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Ndukogude Eesti eesti keele/dppekavad

Ndukogude Eesti koolid saavad igal Oppeaastal uued
O0ppeplaanid, s.o. tunnikavad, ja sellele kohandatud pro-
grammid, s.o. 0&ppekavad. 1957./58. Oppeaasta Oppeplaani
kinnitati haridusministri V. Oja poolt 14. mail 1957 ja
vastavad programmid ilmusid trikist sama aasta slUgiseks.
Nendest on ké&esoleva kirjutise aluseks jargmised 0&ppekavad:
Algkooli &XX5 programmidest: Eesti keel,ja keskkooli pro-
grammidest: 1. Eesti keel, 2. Kirjanduslik lugemine ja
3. Kirjandus. Seega kuuluvad vaatlusele Oppekavad, mis si-
sustavad eesti keelele m&ératud Oppetunde (valja arvatud

kirjatehnika Oppekava algkoolis).

Eesti keele ja kirjanduse Oppekavade vaatlus piirdub
Uldhariduslikkude koolidega, milliseid leidub Ndukogude
Liidu eeskujul kujundatud UGoukogude Eesti koolislisteemis
kolme tuupi: 1. Neljaaastane algkool, 2. Seitsmeaastane
kool, kus nelgile algkooli klassile lisandub kolm nooremat
keskkooli klassi (v - vu), Jja 3* Keskkool, kus on lisaks
eelmistele Oppeaastatele ka neli vanemat keskkooli klassi
(vill - X1), seega kokku 11 06ppeaastat. Vdrreldes vene koo-

lidega on eeti Oppekeelega keskkoolis Uks Oppeaasta rohkem,

et feeks..-voima-Itts) paremini omandada vene keelt kui riig

keelt. Vaatlusest jaavad valja NOoukogude Eestis tegutsevad

vene oOppekeelega koolid, kus kuni kéaesoleva Oppeaastani

Uldse eesti keelt ei 0Opitud. 1957. aasta sugisest peale on
vene

esmakordselt ka Hkuiikx koolides ette n Ld eesti keel,

ainult 4
kuid &darmiselt piiratud ulatusesi/algkooli IT, ITT ja 1V
klassis a 2 tundi nadalas. Valja jaavad ka toolis- ja maa-

noorte koolid, kus eesti keele tundide arv on tunduvalt mlﬂ

vahendatud (1956./57. Oppeaastal ksgpaxksskksisii 48 tundi
tavalise 77,5 asemel) ja Oppekava vastavalt kéarbitud.



Tunnikava. 1957/58. Oppeaasta tunnikava alusel on
eesti keelele mdaratud 76,5 nadalatundi Uheteistkimne
Oppeaasta jooksul, mis teeb keskmiselt 6,95 tundi klassi
kohta. Vordluseks olgu mainitud, et vene O0ppekeelega koo-
lides Ndukogude Eestis on vene keelele kui emakeelele
maaratud kokku 82,5 nadalatundi kimne Oppeaasta jooksul.
Seega tuleb venekeelsetes koolides keskmiselt 8,25 tundi
vene keelt klassi kohta. Moddunud 1956/57. Oppeaastal
oli eesti keelel kasutada 77,5 tundi. Nii on Uhe 0dppe-
aasta jooksul eesti keele tundide arv vadhenenud 1 tunni
vdrra, mis on antud v6drkeelele. Eesti keele tundide ko-
guarv jaguneb vdrdselt algkooli ja keskkooli vahel: esi-
mesele 58,5 ja teisele 58 tundi. Kuna aga klasside arv
keskkoolis on suurem algkooli omast, siis loomulikult
keskkooli klassis on eesti keeli tunde tunduvalt vahem
kui algkooli klassides, en kaaBHdtaluzat eestir® kegle

Inmnid®-koendatud”

Algkoolile maaratud tunnid jagunevad jargmiselt: esi-
meses klassis on 15 tundi, teises 9,5, kolmandas 9 ja
neljandas 7, keskmiselt 9,65 nadalatundi klassi kohta.
Seejuures on eesti keele tundide hulka atvatud ka kirja-
tehnika, millele tuleb eraldada esimeses klassis 2, tei-

ses ja kolmandas kumbagis 1 tund nadalas.

