTCs

YBEPEHHOCTD B )KM3HEHHOM YCIIeXe B 3CTOHCKOM O6H.IECTBE.

Bompoc: Kakovt onbIT yuacTust B mporpamme Bam Gosree Bcero 3arioMHICs?

T.P.: Taxoro omerta 66010 HeMarto. s pyKoBOAMTeI KypcoB Tiepeobydenyist Gortee Bcero
3aTIOMVHAIOLIVIMCS V1 6€3yCJIOBHO CaMBbIM IIPVSITHEIM SIBJISIeTCS TO, UTO 10 OKOHYAHNIL KyPCOB
VIX y9aCTHVKI TOBOPSIT, YTO XOTe IV ObI IIPOIOIDKITE 00y deHye. VI Takix odeHb MHOTO.

HpVIMeaneano " TO, YTO B XO/1e ITPO€EKTa M3 CaMbIX Pa3HbBIX JIFOJIeVI co31asIach eIMHas CeMbs.

Bompoc: Yro s1omkeH ydecTb LIeHTp S3bIKOBOTO IOrpy KeHMs B OyIyIIieM, MCXOJId 13 OIIbITa
npoekra’?

T.P.: DT0 — ofyH M3 caMBIX KPYITHBIX, CJIOXKHBIX U1 CBOEOOPa3HBIX ITPOEKTOB, KOTOPBIE
PpeayM30BBIBAJINCH B ITOCIIEIIHEE BpeMsi B DCTOHWMN. [10-MoeMy, TITaBHBIM Pe3yJIbTaTOM SIBJISeTCs
TO, UTO PV peaIn3alliyl IIPOeKTa B TaKyie KOPOTKIE CPOKM BO3MOKHO IIPOSIBUTE HeMaJIo
7100povt Bosvi, TMOKOCTY V1 B3aVIMOITOHVIMAaHWsL. byrieM ¢ MHTepecoM >K/1aTh HOBBIX OOJIBIIVIX 1
3aHVMaTeJIbHBIX IIPOEKTOB B chepe S3bIKOBOIO IIOTPYKEHVIS.
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jatkusuutlikkus ja programmi tulemuste positiivne mdju eestikeelse Gppe
kvaliteedile.

K: Mis on Teie meeldejadvaim kogemus projektis osalemisel?

V: Huvitava kogemuse pakkus projektimeeskonna kujunemise faas. Lihikese
aja jooksul tuli saavutada eri organisatsioonide ja erineva tookultuuriga
spetsialistide sulandumine Uhtseks meeskonnaks. Minu meelest oli tulemus
suureparane.

K: Mida peaks Keelekiimbluskeskus tulevikus arvesse vdtma, lahtudes Phare
projekti kogemusest?

V: Mida rohkem inimesi on projektide elluviimisesse kaasatud, seda pisivamad
on tulemused ja suurem on r68m saavutatust.

Tiit Ruisu, Kesk-Eesti Arenduskeskuse juhatuse liige

K: Mille poolest on Phare projekt oluline?

V: Projekt on oluline mitmes mottes. Muidugi aitab ta ellu viia riigi seatud
eesmarke ja pakub head koolitust Gpetajatele, aga kdige tdhtsam on siiski
see, et projekti tulemusena kasvab vene Gppekeelega koolides dppivate
laste toimetulek Eesti Gihiskonnas.

K: Mis on Teie meeldejadvaim kogemus projektis osalemisel?

V: Meeldivaid kogemusi on olnud palju. Koolitaja jaoks on k8ige meeldejadvam
ja kahtlemata ka k8ige meeldivam see, kui koolituse 16ppedes teldakse,
et me tahame veel, ja kui neid Utlejaid on palju. Tore oli ka see, kuidas
paljudest esialgu vddrastest inimestest kujunes projekti valtel Ghtne pere.

K: Mida peaks Keelekiimbluskeskus tulevikus arvesse vdtma, lahtudes Phare
projekti kogemusest?

V: Kindlasti on tegemist Uihe suurima ja ilmselt ka keerukaima omataolise
projektiga, mis viimasel ajal Eestis on korraldatud. Peamine kogemus on
minu arvates see, et nii mahukaid projekte on utsna lihikese aja jooksul
voBimalik korraldada siis, kui ilmutatakse piisavalt head tahet, paindlikkust
ja Uksteisemdistmist. Jadme huviga ootama uusi suuri ja pdnevaid projekte
keelekiimbluse valdkonnas.
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Tunm Pyicy

Karin Rdtsep

Kapun Pamcen
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Irene Kidosaar, Immersion Centre, Manager

Q:
A:

ZQ

Why is this Phare project so important?

The Phare project has provided an opportunity for an extensive expansion

of the immersion program. Sixteen additional schools have joined the family
of late immersion schools. All have received an opportunity to participate in
multilevel training and consultations both in the area of immersion methodol-
ogy and program management. They have received a large number of books
for their school libraries and hundreds of worksheets that should improve the
learning process. The support received through the Phare project has helped
the immersion program in Estonia to become more professional and attrac-
tive and that will help non-Estonian-speaking children to obtain the skills and
knowledge needed for success.

What is your most vivid memory vis-a-vis the project?

My most lasting memories are based on the school visits - the sparkle in the
eyes of the students and teachers, their overcoming of difficulties together and
seeing the results, the openness of teachers and schools to the new approach
and their commitment to the methodology that at first seemed illogical, the
students” wonderful ideas and their open-mindedness and participation in ac-
tive-learning, and of course, the satisfaction of demanding parents.

Based on the Phare project experience, what should the Immersion Centre take
into account in its future activities?

Co-operation among the many diverse stakeholders is the key to achieving
good results. Co-operation among stakeholders is above all effective when
partners exchange information regularly. The exchange and ongoing updating
of information is essential both at the school, and the national level.

Estonian Language Immersion Centre: Five Years of Accomplishment

Mpene Ksaocaap, 3aBenyromas lleHTpoM s135IKOBOI0 HOIPY>KeHMS
Bomnpoc: B uém cyTh mipoekra Phare?
VLK.: ITpoexT Phare /1a1 BO3MOXXHOCTB CyIIIECTBEHHO PacITPUTD IIPVIMeHeHe TTPOrpaMMbI

SI3BIKOBOTO rorpy kenms. K rmosmHeMy sSI3pIKOBOMY IOTPY KeHIIO IOIKIIOUIIIOCh erré 16 mKor,
VT KOTOPBIX B PaMKax IIPOeKTa OTKPBUIMCH BO3MOKHOCTH IepeolydeHnsi Ha pasHbIX yPOBHSIX
VI KOHCYJIBTALIMVI KaK B 00J1aCTVI METO/VIKM, TaK ¥ PyKOBOJICTBA, YbV OMOIIMOTEKV TIOIIOJHIIIVCH
MHOXKECTBOM KHWT, UL HVX pa3paboTaHbl COTHV PabOUVX JIVICTOB C LI€JIbO ITOBBIIIIEHS
addexTrBHOCTM yaebHOTO Mporiecca. ITpoeKT moMor 3cTOHCKOV ITporpaMMe cTaTh Gortee
IIpopeccroHaIbHOVE Vi IIePCIeKTUBHOV, YTO B CBOIO OUeperlb IIOMOXKeT IeTsIM, 00y JaIOIIVIMCS B

PYCCKMX IIKOJIaX, HpVIO6p6CTVI HEO6XOIH/IMBIG KM3HEeHHbIEe HaBbIKM V1 3HaHVIA.

Bompoc: Kakort onbIT yuacTust B mporpamme Bam Gosree Bcero 3arioMHICs?
WLK.: I'i1y6Gokoe BIieuaTsieHVie OCTaIOCh OT ITOCEIIIEHVIS IITKOJT, TOPSIIMX IVIa3 YUAIUXCS Y YUWUTeIert,

COBMEeCTHOe ITpeof0JIeHe TPYIHOCTeN 1 HaJluuye pe3ysibTaToB. OTKPBITOCTb yunTeIei 1
PYKOBOTIMTETIeV! IITKOJT HOBOMY ¥ TIOCBSIIIIeHe cebsT MeTOorMKe, KOTopasi ITIOHavYaIy MOYKeT
IOKa3aThCsl He COBCeM JIOTMYHOVL. 3aMeydaresIbHbIe MIer YUeHMKOB 1 TOTOBHOCTb K aKTVBHO
yuébe, aKTMBHOMY MBITUTEHVITO. V], KOHEYHO JKe, Y/IOBIIeTBOPEHHOCTH TpeOoBaTeTbHBIX
ponurerien.

Bompoc: Uto ormken yuecTs LIeHTp SI3BIKOBOTO TIOTPY KeHsl B OyIyITieM, ICXOfsl 3 OTIbITa

npoekTa’?

VL.K.: [T7151 mOCTVDKeHVIST TTOTIOKUTETBHBIX Pe3yITbTaTOB OUeHb CYIeCTBEHHBIM SIBIISeTCS

COTPYIHMYECTBO Pa3/IMIHbIX CBA3YIOMmMX rpyrit. OHo OyrieT 3(ppeKTMBHEIM TPV IIOCTOSTHHOM
obmeHe nH@opMarert Mexty Humy. OOMeH 1 ITOCTOsSIHHOe 0OHOBIIeH e VH(OPMAIIY BaKHO
KaK Ha ypOBHe ITTKOJIbI, TaK 1 Ha YPOBHE TOCy/IapcTBa.
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Irene Kéosaar, Keelekiimbluskeskuse juhataja

K: Mille poolest on Phare projekt oluline?

V: Phare projekt on v8imaldanud keelekiimblusprogrammil hoogsalt
laieneda. Hiliskeelekiimbluse perega on liitunud veel 16 kooli, kellele
on projekti raames pakutud mitmetasemelist koolitust ja nGustamist nii
metoodika kui juhtimise vallas; kelle raamatukogusid on toetatud suure
hulga raamatutega; kelle tarvis on vélja t66tatud sadu tddlehti Gppe
tdhustamiseks. Phare projekti tugi on aidanud keelekiimblusprogrammil
Eestis muutuda professionaalseks ja perspektiivseks suunaks, mille abil
muukeelne laps omandab eluks vajalikud oskused ja teadmised.

K: Mis on Teie meeldejaavaim kogemus projektis osalemisel?

V: Stigavaima elamuse olen saanud koolides kéaies — Opilaste ja dpetajate
séaravad silmad; Uheskoos raskustest Ulesaamine ja tulemuste ndgemine;
Opetajate ja koolide juhtkondade avatus uuele ning pihendumine
metoodikale, mis ehk algul pisut loogikavastanegi néib; Gpilaste vahvad
ideed ja avatus aktiivsele dppele, aktiivsele kaasamdtlemisele ning muidugi
ndudlike lapsevanemate rahulolu.

K: Mida peaks Keelekiimbluskeskus tulevikus arvesse votma, lahtudes Phare
projekti kogemusest?

V: Et saavutada haid tulemusi, on oluline paljude erinevate sidusriihmade
koostdd, mis laabub eelkdige siis, kui partnerid on omavahel pidevas
infovahetuses. Info vahetamine ja lakkamatu uuendamine on téhtis nii kooli
kui riigi tasandil.

Keelekiimbluskeskus: viie aasta jagu saavutusi



The Process for Creating Teaching
Materials

Under the Centre’s leadership some twenty readers, textbooks and workbooks, as
well as thousands of worksheets have been created. About one hundred readers
have also been translated into Estonian. In addition to the creation of teaching

materials intended for immersion students, many other benefits have been gained.

For example, authors, program managers and designers have learned more about
immersion and supportive methodologies and co-operation among subject area
specialists has increased. Subject integration has become much more multifaceted
both among various subject teachers, as well as in school life in general. A
generalised model illustrating the creation of program teaching materials follows.

Nduete
sOnastamine

Agreeing on Criteria

Onpepnenexnue
Tpe6oBaHuM

Vajaduse

kindlaks-
maaramine

Determining Needs iteria are based on:

Legal acts, e.g.,:

- national curriculum

- copyright law

- ministerial directives about teaching materials

OUHOe onpepesieHn
Heo6xoauMMoOCTH

Immersion Centre criteria, e.g.,:
- avoiding stereotypes
- guiding students to other resources
- fostering critical thinking
- reflecting daily realities
(See www.kke.ee/Teaching Materials/Criteria)
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[pouecc co3aaHns y4ebHO-MeToan4ecKkoro
obecneyeHunsa

ITon pyxosorcTsom LleHTpa ObUTM cOCTaBIIEHBI VIIM TIepeBeJIEHBI IIPEXKIIe BCETO IUT YUaIVIXCS
KJTAaCCOB SI3BIKOBOI'O TIOIPY)KEHIST HECSTKM YUeOHKOB VI COTHST KHUT TSI YTeHVISI, THICSTIM pabourx
ymctoB. Co3naHue yueOHO-MeTOAYeCcKOro obeciedeH s MPMHEeCIIO HeMasIo TOIIOIHUTe IbHBIX
meHHoOCTert. Harmprivep, pasBiTrie HaBBIKOB ¥ TTOTIOTTHEHVIe 3HAHWT B 00J1aCTV METOVIKY SI35IKOBOTO
TTOTpy>KeHwsl, IpIaHvie OOJIBITIeN 3HAUMMOCTY COTPYIHIIECTBY TIperiofiaBaTesier 1 pasHooOpasuio
METOJIOB B3aVIMOCBS3V Pa3INIHbIX ITPEIMETOB KaK B yueOHO-MeTOIITIecKOM 00ecITedeHIN, TaK

" B pabote mKkossl. HiokermprsenéHHast MOJIeITb WUTIOCTPUPYET B 00JIErYéHHOM BUJIE TIPOIIecC
co3naHs y4eOHO-MeTOIMYeCcKOro 0becIiegeHIs.

CoTpyaHuyectBo Eri ainete spetsialistide
CNeunanncToB pasnmyHbiX koostoo:
obnacTten: - koostajad ja toimetajad

- COCTaBuUTENN U pefaKkTopbl
- COCTaBuUTENN U XYAOXHUKN
- coctTaButenn u
ncnbiTatenn

- koostajad ja kunstnikud
- koostajad ja katsetajad

Co-operation among:

- subject area specialists

- authors and editors ."S &
- authors, artists and &3

designers
- authors, and teacherss
testing materials

onkurss tegijate
leidmiseks

Tendering

KoHkypc

UcnonHuTenemn Meeskondade

kujundamine ja
kaivitamine
Establishing Teams

dopMupoBaHue
KOMaHAbI U
BKJIlOYEHMue
B pa6oty

IIpaBOBBIe aKkThI, HAIIpUMep:

- rocyfgapcTBeHHas y4yebHasi nporpaMma

- 3akoH 06 aBTOpPCKOM Mnpase

- MOCTaHOBJIEHWME MUHUCTPA O TpeboBaHUSX,
npeabsaBAsieMblX K y4ebHO-MeToanYeckoMy
obecneyeHuto

Oxxmpaans leHTpa A3bIKOBOIO MOTPY>KeHsI, HalpuMep:
- 0CBOBOX/JEHMNE OT CTEpPeoTHNoB

- HanpaB/IeHHOCTb Ha HOBbIE UCTOYHUKMU

- (opMUpoBaHNE CaMOCTOSATENIBHOIO MbILLIEHUS

- LIMPOKOE OTPaXeHWe KaK[10AHEBHOMN XKU3HU ,;' \'(
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Oppevara loomine

Keskuse juhtimisel on ennekdike keelekiimbluslaste jaoks loodud v6i télgitud Nouete sGnastamisel on aluseks
kiimmekond &pikut ja sada lugemisraamatut ning tuhandeid todlehti. Oppevara digusaktid, nt

. S A . . . - riiklik dppekava
loomine on toonud kaasa hulga lisavaartusi, néiteks koostajate kimblus- ja - autoridiguse seadus

metoodikateadmiste ning oskuste arengu, ainetevahelise koostoo tahtsusta- - ministri maarus Gppevara nduetest
mise ja l6imimismooduste mitmekesistumise nii ppevaras kui ka koolitéds. Keelekumbluskeskuse ootused, nt

. - S . . - stereotllipidest vabanemine
Allolev mudel illustreerib lihtsustatud kujul 6ppevara loomisprotsessi. _ uute a”ik;’te juurde suunamine

- iseseisva motlemise kujundamine

- igapéevaelu laiem kajastamine

(Vt www.kke.ee/6ppevara/dppekirjanduse
koostamise kriteeriumid)

o
Kyiaccamm

Trukkimine ja
kasutuselevott

Printing,
Distribution and
Usage

eyaTaHue u METOoH
MCNnoJZib30BaHuUs

Ainenoukogu,
toimetamine ja
korrektuur

Committee
Evaluation, Editing
and Proofing

MpeaMeTHbIN
COBeT, peAaKTypa 4
KOppeKTypa
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Training

During the last five years, in all more than 900 teachers, school managers and gov-
ernment officials have received a total of 55,000 hours of training or consultative
workshops. Training themes and goals are agreed upon in advance with partici-
pants. Fostering the achievement of national curriculum goals for preschool, basic
compulsory and secondary school is at the foundation of most training sessions.

In 2004, the Immersion Centre developed a training policy in concert with its
partners. The policy aims to support students in achieving success academically,
as well as socially in communicating and co-operating with others. It also aims

to help children assume greater responsibility for directing their own lives and
analysing and evaluating progress in meeting their goals. The goal of the training
policy is to support the development of a learning environment that will build the
children’s capacity to integrate into Estonian society.

WHEN DELIVERING TRAINING, THE CENTRE ALSO AIMS TO:

* articulate a common understanding of a learning environment that supports
children;

* define the competencies required by stakeholders (training participants), as
well as training needs and activities;

* improve the Centre’s and its partners’ capacity to develop, implement and
expand immersion programming;

* support planning with stakeholders through the articulation of future direc-
tions and action plans;

* increase the capacity of partners in the delivery of training and advice;

¢ define the principles and policies of co-operation; and,

* create a network capable of supporting program establishment, development
and expansion.

These goals and principles have provided a framework for the articulation of the
Centre’s mission and vision, as well as for the creation of the Centre’s strategic
plan. Training sessions include seminars, workshops, consultations, classroom
observations and feedback sessions, conferences and other meetings.

The quality of the training program is best measured through student success and
development. Classroom observations, national testing and independent program
research all confirm that immersion students are successful. Knowledge related

Estonian Language Immersion Centre: Five Years of Accomplishment

OTnpaBHble TOUKN nepeobyyeHuns

Co Bpemenn otkperTist Lenrpa Gosree 900 IIKOIBHBIX yumnTesIeV, PyKOBOISIINX PAOOTHMKOB 11
roCCITy KalllVix IPUHsUIM ydacTre B 0ostee uem 55 000-4acoBbIX Kypcax IepeobydeHs], IOy IV
HeMaJI0 KOHCYJIbTaluii. TeMbl v Liejiv KypcoB OroBapyBaIich C ydyacTHUKamy 3apaHee. [Tpu
cocTaBJIeHM YIeOHBIX ITPOTpaMM CYITIeCTBEHHO OTITPABHOVI TOUKOV SIBJISIETCS TOCYTapCTBEHHAST
Gasopas yueOHasd IIporpamMMa, a TakoKe rocyapcTBeHHast yueOHast IIporpaMMa It OCHOBHOW

HIKOJIbI M TIMHA3VN.

B 2004 rozty coBMecTHO ¢ TTapTHEpPamMy ObUIa BEIpaboTaHa IOJIMTHKa 00ydeHns LleHTpa s36IKOBOTO
norpyxeHus. CyTb €€ cOCTOUT B POPMUPOBaHNT HEOOXOIMMBIX YCIIOBUA JIJIST Y CTIETITHOCTY
nporpammbl. Ocoboe BHMMaHIIE yIIeIIsIeTCsl YCIIeBaeMOCTV BOCIIUTaHHMKOB JETCKVX CasIoB 71
yHaITyXCs KO TI0 BCeM ITpeiMeTaM, HaBbIKaM OOITIeHIsI TIeTell, YMEeHVIO COBMeCTHO paboTaTh, a
Takke HaBBIKaM CAMOKOHTPOJIS U OlIeHKN. Llerts aTovt mormtikm — ccpopmmpoBaTh aTMocdepy,
CITOCOOCTBYIOIIYIO Pa3BUTHIO YYaCTBYIOIIVX B IIpPOTrpaMMe JIeTeVI U POJIVTeIIeN, V1 IIOITOTOBUTh
ydaryxcsi K IIOJTHOIIEHHOVI XVI3HY B 3CTOHCKOM OOI1IecTBe.

NMPU OBYYEHUUN CHUTAETCA CYLLUECTBEHHbIM:

® OIpeNeINTh eNHOe IIOHVIMaHVIe 110 BOIIPOCY CO3[aHVIsl IO/Ie P XKBAOIIeN aTMoccpepLI B
pasBuTHI BOCIUTAaHHKOB I€TCAI0B U YYALIMXCS IIIKOJT;

®  OIPeHeINTh JKeJIaeMyI0 KOMIIETEHIIIO, HeoOXOIMMOCTh 06yquV151 V1 VIHTEPECHI;

®  IOBBICUTH CITOCOOHOCTH napTHEPOB 1 LleHTpa 110 pasBuTIIO, BHEIPEHUIO 1 PacipOCTPaHeHNIO
IIPOrpaMMBbI SI3bIKOBOT'O TIOTPY KEHWST;

® [IOMOTAaTh CBS3YIOIIVIM I'PYIIIaM B eMHOM ITUIAaHMPOBaHVV OITpeIesIeHVIsI VI BHEIPEHVISI B XKV3Hb
6ynymnx HarrpaBJIeHUVI;

® I[OBBICUTH OTBETCTBEHHOCTD ¥ Pe3yJIbTaTMBHOCTh [IAaPTHEPOB IIPV IIPOBEICHI 06yqumI /
KOHCYJIbTALINII,

® OIpeNenTh OTIIPaBHbIE TOYKV COTPYTHUYECTBA VI OpTaHM3aIN pa60Tl>1;

® CO31aThb CeTh IIOAAEPIKKM 110 BHEIPEHWIO IIPOrpaMMBbl B XXVM3Hb, eé Pa3BUTIIO M1 paCIIVIPEHIIO.