Keskkoolil osas naeb 0dppekava ette eritunnid keelele
ja kirjandusele, kuid tunnikavas sellist eraldamist ei
esine. Ulevaate eesti keele tundide jagunemisest keskkoo-
li osas klasside kaupa annab tabel 1.

"TabeT 1, Eesti -keele -tundide arv keskkooli klassides.

Twaeylle™ axv nadalas-- Xokku
VvV "Vi— VII_VII11 IX. X = Xl

Xesti~~EeA 4- 1,5 1>,5 17,5



Tabel 1. Eesti keele tundide arv keskkooli”™

Tundide arv nadalas Kokku
\Y Vi Vil VARN IX X X1
Eesti keel 5 4 3 2 1,5 1,5 0,5 17,5
Kirjandus 3 3 2 2 2,5 3,5 4,5 20,5
Kokku 8 7 5 4 4 5 5 38

Keskmiselt tuleb keskkooli osas eesti keelt klassi
kohta 5,43 tundi nadalas« Vene 0Oppekeelega koolis on 3wi?
iaxxksskmxHExXFiN&SximiQtx vene keelt keskmiselt keskkooli
klassi kohta 6,08 tundi néadalas, yle poole eesti keelele

médadratud tundidest keskkoolis langeb kirjandusele, kuna

keelele endale jaab vahemik, aAxx8ktxpatkxXAKK kusjuures

siiski vahe on vaike. Palju suuremaks kujuneb aga erine-
vus, keele ja kirjanduse tundide vahel, kui seitsmeklas-
silise kooli klasse vdrdleme keskkooli vanemate klasside-
ga. Keskkooli nooremates klassides (% - m Oppeaastal)
on keelele maératud 12 ja kfej/jandusell,le 8 nadalatundi,
keskkooli vanemates klassides (W - m: Oppeaastal) aga

on keelele ette nahtud ainult 5,5 ja kirjandusele koguni

12,5 tundi.

VOorreldes teiste Oppeainetega on eesti keelele varu-
tud koOige Enam suurem tundide arv, kui l&htuda tundide
koguarvust Uheteistkimne Oppeaasta jooksul, Kuid eesti
keele tunnid jagunevad ebaproportsionaalselt nelja alg-
kooli jJa seitsme jargneva keskkooli Oppeaastate vahel.
Selle tagajarjel on eesti keel esikohal tegelikult ainult

astmel
algkooli nnas. Keskkooli osas tuleb esikohale vene keel
39,5 tunniga, kuna eesti keel jaab teisele kohale. Vord-
luseks olgu mainitud, et venekeelsetes koolides vene Kkeel

jaab esikd”™hle ka keskkooli osas ja sellele jargneb ma-

temaatika 36 tunniga.



Eesmark. Algkooli eesti keele programm algab sdnadega:
"Keelel on maédratu suur tahtsus laste kommunistlikul kas-
vatusel ." Seega voetakse eesti keele Opetamist ning Oppi-
mist NOukogude Eesti koolides kommunistliku kasvatuse
mitte emakeele seisukohalt. S&na "emakeel™ ei esine kor-
dagi algkooli dppekavas ja ainult paar korda keskkooli
omas. Iseseisva Eesti Algkooli 0Oppekavades 1937 algas ees-
ti keele Oppekava seletusi ja juhatusi sbnadega: '"Emakeele

Opetuse sihiks on arendada ...

NOoukogude kooli tahtsaimaks uUlesandeks on kommunistlik
kasvatus ja sellele on allutatud ka eesti keel kui kooli
Oppeaine. Eesti keele o8ppekavas on rdhutatud, et odpilaste
kommunistlikku kasvatust tuleb teostada Oppeaine alusel
kogu Oppeprotsessis. Eesti keele 0Opetaja kannab eriti
suurt vastutust noorsoo kasvatamise eest tdelisteks ndu-
kogude inimesteks, kommunismi Ulesehitajateks. Keelealaseid
teadmisi uUldse Opetatakse ndukogude koolis selleks, et
dpetada keelt kui suhtlemisvahendit Oigesti kasutama, an-
da o&pilastele marksistlik kasitlus keelest fa kujundada
neis materialistlikku maailmavaadet. Samuti peab keele,
eriti aga emakeele Opetamine nii hasti oma sisu kui ka

kasutatavate meetodite abil kasvatama kommunistlikku mo-

raali .

Juba algkooli esimeses klassis peab jutustuste lugemi-
ne Leninist, Suureni isamaasd0ja (s.o. teise maailmasdja)
vOitlustest ja sotsialistliku t6d6 kangelastest kasvatama
Opilastes ndukogude patriotismi ja uhkust oma suure kodu-
daa uUle, arendama ndukogude inimesele iseloomulikke moraal-
seid omadusi. Jarjekindlalt tuleb hiljem ndukogude kirja-
nikkude ilukirjanduslikkude ja muude teoste lugemisel teks-

tis esile tdsta ja eriti alla kriipsutada seda, mis annab



lastele kujutluse ndukogude elu isearasustest: kollektiiv-
sest toost jJa elust, sotsialistlikust suhtumisest todbésse,

Uhiskondliku omandi austamisest ja vaenlaste vihkamisest.

Keel ) Eesti keelt tuleb d&dpetada lahtudes
marksistliku keeledpetuse alustest. Marksistliku keele-
Opetuse”™ aluste Opetamiseks pole programmis ette nahtud
eritunde. Seda kasitletakse koikides klassides koos sdna-
vara, grammatika ja hadalikubOpetusega. Naiteks kui selgi-
tatakse keele Oppimise vajadust, on pOhjust kdnelda kee-
lest kui Uhiskonna liikmete suhtlemisvahendist, arenemise

ja voitluse tooriistast.

Lahtudes keelest kui voéitlusvahendist saab arusaada-
vaks, miks eesti keele tundides on suurt téhelepanu po66-
ratud kodnearendusele, millega tuleb teha algust juba alg-

kooli esimesest klassist.

Keele Opetamise meetodid peavad Opetama lapsi kaima
Lenini poolt naidatud reaalsuse tunnetamise dialektilist
teed: elavalt kaemuselt abstraktsele motlemisele ja sel-
leit praktikale, missugune pohimdte oli pedagoogika aja-

loos teada ammu enne Lenini.

G-rammatika kursus alg- ja keskkoolis jaguneb kolmeks
astmeks. Algkool annab vaikese hulga grammatilisi tead-
misi, mis on tarvilikud praktiliseks keele tarvitamiseks
sel astmel. Sustemaatilise kursuse esimene kontsenter
haarab klassi ja selle Ulesandeks pn grammatika taht-
samate teemade pdohjalik labitootamine. Keskkooli vanema-
te klasside teine kontsenter taiendab ning suvendab noo-
remate klasside kursust. Tundide vahene arv laseb seda
teha kull vaga tagasihoidlikult, dldiselt on valitsemas
tendents vadhendada grammatika kursust uUldhariduslikkudes

koolidee.