Vicxopst 13 TIpvBeIEHHBIX BBIIIIE 3a/ad M IIPVHIIVIIOB YTOYHEHbI Myiccyis 11 BumeHmve Llenrpa, cosman
cTparervdeckuii IiaH. ITposeneHs! ceMnHapsl, pabourie BCTpeun, KOHCYIIBTALINY, TIOCEIeH s
YPOKOB, KOH(pepeHIIMI, cCOOpaHMs ¥ IPyTVie OpraHi30BaHHBIE MEPOIIPUATIS, KacaloIecs
o0yJeHs.

O pesynbTaTHMBHOCTI 00y IeHIs TOBOPAT yCIIeBaeMOCTh V1 PasBUTVIe BOCIMTAHHWKOB [1eTCaIoB
VI yYaIIVIXCsI IIKOJL. DTO IOATBePKIAIOT TakKe 00CysK/IeHNs YPOKOB, paboTa 110 IIposepke
YPOBH: 3HAHUVI U He3aBUCHMBbIe VccileoBanms. VIHdopMars o pyKoBoCTBY ITPOrpaMMOV
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Koolituse lahtekohad

Keskuse avamisest saadik on saanud ule 900 Gpetaja, juhtivtdotaja voi riigi-
ametniku kokku tle 55 000 tunni koolitust v6i ndustamist. Koolituse teemades
ja eesmarkides on osalejatega enne kokku lepitud. Oppekavu koostades on
olulised pidepunktid olnud alushariduse riiklik ppekava ning pdhikooli ja
glmnaasiumi riiklik dppekava.

2004. aastal loodi koosttos partneritega Keelekiimbluskeskuse koolitus-
poliitika, mille kese on keelekiimblusprogrammi edukuseks vajalike tingimuste
kujundamine. Tahtsustatakse lasteaialaste ja Gpilaste nii ainekavades ndutud
Opitulemuste saavutamise edukust kui ka laste ja dpilaste suhtlemisoskust,
koostodvlimet, enesejuhtimise ja -hindamise oskust. Koolituspoliitika eesmark
on kujundada programmi kaasatud laste ja tdiskasvanute arengut toetavat
keskkonda ning dpilaste vdimet I6imuda Eesti hiskonnas.

KOOLITAMISES PEETAKSE OLULISEKS

* sOnastada Uhine arusaam lasteaialapse ja Gpilase arendamist toetavast
keskkonnast

* sdnastada sihtrihmade (koolitatavate) soovitud padevused ning
koolitusvajadused ja -tegevused

* edendada partnerite ja keskuse suutlikkust keelekiimblusprogrammi
arendada, rakendada ja levitada

* toetada sidusriihmadega uhist planeerimist tulevikusuundi sGnastades ja
ellu viies

e suurendada partnerite vastutusmadra ja joudlust koolitusi/ndustamisi
korraldades

* sOnastada koostdo lahtealused ja tédkorraldus

* |uua programmi elluviimist, arengut ja laienemist toetav vorgustik

Nendest Ulesannetest ja pdhimdtetest lahtudes on téapsustunud keskuse
missioon ja visioon ning on loodud keskuse strateegiline plaan. On korraldatud
seminare, tbopadasid, nBustamisi, konverentse, koosolekuid ja muid
organiseeritud koolitustegevusi ning kaidud koolides.

Koolituse tulemuslikkusest kdnelevad lasteaialaste ja Gpilaste Gpiedukus
ning areng. Oppe tulemuslikkust kinnitavad tunnivaatlused, tasemett6d ja
sOltumatud teadusuuringud. Teavet nii programmi juhtimise kui ka metoodika
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to program management and teaching methodology has been managed and
made widely available through training sessions and on the Centre’s home page.
Kindergartens and schools are more and more supportive of one another. The
Centre has helped train trainers and program consultants. Many kindergartens
and schools that have experience with immersion have trained those new to the
program. In their evaluation feedback forms, participants have indicated a high
level of satisfaction with training programs and goals, as well as with the fact that
training is highly practical and applicable.

The Kindergarten and School Perspective

TEACHERS
Katre Jiirgenson and Viktoria Belitchev:

“When we joined the late immersion program three and a half years ago, we had
no idea how many major changes we would face. Although we did not really
know what immersion was all about, we were ready to take the plunge. Today,
with hindsight, neither of us regrets our decision.

The Canadian in-service training laid the foundation for change both as a person

and a teacher. Finding ourselves in the student’s role, we saw a new approach to

learning and teaching. At times, it was sad to have to admit how our own school-
days differed from this new approach.

Nonetheless, facing the kids on the first of September, a dizzying array of ques-
tions ran through our minds: how would we get the kids to do group work; how
would we explain everything only using Estonian; would the children achieve
sufficient knowledge of the subject matter. Initially a lot of time was spent on or-
ganisational issues. Defining roles and co-operating in groups, a new grading sys-
tem, other new ways of working - children had to get used to all these changes.
Fortunately, students liked to learn in the immersion class. Lessons became more
playful, more dynamic and children made more of their own choices and assumed
greater responsibility for their learning. The shift to teaching through the medium
of Estonian took place naturally and imperceptibly.
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VI YICTIOJIb30BaHMIO METOIVKM COXpaHeHa, CTasla JOCTYITHOV /Il yYaCTHMKOB KyPCOB, a Takxke
pasmerntiena Ha cavrte Llerrpa. I1Ikoss! Bcé Oosiblire onvparoTcs IpyT Ha apyra. Ilpu mopepxke
LenTpa opraHusoBaHa IIOJIrOTOBKa PyKOBOJIUTeSIeV KypPCoB M KOHCYJIbTaHTOB. HekoTophle j1eTcasipl
VI IIIKOJIBI B3sUIV Ha ce0sl TPY/T TIOMOYb IIPVCOEIVMHMBIIVIMCA K ITporpammMe B eé ocsoernm. Kax
TIOAITBE P KIaeT aHaIn3 JIVICTOB OOPaTHO CBSI3Y, Y/IOBIIETBOPEHHOCTh OOyUeHeM yUacTHIKOB

KyPCOB BBICOKA.

B3rnaa co CTOPOHbI AETCKUX Caa0B U LUKOJI

YYUTENA
Katpe IOprencon n Buxropns benaes:

«[IpvcoennHsiscy TpY C IIOJIOBUMHOV rofla Ha3a/l, K IIporpaMMe IO3/THEro sA3bIKOBOIO IIOrPY KeH s,
MBI COBCEM He ITpeIICTaBIIsUIN, HACKOJIBKO OOJIBIIINe TlepeMeHbl XKy T Hac Blepenn. Torma Mbl He
3HaJIV, 9TO TIPefiCTaBIIAeT 13 cedsI S3BIKOBOE ITOTpysKeHve, HO OBUIVI TOTOBBI CIleyIaTh 9TOT ITIar.

CeI’OLLHSI MBI MOYKEM CKas3aTh — HUKTO 3 Hac 00 3TOM He IIOXKasIeJT.

Kypco! B Kanaie 3acTaBiiv M3MeHUTBCS CaMUX yauTesiert. By ayun B poiv y4eHUKOB, MBI yBUIeIIN
HOBBIVI ITO/IXO], K yuébe 1 0OyueHmo. VHorma ObUIO IPyCTHO KOHCTATVPOBATh, HACKOJIBKO
HBIHEIITHVIe MeTOJIbI OT/IMYAIOTCsI OT TeX, KOTOPhIMY 00yyam Hac.

W Bcé xe, Tpmyis B KiTace 1 ceHTAOPsT, TIOCTOSTHHO 3a/jaBaIvICh BOIIPOCAM: YAACTCS JIVI OpTaHM30BaTh
paboTy feTetr B TpyTIIIe, Kak OOBACHUTD TIeTSIM MaTeprasl Ha 3CTOHCKOM SI3BIKe, OyZIeT I XOpoITie
ycIieBaeMOCTh? BHauasle HeMasIo BpeMeHM yXOIWIO Ha OpraHmsalmio ypoka. Poym B rpyrmax

v oOydeHVe COBMECTHOV paboTe, HOBbIe METOJIbI V1 HOBasI CMICTeMa OIIEHOK — KO BCeMy 3TOMY
pe0siTa JOIDKHBI IPUBBIKHYTh. K cUacThio, [1€TSM IIOHPaBWIOCh 3aHMMAaThCS B KJIacce sI3bIKOBOTO
Torpy>keHus. YpoKu cTasy Ooiee MTpOBBIMM, TIOJIBVDKHBIMMY, Y IeTeVl TIOSBIIIach BO3MOYKHOCTD

BI)I60pa, OHM CaMM IIPVHVIMAaJIVI PeINeHvVIst M y9VIVICh HeCTV OTBETCTBEHHOCTbD.

BOJ'H)HIyIO IIOMOIIb OKa3aJIO Hallle TeECHOEe COTPYTHMYECTBO C I_IeHTpOM " ApyTrviMi HIKOJIaMI —
y4JacTHMKaMI 3TOI'O IIWJIOTHOI'O ITPOEKTa. HepBBIVI TOIT Mbl BCTpEeYaJIVICh pa3 B MecCsill, 9TOOBI
IoAeJINTBCA MAesiMIL, TIOMOYb APYT IPYTY, JaTb COBET, BbICKa3aTb COMHEHVIS 1 BMECTe HanTU
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rakendamise kohta on talletatud ning tehtud kattesaadavaks koolitustel ja
keskuse veebilehel. Uha enam toetuvad lasteaiad ja koolid Uksteisele. Keskuse
toel valmistakse ette keelekiimblusprogrammi koolitajaid ja nfustajaid. Mitmest
programmi lasteaiast ja koolist on saanud uute liitujate koolitaja. Koolitustes
osalejad on koolituste eesmargiparasusega ja praktikasse rakendatavusega
véaga rahul, nagu kinnitab tagasisidelehtede analiius.

Lasteaia ja kooli vaatevinkel

OPETAJAD
Katre Jurgenson ja Viktoria BelitSev:

"Kolm ja pool aastat tagasi hiliskeelekimblusprogrammiga liitudes ei kujutanud
me Uldse ette, kui suured muutused meid ees ootavad. Kuigi me ei teadnud,
mida keelekiimblus endast kujutab, olime valmis selle sammu astuma. Seni
pole me seda kahetsenud.

Kanada koolitused panid aluse iseenda kui 8petaja muutumisele. Opilase rollis
olles nagime uut dppimise ja dpetamise kasitlust. Vahel oli isegi kurb tddeda,
kui palju meie kooliaeg kdigest sellest erines.

Ja ikkagi keerlesid 1. septembril laste ees seistes peas kisimused: kuidas
onnestub panna lapsed td6le riihmas, kuidas ainult eesti keeles raakides kdike
selgitada, kas aineteadmised tulevad piisavalt head? Alguses lékski tundides
palju aega t60 organiseerimisele. Rollid riihmas ja koostéd dpetamine, uued
téovotted, uus hindamisststeem — kdige sellega pidid lapsed harjuma.
Onneks meeldis lastele vaga 6ppida keelekiimblusklassis. Tunnid muutusid
mangulisemaks, liikuvamaks, lastel oli rohkem valikuvdimalusi, nad said ise
otsustada ning vastutada. Eesti keelele mindi Gle markamatult ja loomulikult.

Suureks abiks on olnud meile tihe koostto Keelekiimbluskeskuse ja teiste
pilootkoolide Gpetajatega. Esimesel aastal saime kokku kord kuus, et
jagada ideid, abistada Uksteist, anda ndu, kurta muresid ja otsida koos

Keelekiimbluskeskus: viie aasta jagu saavutusi

Katre Jiirgenson Viktoria Belitsev
Katpe FOprencon BuxTopwus bermues
O O

Tapa Vene Gimnaasiumi dpilased ja Opetajad
Students and teachers of Tapa Vene Giimnaasium

PebGsita 1 yanresis Tarrackom PYCCKOVI T'IMHa31mn
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Intensive co-operation with the Immersion Centre and other pilot-school teachers
has been a big help. During the first year, we got together once a month to share
ideas, help and advise one another, to talk about our worries and to look for solu-
tions. At the start of the program in grade six, the biggest challenge was integrat-
ing into one the teaching of four subjects (science, Estonian language arts, civics
and art). Once a week, we sat down with our colleagues at school to plan the next
week’s lessons. We are now teaching our third group of immersion students.
Thanks to our experience the work is now easier, but we are still learning and ap-
plying new things. Of course, the kids are different as well.

Our first immersion students are now in grade eight. These students speak Esto-
nian very well and are coping in all their subjects. We believe immersion has been
very useful for our students, as they have made new friends among Estonians and
are also much more open and self-assured. Thanks to immersion, we hope that
they will be much better able to cope with life and have many more opportunities
from which to choose.

More power to all the members of the immersion family!”

DIRECTORS
Nonna Meltsas:

“Through a tough competitive process, our kindergarten was one of those chosen
to launch an immersion program in September 2003. We had the teachers and
twenty Russian-speaking children, who, with their parents, were eager to meet
the new challenge. No one lost faith that the children would be able to cope with
the Estonian language immersion method.

As both the teachers and I received excellent in-service training, we wanted to
implement everything we had learned. The teachers respected the principle - one
person, one language. I spent a great deal of time speaking with the parents. I had
to answer many questions and stress the importance of Russian language devel-
opment. Kindergartens need much support.

This summer, the first “swallows” (the group’s nickname) graduated from kin-
dergarten. It was such a pleasure to hear the children singing, presenting a play
and speaking with ease in Estonian. The thanks expressed by the parents will not
easily be forgotten. The immersion program and methodology have given us the
courage and confidence to start work with a new group of students.”

Estonian Language Immersion Centre: Five Years of Accomplishment

PpeLIeHvI. B miecToM Ki1acce GOIIBIIIIM BBI30BOM CTAJIO CIIVISTHVIE B e/IrHoOe 11ejioe IIeTIJIpéX

IpeaMeToB (HpT/IpOlIOBelIeHVIe, 3CTOHCKUM SA3BIK, YeJIOBEeKOBeleHe 11 T/ICKYCCTBO).

O,HT/IH a3 B HE[1EJIIO MbI co6v1panv1c5 C yuureJiMu, paGOTaIOIIIT/IMVI 110 IIporpamMme 3bIKOBOI'O

TTOTpy>kKeHwMs, YTOOBI CTUTAaHMPOBATh YPOKY Ha CIIETYTOITYIO HefleITio.

Ha CEerOHSI 10 IIpOoTrpaMMe TIO3THETO SI3bIKOBOI'O IIOT'PY>KEHVIST MbL 06yqaeM yxe TpeTVIVI KJ1acc.
ypOI(VI IIPOXOIAT BCE CJIaXKeHHee 6naronapﬂ HaKOIUIEHHOMY OIIBITY, IIPV1 3TOM CaMI T103HaéM
HeMaJIO HOBOI'O, VI BCE XOUeTCsI OHpO60BaTB. Beﬂb HETN-TO pa3HbIe.

Tenepb Hally riepBble YUeHVKHM, HadaBIINe 06yquV1e 110 ITpOorpaMMe, ydaTcs YK€ B BOCbMOM
KJ1acce. HETVI OCBOWUJIV 3CTOHCKU A3BIK U ycrieBaroT I10 BceM ITpeiMeTaM. Mpur cymTaeM, 4To
SI3bIKOBOE IIOT'PY KeHvie OBUIO OYEHB TI0JTe3HBIM T HaIMX YIeHVIKOB. OHM HaITUT HOBBIX prSGVI
Cpean 5CTOHIIEB, CTaJIV Gortee OTKPBITBIMWU V1 CMEJIbIMV. Mpbr HaJieeMcs, 4To 6Har0)1ap$1 IIporpaMmme

HaIllVIM BBIITY CKHVIKaM 6y)1€T IIpomie X1Tb B BCTOHT/H/I, "'y HUX IIOABUTCS 0oJ1bIITe BO3MOXKHOCTETA.

Kermaem YyCI11eX0B BCEM, KTO YUUTC: I10 ITporpaMMe SA3bIKOBOI'O IIOI'PY KEeHVIA» .

3ABEAYHOLWUE
Honna Meorrcac:

«JTerom 2003 roma meTckoMy cany «BuHIN» IpencTosUIo MIPOTI HEJIETKM KOHKYPC, YTOOBI
TTOJTTYIMTh ITPaBO OTKPBITH TPYIIIY SA3BIKOBOTO TIOTPY KeHMs. Y Hac yke padoTasIi COOTBETCTBYIOIIe
yauTerts, a 20 pycCKOTOBOPSIIIVIX JIETeVT VI IX POAMTEIIeN XKasla BCTpeda C HOBBIMIT MeTOIaM
BOCTIMTaHVs. Bepa B TO, 9TO €TV CIIpaBsITCS C HOBBIM BBI30BOM, ObIlTa Y BCeX.

ITocKobKy ¥ £, ¥ MOV KOJUIETM IPOIILIV OYeHb XOPOIIYIO IMOJrOTOBKY, HaM He TepIiesioch
orpoboBaTh MOy YeHHbIe 3HaHWS Ha IIpaKTHKe. YUuuTesIsd PyKOBOACTBOBAIVICH TBEPIBIM
TIPVHITATIOM: OJIVH YeJIOBeK — OJIVH SI3BIK. MHe IIPUIIIIOCh MHOTO OOIIIATHCS C POIUTENIAMI, YTOOBI
Pa3BSACHUTD MM 3HAYMMOCTb PYCCKOTO sI3bIKa, M OTBETUTH Ha BOSHMKIIVE BOIIPOCkL ITpyt aToM
TTOJDKHa ObIlTa 3aHMMATBCS pa3bsICHUTEITEHOV PabOTOVI VI OKa3bIBATh TTOIEPKKY BCEMY KOJUIEKTUBY

JeTcaja.

HerHenHert BeCHOVI MBI BBIITYCTVJIN IIEPBBIX «JIACTOUEK» (TaKOBO OBUIO M Ha3BaHMe IPYIIIEL). Bbuio
OueHb MPUSATHO CJIBIIIATE U BUETH, KaK IeTV MOIOT, UTPaloT B CIieKTaKyIe, CBOOOTHO 00IIatoTCs I1o-

3CTOHCKM. A Br1aroflapcTBeHHEIE CJIOBAa POMIMTEIIEV Ha/I0JITO OCTAHYTCS B ITAMSITIAL.

YdacTme B mporpamme u paboTa II0 3TOV METOIVIKE TPV HaM YBePEeHHOCTD VI CMEeJIOCTh: OCEHBIO
MBI OTKPBUIV HOBYTO TPYIIIY».
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lahendusi. 6. klassis oli programmi alguses suurimaks proovikiviks 4 ainetunni
(loodusdpetus, eesti keel, inimesedpetus, kunst) I6imimine tGhtseks tervikuks.
Kord nédalas istusime oma kooli kimblusdpetajatega kokku, et planeerida
jargmise nadala tunde.

Praegu 6petame juba kolmandat hiliskeelekiimblusklassi. Kogemustele toetudes
laheb t66 Uha ladusamalt, aga samal ajal 6pime ise kogu aeg juurde uusi asju,
mida proovida. Lapsedki on erinevad.

Meie esimesed keelekiimblejad on tdnaseks jéudnud 8. klassi. Lapsed
radgivad eesti keelt ja saavad hakkama kdigis ainetundides. Meie arvates on
keelekiimblus meie Gpilastele olnud vaga kasulik. Lapsed on leidnud endale
uusi sdpru eestlaste seas, nad on palju avatumad ning julgemad. Loodame,
et tdnu programmile on neil tulevikus Eestis lihntsam hakkama saada ja palju
rohkem valikuvdimalusi.

Soovime omalt poolt jdudu koigile keelekiimblejatele.”

LASTEAIA- JA KOOLIJUHID
Nonna Meltsas:

"Tallinna Vindi Lasteaed labis 2003. aasta suvel tiheda konkursisdela, et avada
1. septembrist oma majas keelekiimblusrihm. Opetajad olid olemas ning
kakskimmend toredat vene keelt emakeelena raakivat last ja nende vanemad
ootasid uutmoodi dpet. Lootus, et keelekiimblusmetoodika jargi eesti keelt
Oppivad lapsed hakkama saavad, ei kustunud kellelgi.

Et nii mina kui ka dpetajad saime vaga hea koolituse, oli meil soov k&iki
teadmisi oma t66s rakendama hakata. Opetajad jérgisid kindlat pShimétet: (ks
inimene — Uks keel. Minul tuli palju suhelda lastevanematega, et selgitada neile
vene keele téhtsust ja vastata kerkinud kiisimustele. Samal ajal toetasin ka
kogu asutuse personali.

Sel kevadel I8petasid esimesed paasukesed (see on riilhma nimi) oma
lasteaiatee. Oli aaretult tore kuulata lapsi laulmas, etendust mangimas ning
vabalt eesti keeles suhtlemas. Lastevanemate tdnusonad jaévad kauaks
meelde.

Keelekiimblusprogramm ning selle metoodika jargi tédtamine andsid julgust ja
enesekindlust: sugisel avasime ka teise keelekiimblusrihma."

Keelekiimbluskeskus: viie aasta jagu saavutusi

Nonna Meltsas, Tallinna
Vindi Lasteaia juhataja

Nonna Meltsas,
Director, Tallinn Vindi
Kindergarten

Honna Meamcac,
3a6e0yrouias demcadom
«Bunou»
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Nikolai Tchurilin:

“Positive experience with late immersion:

* students studying non-language subjects in Estonian enriched their vocabu-
lary, fluency and were increasingly willing to speak;

* free in-service training which led to a change in teaching methods;

* increased contact with teachers in other Russian-language schools;

¢ the school received library materials and equipment (materials for different
subjects and worksheets).

Concerns about late immersion:

* we hoped to receive government support for hiring an assistant teacher, but to
no avail. At the same time, immersion teachers should receive extra pay or a
bonus, but this should not come from the school’s existing salary pool;

* we believe that before students begin immersion they should study one to two
subjects such as music and science in Estonian.”

Ulle Kumpin:

“As the director of Kohtla-Jarve Uhisgtimnaasium I feel the same kind of satisfac-
tion that our immersion students and parents do. The program is a success. Moti-
vated students, parents and a curriculum that supports student development and
meets the needs and abilities of individual students are at the root of this success.
The immersion team has worked hard.

Teachers have at their disposal immersion-specific learning materials, didactic
compendia and 12 books for the development of speaking skills. Also, the series
of materials intended for educators that are available on the Immersion Centre’s
website help to give teachers a sense of security and inspire them.

During the past year, we have co-operated closely with the local kindergarten that
offers an immersion program. This will help next year’s grade one teacher plan
her lessons. We have also hired a full-time assistant teacher to support the immer-
sion students. This decision is paying dividends. Also, the school social worker
and psychologist are working with parents. This is also working well.

The sustainability study helped us to analyse our work and to plan changes.

We continue to be in the limelight. This is a pleasure, but carries with it consider-
able responsibility.”

Estonian Language Immersion Centre: Five Years of Accomplishment

Hwuxonan Uypmina:

«[TormoxxmTeTbHble MOMEHTBI B IIPVICOeIVIHEHVIVI IIIKOJIBI K ITPOrPaMMe TTO3/THETO S3bIKOBOTO

IIOT Py KeHVIS:

* TPV M3yYeHWUM ITpe/IMeTOB 0boTalaeTcs JIeKCVKA YUaIIuXcsl, YTy dilaeTcs MICTIOIb30BaHue
S3bIKa, 1TV CMeJlee TOBOPST IT0-3CTOHCKL;

* 0oDyueHme yunTesIell MeTOMIVIKe IIPeIofIaBaHyisl (IJIsI IIKOJIEI OeCIUIaTHO), UTO TI03BOJIIeT
PpasHo00pas3nTh METO/BI IIPeTIoaBaHyIs;

* 0OoJiee YacTBIMM CTaJIV B3aVIMOKOHTAKTBI C YUUTEIISIMY M3 IPYTVIX PYCCKVX IIIKOJT;

* TIOIIOJIHWIACK IIIKOJIbHAsI OvOsoTeKa, IMprbdaBIoch Y4eOHOVI TeXHVIKY Y MaTePHajIoB
(pasmmraHbIe MaTepuMaIbl TI0 TIpefiMeTaM, pabourie JINCTEL).

ITpobremsr:

*  Oxupgam OT TocyAapcTBa JOIIOJIHITETLHO CTaBKI ITOMOIITHIIKA YUIITeIsl, HO Oe3pesysibTaTHO.
YumrersaM K1accoB SI3bIKOBOTO IIOTPY>KeHVsI Hy )KHO OIUIauMBaTh VX paboTy ymmbo
JIOTIOJTHUTEIIEHO, JTMO0 Yepes pa3oBoe IIocolrie, HO He 3a CYET JIPYITIX yUMTesIeVi IIIKOJIbL.

* MBbI cunTaem, 9TO IpeXKe YeM KJIacCy IIPUCTYIINTD K Y4é0e 110 ITporpamMMe sI3bIKOBOTO
TIorpy>keHnsI, HeoOXOIVIMO OfIVH-7IBa TIpefIMeTa IperiofiaBaTh Ha 3CTOHCKOM sI3bIKe (HaIrrpumMep,

TIPUPOIOBE/IeHIIe, My3bIKa)».

IOnne Kymmmn:

«$1, kak pexTop Koxtra-SIpseckort Ob1iiert rTMHa3UM, a TakKe YUeHWKIN Y POIIUTEITN JOBOJTLHEI
IIPOrpaMMOT SI3BIKOBOTO MorpyskeHns. OHa — yCTIeIHa, ¥ 3To Oy1arofapst MOTVBAITUY yUaITVIXCS,
MOJJIePXKKe POIUTEIIeVt U JJAHHOW IIPOrpaMme, KOTopast yYMUThIBaeT 3aIIPOChI M BO3MOXKHOCTVI JI€TEVA.
11 ycriexa IrporpaMMbl €€ pyKOBOIMTEIIV CAeslasIii MHOTOe.

Yuwrers MOryT MCIONIb30BaTh Crierydrdeckoe yueOHO-MeToagecKoe obecriedervie, COOpHMKI
JIVITaKTYeCKVIX MaTepyaIoB, 12 KHUT 110 pa3suTiio peun. ITpuiaér yBepeHHOCTI 1 aKTUBU3UPYEeT
paboTy yumTestent ombIT APYTMX KoJuler, 0OOOIIEHHBIN ¥ IOCTYIIHBI Ha VIHTepHeT-cTpaHuIIe
LenTpa «Yuanresns yauTerio».

I[Nocemmmit rox, MBI aKTVIBHO COTPYIHITIAEM C IeTCaZoM A3bIKOBOTO IIOTPY KeHs, Orrarogaps gemy
yuuTeso OyIyIIero ImepBoro Kjacca Jierde CIIaHMpOBaTh CBOIO PaboTy. Mbl IPUIILIN K BBIBOJTY, UTO
VTS Ty 9IIIeVT yCIIeBaeMOCTH yJallyxXcsl HeoOXOIVIMO ITPUIJIACUTh Ha IIOJIHYIO CTaBKy ITOMOITHVIKA
yuauTesist, uTo 1 OpuIo caetaHo. C pomTessiMy 3aHMMAFOTCS COITMATEHBIVT paOOTHMK ¥ TICIXOJIOT.

Pabota maéT mooXXmTeIbHbIe Pe3yIbTaThl.

VlcermemmoBaHst IO PasBUTHIO TV BOSMOXKHOCTE U WIIEV [T OCHOBATeTHHOTO aHasTi3a HaIllert
PpaboTEI 1 IUTAaHMPOBaHI pePOPM.
MBI TIOCTOSTHHO HaXOAMMCS B IIeHTpe BHMMaHMs OOIIIeCTBeHHOCTI. DTO pajiyeT 1 00sI3bIBaeT».
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Nikolai TSurilin:

"Positiivset Uhenduses hiliskeelekiimbluse koolitulekuga:

e ainebppes rikastub dpilaste sbnavara, paraneb keelekasutus ja kasvab
raakimisjulgus

* Opetajate metoodikakoolitus (kooli jaoks tasuta), millega kaasnes
Opetamismeetodite mitmekesistumine

» tihenesid kontaktid teiste vene dppekeelega koolide dpetajatega

* taienes kooli raamatukogu ning lisandus dppetehnikat ja dppevara (erinevad
ainematerjalid, toolehed)

Mured hiliskeelekiimblusega:

e ootasime riigi tasustatavat abidpetaja kohta, aga asjata.
KeelekiimblusBpetajatele peaks maksma kas lisatasu voi Uhekordset toetust,
kuid mitte kooli teiste Gpetajate arvel

* oleme seisukohal, et enne keelekiimblusklassis 6ppima asumist peaks
Oppekavas olema 1-2 eestikeelset dppeainet (nt loodusGpetus, muusika)"

Ulle Kumpin:

"Kohtla-Jarve Uhisgiimnaasiumi direktorina tunnen samuti nagu varase
keelekiimbluse klasside dpilased ja nende vanemad rahulolu. Programm on
olnud edukas eeskatt tanu motiveeritud dpilastele, laste arengut toetavatele
lastevanematele ja dppekavale, mis on kohandatud iga dpilase vajadustele ja
vBimetele. Keelekiimblusmeeskond on &ra teinud palju.

Opetajatel on kasutada keelekiimblusspetsiifiline lisadppevara, didaktiliste
materjalide kogud, 12 kdnearendusraamatut. Opetajatele annavad sisemist
kindlust ja elavdavad tegevust Eesti kiimbluskoolide Gpetajate kogemused
Keelekiimbluskeskuse veebilehe seerias "Opetajalt 6petajale".

Viimasel aastal on meil olnud tihe koost66 keelekiimbluslasteaiaga. Tanu
sellele on tulevasel 1. klassi dpetajal lihtsam oma t66d kavandada. Judsime
arusaamale, et dpilaste paremaks abistamiseks on Gige vtta todle ks
téiskohaga abidpetaja, ning see toimib. Lastevanematega tegelevad
sotsiaaltddtaja ja pstihholoog. Seegi toimib edukalt.

Jatkusuutlikkuse uuring andis voimaluse ja ideid oma t66d pdhjalikumalt
anallitisida ning muudatusi kavandada.

Oleme avalikkuse jatkuva téhelepanu all. See réd6mustab ja kohustab."

Keelekiimbluskeskus: viie aasta jagu saavutusi

Nikolai Tsurilin, Tallinna Humanitaargiimnaasiumi
direktor 1972-2005

Nikolai Tchurilin, Director 1972-2005, Tallinn
Humanitaargiimnaasium

Huxonai Yypuaun, dupekmop Tasrunnckon
T'ymanumapnoit eumuazuu (1972 —2005)

Ulle Kumpin, Kohtla-Jirve Uhisgiimnaasiumi direktor
Ulle Kumpin, Director, Kohtla-Jirve Uhisgiimnaasium

FOune Kymnun, dupexmop Koxmaa-SpBeckoii Obujers
eUMHA3UU
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The Local Government Perspective

Natalja Lapikova:

“In my opinion, the Estonian language immersion project, launched with Cana-
da’s assistance, is one of the most successful bilingual education models to take
root in Estonia. It is successful, because in comparison with other projects, this
one was developed systematically; it has helped transfer a rich methodology and
many teaching materials, offered in-service training to teachers, and opened the
whole program to independent evaluation and research. This is why the language
immersion model has enjoyed more success than other language training models.

Other models have their own advantages and supporters, which means that
people can choose from several options. In any case, all these models have one
and the same goal in mind - to help children to be as successful as possible in
learning Estonian and, thereby, to become equal members of society.

I wish the program every success and hope that it will have many supporters. “

Tamara Polevina:

“In my opinion, one cannot overestimate the importance of immersion classes.
Children in the immersion program learn right from the start of their studies in a
language that is not their mother tongue. They learn about another culture that is
new to them and this awakens an interest in the world that surrounds them. This
affects their behaviour. They become more attentive and well balanced than their
peers.

Immersion students do not feel isolated. They happily participate in citywide
events. They lose the barrier to communication. This expands their horizons and
they see the world not only through the eyes of the Russian-language community,
but also from a much wider and diverse perspective.”

Estonian Language Immersion Centre: Five Years of Accomplishment

B3rngan co CTOpOHbI ropynpasbl

Haranpes JlanukoBa:

«$1 camTaro, YTO SCTOHCKAs IIPOrpaMMa SI3bIKOBOTO HOTPYXKeHsI, DasnpyIoIascs Ha 3CTOHCKO-
KaHasICKOM ITPOeKTe, SIBIISeTCS OHON U3 CaMbIX YaUHBIX TT0 BHEIPEHNUIO [ABYA3BITHOTO 00y UeHIs.
YaaunHoi moTOMY, UTO IO CPaBHEHMIO C APYIMMM OHA ITPOlyMaHa, CYCTeMHa, ITOKpeIUIeHa
METOIVKOV M yueOHBIMI MaTepralaMy, ITPeIIOCTaBIIseT YUUTeIISIM BO3MOXKHOCTE TTepeo0yIeH s,
oIMpaeTcs Ha Hay4HBIe VICCIIeOBaHS Bcero yueOHoro mporiecca. VIMeHHO 3T 00CcTOSTeIbCTBa
CTaBAT JaHHYIO IIpOrpaMMy, 10 KpariHer Mepe B DCTOHWUM, B YMCIIO JIYUIINX.

Ho cBout mmockl 11 CTOPOHHMKI €CTh Uy APYIUX S3bIKOBBIX Mofiesiert. Tak uro mipy m3ydeHmumn
3CTOHCKOTO $3bIKa €CTh BO3MOXKHOCTE BEIOOPA. DTV MOTIEIV IIPV3BaHBI IIOMOYH JIETAM YCITeIITHO

Y4UnTBCA Ha 3CTOHCKOM $I3bIKE, a B 6Y)Iy IeM CTaTb paBHOITPaBHBIMI YWICHaMM 06Il[eCTBa.

JKertaro mpoexTy ycrexa v CTOpPOHHUKOB!»

Tamapa Ile1eBrHa:
«3HaveHMe KJIacCoB A3bIKOBOTO IIOTPY KeHNs, Ha MOVI B3IV, TPYAHO IIepeoLieHITh.

[eTut ¢ parHero Bo3pacTa M3yJaroT SI3BIK, He SBJISIOIIVVICS 7Tl HVIX POJTHBIM, 3HAKOMSITCS C TTPYTOT,
HOBOTI [IJTsT HVIX KYJIBTYPOVL. Pe3yTbTaToM ke CTaHOBUTCS ITOCTOSTHHO ITPOOY KIAIOIINTACS MHTepeC

K OKpy’KaroleMy Mupy. Y pebsT n3MeHsieTcsl Ky IbTypa II0BeJIeHVIs, OHVI CTaHOBSTCs Oorlee
BHUMATEJILHBIMY U Y PaBHOBEIIEHHBIMMY ITO CPaBHEHWIO CO CBOVIMY CBePCTHVKAMIA.

Y yuaimxcst KJ1accoB SI3bIKOBOI'O IIOPY KeHI HeT YyBCTBa M30JIMPOBAHHOCTI, OHM C
YHOOBOJILCTBYIEM YUYACTBYIOT BO BCeX OOIIeropofICKIIX MePOIIPVSTISIX, PV OOIIeHM Y HIIX HeT
SI3BIKOBOTO Oapbepa. Bcé 3To pacmmipsieT Kpyrosop geTevl, Terepb OHVI BUIAT MUP He TOJIEKO
IJIa3aMVi PyCCKIX, HO 3HaYMTeIIHHO IIIMpe VI pasHoOOpasHee».

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaTbl NATUNETHEN paboTbl



Linnavalitsuse vaatevinkel

Natalja Lapikova:

"Eesti-Kanada projektist alanud Eesti keelekiimblusprogramm on minu

arvates Uks kakskeelse dppe juurutamise dnnestunumaid mudeleid, sest
teistega vorreldes on keelekiimblus I&bim&eldud, siisteemne, metoodikate ja
Oppevaraga toetatud; pakub Gpetajatele tédienduskoolitust ning programmi osa
on ka kogu protsessi teaduslik seire. Just need asjaolud seavad keelekiimbluse
vahemalt Eestis vOrreldes teiste mudelitega paremasse positsiooni.

Ka teistel keeleGppemudelitel on oma plussid ja poolehoidjad. Nii on eesti keele
omandamiseks olemas valikuv@imalused. Nii Ghed kui teised valikud on ellu
kutsutud selleks, et aidata lastel vBimalikult edukalt hakkama saada eesti keele
Oppimisega ning saada seelabi tulevikus vBrddiguslikuks tGhiskonna liikmeks.

Soovin projektile edu ja poolehoidjaid!"

Tamara Pdlevina:
"Keelekiimblusklasside tahendust on minu arvates véimatu Ule hinnata.

Lapsed Gpivad keelt, mis ei ole nende emakeel; tutvuvad teise, nende jaoks
uue kultuuriga. Selle tulemusena térkab neis huvi Umbritseva maailma vastu.
Neil muutub isegi kaitumiskultuur, lapsed muutuvad tahelepanelikumaks ja
tasakaalukamaks, kui seda on nende eakaaslased.

Keelekiimblusklasside lastel ei ole isoleerituse tunnet, nad osalevad meelsasti
kdigil Ulelinnalistel Uritustel, neil kaob suhtlemisel keelebarjaar. Kdik see
avardab nende silmaringi. Nitd ei nde nad maailma mitte ainult vene
kogukonna silmade Iabi, vaid méarksa avaramalt ja mitmekesisemalt."

Keelekiimbluskeskus: viie aasta jagu saavutusi

i

Natalja Lapikova, Tallinna Haridusameti
vanemspetsialist

Natalja Lapikova, Senior Specialist, Tallinn Education
Department

Hamanva JlanuxoBa, cmapwiuil cneyuaiucm
Tasrunmnckoeo denapmamernma 00pasoBbariis

Tamara Pélevina, Johvi Linnavalitsuse
haridusspetsialist

Tamara Polevina, Education Specialist, Johvi City
Government

Tamapa ITeirebuna, cneyuaaucm omdeaa o0pazoBarnus
eopynpabol oix6u
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Association of Immersion Program
Parents

The Association of Immersion Program Parents is a non-profit organisation that
was registered on December 17, 2004. The Association is a parental initiative
motivated by a desire to participate more actively in the development of the im-
mersion program. The Association’s nine founding members have developed
local chapters of the organisation representing various regions within the country.
Members of the Association have attended many parent meetings, made presenta-
tions at conferences and organised the Association’s summer school, which in-
cluded training and highly participatory workshops.

The Immersion Centre has found an excellent and serious partner in the Associa-
tion of Immersion Program Parents.

The Association of Immersion Program Parents aims:

* to support the development of a partnership between immersion schools and
parents in addressing educational issues;

* to increase the number of parents and children that choose early or late immer-
sion as an educational option;

* to help non-Estonian parents to make well-informed decisions about their
children’s education;

* to increase the number of young non-Estonians that speak Estonian and Rus-
sian fluently;

* to increase opportunities for immersion students to participate in Estonian
language activities such as language camps or student exchanges;

* to help Estonian society to value multilingualism;

¢ to inform the Minister of Education and Research, the Minister for Ethnic Af-
fairs and local government officials of immersion program accomplishments
and needs;

* to maintain the high status of Estonian and other cultures in Estonian society;

* to support access to the immersion program for students with various levels of
ability and backing to keep them in the program;

* to increase government capacity to offer various types of immersion programs;

* to improve the quality of Estonian language teaching;

* to increase the participation and integration of non-Estonian youth within Esto-
nian society;

* to support the country’s education, integration and language policy.

Estonian Language Immersion Centre: Five Years of Accomplishment

Coto3 poauTenen y4awmxcs no nporpaMMme
13bIKOBOIr0 MOrpy>XXeHus

Coro3 popmTesieVt yqalyxcst KJIacCoB sI3bIKOBOTO IO PY>KeHVist ObUT 3aperncTprpoBaH Kak
HepoxoyiHoe oobeuaenne 17 nexabpst 2004 roya. OH co3/1aH 110 MHWUIIMATVIBE POIVTENIEV C 11€JIBI0
aKTMBHOTO MX Y9IaCTVsl B PasBUTHV ITPOrpaMMBI SI3BIKOBOTO TIorpy KeHvst. Ero 9 yupenmrerter,
TIPEJICTABIISAIONIVIX Pa3IMIHBIe PETVIOHBI DCTOHMY, OObeIMHVIIV BOKPYT cebsI MHVITATUBHBIE
rpymrel Ha MecTax. Yrersr Corosa y9acTBYIOT B COOpaHIISIX POIMTeIIel, BRICTYIIAIOT Ha
KOHepeHIsIX, Takke opraHmsosasm mpu Corose JIETHIOO IIIKOJIY, B KOTOPOVI ITPOBOISTCS
obyueHvie 11 aKTMBHBIE pabodrie BCTpeun.

Coro3 cTasT COBeTHMKOM 1 JIOOpBIM TTapTHEPOM LleHTpa S3pIKOBOTO TIOTPY KEeHIs.

e Coroza:

* [lommepXmBaTh TTapTHEPCKYIE OTHOIIIEHIS IITKOJT SI3BIKOBOTO ITOTPY>KeHVIS T POIMTEIIel B
paccMoTpeHwMY TTpobIIeM CHCTEMBI 00pa3oBaHVIS.

*  YBeIMYNUTH YICIIO JIETEVI M POJIMATETIEV, KeJTAIOIIX 00ydaThcsl/ 00ydaTh HeTeri 1o IporpaMme
PAHHETO VIV ITO3/IHETO SI3bIKOBOTO [IOTPY KEHVIS.

* TToMOYb POTIUTEIISIM-HEICTOHIIAM B IIPVHSATUM PeITIeHN i Ha OCHOBE a/IeKBaTHOV MH(OpMaITL.

*  YBeJIMUMUTH YMCIIO MOJIOJIBIX JTFOJIEV HE3CTOHCKOV HAIIMOHAIIBHOCTY, CBOOOTHO BIIaJICIOIINX KaK
3CTOHCKMM, TaK M PYCCKVIM SI3BIKaMIA.

e PacimpuTh BO3MOXKHOCTHU YYaCTVS YI€HMKOB KITaCCOB SI3bIKOBOTO ITOTPY>KEHVIS B MEPOITPIS-
THSIX, IIPOBOVIMBIX Ha SCTOHCKOM SI3bIKe (HaITpVIMep, A3bIKOBbIE JIarepsi, OOMeH yJaIlyIMIICS U T.1.).

e TlomMoraTh 3CTOHCKOMY OOIIECTBY IOHSITH BCIO [IEHHOCTb MHOTOSI3BIUVISL.

* VudopmuposaTh MUHICTPa 00pa3oBaHVs ¥ HayKM, MMHVICTPA TIO JIeflaM HapooHaceTIeH s,
a Tarxoke YMHOBHVKOB MECTHBIX CAMOYITPABIIEHNIT O JOCTYDKEHVISIX 1 Hy K/IaxX IIPOrpaMMbl
SA3BIKOBOI'O HOl“py)KeHVIH.

* CoxpaHSTb B 5CTOHCKOM O0IIIeCcTBe BBICOKMV CTaTyC KaK 3CTOHCKOVI KYJIbTYPBI, TaK M KyJIbTy P
IPYTVIX HApOIOB.

e JlaTh BO3MOXKHOCTb [IETSIM C Pas/IMIHBIMI CIIOCOOHOCTSIMI YY4acTBOBATh B IIPOrPaMMe SI3bIKOBOTO
HOpr)KeHVIH 1 IIOMOT'aTh VIM B €€ OCBOEHUN.

* CrrocoOcTBOBATh PaCTIIVIPEHVIIO BO3MOXKHOCTEVI TOCY/IapCTBa pefylaraTh pasIi IHbIe TTPOTPaMMBI
SA3BIKOBOI'O HOl“py)KeHVIH.

*  YIIydImmTh KauecTBO IpeTIofiaBaHvIs SCTOHCKOTO S3bIKa.

e Cr1ocoOCTBOBATH TIOBBIIIIEHNIIO COIMAIBHOV aKTMBHOCTV HESCTOHCKOUT MOJIOMIEXI VI OOPETEHMIO
JIOCTOVIHOTO MECTa B 3CTOHCKOM OOIIIeCTBE.