Kir.~ja.nd.us Kirjanduse O0petamine eritundides
algab V klassiga ja kestab kogu keskkooli. Keskkooli noore-
mates klassides (V - VIl) toimub kirjanduse Opetamine kir-
jJjandusliku lugemise kursuse kuju}.,moodustades vaheastme
algkooli ja keskkooli vanemate klasside vahel. Selline vas-
tavatesse lugemikkudesse koondatud palade ja katkendite
lugemine jatkab algkoolis rakendatud kirjandusliku lugemise
meetodit, laiendades ja slUstematiseerides jark-jargult
Opilaste kirjanduslike teadmiste ringi ning luues sellega
eeldusi jargnevale astmele vanemates klassides, kuid uhtla-
si kergendab Opilaste lugemise jJuhendamist nimelt nendele
paladele ning katkenditele, mis on soov: li-
ku kasvatuse seisukohast. Keskkooli vanemates klassides

(V11 - X1) jJargneb kirjanduse ajaloo O&petamine.

Materjali valiku”~ ja paigutuse seisukohalt jaguneb
mkirjanduse lugemise kursus kaheks astmeks. Viiendas klas-
sis on palad paigutatud ideelis-temaatilise sisu jargi.
Temaatilised tsuklid on koostatud Opilaste kommunistliku
kasvatuse eesmarki silmas pidades ja sisaldavad lugemis-

palasid nii klassikalisest kui ka ndukogude kirjandusest.

Kuuendas ja seitsmendas klassis on materjal paigutatud
kronoloogilises jarjestuses. Alustatakse rahvaluulega, kus
tuleb esile tdsta talupoegade ja mdisnikkude vahelisi suh-
teid. -kesti ja vene klassikute teoste katkendite valiku
puhul on tahtis kohtfantud nendele osadele, kus kujutatakse

tRUET KC )
rahva voi-~ rohujate ning véalismaiste anastajate vastu,
Eriline koht on loomulikelt ndukogude kirjandusel, mis rik-
kalikult pakub soovitavat materjali kommunistliku kasvatu-

se teostamiseks. Opetaja peab omalt poolt kdik tegema, et

need teosed Opetaksid noori armastama oma suurt kodumaad



ja vihkama vaenlasi, sisendama ustavust ndukogude korrale
ja kasvatama Uhe sbOnaga ustavaid ja sonakuulekaid kommunis-
te.

Keskkooli vanemayastmel g%itakse kirjanduse ajalugu
VIIlT - X klassi program hdlmab eesti ja vene klassikalise
kirjanduse ajaloo pohialuseid, sisaldades ainult nn. pro-
gressiivseid Kkirjanikke, s.t. selliseid, kelle teostes
leidub kohti, mida on vdéimalik tdlgendada kommunistliku
doktriini seisukohalt ja mida on vdimalik vaadelda klassi-
vOitluse aluselt. Valiskirjanduse esindajaist on ainult
moéni Uksik osutunud sedavdrd progressiivseks, et teda on
paigutatud Oppekavva. X1 klassi kursuse sisuks on eesti
ja vene ndukogude Kkirjandus koos liuhikese Ulevaatega teis-
te NSV Liidu rahvaste Kkirjandusest. (XaztN+x$mdtusxpnidhxfe
IMpisklAssisxtaxEixkMit) Ndukogude kirjanduse mesmiark kesk-

kotMrjr-XapukXasGio oA ilmselt abiturdend-Hre-anda Ummargune
i lwwafe— SeEFEEEFxaiITINEXEADXOienaxBEEE

est
kdar-j-andugy-———e-t~ oe I l-ega-vliffiis-lUl-eda. kommuni-&tl-lIkkur--kasvatust
koolis- Niil eesti ja vene klassikaline kirjandus kui ka
valiskirjandus puuduvad selles klassis téielikult. Eesti
iseseisvusaega kirjandusajaloos on nimetatud "kodanliku
diktatuuri ajaks". Kirjandusajaloolist kéasitlust taien-

dab vordlemisi tagasihoidlik kirjandustemreeMline vaat-

lus .

Eesti ja vene Kkirjanduse vahekord. Eesti
03, aJ

dest on suur arv méaaratud vene kirjandusele. Tabel 2 annab

. . A w .