* TlogmepXmBaTh TOCYTapCTBEHHYIO TIOTUTUKY B 00JIacTV 00pa3oBaHIs VI MTHTETpaIniy, a TakKe
TOCYIapCTBEHHOTO SI3BIKa.

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaTbl NATUNETHEN paboTbl



Keelekimblusprogrammi
lapsevanemate liit

Lastevanemate liit on MTUna registreeritud 17. detsembril 2004. Liit loodi
lastevanemate initsiatiivil, et enam kaasa ragkida keelekiimblusprogrammi
arendamisel. Liidu 9 asutajaliiget esindavad Eesti eri regioone ja on enda
Umber koondanud kohalikud rithmad. Liidu likmed on osalenud lastevanemate
koosolekutel, esinenud konverentsidel ning organiseerinud lastevanemate liidu
suvekooli, millesse kuulusid nii koolitused kui ka aktiivsed td6pajad.

Keelekiimbluskeskus on saanud liidu n&ol endale ndudliku ja hea partneri.

Liidu eesmargid

Toetada keelekiimbluskoolide ja lastevanemate partnerlussuhteid
hariduskisimuste lahendamisel.

Suurendada lastevanemate ja laste arvu, kes valivad oma lastele / endale
haridusmudeliks varase vdi hilise keelekiimbluse programmi.

Aidata muukeelsetel lastevanematel teha haridusotsuseid adekvaatse teabe
pdhjal.

Suurendada nii eesti kui vene keelt vabalt valdavate noorte arvu mitte-
eestlaste hulgas.

Suurendada keelekiimblus6pilaste vbimalusi osaleda eestikeelsetes Uritustes
(nt keelelaagrid, dpilasvahetus jms).

Aidata Eesti Uihiskonnas vaartustada mitmekeelsust.

Teavitada haridus- ja teadusministrit, rahvastikuministrit ning kohalike
omavalitsuste ametnikke keelekiimblusprogrammi saavutustest ja
vajadustest.

Hoida Eesti Uhiskonnas nii eesti kui teiste kultuuride kdrget staatust.
Vdimaldada erinevate GpivBimetega lastele juurdepaas
keelekiimblusprogrammile ja toetada nende pisimist programmis.
Suurendada riigi jéudlust pakkuda erinevaid keelekiimblusprogramme.
Parandada eesti keele petamise kvaliteeti.

Suurendada mitte-eesti noorte sotsiaalset aktiivsust ja I6imumist Eesti
Uhiskonnas.

Toetada riigi haridus-, integratsiooni- ja keelepoliitikat.

Keelekiimbluskeskus: viie aasta jagu saavutusi

LASTEVANEMATE LT

KOIK LAPSEVANEMAD, UHINEGE!

UHINEGE LASTEVANEMATE LIDUGA!
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Research on Language
Immersion Student Achievement
and Parental Attitudes,
2004-2005

BACKGROUND

This research study is a continuation of the studies on student achievement and
parental attitudes for the early language immersion program that began in 2000,
and for the late language immersion program that began in 2003.

The study covers students in grade three participating in the 2004 /05 early lan-
guage immersion program and students in grades six and seven of the late lan-
guage immersion program, and their parents. The researchers sought to determine
whether early and late language immersion students achieve national curriculum
expectations. They also assessed parental attitudes vis-a-vis the program.

The study was conducted by a team of researchers from the University of Tartu
led by Dr. Hiie Asser. The research team was chosen based on an open tender.
This same team had also carried out the previous studies on early immersion
students and parents.

STUDENT ACHIEVEMENT IN THE EARLY LANGUAGE IMMERSION
PROGRAM, 2003-2005

PRIMARY CONCLUSIONS

Learning through the medium of a second language is manageable for the stu-
dents. As expected, Estonian and Russian-language skills are developing well.

RESULTS OF THE STUDY

Student Achievement
Student achievement in grades one to three has been studied over the last five
years. Three separate cohorts have been studied. (Table 1).

54 Estonian Language Immersion Centre: Five Years of Accomplishment

NccnepoBaHne ycneBaeMoCTU YYEHUKOB
KN1IaCCOB A3bIKOBOIO MOrpy>XeHuUs U OLEHKH
poautenen B 2004-2005 yyebHoOM roay

®OH

JaHHOe VccrlefoBaHMe sBjIgeTcs IIpopospkeHeM Hadatoro B 2000 rofgy MOHUTOPMHTA 110 OLIeHKe
porpaMMbl paHHETO SI3bIKOBOTO ITOTPY KeHws 1 orpoca, HadaToro B 2003 rofy 1o oreHke

IIporpaMMbl IO3THET'O A3BIKOBOI'O IIOIPY>KEeHVIA.

B HacTosiIIeM vccrie/[oBaHMI IIPVHSUIN YYacTye YIeHVIKY TPETHIX KJIacCoB, 00yJaroIyecst

TI0 TTpOTrpaMMe PaHHeTO SI3BIKOBOTO TTOTPY>KeHVIs, U y9aIlecs IeCThIX ¥ CeJIbMBIX KIIacCoB,
o0yuaromyecs 1o IporpaMMe IO3JHEr0 S3bIKOBOI0 IO PY>KeHsT 1 X poryTesi. Llemrro
VICCTIENOBAHVIS SIBIISIETCS BBISICHUTD COOTBETCTBIE Pe3yJIbTaToOB yCIIeBaeMOCT! YIeHVKOB KJIacCOB
PaHHero v MO3[IHEro A3pIKOBOro IIOrPy>KeHsl TOCyJapCTBeHHOVI IIPOrpaMMe, a Takke MHeHVe
poauTesiert 0 JaHHbIX ITporpaMMax.

VicenemoBanmst MpOBOAMT BhIOpaHHas 10 KOHKYPCY IpyTia yuéHbIX TapTyckoro yHuBepcuTeTa,
KOTOPOVI PYKOBOIIMT TOKTOP Xuvie Accep. DTa ke TpyIIa ITpOBO/iVIIa TOJ00HbIe MCCIeTOBaHS 1

paHbIITe.

PE3YJIbTATbl YCIIEBAEMOCTHW NO NMPOrPAMME PAHHEIO A3bIKOBOI'O
MOTPYXXEHWNA B 2003—2005 YYEBHbIX TOAAX

OCHOBHOW BbIBOA

Ha ocHoBe pe3ysibTaToB ITpe/IMeTHBIX TeCTOB, IIPOBOIVBIINXCA B TeUeHIe TPEX JIeT, MOXKHO 3aKJTio-
UITh, YTO y4é0a Ha HEPOIHOM SI3bIKe SIBJISeTCS IS YUAllVIXCs IIOCVIIBHOV, pa3BUTIe HABBIKOB BIa-

JAeHVIT KaK 5CTOHCKVIM, TaK 1 PYCCKVIM SI3bIKaMV IIPOXOANT, KaK M OXXMJTaJIOCh, Ha XOPOoIlIeM YPOBHeE.

PE3YJIbTATbl NCCNNEAOBAHUSA

PesyspTaTh! ycrieBaeMocTn
VlccrienoBanmist pesysIbTaToB yCIIeBaeMOCTV II0 IIPOrpaMMe PaHHETO S3bIKOBOIO IIOIPY KeHIS
IIPOBOIVUINCE BO BCeX Kilaccax I IKOJIbHOV CTyIIeHN B TedeH e IIATV JIeT. Y IUThIBAJICS TPEXIIeTHIN

IVIKIT OOy UeHVIs TIOCTYTIMBIIMX (cM. Tabmy 1).

LieHTp A3bIKOBOro MOrpyMeHUs: pe3ynbTaThl NATUNETHEN paboTbl



Keelekiimblusopilaste Opitulemuste
ja lastevanemate hinnangute uuring
2004-2005

TAUST

Uurimus on 2000. aastal alanud varase keelekimbluse programmi ning 2003.
aastal alanud hiliskeelekiimbluse programmi Gpitulemuste ja lastevanemate
hoiakute uuringute jatk.

Uurimus hdlmab 6ppeaastal 2004/05 varase keelekiimbluse programmis
Oppinud 3. klassi ning hiliskeelekiimbluse programmi 6. ja 7. klassi dpilasi
ning nende vanemaid. Uurijate eesmérk on vélja selgitada nii varase kui ka
hilise keelekiimbluse dpilaste dpitulemuste vastavus riiklikule 6ppekavale ja
vanemate hinnangud programmile.

Uuringut viib labi konkursi korras valitud Tartu Ulikooli teadusuurijate rihm,
keda juhib doktor Hiie Asser. Ka varasemad uuringud on korraldanud sama
rahm.

VARASE KEELEKUMBLUSE PROGRAMMI OPITULEMUSED
AASTATEL 2003-2005

POHIJARELDUS

Oppimine teises keeles on dpilastele olnud jéukohane ning eesti ja vene keele
areng on kulgenud ootusparaselt heal tasemel.

UURIMISTULEMUSED

Opitulemused
Kdigi varase keelekiimbluse klasside &pitulemusi | kooliastmes on uuritud 5
aasta jooksul kolme aastakéigu (kohort) kaupa (tabel 1).

Keelekiimbluskeskus: viie aasta jagu saavutusi

77 Eesti keelekiimblusprogramm on
tostnud lati sarnaste ettevotmiste puhul
uuele tasemele. Vastastikune kogemuste ja
oskuste jagamine Toronto koolivalitsuse ja
Eesti haridustdotajate vahel on rikastanud
koikide iihisprojektis osalejate isiklikku elu
ja pedagoogilist tegevust. ””

Robert McConnell

Kanada projekti koordineerija, Toronto
Koolivalitsus

/7 The Estonian Language Immersion Program has
raised the bar to a new standard of excellence for such
endeavours. The reciprocal exchange of experience
and skills between TDSB and Estonian educators

has enriched the personal and pedagogical lives of all
participants in the project.””

Robert McConnell
Project Co-ordinator, Toronto District School Board

K Dcmonckas npoepamma A3vik06020 noepyxenus 6
omHouteHuL 10000HbIX NPOeKIod NoOHAN NAAHKY

Ha HoByio Bvicomy. Baummviil 0OMen onvimom u
HaBvikamu mexoy Ynpabaenuem wixoa eopoda Toponmo
u pabomuuxamu 0bpasoBanus Dcmonuu oboeamuiu Kak
AUUHYIO JKU3Hb, MAK U 1e0a202UUecKY10 0esAmeAbHOCTb
Beex yuacmmuxob npoexma > .

Pobepm MaxKonnean

koopounamop npoexma a3vik06020 noepysxeriis
Vnpabaenus wixon Topormo
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The following is a comparison of the outcomes of the
three cohorts, and conclusions drawn regarding the
effectiveness of the program.

A subject can be considered mastered when students
achieve on average a minimum score of 50% on a
curriculum-based test.*

The comparison of the test results for all subjects and
cohorts show that the average outcome for all cohorts
lies in the range of 60-76%. This demonstrates the
achievement of curriculum expectations. The out-
comes of the study, therefore, confirm that the early
language immersion program enables learners to ac-
quire a level of education that allows them to compete
with their peers in the education market. (Diagram 1).

Table 1. Sample for the study of student achievement in the early language
immersion program, 2000 - 2005

Tabauya 1. Buibopxa uccaedobanutl pesysvmamob ycnebaemocnu 1o
npoepamme parnHeo A3vik06020 noepyskerus 2000-2005.

Cohort and period of Number of students Number of classes

research study

[pynna n nepuosa Yucno knaccos

nccnenoBaHus
Cohort I (2000-2003)

Yuncno yyeHmkos

I rpynna (2000-2003) 134 5
Cohort 11 (2001-2004) 104 0
Il rpynna (2001-2004)

Cohort 111 (2002-2005)

111 rpynna (2002-2005) 210 10
Total

Bcero 538 24

Z[aﬂee IIpeICTaBJIEHO CpaBHEHME PEe3yJIbTaTOB TpéX
TPyIII M BbIBOJBI 11O pe3yJIbTaTMBHOCTYM ITPOrpaMMBbI.

I'pesveTHast IrporpamMMa CUMTaeTcst ISl YYeHKOB
[IOCVUIBHOVL, €CJIV YUEHMKM 3a BBIIOJIHEHVIE
IIPOrPaMMHOTO TeCTa TI0JIyYal0T OT MaKCHMaJIbHOTO
pesysbTata B cperHeM bortee 50%.*

CpaBHeHUe 110 TOTaM ITOKa3bIBaeT, 9ToO BO BCEX
TpyIIIIax CpeHie Pe3ysIbTaThl 110 BCeM ITpeMeTaM
cocTaBsuv 60-76 % OT MaKCMMaJIbHO BO3MOYKHOTO.
DTO rOBOPUT O TOM, UTO ydeOHasl ITporpamMMa yCcBoeHa
Ha HOpMa&/IBHOM ypPOBHe. Pe3ysibTaThl McciienoBaHys
TIOIITBEPIKIIAIOT, UTO BCS yueOHast MOfielb PaHHero
SI3BIKOBOTO TIOTPY KEHVIST AT BOSMOYKHOCTB
VYaIVIMCS IOy YUTh KOHKY PEHTOCIIOCOOHOe

Mathematics: Achievement tests developed by the

National Examination and Qualification Centre (REKK) for grade three have been
used throughout the study. The outcomes demonstrate that each cohort’s results
have been better than the pervious cohort’s.

Russian Language Arts: A similar test was used for three years in a row. The out-
comes show a falling trend, which indicates that a continuing high level of atten-
tion should be paid to Russian language arts. It cannot be excluded, however, that
the decline in Russian language achievement is part of a more general trend, since
the Russian language control group, which is studying only through the medium
of Russian, also demonstrates the same tendency. Achievement in Russian lan-
guage arts may also indicate that the subject curriculum is too content-rich for
both the regular and language immersion programs.

Science: Student achievement was also tested using the same test for three years in a
row. Student achievement in science has remained virtually steady from year to year.

Estonian Language Arts: The level was measured by using national tests (developed
by REKK) for Estonian language as a mother tongue. Topics have differed from year
to year (safety and traffic; environment and nature; books and libraries). The level of
the student outcomes has varied slightly from year to year, but not markedly. The
biggest difference between the outcomes of the language immersion groups and the
Estonian control groups was primarily in language knowledge and spelling.

* Mikk, Jaan 2002. Ainetestid. Tartu Ulikool. Tartu, p47.
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obpasosanme (cMm. puc. 1).

ITpu viccemoBaH pe3yIbTaToOB TI0 MaTeMaTHKe B TeUeHve BCeX JIeT VICTIONb30BasIiCh

PpaboTEI TI0 TTpOBepKe yPOBHS 3HAHWVI ITIKOJIBHO CTYIIeHM, CoCTaBIeHHbIe ['ocymapcTBeHHBIM
sK3aMeHaIMoHHO-KBamdrKaroHHEM ITeHTpoM (REKK). Pe3yreraTsl ITOKa3eBaroOT TeHICHITUIO
YITYUIIIeHs OT TOfa K TOITy.

ITo pycckomy sI3bIKY B TeueHMe TPEX JIeT MCIIOIb30BaJICs OVIH U TOT e TecT. PesysIbTaThl IOKashl-
BafOT TEHJIEHITNIO K CHVDKEHVIO, VI 3TO TOBOPUT O TOM, UTO B TaJIbHENIITIEM Pa3BUTUI ITIPOTPaMMBI
GorTpITTe BHUMaHVIST HEOOXOIVIMO YIIENIATh COXPaHEHVIFO XOPOITIero YPOBHS IIpeTIoflaBaHVIsl POJHOTO
s3bIKa. [Tpu 3ToM He MCKITIOYEHO, UTO 37IeCh MBI MIMeeM /IeJI0 ¢ ODIIIeVt TeHIeHTIIVeT, TaK KakK
PpesyJIbTaThl yCIIeBa@MOCTH T10 3TOMY ITPe[IMeTy B PyCCKVX KOHTPOJILHBIX FPyTIIax MOKa3bIBalOT
TaKoe ke CHVDKeHMe. YPoBeHb pe3ysIbTaToB IO PyCCKOMY SI3bIKYy MOXKET yKasblBaThb U Ha TO, UTO
IIpeiMeTHas IIporpaMMa Kak B OObIYHOVI yueOHOVI IIporpaMMe, TaK 1 B IIpOrpaMMe Si3bIKOBOTO

TTOTPY>KeHMsI CIIVITIKOM 00BEMHa.

TECTVIpOBaHVIe Pe3ysIbTaTOB II0 IIPVPOIOBEIEHIIO TaKXKe ITPOBOAMIIOCH Ha OCHOBE OJJTHOT'O V1 TOTO XXe

Tecta. OHM 113 roga B I'OL OCTAarOTCA HpT/I6JTVI3VITeHBHO Ha TOM JXe ypOBHe.

ITpwu onpenesieHny ypoBHs BilaJIeHMs SCTOHCKMM S3bIKOM VICIIO/Ib30BaJIVICh Y POBHEBbIe paboThI,
cocrapsieHHble REKK. ITo HYM 3cTOHCKMII S3bIK cumTasIicst pogHbIM. Kaskabivi rof, mpeyiaraamnch
pasyaHbIe TeMbl (0e30MMacHOCTD ¥ JOPOXKHOE ABVDKeHIe, OKpYKaloIas cpefia i IIpupofia,

KHWTa 11 6mbrmoTeka). V3 rofia B rof1 ypoBeHb pe3yyIbTaToB yCITeBaeMOCTV HeMHOTO Kostebasics,

* Mikk, Jaan 2002. Ainetestid. Tartu Ulikool. Tartu. cmp. 47

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaTbl NATUNETHEN paboTbl



Tabel 1. Varase keelekiimbluse programmi opitulemuste uuringu valim (objekt) 2000~
2005

Kohort ja uurimisperiood Opilaste arv Klasside arv
I kohort (2000-2003) 134 5
Il kohort (2001-2004) 194 9
111 kohort (2002—2005) 210 10
Kokku 538 24

Ainekava peetakse Opilastele jdukohaseks, kui dpilased sooritavad
programmitesti keskmiselt tile 50% vdimalikust maksimaalsest tulemusest.*

Aastakaikude vordlusest selgub, et kdigi kohortide k8igi ainetestide keskmised
tulemused on vahemikus 60-76% maksimaalsest v8imalikust, mis naitab,

et 6ppekava on omandatud normikohasel tasemel. Seega kinnitavad
uurimistulemused, et varase téieliku keelekiimbluse 6ppemudel v8imaldab
Oppijail omandada hariduse, mis tagab neile konkurentsivdime (joonis 1).

Matemaatika tulemusi uurides on k@8igil aastatel kasutusel olnud Riikliku
Eksami- ja Kvalifikatsioonikeskuse (REKK) koostatud kooliastme tasemetddd.
Tulemused néitavad aastast aastasse paranemistendentsi.

Vene keele testina kasutati kolmel aastal tiht ja sama testi. Tulemused néitavad
véahenemistendentsi, mis viitab sellele, et programmi edasises arengus tuleb
emakeele Gpetamisele jatkuvalt palju tdhelepanu pddrata. Samal ajal pole

aga valistatud, et vene keele tulemuste halvenemise puhul on tegu Uldisema
tendentsiga, sest ka vene kontrollrihma tulemused néitavad sama tendentsi.
Vene keele tulemuste tase voib viidata ka sellele, et ainekava on nii tava- kui
keelekiimblusprogrammi jargi Sppijaile liga mahukas.

Loodusdpetuse tulemusi testiti samuti Uhe ja sama testiga. LoodusBpetuse
tulemused on aastati puUsinud ligilahedasel tasemel.

Eesti keele taseme md&tmiseks kasutati REKKi eesti keele kui emakeele
tasemetoid, mille l&biv teema on igal aastal olnud erisugune (turvalisus ja
liiklus; keskkond ja loodus; raamat ja raamatukogu). Opilaste tulemuste
tase on aastati veidi kdikunud, ent mitte kontrastselt. Suurim erinevus
keelekiimbluse ja eesti kontrollriihma tulemuste vahel on eelkdige
keeleteadmistes ja ortograafias.

* Mikk, Jaan. Ainetestid. Tartu Ulikool. Tartu, 2002, Ik 47

Keelekiimbluskeskus: viie aasta jagu saavutusi

Joonis 1. Varase keelekiimbluse kolme kohordi I kooliastme l0pu (3. klassi) ainetestide
tulemuste vordlus (protsent maksimumist)

Diagram 1. Comparison of the outcomes of subject tests for three cohorts in early

language immersion at the end of grade 3 (percentage of the maximum,).

Pucynox 1. CpaBuenue pesyavimamob (% om Makcumyma) npeomMemnHbvix meciob,
npobedénnuix 6 konye I wixorsnon cmynenu (3-i kaacc) 6 mpéx epynnax kaaccob
panHeeo A3b1Kk06020 NOPYIKEHUSL.
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Parental Assessment of the Program

Parental assessment of student achievement in the early language immersion
program has remained high from year to year: the development of Estonian
language skills is in accordance with, or has exceeded, the expectations of 80-90%
of parents; as regards the learning of subjects, the expectations of 60-80% of
parents have been met or surpassed.

STUDENT ACHIEVEMENT IN THE LATE LANGUAGE IMMERSION
PROGRAM, 2004705

BACKGROUND

The late language immersion program is preceded by a preparatory year (grade
6), where 33% of instruction is delivered in Estonian. In grade seven, 76% of in-
struction is delivered through the medium of Estonian.

RESEARCH RESULTS

Within the framework of this research study, Cohort I (grade 7) late language im-
mersion students took tests in Russian language arts, mathematics and history.

Russian Language Arts: The students scored on average 75%, which indicates that
curriculum expectations have been met. Russian language arts test scores demon-
strate that the marked increase in the use of Estonian as a language of instruction
in grade seven has not had an adverse effect on the skills measured.

Mathematics: In this test, the students scored an average of 51%. A similarly low
result for the control groups indicates more general problems in the teaching of
mathematics. Since there were major differences among classes, each school must
clarify for itself the reasons for the below-average achievement levels.

History: In this test, the students scored an average of 64%. This indicates that
curriculum expectations have been met. It is noteworthy that students were much
more successful in tasks requiring the selection of multiple-choice answers and
had difficulty when asked to express themselves in their own words. Therefore, it
is recommended that teachers pay more attention to the teaching and acquisition
of history-specific vocabulary and to the integration of history-related vocabulary
and content into other subjects.

Estonian Language Immersion Centre: Five Years of Accomplishment

HO He cvtbHO. CaMble OorIbITve pa3ivEsL MeXI1y A3bIKOBbIM IIOI'PY KEeHVEM 1 pe3yJibTaTaMI

KOHTPOJILHOVI TPYIIIBI OOHAPY KIIIVCh ITPEXK[Ie BCero B 3HAHMM s3bIKa 11 opdporpadvin.

OrreHKa IIporpaMMbl pOAUTEISIMU

OrieHKa poaMTesIsIMI BBIABIIEHHBIX Pe3yJIbTaTOB O0yUeHVIsI I10 IIPOorpaMMe PaHHEero sI3bIKOBOIO I10T-
PY’KeHMsI 113 Tofla B TOZ], OCTa&TCsl BBICOKOVI: pa3BUTVIe HABBIKOB BIIaIeHVIs 3CTOHCKIM SI3BIKOM COOT-
BeTcTByeT Wi mpesocxomT 80-90% oT oXKiTaeMoro pofuTeNIsIMI, a ycBoeHe rTperiMeToB — 60-80%.

PE3YJIbTATbl YCIEBAEMOCTHM NO NMPOrPAMME NMO3AHEIO AA3bIKOBOIO
MOTPYXXEHWA B 2004-2005 YYEBHOM roay

®OH

ITporpamme ITO3IHETO SI3bIKOBOIO IOTPYKEHVIS ITPEIIIIeCTBYeT IIOATOTOBUTEIIbHBIV TOf, (IIIeCTOV
Ky1acc), rae 33 % TIpeIMeTOB IPeTIofTaéTcsl Ha ICTOHCKOM s3bIKe. B cepMoM Kitacce - yxxe 76 %

TIpeIIMETOB.

PE3YJIbTATbl NCCITIEAOBAHUSA

I rpyrmme (cerpMOvE KiTacc), MPYMCTYIIMBINEV K 3aHATVSIM TT0 ITPOTpaMMe TTO3/THEeTO S3BIKOBOTO
IIOrPY KeHVs, B XOfIe MCCiIeSOBaHvIs ObUIV IIPeJIOXKeHBI TeCTEI II0 PYCCKOMY SI3BIKY, MaTeMaTIKe I
VICTOPVIN.

Io pycckoMy $I3BIKY yCIIeBaeMOCTb JIoCTuTasIa 75% OT MaKCMyMa, YTO YKa3blBaeT Ha HOPMaJIbHBIV
YPOBEHB YCBOEHVsI IIPOTrpaMMBbl. PesyIbTaThl TecTa TIOKa3bIBaOT, UTO TIOCIIe YBeIMUeHVIs KOJTdecTBa
TIpeJIMETOB, IpeTIojTlaBaeMBIX B CeTbMOM KJTacce Ha CTOHCKOM $I3bIKe, YPOBEHD BIIafIeHVIsI SI3BIKOM B

TPYIIIIe ITIO3THETO SA3bIKOBOTO IOIPY’KEeHVsI He CHV3VIICS.

Tect o MaTeMaTVIKe ydaryiecs BEITOIHVIIV B 00b&Me 51% OT MaKCMMaIbHOV CyMMBI OayuToB. Taxor
JKe pe3yJIbTaT IOKa3aJIv ¥ KOHTPOJIbHBIE TPYIIIEL, UTO YKa3bIBaeT Ha OOIIIe IIpobIIeMb IIpeTIofia-
BaHMA MaTeMaTVKI. [ToCKOJIBKY pe3yIIbTaThl CYIeCTBEHHO PasHWIVCh B 3aBMICHMOCTH OT KJIacCOB,
Ka’K[IOVI IIIKOJIE B OTIEJIBHOCTI HeOOXOIMMO BBIICHUTD, KAKOBa IIPMUIMHA TAaKOI'O pe3yJibTaTa.

Tect o micTopuyt yuanyiecs BLITOIHVIIV Ha YPOBHe 64% OT MakcuMyMa. bosbmar ycrex
COITYTCTBOBaJI MM B PellleHN I yITpayKHeHMV C ITPeJII0KeHHbIMI Ha BhIOOP OTBEeTaMM, a BOT C
yIIpaXkHeHMsIMY, TpeOOoBaBIIMMI COOCTBEHHOTO YCTHOTO OTBeTa, pebsiTa CITpaBIUINCh XyXKe.
Cpennauit pe3yybTaT JaéT BO3MOXKHOCTh YTBepPXK/IaTh, UTO IIPOrpaMMa Io MCTOPUM yCBOeHa

Ha HOpMaJIbHOM yPOBHE, XOTd Ha OCHOBe aHaJjIi3a OCOOBIX TUIIOB 3a/IaHWUVI yUMTeIISAM MOXKHO
TTOCOBETOBATE OOJIBITIE Y/IEIATh BHUMAHVIA CIIeIPUHIecKOMy CJIOBAPHOMY 3ariacy, UCTIONb3Ys [

3TOI'0 ¥ BOSMOXKXHOCTV IPYIMIX IIPEIMETOB.
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Lastevanemate hinnang programmile

Lastevanemate hinnang varase keelekiimbluse programmis saavutatavatele
Opitulemustele on aastast aastasse pusinud stabiilselt kBrgel tasemel:

eesti keele oskuse areng vastab 80-90% lastevanemate ootustele; ainete
omandamine aga 60-80% lastevanemate ootustele.

HILISKEELEKUMBLUSE PROGRAMMI OPITULEMUSED
OPPEAASTAL 2004/05

TAUST

Hiliskeelekiimblusprogrammile eelneb ettevalmistusaasta (6. klass), mil 33%
Oppemahust omandatakse eestikeelse dppe kaudu. 7. klassis on see protsent
juba 76.

UURIMISTULEMUSED

Hiliskeelekimbluse | kohort (7. klass) tegi vene keele, matemaatika- ja
ajalootesti.

Vene keele testi sooritasid Opilased keskmiselt 75% ulatuses vdimalikust
maksimaalsest tulemusest, mille pdhjal v6ib vdita, et dppekava on omandatud
normikohasel tasemel. Tulemused néitavad, et pérast eestikeelse dppe
osakaalu kasvu 7. klassis ei ole hiliskeelekimblusrihma keeleoskus selle testiga
mdddetud osaoskustes kahjustunud.

Matemaatikatestis said dpilased keskmiselt 51% v&imalikust maksimaalsest
punktisummast. Kontrollriihmade niisama kesine tulemus viitab ldisematele
probleemidele matemaatika dpetuses. Et tulemused erinesid klassiti suurel
maaral, siis on igal koolil eraldi vaja vélja selgitada, milles on keskmisest
halvemate tulemuste pdhjus.

Ajalootestis saavutasid Gpilased keskmiselt 64% maksimaalsest voimalikust
tulemusest, lahendades seejuures oluliselt edukamalt valikvastustega
Ulesandeid, ent olles raskustes llesannetega, millele oli vaja vastata oma
sdnadega. Keskmine tulemus véimaldab véita, et ajalooprogramm on
omandatud normikohasel tasemel, kuid eri Glesandettipide analtiusi pdhjal
soovitame Opetajatel péorata edaspidi rohkem téhelepanu ajaloospetsiifilise

Keelekiimbluskeskus: viie aasta jagu saavutusi

Joonis 2. Hiliskeelekiimbluse I kohordi ainetestide tulemuste vordlus kontrollriihmadega
Diagram 2. Comparison of test results between late immersion Cohort I and the control
groups

Pucynox 2. Cpabrenue pesysvmamob mecmupobanus I epynnwt no3oHeeo s3v1k06020
102PYIKEHUS C Pe3YALMAIAMU KOHINPOABHDLX 2PYNIL.
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A comparison of grade seven subject-area test results with those of the control
groups demonstrates expected trends (Diagram 2). Immersion students are learn-
ing at the same rate in Russian language arts and mathematics as the students in
the control groups, i.e., there is no lag. The achievement of immersion students in
history lags behind those of students studying in their mother tongue, primarily
due to the average immersion student’s limited repertoire for expressing his/her
thoughts in Estonian.

COHORT | (GRADE 7) PARENTAL AND STUDENT ATTITUDES TOWARD
THE LATE LANGUAGE IMMERSION PROGRAM

Parents

Over 80% of parents indicated in their questionnaire that they were satisfied or very
satisfied with the development of Estonian language skills. As regards non-lan-
guage subjects, parents were most concerned about results in history and science.

Everything associated with Estonian language development (subjects, communi-
cation, out-of-school activities in Estonian) was named as the most positive aspect
of the program.

The negative aspects that were most often expressed by the parents are doubts
as to whether the students will be able to learn subject content in Estonian, and
whether there are enough competent teachers for teaching the various subjects in
Estonian.

Students
Whereas many parents doubt the possibility of learning subject content in Estonian,
students assess their own success with learning in Estonian as follows (Diagram 3).

The advantage of learning in a language immersion setting is valued primarily
because it fosters the learning of Estonian and the development of language skills
(48% of the respondents). Language skills provide greater opportunities for com-
munication with peers (19%). At the same time, however, 15% say that participat-
ing in the program is difficult, and 63% of the respondents admit they have prob-
lems understanding Estonian.

In 2004 /05, Cohort II was formed based on all twelve grade six classes that joined
the program at the start of that academic year and who are preparing for language
immersion study next year. The objective of the study was to establish baseline
data on student IQ, as well as on skill levels in Estonian and Russian, and in math-
ematics.

Estonian Language Immersion Centre: Five Years of Accomplishment

CpaBHVITeHBHBIVI aHaJIN3 pe3yJIbTaTOB ITPEeIMETHBIX TECTOB B 7 Kj1acce ¢ pesyjipTaTaMmn
KOHTPOJIbHBIX I'PYIIII ITOKa3bIBaA€T OXXNMIaeMble TEHIEHIINIT (pVIC. 2) PeSyIIbTaTBI I10 MaTeMaTnkKe
T PyCCKOMY 3BbIKY I'DYIIIIBI SI3bIKOBOTI'O ITOTPY>KEHVISI pa3BMBAlOTCs TEMU JKe TeMIIaMl1, UYTO 1 B
KOHTPOJIbPHBIX I'PYIIIIax. 210 O3Hay4aeT, YTO OTCTaBaHWMA HeT. Pe3yJ’II)TaTI)I KOHTPOJIbPHBIX I'PYIIIT
10 MICTOPWV HECKOJIBKO BBIITE, Y€M B I'PYIIIIE A3bIKOBOTO IIOIPY>KEHVISI IIOTOMY, UTO B T1I0CJIeTHe

HabJTIofIa1ach oTIpe/IeIéHHas OTPaHYeHHOCTD BRIPAa3UTEeTTbHBIX CPETICTB.

MHEHMSA POAUTENEA N YYALLMXCS | TPYMMbl (CEABMOW KJTACC) O MPOIrPAMME
MO3AHEIO A3bIKOBOIO MOTPY>XXEHUA

Poaurenn

borp1ras 9acTh poyTesiert OTBETVIIN B aHKETe, UTO JOBOJIBHBI VIV OUYeHb IOBOJIBHBI Pa3BUTVIEM
HaBBIKOB BJIaIeHMs 3CTOHCKIM sI3BIKOM. Bo Bcex cdpepax moirst oyto0HEIX 0TBeTOB cocTasseT 80%.
ITo pesysbTaTaM yCBOEHMS IIPEIMETOB 3a00TY BbI3bIBAeT yCIIEBAEMOCTD ITO VICTOPUM U IIpeJIMeTaM
IIPUPOJIOBEIUECKOrO IIMKIIA.

Borstee Bcero monmoxmrerbHO XapaKTepu3yeTcs BCE TO, YTO CBA3aHO C Ppa3BuUTIIEM HaBBIKOB BJIadE€HVIA

SCTOHCKVIM S3BIKOM: IIPEIMETHI, OGH.[eHVIe, BHEKJIACCHBbIE MEPOIIPVISITVISI Ha SCTOHCKOM SI3BbIKE.

Cxkericric y pOIH/ITeHeVI BbI3bIBaeT Hp06HeMa YCBOEHMA MaTepHalia, ITperioJjaBaeMoro Ha 3CTOHCKOM
sA3bIKE, a TakKKe TO, IOCTaTOYHO JIN KBaIIVICl)VIL[VIpOBaHHBIX eaaroros JIs IIperioiaBaHied IIpeIMeTOoB

Ha 5CTOHCKOM sI3bIKe.

Yuaennkn

B TO BpeMsi KaK POJIATEIIV CTaBSIT 10/, COMHEHIE BO3MOKHOCTb YCBOEHSI MaTepialia Ha 3CTOHCKOM
SI3bIKe, YUeHVIKI ITIOJJ0OHBIX COMHEHVIVI He pasiesIsSioT 1 OLIeHVMBAIOT BO3MOXKHOCTV CTIey FOLIVIM
obpasom (puc. 3):

Yuéby B KI1acce SI3bIKOBOTO IIOTPY>KEHVSI yUalllyecs IIPeIIOYNTAIOT IIPEXKIe BCEro C TIO3VIIVTA
PasBUTIS B M3Y9eHMM SCTOHCKOTO SI3bIKa VI HABBIKOB €0 VICTIONb30BaH (48 % OMpOITIeHHbIX).
ITomoOHble HaBBIKM JAIOT IIMPOKVIE BO3MOYKHOCTY IJIST OOIIEHIIS CO CBOVMMM cBepcTHMKaMu (19%). B
TO e BpeMs 15% OIpOITIeHHBIX OTMETVIIV TPYIHOCTD YI&0hI Ha 3CTOHCKOM S3bIKe, a 63 % TIpU3Haii

Hp06HeMBI B ITOHVMMaHM pedl Ha 3CTOHCKOM s3bIKe.

B 2004-2005 yuebHOM rojty mccrterropaneM 11 rpymrbl ObUIN OXBaYeHBI BCe IIeCThIe KIIacChl,
TIPUICOEVHMBIIECS K ITPOTpaMMe, 3T0 12 Ki1accoB, yUeHMKM KOTOPBIX TOTOBSTCS B CIIeTyIOIeM
TOfly IepeviTy Ha oOydeHve Ha 3CTOHCKOM si3bIKe. Llesbio viccemosanyst ObUTO crICTeMaTU3MpOBaTh
Kak 0Oasy maHHBIX 1Q KTaccos, ypoBeHb 3HaHV 110 3CTOHCKOMY V1 PYCCKOMY SI3bIKaM, a TakoKe 10

MaTeMaTuke.
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sBnavara dpetamisele ja kinnistamisele, kasutades seejuures ka teiste
Oppeainete voimalusi.

7. klassi ainetestide tulemuste vordlus kontrollriihmadega naitab ootusparaseid
tendentse (joonis 2). Keelekiimblusriihma vene keele ja matemaatika
tulemused arenevad kontrollrihmade tulemustega samas tempos, st
mahajadmust ei ole. Ajaloo tulemused jaédvad emakeeles dppijate omadest
maha eelk8ige keelekiimblusriihma véljendusvahendite piiratuse tottu.

ESIMESE KOHORDI (7. KLASS1) LASTEVANEMATE JA OPILASTE
ARVAMUSED HILISKEELEKUMBLUSE PROGRAMMIST

Lastevanemad

Suurem osa lastevanemaid on rahul vdi vaga rahul eesti keele osaoskuste
arenguga. Koigis valdkondades uletab valikuga "tulemused vastavad ootustele
vOi Uletavad ootusi” vastanute osakaal 80%. Aineti on lastevanemad rohkem
mures ajaloo ja loodusainete tulemuste parast.

Programmi positiivse poole pealt on nimetatud rohkem seda, mis on seotud
eesti keele arenguga: ained, suhtlus, klassivélised Uritused eesti keeles.

Negatiivse poole pealt on lapsevanemad véljendanud kahtlust, kas dpilased
suudavad eesti keeles aineid omandada ning kas jatkub padevaid Gpetajaid eri
ainete eesti keeles dpetamiseks.

Opilased

Samal ajal kui paljud lapsevanemad kahtlevad eesti keeles ainete omandamise
vBimalikkuses, hindavad Gpilased oma toimetulekut eestikeelse Gppega
jargmiselt (joonis 3).

Keelekiimblusklassis dppimist vaartustavad dpilased eelkbige eesti keele
Oppimise ja keeleoskuse arengu seisukohalt (48% vastanuist). Keeleoskus
annab rohkem vdimalusi eakaaslastega suhelda (19%). Samal ajal on
programmis dppimist hinnanud raskeks 15% ning tunnistanud probleeme eesti
keelest arusaamisega 63% vastanutest.

2004/05. dppeaastal moodustasid uuringu Il kohordi kdik programmiga
Uhinenud 6. klassid, s.o 12 klassi, kes valmistuvad keelekiimblus6ppeks
jargmisel aastal. Uurimuse eesmark oli selgitada baasandmetena &pilaste 1Q,
eesti ja vene keele ning matemaatika tase.

Keelekiimbluskeskus: viie aasta jagu saavutusi

Joonis 3. Hiliskeelekiimbluse I kohordi opilaste hinnang toimetulekule eestikeelse dppega
Diagram 3. Assessment by late immersion Cohort I students of their success with learning in Estonian

Pucynox 3. Muenusa yuawuxcs I epynnut no3oHe2o A3v1k06020 no2pyxerus o 603M0KHOCHU Y4édbl HA
3CIMOHCKOM A3blKe

Lugemine
Reading
YTteHune

Kénelemine
Speaking
[oBopeHune

Arusaamine
Comprehension
MoHnMaHne

Kirjutamine
Writing
Muncemo

I s:an vaga hasti hakkama / | am very successful / CnpaBnsioch O4eHb XOPOLLO
I saan hasti hakkama / 1 am successful / CnpaBAsitoch XOpoLLo

I Mul on raskusi / 1 have some difficulty / Y MeHs TpyaHocTy
I /u! on suuri raskusi / | have great difficulty / Y MeHs 6onblue TpyAHOCTM
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The Early Immersion Program
Sustainability Study

BACKGROUND

The ongoing expansion of the immersion program brings with it new program de-
velopment needs and challenges for schools, as well as for the Immersion Centre.
Thus, in addition to monitoring and evaluating student achievement, the Immer-
sion Centre is seeking to focus on improving management efficiency.

This new research project was awarded to Hiie Asser and Peeter Mehisto based
on a competitive process. The primary funder of the project was the Office of the
Canadian Embassy in Estonia.

The general goals of the research project were:

to provide an overview of factors contributing to program success;
to identify conditions required for program sustainability;
to detail the measures that need to be taken for program development.

SAMPLE AND METHOD

In the four initial early immersion pilot schools, where the program was launched
in 2000, school strategic planning documents were reviewed, 25 lessons were ob-
served and the following were interviewed or asked to fill out questionnaires:

all four principals and the four vice-principals responsible for immersion;

all experienced and inexperienced immersion teachers in grades one to five
(approx. 40, of whom about half are inexperienced);

a representative sample of parents of grade four and five immersion students
(approx. 180 parents).

Canadian researchers from McGill University and the University of Toronto ad-
vised the Estonian research team.
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ccnepoBaHusa No AanbHENLWEMY Pa3BUTULO
NPOrpamMmMbl paHHEro 3bIKOBOIO MOrpy>KeHns

®OH

ITpomormxaroreecs: pacItpeHyie ITPorpaMMBI SI3BIKOBOTO TIOTPY KeHVSI BRIBOAVT Ha TIePBEIN
TUTaH HOBBIE TIOTPeOHOCT 1 BBI3OBEI IIIKOJIaM, a Takke LIeHTpy s3pIKoBoTO TIoTpyskeHmst. Hapsmy
C VICCJTEIIOBAHVIIMY YCII€BA@MOCTH 3TO BEI3BAJIO IIOTPEOHOCTE B VICCIIEJOBAHIIN 00CTOSTEIIBCTB,
CBSI3aHHBIX C PYKOBOJICTBOM ITPOTPaMMOVA.

Ero mrpoonvi BeIOpaHHEIe Ha OCHOBe KOHKYypca mccrefiosarer Xuite Accep u Ileatep Mexwcro.

DuHAHCMPOBAJIO VCCIeIoBaHe 610po TTocoTbcTa Kanasisl B DcToHM.
Lerm vicciemoBammist:

* marth 0030p PaKTOPOB ycrexa IIPorpaMMBblL;
* BBISICHUTH HEOOXOIVIMBIE YCIIOBVIS VIS [TAJIbHETAIIIEro e€ PasBUTIS;

* ommcaTh HeOOXOIMMBIe ITIaryi TI0 Pa3BUTHIO ITPOrPaMMBL.

BblBOP N METOAbl NCCNNEAOBAHUA

B ueTBEPTON IMVIJIOTHOVI ITIKOJIE, T7e KJIacC SI3BIKOBOTO IorpyskeHvst oTkpbuica B 2000 ropty, 6buim
TIpoBerieHb! HabroeHns 25 YpoKOB, 03HaKOMJIeHVIe CO CTpaTeTrMIecKUMYL JIOKYMeHTaMM ITTKOJTB, a

TakK’Xe OITPOIIIEeHbI

* PYKOBOIMTEV ITIKOJT (YeThIpe AMpeKTOpa U YeThIpe 3aByda);

* OIBITHBIE V1 MeHee OIIbITHBIe yunTesid I - V Kj1accoB s3bIK0BOro norpyskenms — 40 yauresiert, us
HuX ripriMepHO 50% MeHee OITBITHBIX WJIV C HEOOJIBIITVIM OITBITOM;

* ponurenm yuaryxcs IV - V xitaccoB — okorio 180 gertosexk.

K corpynmvdecBy B viccrreioBaHy OBUIVI TTPVBIIeYeHbI KaHa/ICKVe YIEHBIe 113 YHUBEepCUTeTa
MaxI'myum B MoHpeate n yHuBepcuTeTa ropopa ToponTo.