UGlevaate sellest, mitu tundi oppekavrnéeb ette keskkooli
klassides uue labivotmiseks eesti ja vene klas-

V
sikaliséi”™ kui ka ndukogude Kkirjandusel-~ klasside kaupa.

Seejuures on arvesse vdetud ainult need tunnid, mida O&ppe

kava maarab Uksikutele kirjanikkudele, Uldised Ulevaated,



kordamine, rahvaluule jne on siit valja jaanud.

Tabel 2. Oppekavas kirjanikkudele maaratud tundide arv.

Tundide arv

Klass Eesti Vene Eesti Vene
Klas- Klas- NOou- NOu- valis Kokku
sikud sikud kogude kogude
a) Nooremad klassid
\ 37 8 8 9 - 62
2! 33 41 - - - 74
Vil 17 - 12 25 - 54
Kokku 87 49 20 34 - 190
% 45,8 25,8 10,5 17,9 - 100
b) Vanema_J/l klassid
VVARN 7 28 - - 5 40
X 29 24 - - 13 66
X 55 24 - - 17 96
X1 - - 41 43 - 84
Kokku 91 76 41 43 35 286
I 31,8> 26,6 14,3 15,0 12,3 100
c) uldse
Kokku 178 125 61 77 35 476
37,4 26,3 12,8 16,2 7.3 100

Keskkooli nooremates klassides on esikohal eesti klas-
sikaline kirjandus, mis on kull peamiselt V ja VI klassi
arvel. Kuuendas klassis on siiski esikohal vene kirjandus
ja seitsmendas ndukogude oma#”~ NOukogude Kkirjanduses on
omakorda vene kirjandus suures Ulekaalus. Keskkooli vane-
mates klassides pusib eesti kirjandus veel endiselt esiko-
hal, kuid ta osatdhtsus on langenud. Vene Kkirjanduse tundi-
de arv on seejuures tousnud. fagasihoudrlikult esineb ka

Uldiselt on eesti klassikalisele kirjandu-

sele maaratud pisut rohkem kui 1/3 tundide koguarvust,



n.
muu osa on esijoones maaratud vene ja ndukogude kirjandu-

sele, kuna valiskirjanduse osa on vaga vaike.

Eelmist tabelit on huvitav taiendada kirjanikkude nimes-
tikuga klasside kaupa, kellele on 0Oppekavas maaratud silma-
paistev tundide arv. Alljargnevasse nimestikku on vdetud
kdoik kirjanikud, kellele vastavas klassis on maaratud 8
voi enam tunde, kusjuures vastav tundide arv on nime jarel

Seitsmes

sulgudes. 20W&& klassis kokku esineb 24 nime, sealhulgas

Silmapaistvate kirjanikkude nimestik.

Klass Kirjanikud
\Y; E ."Bornhtéhe (10)
Vi A_PuSkin (12), Pr.R.Kreutzwald (10), J.Liiv (8)
AN M.Gorki (12), N.Ostrovski (10), E.Vilde (8)
VI A_PuSkin (12), N.Gogol (8), M.Lermontov (8)
1X Pr_.R.Kreutzwald (16), L.Koidula (9), N.Nekras-
sov (8), 1.Turgenev (8)
X E.vilde (18), A_.H.Tammsaare (16), L,Tolstoi (15)