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaTbl NATUNETHEN paboTbl



Varase keelektimbluse
jatkusuutlikkuse uuring

TAUST

Keelekimbluse jatkuv laienemine toob esile Giha uusi programmi arendamisega
kaasnevaid vajadusi ja Ulesandeid koolidele ning Keelekiimbluskeskusele.

Siit kasvas valja vajadus dpitulemuste seire kdrval uurida ka programmi
juhtimisega seotud asjaolusid.

Uuringut tegid konkursi korras valitud teadusuurijad Hiie Asser ja Peeter
Mehisto. Uuringu pdhirahastaja oli Kanada saatkonna biiroo Eestis.

Uurimistdd eesmargid on

— anda Ulevaade programmi eduteguritest
— selgitada valja programmi jatkusuutlikkuse tagamiseks vajalikud tingimused
— kirjeldada programmi arendamiseks vajalikke samme

VALIM JA UURIMISMEETODID

Neljas varase keelekiimbluse programmi pilootkoolis, kus avati kiimblusklassid
aastal 2000, tehti 25 tunnivaatlust, uuriti koolide strateegilisi dokumente ning
kusitleti

— koolijuhte (4 direktorit ja 4 dppealajuhatajat)

— 1.-5. klassis tootavaid kogemustega ja kogemusteta
keelekiimblusdpetajaid — 40 6petajat, neist umbes 50% kogemusteta vai
lthiajalise kogemusega

— 4. ja 5. klassi Opilaste lastevanemaid, kokku ligikaudu 180 vanemat.

Koostédd tehti Kanada teadlastega Montreali McGilli ja Toronto Ulikoolist.

Keelekiimbluskeskus: viie aasta jagu saavutusi

8

77 Keelekiimblus on olnud edukas, see on seadnud
keeleoskuse lati korgele. Véib-olla on veel vara rdikida
uuest oppestandardist Eestis. Kui me suudame
saavutatut hoida, siis ei ole see voimatu.””

Mati Luik, 1956-2005
Integratsiooni Sihtasutuse juhataja 1999-2005

7 The Estonian immersion program has been successful
and has set a high standard for language proficiency.
Perhaps it is too early in the life of the program to speak
of a new standard in language learning in Estonia, but
if we can maintain the current level of achievement, that
new standard will become a reality.””

Mati Luik, 1956-2005
Director of Integration Foundation, 1999-2005

KIlpoepamma a3vix06020
noepyxeHus 0Ka3aLach
Ycneuinoil, 4imo nooHAL0
ypoberv Baaderus A3bikoM

Ha HoBy10 Bvicomy. Iloka,
Moxcem Obimb, pano 2060puns
0 HoBom yuebHoM crandapme
6 Demonuu, HO ecau HAM
yoacmes coxpanums
docmuerymoe, mo 6 31mom
Hem Huteeo HeBO3MOXHO20 P .

Mamu Jlyix (1956-2005)

pyroBodumens Ponoa
unmezpayuu 1999-2005
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RESEARCH RESULTS

SUCCESS FACTORS

Clearly, pilot schools have been successful in establishing the immersion program.
The primary success factors listed below were identified through parent and

teacher questionnaires, interviews with school managers, the reviewing of plan-

ning documents and through the observation of teaching.

At the Local Government and National Level

Major stakeholders understand and support the immersion program.
Necessary teaching materials have been centrally produced.

Independent research has provided the information required to make informed
decisions.

Skills transfer from Canadian colleagues and other Canadian investments have
impacted positively on a wide range of program development aspects.

The Immersion Centre has co-ordinated program development in all key areas
(e.g., training, teaching materials, stakeholder relations, knowledge manage-
ment, program management).

At the School and Classroom Level

Schools have engaged good teachers.

Teachers have gained the required knowledge and skills.

Teachers are genuinely interested in the welfare of their students.

School managers and teachers are strongly committed to the program.

School managers and teachers have received recognition for their work.
Schools have applied best practices in teaching and developed a strong sense of
team.

School managers have skilfully managed program-associated risks.

Schools have focused on meeting all immersion program goals in a balanced
manner (e.g., good skills in Estonian, Russian, English and non-language sub-
jects).

The immersion program has gained the trust of parents.

STRENGTHENING PROGRAM SUSTAINABILITY

The following key needs were identified within the framework of the research

project. These are followed by researcher recommendations.
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PE3YJIbTATbl NICCNEAOBAHUA

®AKTOPBI YCMNEXA

IvToTHBIE ITKOITBT JOOVITNCE OTIPEIeTEHHEIX YCIIeX0B B OCBOEHNY ITporpaMMbl. Hipke KOpoTKo

IIpeacTaB/IeHbl IIEPBOCTEIICHHbIE Cl)aKTOpr ycrexa. Onun OoIrpeieieHbl Ha OCHOBE 0asbr JaHHBIX

(MHTEpPBBIO ¢ PYKOBOJIMTEIISIMIY ITIKOJI, OIIPOCKI YUMTeIeV! I pOANTeTielt, HaOIIoIeH sl y POKOB,

3HaKOMCTBO C ):[OKyMeHTaMVI).

Ha ypoBHe rocymapcrsa u MeCTHOTO CaMOYIIPaBJI€HV

TTIaBHBIE CBA3YIOIINe TPYIITHI TIOHMMAIOT U TIOIeP>KMBATOT ITPOTpaMMYy;

TITKOJTBI CHAOKeHbI HeOOXOIVMBIM TIeHTPasTM30BaHO ITPOM3BeIEHHBIM Y9eOHO-MeTOMYecKI M
MaTepuasiom;

VICCITETIOBaHNIS YCIIeBaeMOCTY JTajIvl HEOOXOMMMYIO MH(OPMAIIVIO [IJIS ITOVICKA PeIeHwT;

0OMeH OIIBITOM 1 JIpyTHe MHBecTHIy KaHaIbl TOMOITIV B Pa3sBUTII MHOITIX O0J1acTert
IIporpamMMblL;

LleHTp SA3BIKOBOTO TIOTPYYKEHNIS CTajl KOOPAMHATOPOM KITIOUEBBIX HaITpaBJIeH U (Tlepeodyderie
TIeJIaroroB, Co3TaHye YueOHBIX MaTepasIoB, IIpVBJIedeH e CBA3YIONVIX TPYIIIT 1 OOIIeH e).

Ha YPOBHE IIKOJIBI 1 KJIacca

IIIKOJIBI HAIIUIV XOPOIINX ITpeIIojiaBaTesIent S3bIKOBOTO ITOIPY KeHMS;

yauTeIs nproOpes HeOXoayMble 3HAHNS 1 HABBIKI;

YUUTeIsA AeVICTBUTEIHHO 3aHTepecoOBaHbl B yCIIexe YIeHVKOB;

PYKOBOMWTEJIV IIIKOJI 1 yUMTeSISI SI3bIKOBOTO IIOrPY KeHs IIOCBATIUIN cedsl IIporpaMme;
IIpU3HAHME VIX 3aCTIyT;

IIIKOJTBI BBEJIVI XOPOIIYIO Y4eOHYIO IIPaKTVKY VI TOOVIIVNCH KYJIbTY Pl COTPY/THIIIeCTBa;
IIIKOJIBI ITOHMMAIOT IIEHHOCTB BCeX 11eJIelt IIPOrPaMMBbl (3CTOHCKII, PYCCKIV U IHOCT PaHHBIN
SI3BIKI, BCe [Ipyrue yueOHbIe IIpeIMeTEl);

IIporpamMMa BbI3Basla JJ0Bepre POIUTesIent.

NOBbILWEHWE YPOBHS AANIbHEALLENO YCMELWHOIO PA3BUTUSA

,Z[anee IIpeacTaB/IeHbl IIEPBOCTEIIEHHBIE TTOKEJIaHVIA 110 ITOBBIITEHVIIO YPOBHS pa3BUTIA IIPpOrpaMMBbl,

BI)Ipa6OTaHHI)Ie Ha OCHOBe MCCJIe[IOBaHVIA.

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaThl NATUNETHEN paboTbl



UURIMISTULEMUSED

EDUTEGURID

Pilootkoolid on programmi rakendanud edukalt. Alljargnevalt on esitatud

lihendatult esmatahtsad edutegurid, mis on tuletatud uurimisandmestiku
pdhjal (koolijuhtide intervjuud, dpetajate ja lastevanemate kisimustikud,
tunnivaatlused, dokumentide uurimine).

Riigi ja kohaliku omavalitsuse tasandil

Peamised sidusrihmad mdistavad ja toetavad programmi

Koolid on varustatud vajaliku tsentraliseeritult toodetud dppevaraga
Opitulemuste uuringud on andnud otsuste kujundamiseks vajalikku infot
Kanada pakutud oskusteave ja muud investeeringud on soodustanud
programmi paljude valdkondade arengut

Keelekiimbluskeskus on koordineerinud v6tmevaldkondade tegevusi
(6petajate koolitus, dppevara loomine, sidusrihmade kaasamine ja suhtlus)

Kooli ja klassiruumi tasandil

Koolid on leidnud head keelekiimblusdpetajad

Opetajad on omandanud vajalikud teadmised ja oskused

Opetajad on tdeliselt huvitatud dpilaste heast kaekaigust

Koolijuhid ja keelekiimblus6petajad on pihendunud programmile
Tegijaid on tunnustatud

Koolid on juurutanud head Gpetamispraktikat ja koostdokultuuri
Koolid on vaartustanud programmi kdiki eesmarke (eesti ja vene keel,
vdorkeel ning kdik teised Gppeained)

Programm on vditnud lapsevanemate usalduse

JATKUSUUTLIKKUSE TOHUSTAMINE

Uuringust ilmnenud vajaduste pdhjal on esitatud mdned esmatahtsad
soovitused programmi jatkusuutlikkuse tdhustamiseks.

Keelekiimbluskeskus: viie aasta jagu saavutusi
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PROGRAM SUSTAINABILITY AT THE LOCAL GOVERNMENT AND
NATIONAL LEVEL

Finding and Keeping Teachers

NEED: According to school managers, ensuring a sufficient supply of qualified
teachers for immersion schools is the single greatest challenge to program devel-
opment. It is difficult for the schools to solve this problem. Schools find it difficult
to meet this challenge without national and local government support.

RECOMMENDATION: A local and national plan to address the issue that details
the cost of planned actions and, most importantly, the long-term costs of not tak-
ing action.

Accreditation

NEED: The ever-increasing workload associated with continued program expan-
sion and maintenance will surpass the Immersion Centre’s capacity to provide
present levels of support. It is important for schools and other partners to assume
greater responsibility for program implementation.

RECOMMENDATION: The establishment of and agreement on clear standards
and processes for the accreditation of immersion programs.

Updating School Strategic Plans

NEED: The integration of immersion program development needs into school
strategic plans can foster improvements in program management and increased
stakeholder awareness and involvement.

RECOMMENDATION: Co-operation between the Immersion Centre and local
governments to develop a series of workshops in renewing school strategic plans
so that the plans take into account immersion-associated needs.

Training School Managers

NEED: Five out of eight school managers interviewed do not expect to be in a
school management position in five years. The implementation of an early immer-
sion program constitutes a minimum nine-year change process that needs consid-
erable management time, on an ongoing basis. It is difficult to maintain momen-
tum for such a lengthy period of time.

RECOMMENDATION: A training policy and program targeting future manag-
ers of immersion schools. Current school managers need to build their immersion
program management skills and capacity.

Estonian Language Immersion Centre: Five Years of Accomplishment

AANbHEMLLEE YCMELWHOE PA3BUTUE MPOMPAMMbI: HA YPOBHE TOCY/ZIAPCTBA U
MECTHOIO CAMOYTPABJIEHUA

ITownck u 3aKperIeHMe yauresien

HEOBXOOVIMOCTD. I'lo orieHKe pyKOBOFMTeIET IITKOJT, CaMO¥1 OOJIBITION 3a00Tov B cdepe
obecrieueHyIst pasBUTY IIPOrPaMMBI SIBJISIeTCs. HayIvdyie KBaIPUIMPOBAHHEIX yunTeIen. DTy
IIpo0sIeMy HeITpoCTO PeruTh 0e3 IOIIePXKKY TOCyJapCcTBa VI MeCTHOTO CaMOYTIPaBJIeHVs.

TTOXEJTAHME.: I 1aH Ha ypoBHe TOCy/IapcTBa ¥ MECTHOTO CaMOYTIpaBJIeHVIS ITO 0DecIieueHVIIo
IIIKOJT KBaJIMpUIMpoBaHHBIMY yunTessiMi. OH BKIIOYaeT B cedst ONvcaHye CTOMMOCTH yCVIIUT 11
aHaJIN3 PVICKOB.

AKKpenuTars

HEOBXOOVIMOCTD. O6BéM paboThI MCXOTIS M3 pacIVPeHVIs ¥ PasBUTHS ITPOrpaMMEI IIPEBHIIITaeT
CerofIHAITHYIE BOSMOXXHOCTY LleHTpa S3pIKOBOTO IO PY>KeHVIsI IT0 OKa3aHWIO IIKOJIaM Hajljle)Kaler
rofiep XK. Hy>KHO IOBBICUTE YpOBEHB OTBETCTBEHHOCTV IIIKOJI M APYTVIX TIAPTHEPOB I10
BHeZIpeHVIo mporpaMmbl. HeobxomyMo 0003HauMTh KpUTEpVV IIPVHAUIEKHOCTY IIPOrPaMMBI, B
pesyJIbTaTe 4ero ImapTHEPHI 00peTyT O0sIbIlle YBepeHHOCTY U SICHOCTY JIJIsl CYICTEMHOVI OpraHv3aIim

CBOET eI TeJIbHOCT.

TTOXEJTAHME. [T akKpeauTaIvy IporpaMMBl SI3bIKOBOTO TOTPY>KeHVIsI HeoOXoMa BEIpadoTKa
SICHBIX CTaH/IaPTOB VI MHCTUTYIIMOHVPOBaHYIE ITPOIIEITY PhI aKKPeIVTaI L.

HorojiHeHMe MpOrpaMM pa3sBUTHS

HEOBXOOVMMOCTD. OrpaxkeHvie Hy»K[I 110 Pa3BUTIIO IIPOrPaMMBI 3bIKOBOI'O IOIPY>KeHWsI B
IIporpaMMax pasBUTVL KO/ O/IaropusTCTBYeT IeVICTBeHHOCTI PYKOBOZCTBA ¥ TAET BO3MOXKHOCTD
PacIIIpuUTh ydacTye CBA3YIOIIVIX TPYIHI B IOAJIEPXKKe ITPOrpaMMBbL.

TIOKEJTAHME. Corpynnudectso LleHTpa 1 MecTHBIX caMOyIIpaB/IeHnV 110 OpraHm3aliim
CeMVHapOB, YTO OyJIeT criocoOCTBOBaTH OOHOBJIEHNIO IIPOrPaMM PasBUTVIS IIIKOJI B COOTBETCTBUN C
HY KIaMI IIPOrPaMMBI SI3bIKOBOT'O TIOT DY KEHVIS.

ITogroroska pyKoBoamTesIevi IIKOJI

HEOBXOOVIMOCTD. ITsare pykoBoamTesiet IKOJI 13 BOCBMW CUMUTAIOT, UTO Uepes IISTh JIeT He
OyzyT paboTaThb B 3TOVI JOIDKHOCTH. BHeIIpeHNe Jke MporpaMMBbl IIpefiIioaraeT MIHVIMaIbHBIV
9-7IeTHMII TTepVIoy] B IIpoliecce IlepeMeH. DTo TpedyeT DOJIBIINX 3aTpaT BpeMeH B TeUeHvie
IuITeNIbHOrO 1epuoza. CHYDKeHVe BHYMaHWS Y ITpephIBaHVie IIPeeMCTBEHHOCTVI CTasIv Okl
PPeaJIbHOVI OITACHOCTBIO ISl Pa3BUTVIS IIPOIPaMMBI.

TOXEJTAHME. Heobxoymo opraHm30BaTh IIOITOTOBKY pe3epBa PyKOBOMIWTEIIeT IITKOJT.

TToBbIIIaTh KOMITETEHTHOCTD HeVICTByIOH_[VIX pyKOBO)IVITeHeVI IIKOJI U IX CTapaHVIA.

LieHTp A3bIKOBOr0 NOrpy)eHMs: pe3ynbTaThl NATUNETHEN paboTbl



PROGRAMMI JATKUSUUTLIKKUS: RIIGI JA KOHALIKU
OMAVALITSUSE TASAND

Opetajate leidmine ja hoidmine

VAJADUS: Koolijuhtide hinnanguil on programmi arengu tagamisel suurim mure

kvalifitseeritud 6petajate olemasolu. Probleemi on koolidel raske lahendada
ilma kohaliku omavalitsuse ja riikliku toetuseta.

SOOVITUS: Koostada kohaliku omavalitsuse ja riiklik plaan, et tagada koolides

kvalifitseeritud dpetajate olemasolu. Plaan sisaldab tegevuste maksumuse
kirjeldust ja riskide analtusi.

Akrediteerimine

VAJADUS: Programmi laienemisest ja arenemisest tulenev tddmaht tletab
Keelekiimbluskeskuse praeguse jéudluse pakkuda koolidele senisega samal
tasemel toetust. Tuleb suurendada koolide ja teiste partnerite vastutust
programmi rakendamise eest. On vaja sdnastada programmi kuulumise
kriteeriumid, mille toel saavad partnerid suuremat kindlust ja selgust oma
tegevuste slisteemseks kavandamiseks.

SOOVITUS: Keelekiimblusprogrammi akrediteerimiseks téotada vélja selged
standardid ja institutsionaliseerida akrediteerimisprotseduur.

Arengukavade taiendamine

VAJADUS: Keelekiimblusprogrammi arenguvajaduste kajastatus koolide
arengukavades soodustab tdhusat juhtimist ja vimaldab suurendada
sidusriihmade osalust programmi toetamises.

SOOVITUS: Toéhustada Keelekiimbluskeskuse ja kohalike omavalitsuste
koostdod korraldades seminare, et aidata uuendada koolide arengukavu
keelekiimbluse vajaduste pdhjal.

Koolijuhtide ettevalmistamine

VAJADUS: Viis koolijuhti kaheksast arvab, et ei tddta sel ametikohal 5 aasta
péarast. Programmi juurutamine tdhendab minimaalselt 9-aastast muudatuste
protsessi. See nduab, et juhtimisse panustataks markimisvaarselt palju aega
pika perioodi jooksul. Téahelepanu vahenemine ja jarjepidevuse katkemine
oleks reaalne oht programmi arengule.

SOOVITUS: Koolitada koolijuhtide reservi. Téaiendada olemasolevate
koolijuhtide keelekiimbluskooli juhtimise padevusi ja suurendada joudlust.

Keelekiimbluskeskus: viie aasta jagu saavutusi

77 Ujuma on véimalik dppida vaid

vees. Selle pohimétte paikapidavus on
kinnitust leidnud ka Eestis edukalt
rakendunud keelekiimblusprogrammis.
Esimesed kogemused nditavad, et
oppimine keelekiimblusklassis loob

hea aluse opingute jitkamiseks
emakeelest erinevas oppekeeles ja
edukaks toimetulekuks multikultuurses
iihiskonnas. Soovin keelekiimbluse
entusiastidele edu nende tinuuvdirses
td0s ja kriitilist meelt senise kogemuse
analiitisimisel ning iildistamisel! /”

Olav Aarna

Riigikogu kultuurikomisjoni esimees

77 One can only learn to swim in water.
Estonia’s successful language immersion
program has reaffirmed this principle.
Initial experience shows that studying in
a language immersion class lays a good
foundation for studying in a language
other than one’s mother tongue and for
success in a multicultural society. I wish
the language immersion enthusiasts
every success in their important work
and the critical presence of mind to
analyse and pass on their experience.””

Olav Aarna

Head of Parliamentary Cultural
Committee

< Hayuumsca niabams
MOXHO moavko 8 Bode. Dmom

NPUHYUTL YCHEUHO NPUMEHEN
8 scmorickotl npoepamme
A361K06020 1102PYIKEHLAL.
[IepBole onvimol noxasviBaiom,
umo yuéba 6 xaacce s3v1k06020
noepyskeniis 0aén npouHyIo
0CHOBY 045 NPO00AKeHUS
00pasoBanus Ha HepoOHOM
A3bIKe U 045 YCHeUWHOU JKUSHU
B MyAbMUKYALITYPHOM
obujecmbe. XKeaaio
IHIMY3UACTIAM f3b1K0B020
noepyxexus ycnexob 6

ux 6aae00aproi pabome u
KpUMUUecko20 HaCHpos

npu anasuse u 00odueru
npexteeo onvimal »

Onab Aapnua

npedcedamens KOMUCCUL 110
Kkyavmype Putieukoay
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PROGRAM SUSTAINABILITY AT THE SCHOOL LEVEL

Supporting and Motivating New Teachers

NEED: New teachers indicated that their classes are less often observed or visited
than those of experienced teachers. Further, new teachers indicated that new chal-
lenges are the single greatest factor that motivates them. Also, new teachers indi-
cated that they are motivated by training opportunities, but answers to question-
naires show that they have received considerably less training than experienced
teachers.

RECOMMENDATION: An expanded schedule of classroom visits. More training
and mentoring, i.e., by each school’s master teachers, in how to increase student
learning and motivation to learn. Greater opportunities to participate in program
development.

Stakeholder Involvement

NEED: Opportunities to access additional support from external stakeholders re-
ceived little focus in most of the reviewed school documents. Also, to some extent,
each school’s understanding of stakeholder perceptions is skewed.

RECOMMENDATION: Increased investments by schools into determining stake-
holders” expectations and discussion thereof. Better planning by schools for more
contact and communication with Estonian-speakers. Increased inter-school co-op-
eration. Renewed school strategic plans.

PROGRAM SUSTAINABILITY AT THE CLASSROOM LEVEL

Evaluation:

NEED: Evaluation and self-reflection are essential life skills, the mastery of which
also helps students to improve progress and efficiency in the achievement of
planned learning outcomes or goals. Classroom observations demonstrated a need
to increase the range of evaluation strategies used and to improve their application.

RECOMMENDATION: Extensive training in evaluation and feedback (dialogue)
for immersion and non-immersion vice-principals and master teachers. Training
should include the use of evaluation strategies and matrixes, role-playing, the
teaching of evaluation skills to students, and the communication of evaluation-
related information to students and parents. Schools should initiate an internal
dialogue about the principles of evaluation and feedback that should lead to the
adoption of a school-wide policy. Vice-principals would be wise to establish eval-
uation as their key focus for the next academic year.
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AANTbHEMLLEE YCMNELWHOE PA3BUTUE NMPOIrPAMMbI: HA YPOBHE LLIKOJIbI

ITogpep>kKa HOBBIX I1€/IaTOTOB ¥ MOTMBaN Vs

HEOBXOOVIMOCTD. ITo MHeHMIO caMMX I1€[1aroros, yPOKM HOBBIX YUMTeJIeN! IIOCEIIAI0TC PekKe,
JeM VX OIIBITHBIX Kojuler. HoBble yumTesis TakKe OTMETIIIV, YTO HOBbIe 3aJau CTasIv 1JId HyX
OJTHOVI M3 CePhE3HBIX MOTMBVPOBOK, OCHOBBIBAIOITIEVICS TTPEXKIIe BCero Ha TOM, UTo paboTa B KiTacce
SI3BIKOBOTO TIOTPY>KEHVISI ITPEIOCTaBIIsIeT BO3MOYKHOCTB I Tlepeodyderist. OmHaKo JTaHHbIe
ITOKa3bIBaIOT, UTO HOBBIE I1€/Iaroryi IIPYHMMaIV 3HaUMTe/IbHO MeHblllee yuacTye B IIepellofIrOTOBKe,

YyeM VX OITbITHbIE KOJUIET .

TTOJKEJTAHVIE. YBermueHe oceIaeMoCcTyI YPOKOB. YBesirdeHre 00béMa KypcoB IiepeoOyueH s,
HpyBJIeUeHNe B KauecTBe PYKOBOAUTE eVl KyPCOB OIIBITHBIX I1€[1aroroB, MOIYIIVX PacCcKa3aTh,

KaK pacIIPUTh 3aHATOCTD YUAIMXC B y4eOHOM IIporiecce ¥ IOBBICUTE MOTMBALIVIO K yuéle.
Pacimpenne ygacTyist HOBBIX IIpeTIofiaBaTesIert B paboTe Hafl IIPOTrPaMMOVL Pa3BUTHL.

CoTpyaHIMYIeCcTBO €O CBA3YIOIIMMY IPyIIIaMu
HEOBXOOVIMOCTD. Bo3sMo>XHOCT ITOJTyYeHNsI [TOTIOTHITEIIHOVI IIOMOIIIV [1JIsI Pa3BUTIS
IpOrpaMMBbl OT BHEIIKOJIbHBIX CBS3YIOIIVIX ITPYIIII IPMBEIeHbI B JOKyMeHTax B MaJIOV CTEIIeHI.

TTomxom, ko K HPO6J'IEME, T10 MHEHWIO CBA3YIOMIVIX T'PYIIIT, TaKXKe 00o3HaUeH HEKOHKPETHO.

TTOKEJTAHVE. YTouHeHMe OXMaaHMI CBS3YIOMIMX TPYIIII CO CTOPOHBI IIKOJI M aKTVBU3aLIVS
Imajiora ¢ HMMM. borlee 0CHOBaTeITbHBIVI IUIAH T10 HaTaXKMBaHWIO VI COXPAaHEHMIO KOHTAKTOB C
scToHIaMI. Pacimpenvie coTpyaHMYecTBa MeX1y IKostamy. OOHOBIIeHVIe IIPOrpaMMbl PasBUTHS
IIIKOJIBI C T1€JIBIO JIYUIIIETO Y/IOB/IETBOPEHNsI HOTPeOHOCTET! IO PA3BUTHIO IIPOrPAMMBI SI3bIKOBOTO
TTOTPY>KeHMsL.

AANBHEMLLEE YCMNELWHOE PASBUTUE NMPOIrPAMMbI: HA YPOBHE KJIACCA

OueHuBaHMe

HEOBXOOVIMOCTD. 1151 pasButst [1eTert BaKHOVI COCTaBIIAIOLIEN SABJISIeTCs MICIIOIb30BaHVe
CUICTeMBI OLIeHOK. DPPeKTMBHOCTVI ABVDKEHVIS K JOCTVIKEHVIIO IIejIel BO MHOTOM IIOMOTaeT TakkKe
7 (camo)olteHKa. VI3 HabmrofeHms Ha ypoKax BBICHVIIOCH, UTO eI HeMasIlo TIPUIETCS CAeraTh AT

pa3Hoo6pa3MH VI IeVICTBEHHOCTV CVICTEMBI OLIeHOK.

TTOXEJTAHME. O6béMHBIe Ky pChI IIepeoOydeH s 110 TeMe OIeHMBaHVIS U JIMaIora [IjIsl 3aBy9ert 1
OTTBLITHBIX yUMTesIeV, paboTaIoIX 110 ITporpaMMe SI3BIKOBOTO TTOrPYy>KeHVIs ¥ OOBIIHOVI ITporpaMMe:
VICIIOJIb30BaHVIe TUIIVYHbIX IPUEMOB 11 MATPULI, POJIeBbIe MIPhI, 00y deHye OLleHMBAHVIIO
coOcTBeHHOVI PabOTEI, IIpeOCTaB/IeH e YUaIMCs MHMOPMaIV 10 OLIeHMBAHVIO U T.1,
O6cy»xaeHme B IIe1aroriaeckoM KOJUIEKTBe 7 JIOCTVDKeHIe JJOTOBOPEHHOCTE B YacTV IIPVHIIVIIOB
VI MeTOfI0B oIleHmBaHs. [lepBocTerieHHOe MecTo B pabouvx IUIaHaX 3aByvert JOJDKHO OTBOJIUTHCH
TeMaTVKe OIleHMBaHVIs.
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PROGRAMMI JATKUSUUTLIKKUS: KOOLI TASAND

Uute dpetajate toetamine ja motiveerimine

VAJADUS: Opetajate vaitel on uute Spetajate tundides vahem kaidud kui
kogenud dpetajate tundides. Lisaks markisid uued dpetajad, et uus tlesanne
on nende jaoks Uks tugevamaid motivaatoreid. Neid motiveerib keelekiimblus-
klassis tédtama koolitusvdimalus, kuid andmetest ilmneb, et neid on oluliselt
véahem koolitatud kui kogenud dpetajaid.

SOOVITUS: Suurendada tunnivaatluste arvu. Suurendada koolituse mahtu,
kaasates kooli kogenud dpetajaid juhendama, kuidas suurendada dpilaste
héivatust dppes ja parandada nende Gpimotivatsiooni. Téhustada noorte
Opetajate osalust programmi arendustdos.

Koostd6 sidusruhmadega

VAJADUS: V6imalused hankida programmi arendamiseks lisatoetust
koolivalistelt sidusrihmadelt on uuritud koolidokumentides enamasti vaid
vahesel maaral esile toodud. Ka koolide arusaam sidusrihmade vaatest koolile
on teatud méaaral ebamaarane.

SOOVITUS: Koolid vdiksid tapsustada sidusriihmade ootusi ja elavdada
kahekdénet sidusrihmadega. Pdhjalikumalt plaanida eestikeelse kogukonnaga
kontaktide loomist ja hoidmist. Suurendada koolide koost6dd. Uuendada kooli
arengukava, et paremini rahuldada keelekiimbluse arenguvajadusi.

PROGRAMMI JATKUSUUTLIKKUS: KLASSI TASAND

Hindamine

VAJADUS: Hindamise rakendamine oma arengu teenistusse on lastele
eluks oluline oskus. Samal ajal aitab (enese)hindamine efektiivsemalt
liikuda dpieesmérkide poole. Tunnivaatlustel ilmnes, et hindamistegevuste
mitmekesistamisel ja tdhustamisel on veel arenguruumi.

SOOVITUS: Mahukas koolitus hindamise ja tagasiside (kahek&ne) teemal
keelekiimbluse ja tavaprogrammi dppealajuhatajatele ning kogenud
Opetajatele: hindamise tiilpvotete ja maatriksite kasutamine, rolliméangud,
oma t6d hindamise osaoskuste dpetamine, hindamisinfo jagamine 6pilastega
jne. Kdik 6petajad osalevad aruteludes hindamisp&himdtete ja -meetodite
Ule ning lepivad neis kokku. Tosta hindamistemaatika esile 6ppealajuhatajate
téoplaanides.

Keelekiimbluskeskus: viie aasta jagu saavutusi
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Motivating Students

NEED: Motivation to learn, as well as the acquisition of language increases when
student interests and hobbies are taken into account. Classroom observations
demonstrated an opportunity for improvement in taking into account student
interests.

RECOMMENDATION: The prioritisation by school managers of student interests
and language needs, and the reflection thereof in school work plans. The integra-
tion of student interests and the acquisition of related vocabulary and language
models into school curriculum outlines.

Critical Thinking

NEED: Classroom observations demonstrated a need for improvement in foster-
ing critical and creative thinking by directing students to further explore their
reasoning about the question at hand.

RECOMMENDATION: A better balance between the use of a one-question/one-
answer model and a conversational model. Increasing the number of questions
requiring an analytical response. Increasing the amount of time given to students
to think, particularly when the posed question requires analysis, before choosing a
respondent.

Strategic Considerations:
The Immersion Centre's Perspective

CHANGE NEEDS TO BE PLANNED AND MANAGED IN
CO-ORDINATION WITH PARTNERS AT VARIOUS LEVELS OF
GOVERNANCE

The introduction and development of immersion programs have strategic implica-
tions for students, schools, local governments and the nation as a whole.

Immersion leads to significant change and, for many, change is difficult and often
strongly resisted. The change process needs to be understood and change needs
to be thoroughly planned. One of the primary reasons why change is resisted at
the school and local government level, is driven by the understandable concern
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MoTtuBupoBKa yJammxcs
HEOBXOOVIMOCTD. 3auHTepecoBaHHOCTD ¥ MOTMBAIIVA YUAIIIMIXCsl, OCOOEHHO MPU M3y deHUN
HOBBIX CJTOB VI BBIP@KEHIT, YBETTUIMBAIOTCS, €CIIV CIMTAIOTCS ¢ MX MHTepecamm. VI3 HaOmomerys

YPOKOB BbIACHIWIOCH, UTO V1 B 3TOM BOITpOCe HY’KHO CI€JIaTh HeMaJIo.

TTOXEJTAHME. ITpumaBaTh BayKHOe 3HaUeHVIE MTHTEPeCaM U S3BIKOBBIM ITOTPEOHOCTSIM YUaIIXCs
CO CTOPOHBI PYKOBOJICTBA IIIKOJIBI, OTPakeHVe JTaHHOV TeMaTVKW B pabounx IuiaHax. BxiroueHne
TeM, IPeICTaB/ISIOIINX I YUYeHVKOB MHTepec, A3bIKOBbIX CTPYKTYP U CJIOBAPHOrO 3ariaca B

ydgeOHBIe TPOrpaMMBL.

Kpurnaeckoe MplieHe

HEOBXOOVMOCTD. 13 HabmomeHms yPOKOB BBISICHIIIOCH, YTO YUUTETISIM HY)KHO aKTUBHee
VICITOJIb30BaTh CTPaTeT Y, pa3BUBAOIIVie KPUTIYECKOe VI TBOPUYeCKOe MBIIIIEHVIe [JIsI TOTO YTOOBI
yJariyecst MOIJIV IJTyO)ke apryMeHTHpPOBaTh CBOVI OTBETHL

TTOXEJTAHME. CosnaHue yCTOMYMBOTO PaBHOBECHIST MEXKITy MOJIEIISIMIL OOITIeHIs 1 GeceyTp B
CXeMe «OfIVIH BOITPOC — OfVIH OTBeT». YBerdeHye KOIdecTBa BOIIPOCOB Ha YPOBHE aHayIi3a.
[TpenocTasiieHie BceM yueHMKaM Oorlee IIPOJOIDKMTEIEHOTO BpeMeH Il HeoOXO/IVIMOro aHaIm3a
BOITPOCOB.

CTpaTermyeckue noaxoabl — B384 CO
CTOPOHbI LleHTpa A3bIkOBOro MorpyeHus

NMEPEMEHbI TPEBYIHOT COIMNTACOBAHHOIO HA PA3HbIX YPOBHAX
NJIAHNPOBAHNA N PYKOBOACTBA

B vicionb3oBanmm 1 JIeVICTBeHHOCTM IporpaMMbl CyINEeCTBEHHBIM SABJISICTCA BIIVISTHVIE Ha YI€HIMKOB,

IIKOJIy, MEeCTHO€E CaMOYIIpaBJIeHVIe V1 TOCy1apCTBO B II€JIOM.

SI3pIKOBOE MOTrpy>KeHIe HeCceT B cebe GostbITVIe repeMeHbl, BBeJleHe KOTOPBIX YacTO 3aTPYIHEHO
VI VICITIBITBIBAaeT CUJIbHOE COITpoTuBIIeHme. I lepeMeHb! J10IDKHBI OBITH TOHATHBI I OCHOBATEIbHO
CIUIaHVPOBaHBL. OHOV 13 OCHOBHBIX HPUYIH COIIPOTVIBIIEHN IIepeMeHaM Ha YPOBHE IIKOJIbI 11
MECTHOT'O CaMOYTIPABJICHVISI SIBJISIETCSI OTIPETIeJIEHHBIVI CTPaXx MeIaroroB 1 pyKOBOIMTESIEN IITKOJT,

0COOEHHO TeX, KTO HeJIOCTaTOYHO BJIajleeT SCTOHCKVIM S3BIKOM, TTIOTePATh paboTy TPy BHEIpeHN

LieHTp A3bIKOBOro MOrpyXeHUs: pe3ynbTaThl NATUNETHEN paboTbl



Opilaste motiveerimine

VAJADUS: Opilaste huvitatus ja 6pimotivatsioon, eriti uue sénavara ja
keelendite omandamine paraneb, kui arvestatakse Opilaste huve. Tunnivaat-
lustel ilmnes, et selleski valdkonnas on veel arenguruumi.

SOOVITUS: Kooli juhtkond vbiks tahtsustada Gpilaste huve ja keelelisi

vajadusi ning toetada nende peegeldamist kooli tldtddplaanis. L&imida kool
Oppekavasse ja ainekavadesse dpilastele huvipakkuvaid teemasid ning nendega
seotud keelestruktuure ja sdnavara.

Kriitiline moétlemine

VAJADUS: Tunnivaatlustel ilmnes, et dpetajad vdiksid aktiivsemalt rakendada
kriitilise ja loova mdtlemise arendamise strateegiaid, et suunata dpilasi oma
vastuseid stigavamalt argumenteerima.

SOOVITUS: Luua parem tasakaal suhtlus- ja vestlusmudeli "tks kiisimus

— Uks vastus" vahel. Suurendada anallisi tasandi kiisimuste osakaalu dppes.
Anallitsi vajavate kisimuste puhul vBimaldada kdigile dpilastele pikemat
mdtlemisaega.

Strateegilised kaalutlused —
Keelekimbluskeskuse vaatevinkel

MUUDATUSI TULEB ERI TASANDITEL KAVANDADA JA
JUHTIDA KOOSKOLASTATULT

Keelekiimblusprogrammidel on suur mdju dpilastele, koolile, omavalitsusele ja
riigile tervikuna.

Keelekiimblus toob kaasa suuri muutusi, millele osutatakse tihti tugevat
vastupanu. Muudatused peavad olema arusaadavad ja pdhjalikult planeeritud.
Uks peamisi vastuseisu péhjusi kooli ja omavalitsuse tasandil on mdistetav
kartus, et mdned Opetajad ja koolijuhid, kes ei valda piisavalt hasti eesti keelt,

Keelekiimbluskeskus: viie aasta jagu saavutusi

77 Keelekiimbluse jirjekindel ja jitkusuutlik
rakendamine aitab kindlasti kaasa uute standardite
kujunemisele muukeelses koolis. Paranenud keeleope
avab kiimblejatele lugematu arvu uksi, rikastades selle
kaudu kogu iihiskonda.””

Tanel Mitlik
Integratsiooni Sihtasutuse direktor

7 The steady and sustainable implementation of the
immersion program will contribute to setting a new
standard for language learning in non-Estonian
language schools. Improved language learning programs
will open an untold number of doors for immersion
students, thereby enriching society as a whole.””

Tanel Miitlik

Director, Integration Foundation

< Heyxuonnoe u nocaedobamensroe npumererue a3uik06020 noepyxerus
HecoMHeHHO crnocodcmByem 603H1UKHOBeH1I0 HOBLIX CAHOAPINOE 8 HeICOHCHULLX
uiKoAax. YayuuienHoe obyuere A3bIKY omipbibaenn neped YUaCHHUKAML
A3b1K06020 NOCPYKeHUS HecMemHoe koautecmbo 0Bepett, 060eauyasn 00HoBpeMmerHHO
Bce obujecmbo 8 yeiom. M

Tanea Mamaux
Oupexmop, LleaeBoe yupexderiie unmezpayuu Heacmoryel
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that some non-Estonian-speaking teachers may lose their jobs when immersion
programs are initiated. The wish to avoid difficult choices in the present often
leads to ignoring the long-term interests of children and the state.

Schools’, as well as local and national governments” strategic planning documents
need to be better harmonized to take into account language training issues. Jointly
agreed upon goals and plans are the most efficient way of managing the changes
inherent in developing immersion programs. A better-harmonized strategic road
map that addresses existing concerns is required if the program is to expand and
additional kindergartens and schools are to implement the program successfully,
with a minimum of problems and investment. The Centre also needs to renew its
strategic plan in co-operation with its partners.

FINDING TRAINED TEACHERS

Even in nations such as Finland and Canada that have a very different history
and resource base than Estonia, it has been difficult to find a sufficient number of
qualified immersion teachers. The expansion of both the late and early immersion
programs will lead to greater pressures on schools to find and keep teachers.

The solution can be found in increased co-operation. The Centre needs to improve
co-operation with schools, local government and the state. Schools need to im-
prove co-operation with local government, and local government needs to co-op-
erate further with the national government. Centre staff will need to double their
efforts to work with Tartu University’s Narva College, Tallinn University and
private sector trainers to support the enhancement of pre and in-service training
programs for future and current immersion teachers.

THE PARTICULAR COMPLEXITY OF IMPLEMENTING LATE
IMMERSION

Finding and keeping teachers has been a particular challenge in the late immer-
sion program.

Pedagogically, early and late immersion programs are cousins not twins. Since
senior students have different instructors for each subject area, as opposed to one
teacher per class in early immersion, the late immersion program involves many
more teachers than is the case with early immersion.
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IIpOorpaMMel A3bIKOBOTI'O IIOI'PY KEHVIA. XKemanme m3bexarb prllHOCTeVI HaCTOsAIIero MOMeHTa

ITOPOVI OTOJIBUTAET Ha 3aIIHUII TUTaH Oy/IyIIvie MHTePeCk JIeTeVT ¥ TOCyIapCTBa.

HeobxomMo McxXoaUTh 13 IPUHSATBIX COOOIIIa Iiesiert v IIporpaMM. Ecim vMeeTcst xestaHe
YCIIeNTHO 1 6e3 V3IMIITHYX Tpo0IeM BHePUTE IMPOrpaMMy S3bIKOBOTO ITOTPY>KeHMs, pacIMpuUTh
€€ V1 [17Is1 3TOTO IIPMBJIedb JOIOJIHUTEIIbHbIE JeHeXHbIe CPefICTBa, HeOOXOAMMO COIVIacoBaTh BCE UTO
CBSI3AHO C SI3BIKOBBIM OOyUeHVeM B IIPOrpaMMax PasBUTVLA IIIKOJIbI, MECTHOTO CaMOYIIPaB/IeHVIS 1
rocygapcria. LIeHTp S3pIKOBOTO IIOrPYKEeHNs B COTPYIHIYECTBE C MapTHEPaMM JT0JDKeH peryyIapHo
OOHOBJISAITH CBOVI CTpaTETrMTIeCKIT TUIaH.

MOMUCK YYUTENEN C COOTBETCTBYHOLWLEA NOATrOTOBKOW

Ha)Ke B TaKMX rocyiapcrBax Kak CDVIHHSIHIH/IH n KaHa)Ia, VIMEIOIIVIX COBEPIIEHHO VMHbBbIE I10
CpaBHEHIIO C DcToHMen pecypchl 1 1ICTOPUIO, OBbUTO CJIOXKHO HATH H606XOJIVIMOG KOJIM4eCTBO
IIOATOTOBJIEHHBIX I SI3bIKOBOI'O IIOI'PY KEHIA quTener}I. Pacumpeﬂme IIporpaMMbl KakK paHHEro,
TaK M IIO3JHETO ITIOI'PY>KeHM: 3aCTaB/Is1eT IITKOJIbL 0osiee aKTMBHO BECTVI TIOVICK TaKVX y‘II/ITEJ'IeVI n

MPUBSI3BIBATD VX K CBOEV IIKOJIE.

Perrenyte 1ipoGrreMer KpoeTcs B COTpyAHMYecTBe. LIeHTp HoIDkeH aKTHBV3MPOBAT COTPYIHIYECTBO
CO IIKOJIaMM, CAMOYITPaBJIeHVISIMI V1 TOCY/TaPCTBOM, IIKOJIa — C CAMOYTIPaBIJIeHVSIMM U
caMOyTIpaBJIeHMsl — C TOCy/JapCTBOM. [1JIsl ycoBepIIieHCTBOBaHMS ITPOrpaMM IOJITOTOBKU yUuTesIen
SI3BIKOBOI'O ITOrPy KeHVs paboTHMKYM LleHTpa [10/DKHBI aKTHBU3UpPOBaTh padboTty ¢ TapTyckmm 1

TayumHHCKM yHVIBepCVITeTaMVI, a Takxe C IIperiogaBaTeIIMM 4aCTHOI'O CEKTOpPa.

TPYAHOCTU BHEAPEHNA NO3AHEIO A3bIKOBOIO NMOIPYXXEHUA

Iepes, rporpaMMovt TIO3[THETO S3BIKOBOTO TIOIPY KeHNsI BCTasla IIpoosIieMa TIoVCKa U 3aKpeTuIeH s

I1e[1aroros.