A.TSehhov (9), J.Liiv (8)
X1 M.Gorki (18), J.Sutiste (10), V.Majakovski (9),

M.oolohhov (9), A.Jakobson (8)

viis nime kahekordselt. Nendest kuulub eesti klassikalisse
kirjandusse ainult 9 voi kahekordselt esineva kolme maha-
arvates 6. Vene klassikaline kirjandus on esindatud 8 ni-
mega vO0i kui maha arvata 1 kahekordselt esinev nime, siis
jaab jarele 7 nime. 6%ejaanud kuuluvad néukogude kirjanik-
kude hulka, millest eesti nimesid on ainult 2. lgaiuks vdib
veenduda, et vene nimesid esineb silmapaistvate kirjanik-

kude hulgas rohkem, kuigi vastavad tunnid on madaratud ees-

ti Kkirjandusele eestikeelsetes koolides.
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Samasuguse pildi saame, kui arvame kokku Uhele Kirja-
nikule &ppekavade alusel méddratud tundide arvu ja rmaBkaw®
jarjestame kirjanikud saadud tundide koguarvu jarele. Esi-
mes”~iheksa kirjaniku hulka tulevad jargmised nimed, Kkus-
juures tundide arv on nime jarel sulgudes: 1. M. G-orki
(33), 2. E. Vilde (29), 3. Er. R. Kreutzwald (26), 4. A.
Puskin (24), 5. A. H. Tammsaare ((20)\/I"i Turgenev (20),

7. J. Liiv (19), 8. N. Logol (15) ja 9. L. Tolstoi (15).
Saame nelil eesti ja viis vene nime. Nendele on kogusummas
maadradud kirjanduse tundidest 201. Nendele jargnevad E.
Bornhéhe, L. Koidula, J. Siutiste ja M. Lermontov, kellele
igaihele on ette nahtud 14 tundi. ylejaanud kirjanikkude

tundide arv on vaiksem.

Eesti kirjandus. Eesti klassikalisest kirjandusest on
Oppekavva voetud ainult progressiivsed kirjanikud, kelle
teoseid on voimalik analiulusida marksistlikult seisukohalt
ja vaadelda klassivditluse vaatevinklist. Seega on dppe-

K Km S\ al),

kavva voetud kirjanikkude nimed ja ka nende teosed tuntud,

kuid teoste analulisimine ja hindamine toimub hoopis uuelt
S

aluselt, lahtudes marksismiZt-leninismiXi.(.Tjanduslikku-

de teoste Umberhindamist iseloomustavad alljargnevad nai

ted Oppekavadest.

Tédhtsamaid kirjanikke on Pr. R. Kreutzwald, keda vaa-
Kreutzwald

kTuebw k-ccJM.HJ.IC- 6eldakse kui demokraat-valgustaja d . SaZon keskseks kujuks
T S_ v y _ IX klassis, kus tuleb lahema analuiusimise alla tema "Kale-
1a~ ne/lnkn.
r,iwt"p<ilL vipoeg?l, kus tostetakse esile rdhujate vastast vditlust,

4 xj ZIx

todaxrmastust ja soOprust vene rahvaga, mainides seal juu-
res ka Vene Teaduste Akadeemia abi ”“Kalevipoja*” valjaand-

misel.
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Nimekamaist luuletajaist on Oppekavas ainult L. Koidula
ja J. Liidiv. Téahtsamaks motiiviks Koidula luules on muistse
vabadusaja idealiseerimine ja sakslaste poolt peale suru-
tud feodaalse orjaaja kujutamine. Loetakse "Miks sa nutad?”,
”Kevade on sala tulnud” ja 1957./58. Oppeaastast peale ka

”Mu isamaa on minu arm” (’Teretuse"™ asemel). Nendest 0Opi-
takse péahe esimene VI ja viimane V klassis. Analiusimisele
kuu;ub ka ”S&arane mulk” . J. Liivi lddrikaZkujutaj”biaesi*-

/giﬂskonna singet ja rasket elu, nagu “Must lagi on meie
toal”, ja todrahva raskusi kapitalistlikus Uhiskonnas, nagu
"Randaja”, aga lugemist leiavad ka mitmed teised luuletused:

A

“"Talvine tihane™”,"Uks suvepaev”, "Nomm"™, "Ta lendab mesi-

puu poole”, "Emale” ja "Kui tume veel kauaks ka sinu maa”,
millest enamik on valjaspool klassivoitluse tausta. Mdisa
ja talurahva klassivahed tulevad aga selgelt nahtavale

jutustuses "Vari” . Opitakse pahe "Talvine tihane"” ja xsiks

lihike katkend "Kukulinnast” (katkend "Varjust").