C negarorn4eckort TOUKM 3peHVs], IIpOrpaMMbl PaHHETO 1 IO3[THEro A3bIKOBOIO IIOrPy KeH Vs
VIMEIOT MHOTO OOIIVIX YePT, HO He SIBJIIOTCS VIeHTMYHBIMI. [IporpamMmMa mo3iHero si35IKOBOTo
TIOrpy>KeHMs TpeOyeT BOBJIEYeHNsI B Heé HaMHOT'O OOJIBIIIEro Umciia YIUTeIIeVl IT0 CPaBHEHIIO C
IIPOrPaMMOVI PaHHETO SI3bIKOBOTO ITOTPY>KeHVISL. Yuallyecs: CTapIiX KJIacCoB 00yYaroTCs IO
PYKOBOZICTBOM LI€JIOTO Psifia IperiojiaBaTesier-IipeIMeTHIKOB, TOrla KaK y4Jaliyjxcs MIaImxX

KJIacCOB O6Y‘IaET OIVH KJIaCCHBIN y4nTeIb.

ITporpamma O3IHETO A3BIKOBOTO TIOTPYYKEHVISI IIPUBHOCKT B ITPUBBIYHYTO SKM3HB IITKOJTBI HeMaIo
rrepeMeH. [1eTv1 JOJDKHBI YUUTHCS Ha HEPOITHOM SI3bIKe VI TIOHaYaIy BBITOTHSTH OOJIBITIe JIOMaTITHVIX
saaHuiL. B atMocdepe rmepeMeH yumTeIIs T0JDKHBI CO3[1aTh OOCTAaHOBKY 3allMINEHHOCTI. B

LeJIsix obecriedeHVIsI MaKCUMaJIbHOV 3(PPeKTVBHOCTY OO0y 9eH ISt OHV [JOJDKHBI TIIATeIIHO
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vBivad keelekiimblusprogrammi téttu kaotada oma t86. Soov valtida raskusi
olevikus likkab md&nikord laste ja riigi tulevikuhuvid tagaplaanile.

Muudatuste juhtimisel tuleb lahtuda thiselt kokkulepitud eesmarkidest ja
kavadest. Kui keelekiimblusprogramme tahetakse edukalt ja probleemivabalt
juurutada ning laiendada ja saada selleks lisaraha, on vaja keeledppega
seonduv viia kooli, omavalitsuse ja riigi arengukavades kooskdlla. Keskus peab
koostdds partneritega regulaarselt uuendama oma strateegilist plaani.

ASJAKOHASE ETTEVALMISTUSEGA OPETAJATE LEIDMINE

Isegi sellistes riikides nagu Soome ja Kanada, mille ajalugu ja ressursid on
Eesti omadest sootuks teistsugused, on olnud raske leida vajalikul hulgal
vajaliku ettevalmistusega keelekiimblusdpetajaid. Nii varase kui hilise
keelekiimbluse programmi laienemine sunnib tiha enam koole selliseid
Opetajaid leidma ja hoidma.

Lahendus peitub koosttds. Keskus peab t6hustama koostddd kooli,
omavalitsuste ja riigiga, kool omavalitsusega ning omavalitsused riigiga.
Samal ajal peavad keskuse tédtajad t8hustama t66d Tartu Ulikooli ja Tallinna
Ulikooliga ning erasektori koolitajatega, et aidata kaasa tulevaste ja praeguste
keelekiimblusdpetajate pdhi- ja taienduskoolituskavade taiustamisele.

HILISKEELEKUMBLUSE RAKENDAMISE RASKUSED

Opetajate leidmine ja hoidmine on osutunud just hiliskeelekiimblusprogrammi
kitsaskohaks.

Opetamise seisukohast on varase ja hilise keelekiimbluse programmid kiill
sarnased, kuid mitte samastatavad. Varase keelekiimbluse puhul on esialgu
klassis ainult ks dpetaja, kuid vanemates klassides on iga dppeaine jaoks eri
Opetaja ja seega on programmi rakendamiseks vaja palju rohkem Gpetajaid.

Hiliskeelekiimblus toob nii laste kui ka dpetajate harjumuspérasesse kooliellu
suuri muudatusi. Lapsed peavad dppima teises keeles ja esialgu tegema
rohkem kodut6dd. Muudatuste keerises peavad Gpetajad looma lastele
turvatunde. Lisaks peavad nad parimate tulemuste saamiseks oma t66d
hoolikalt koordineerima, et Uhes Gppeaines omandatav sGnavara ja sisu oleks
kasutusel ka teistes ainetes. Ainetevaheline sdnavara ja sisu I6imimine aitab
kinnitada teadmisi ning neid Ule kanda klassist reaalsesse ellu. Koolijuhtidele
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Late immersion brings many changes into the lives of students, teachers and ad-
ministrators. Children have to study in a second language and initially do more
homework. Teachers, who are undergoing a major change of their own, need to
create a learning environment where children feel safe and secure. In order to
maximise learning, teachers will have to co-ordinate their work carefully to ensure
that key vocabulary and content are integrated into all subjects taught. The inte-
gration of vocabulary and content help to reinforce learning and the application of
that learning outside the classroom in the course of daily life. Administrators need
to support staff while managing a highly complex process.

Many schools will require additional support in meeting the challenges involved

in instituting a late immersion program.

TEACHING MATERIALS

Developing sufficient and appropriate materials for both early and late immersion
requires particular attention. To be truly effective, even well-trained, highly moti-
vated teachers require good materials.

In immersion, these are not available “off the shelf”, as the market is too limited
for publishers to develop these products on their own. A shortage of teaching
materials is also a problem for immersion teachers in Canada and Finland, despite
the fact that their programs have been running for much longer and involve many
more students.

The Centre has become a notable locus of expertise in the creation of learning ma-
terials for immersion students. Currently, the Centre is focusing on co-operation
with authors and educators in order to update and improve materials that have
already been developed under its leadership.

IMMERSION SCHOOLS AS A MICRO-MODEL FOR INTEGRATION

Most schools participating in the program offer both a regular Russian-language
program and an immersion program. If the immersion program is to be optimally
effective, schools will need to invest considerable time and effort in integrating
immersion programs with their regular program. Teachers need to co-operate in a
systematic manner to make certain that they are all working in an integrated fash-
ion to ensure maximum learning. This will not happen without sound manage-
ment, including planning for change.
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KOOPIIMHMPOBATh CBOIO PabOTY, ITOOBI ITprobpeTaeMbIvi CTIOBapHEIN 3aITac II0 OIJHOMY ITpeIMeTY
Mor OBI MICIIOJIE30BaThCS B IPYTOM IIpefIMeTe. DTO ITIOMOXKeT 3aKPeInTh 3HAHVIS ¥ VICIIONI30BaTh VX
B peayIbHOVI XXM3HN. Ha pyKoBojmTesIert IIKoII JIOKNTCS 0cobast HarpysKa: yIIpaB/IsaTh IIKOJIBHBIM
TIepCOHAJIOM U TIOfIZIeP)KMBATh €r0 B UCKITIOUMUTEITHHO CJTOXKHOM TIpoIiecce repeMeH.

B 1me10M 1mIKOsTaM HY KHa TIOCTOSTHHAs TTOJIePKKa, YTOOBI CITPaBUTHCS C 3a7adaMy,

yCTaHaBJIMIBa€MbIMI HpOI’paMMOVI TIO3/THETO ITOTPY KeHVIA.

YYEBHbIE MATEPUAIDI

HJ'I?I PaHHETO ¥ ITO3[THETO sA3bIKOBOT'O IIOIPY KEeHVI HeO6XOHVIMO YAEIITh 0coboe BHVIMaHe
pa3pa60TKe 71 OOHOBJIEHVIIO HY>XHOT'O KOJIM4ecTBa y‘Ie6HbIX MaTeprajioB. HHSI JOCTVDKEHVIA
3Cb¢)eKTVIBHOCTV[ B O6y‘I€HT/H/I Jaxxe BBICOKOKBaJ'H/I(bVH_H/IpOBaHHbIe " 3aMHTepeCcOBaHHbIE yUMTe 151
HY>XIalOTCs B XOPOIINX yt{e6Hbe MaTepuasiax.

ITocKoJIBKY BBITYCK IIpeqHAa3HAYEHHOTO VTS VICIIOIIb30BAHNS B IIPOTrPaMMe SI3BIKOBOI'O TIOIPYIKEeHS
y4ebHO-MeTOIIYIecKoro odecrieueH sl orpaHIyeH, M3JaTe/TbCTBa He 3a/iHTepecoBaHbl B pa3paboTke
TTOI00HBIX MaTepmasios. VIx HexBaTKa OecriokonT Takke yuwmrestevt Karamer vi OUHIISHINM, XOTS B
3TUX CTpaHaX ITPOrpaMMBI IMEIOT JTaBHIOO VICTOPWIO V1 TOPasfIo OOJIbIIIee UrCIIo YIaIIIXCS.

LenTp cobpasr HeMaIo IieHHOV H(OPMAaIIMN 10 CO3AaHIO CIIerdIdecKoro yueGHo-
MeTOoIIeckKoro obecriedenus. Terephb B COTPYIHIYECTBe C aBTOPaMU U YIUTEIISIMIM MaTepyasIbl

Hy>KHO JIOTIOJTHUTD ¥ ITPYCIIOCOOMTH K COBpeMeHHBIM TPeOOBaHSIM.

LUKOJIA A3bIKOBOIO NMOrPY>XXEHUSA KAK CBA3YIOLWASA MOAEJb

IxoJ1BI, y9acTBYyIOIIVE B IIPOrpaMMe, ITpeljlaraioT Kak OObIYHbIe PYCCKOS3bIUHBIE ITPOrPaMMEI, TakK
VI TIPOTPaMMBI SI3bIKOBOTO ITOTPY>KeHs. 17151 MOCTVDKeHVISE XOPOIINX yUeOHBIX Pe3ysIbTaToB YUIUTeJIs,
IIperofaroIyie 10 STVM IporpaMMaM, JOJDKHBI CHCTeMAaTIYeCKy COTPYAHIYATh, YTOObI 00ecreunTs
VIHTerPalyIio BhIIIeHa3BaHHEIX IIPOTPaMM VI VX IOAAEPIKKY. DTOT0 HeJlb3s JJOOUTECs Oe3 yMesIoro

PYKOBOJICTBa, BKITFOUAFOITIETO B ce0s INTaHMpOoBaHVe pedopM.

B To xe BpeMm:i HeO6XO,Z[VIMO HaJIaIUTb COTPYAHMYECTBO C 3CTOHCKMMI IIKOJIaMM, IIOCPEICTBOM
Yero y pycckmx pe651T TIOsAABUTCA peajibHasl BO3MOXHOCTb O6IHEHVI$I C 3CTOHCKVMM CBEpCTHMKaMM.

V[HT/H_H/IaTVIBy IIIKOJI MOXXET IIOAJIeP KaTh M MeCTHOEe caMOyIIpaBJIeHMe.
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langeb eriline koormus: juhtida ja toetada koolipersonali erakordselt keerulises
muudatuste protsessis.

Uldiselt vajavad koolid jatkuvalt toetust toimetulekuks hiliskeelekiimblus-
programmiga seotud Ulesannetega.

OPPEVARA

Nii varase kui hilise keelekiimbluse jaoks vajaliku dppevara véljatbdtamine ja
uuendamine nduab erilist tahelepanu. Oodatud tulemuste saavutamiseks vajab
isegi hea valjadppega ja motiveeritud dpetaja haid materjale.

Et keelekimbluse dppevara turg on piiratud, ei ole kirjastustel huvi seda luua.
Materjalide nappus kimbutab ka Kanada ja Soome Gpetajaid, kuigi nendes
riikides on programm pikema ajalooga ja kiimblejate arv palju suurem.

Keskusesse on koondunud kiimblusspetsiifilise dppevara loomise kohta
markimisvaarne teave. Tahelepanu keskmes on olemasolevate materjalide
téiendamine ja nlldisajastamine koost66s autorite ja pedagoogidega.

KEELEKUMBLUSKOOL KUI LOIMIMISMUDEL

Programmis osalevad koolid pakuvad nii tavaparast venekeelset kui ka
keelekiimbluse programmi. Véimalikult heade 6pitulemuste saavutamise nimel
peavad mdlema programmi dpetajad tegema silisteemset koostdod, et tagada
integreeritud tegevus ja toetus mélemale programmile. See ei ole vdimalik
tugeva juhtimiseta, mis hélmab ka muutuste kavandamist.

Samal ajal on oluline koostd6 eestikeelsete koolidega. Selle kaudu tekib
venekeelsetel lastel reaalne v8imalus suhelda eestikeelsete eakaaslastega.
Lisaks kooli enda initsiatiivile soodustaks sellist koosté6d omavalitsuse tugi.

VALISRAHASTAJATE TAANDUMINE

Keelekiimblusprogrammide loomist on toetanud mitmed valisriigid. Alates
2006. aastast lasub taisvastutus programmide rahastamise eest Eesti riigil.
Seega kahaneb oluliselt programmide eelarve.

Koolide, omavalitsuste ja riigi vastutus suureneb. Kindlasti peavad lasteaiad ja
koolid Uksteist rohkem toetama. Uued programmidega liitujad peavad toetuma
eelkaijate kogemustele.

Keelekiimbluskeskus: viie aasta jagu saavutusi

75



76

At the same time, it is essential to co-operate with Estonian-language schools. In
this way, Russian-speaking students will be afforded an opportunity to use Esto-
nian with their peers. A school’s efforts in this area would benefit from the sup-
port of local government.

THE END OF FOREIGN FINANCING

Many countries have supported the establishment of the immersion program. As
of 2006, the Estonian government will assume full responsibility for financing the
program. The budget placed at the disposal of the Centre will decline markedly.

Increased responsibility will need to be assumed by schools, local government
and the state. Certainly, schools will need to do more to support one another.
Schools joining the program will need to rely on the experience of more experi-
enced schools.

Pressure to expand programming is likely to increase. This is being driven by
parental demand and the requirement that as of 2007 a transition to the teaching
of at least 60% of the curriculum through Estonian in grades 10-12 must begin.
The Centre, working in co-operation with its partners, will need to be careful not
to become a victim of its own success by assuming too great a burden.

PER CAPITA FINANCE FOR IMMERSION STUDENTS

The Ministry of Education and Research, in co-operation with Parliament, local
government, the Centre and its other partners, has worked hard to raise aware-
ness of the special needs of immersion students. The goal is to meet the needs of
immersion students through increased finance allotted per child in order to al-
low for, among other things, the hiring of teachers and assistant teachers, student
participation in immersion camps, extended school days and additional learning
materials.

Should special finance be allotted for immersion students, stakeholders within
and outside of the schools offering immersion programs, will need to co-operate
closely to ensure that funds are used as intended.

Estonian Language Immersion Centre: Five Years of Accomplishment

COKPALLEHMUE 3APYBEXXHOW NOMOLLUMU

CospaHme IIpOrpaMMBI SI36IKOBOTO TIOT PY>KeHVIsI ITOfJIepykKaJiii HECKOJIBKO 3apyOeXHBbIX cTpaH. C
2006 Tofja OTBETCTBEHHOCTH 10 (PMHAHCUPOBAHIO IPOTPaMMBbI JIOKUTCS Ha IJIeUN 3CTOHCKOTO

rocyfapcTBa. B cB3M ¢ 3TVMM CyIIIeCTBeHHO COKPATUTCs OIO/KeT ITPOTrpaMMBbL.

Hy)KHa OOJIBITIast OTBETCTBEHHOCTD B COTPYAHWMYECTBE IIKOJI, MeCTHBIX CaOpraBHeHVIVI
M rocynapcrsa. HeTCKVIe CaZbl V1 HIKOJIbI JOJDKHBI aKTVBHEE ITOIIE P KMBATh IPYT ApyTa.
HpVICOEHVIHSIIOH.H/IeCH K ITporpamMMe HIKOJIbI JOJDKHBI OITMPaTbhCA Ha OITBIT ITPEIIeCTBEHHIIKOB.

SIcHO, UTO, MCXOMIS M3 OKVIAHIMIL POIIUTEIETI, 1 B CBSI3M C IIEPEXOIOM PYCCKuX Ko B 2007 romy

Ha I'VIMHa3M4ecKoe 00pa3oBaHye Ha 3CTOHCKOM sI3bIKe, OyJIeT pacTy COIPOTMBIIEHNE PACIIIPEHIO
rporpaMmbl. HeoOxommmo 3a00TUTbCst 0 TOM, YTOOBI OKPbUIEHHEIE ycriexoM LIeHTp 11 ero napTHEpHI
He B3BaTVUTV OBI Ha ce0sT CITMTITKOM GOTTBITTYTO Harpy3KYy.

CTOMMOCTb YYEHUYECKOIO MECTA B MPOrPAMME A3bIKOBOI'O
MOTrPYXXEHUA

MuHncrepcTBo 0Opa3oBaHMs 1 HayKyM COBMECTHO C PUIITMKOrY 11 MECTHBIMI CAMOYITPABIIEHVISIMIA,
LleHTpOM 1 €ro IapTHEPAMI IIPOZIEeIIaIo OCHOBATEILHYIO PAbOTY I10 OIIperieIeHII0 0COOBIX
[IOTPeOHOCTENT YUAIIMXCSI I10 IIPOrpaMMe SI3bIKOBOTO HOTpysKeHst. CTOPOHBI IIPHILUIV K BBIBOZLY O
HEOOXO/IVIMOCTM YBEJIUEHIsI PAacXOJI0B Ha 00y YeHve JIeTel I10 IIPOorpaMMe, C TeM YTOObI CO3/1aTh
MecTa PabOThI /711 yUmTesIelt v TIOMOITHVIKOB yUUTesIev, IJIsl y9acTus B 3bIKOBBIX JIarepsix,
OpraHu3aIiy TPYTII IIPOIEHHOTO AHS, TPUOOPeTeH IS CITeIMPIIecKoro yaebHO-MeTOIIecKoro
Marepuaia.

Ecm YBEJIMYNTCA CTOVMMOCTD YHEHMYECKOI'0 MeCTa, TO IIKOJIbHbIE V1 BHEIIIKOJIbHBIE CBA3YIOIIVe
TpyIibl JOJDKHBI eI11€ TecHee COTpyaHMYATDh B LIEJIAX olecrieueH s MICITOTb30BaAHISE
AOIIOJIHUTEIbHBIX JEHEXHBIX CPEICTB 110 ITPsIMOMY HasHa4eHMIO.

PABHbI AOCTYN K YYACTUIO B MPOrPAMME

MHorue Hay4HBIe McCIIeJOBaHN JJOKa3bIBAIOT, UTO S3BIKOBOE ITOTPYy KeHe TOIXOMNT JIjIs
ydarmxcsi ¢ pasHbIMU clIocoOHOCTsIMM. [TapTHEPBI IIPOrpaMMBbl S3bIKOBOTO ITOIPY KEHNS B DCTOHIN
TIPUITUIN K COTTIAITIEHNIO O TOM, UTO BCeM JIeTsiM Oy7TyT obecrieueHbI paBHbIe BO3MOKHOCTY JIJIst

y4acTusi B [IAHHOVI IIPOTpaMMe.

Me)IquHapo;lerV[ OIIBIT ITOKA3bIBAET, UYTO CYIIECTBYET OIIaCHOCTD ITpeBpallleHV ITPOrpaMM
SI3bIKOBOTI'O ITOT'PY>KEHVIA B SJITapHbIE. B IociIeAyroIine roabl HeHTp S3bIKOBOI'O ITIOTI'PY KEHIIA 6y,ELeT
ocoboe BHUMaHVIE 06pamaTb BHEPEHNIO COIJIaCOBaHHBIX ITPVMHIIUIIOB C TE€M, uT00BI OOECIIeUnTh

y4JalyMcs paBHbIe BO3SMOXKHOCTY yUacTysI B IIPOrpaMMe.
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Samal ajal on ilmne, et lastevanemate ootustest lahtudes ja 2007. aasta
eestikeelsele gimnaasiumiharidusele Glemineku algusega kasvab surve
programme laiendada. Tuleks hoolt kanda, et oma edust tiivustatuna ei votaks
keskus koos partneritega liilga suurt koormust.

KEELEKUMBLUSPROGRAMMI JARGI OPPIVA OPILASKOHA
MAKSUMUS

Haridus- ja Teadusministeerium on koosttds Riigikogu ja omavalitsustega,
keskuse ja tema teiste partneritega teinud p&hjalikku t66d, et selgitada
keelekiimblusopilaste erivajadusi. On selgunud vajadus suurendada
keelekiimblusprogrammi jargi 6ppiva Opilaskoha maksumust, et véimaldada
muu hulgas palgata abidpetajaid ja Gpetajaid, osaleda keelelaagreis, korraldada
pikap&evariihmi ning soetada kiimblusspetsiifilist dppevara.

Kui suurendatakse keelekiimblusprogrammi jargi 6ppiva dpilaskoha
maksumust, peavad nii koolisisesed kui ka -vélised sidusriihmad tegema
téhusat koostddd, et tagada lisaraha sihtotstarbeline kasutus.

VORDNE JUURDEPAAS PROGRAMMILE

Paljud teadusuuringud on tdendanud, et keelekiimblus sobib erineva
vBimekusega Opilastele. Eesti keelekiimblusprogrammi partnerid on kokku
leppinud, et lastele tagatakse vordne juurdepdés programmile.

Rahvusvahelised kogemused on néidanud, et keelekiimblusprogrammid vdivad
muutuda elitaarseks. Jargmistel aastatel podrab Keelekiimbluskeskus erilist
téahelepanu kokkulepitud p&himdtete rakendamisele, et tagada dpilastele
vBrdne juurdepaés programmile.

Keelekiimbluskeskus: viie aasta jagu saavutusi
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EQUAL ACCESS TO PROGRAMMING

Considerable research attests to the fact that immersion is suitable for students
with different abilities. Estonian immersion program partners have agreed to

provide equal access to programming,.

International experience has shown that immersion programs can become elitist.
Over the coming years, the Immersion Centre will be doubling its efforts to work
with its partners to ensure that students have equal access to programming,.
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