Esivanemate vditlust orjastajate vastu kasitleb

E. Bornhdhe omas romaanis "Tasuja"™. ROhujate klassi
esindajaks on Oodo ja rahvajuhiks selles vditluses rd6huja-
te vastu Tasuja. Ka J. Tamm kujutab ballaadis "Orjakivi™
orjaaja rasket elu, Uhtlasi paljastab ta valmis "Punik"
kapitalistliku Uhiskonna elulaadi ja moraali. "Punik” kuu-

lub ka pahedppimisele.

Tahtsal kohal on realistlikud kirjanikud. E. Peterson-
Sargava on esitatud jutustustega "Tulge appi!™ ja "Oheliku-
onu joulunadgemine™, mis paljastavad kapitalistlikku eks-
pluateerimist ja i wr . Oheliku-Madis on tuupiline kulak.
Kiisa sauna elanikkude kaudu maa kujutatakse raaaproleta-
riaadi eluviletsusi kodanlikus Uhiskonnas. Antoni tuleb

vaadelda kui esimest teadlikkusele &rkava sulase kuju eesti



kirjanduses. Talurahva ja mbéisa vahekorda valgustab Kkir-
janik valmis "Uhe harja elulugu”, kus Kirjukannu Jaani elu
vOrreldakse harja eluga. A. H. Tammsaare annab realistliku
kujutuse kodanlikust kilaelust. Romaanis “KO0rboja peremees"”
naidatakse Katku Villu kujus tugeva ja teotahtelise 1inimese
elutraagikat eraomanduslike suhete tingimustes. Romaani
"Tode ja 0O0igus” 1 koide kujutab talunaise ja sulase elu
kodanlistes elutingimustes. Romaanis "P&rgupdhja uus Vana-
pagan”™ aga tulevad taielikult nahtavale kodanliku Uhiskon-
na pahed ja selle tagurlik kultuur. Jirka ja Kaval-Antsu
kujudes tuleb ndha ekspluateeritava ja ekspluateerija ul-
distatud tiuidpe. Kodanluse pahesid aitab paljastada oma
draamade:?A. Kitsberg. "Kauka, jumalas” naitab kirjanik ko-
danliku Uhiskonna rahakirge, despotismi ja ebainimlikkust
ning annab Mogri-Mardis ekspluateerija joOulise kuju eesti

kirjanduses.

Eesti klassikutest esikohal on aga E. Vilde. Juba li-
hijutus "Minu esimesed triibulised” tuleb Eedi ja‘r;oor—
harra »” vordlevas iseloomustuses nahtavale feodaalse Uhis-

kujutab ka
konna Ulekohus. MOisnikkude julmust taiEHdadsxxsgEl ”Mahtra
s6da” . Siin tuleb aga ka uhtlasi nahtavale pastorite rah-
vavaenulik® tegevus. Maa proletariaadi elu kapitalistlikus
Uhiskonnas kirjeldatakse meisterlikult romaanis 7Kulmale
maale”, kus leiavad paljastamist ka kodanluse kéasilased,
kelleks on koolmeister Toots, pastor Frick ja Virga Andres.
Viimase all tuleb mdista vagaduse kesta pugenud halasta-
matu kulakut. Vilde jJjutustus ”Seadusemees” kujutab Kadaka
Jaani kui ebateadlikku ja seadust austava talupoja kujuneja-
mist voitlejaks olude sunnil. Ka on Vilde oma jutustustes

"Minu esimene business” ja “Punane viir” paljastanud Amee-

rika imperialismi. Oma naidendites on Vilde tahelepanu



juhtinud kodanluse kultuurivaenulikkusele. Tema ”“Pisuhand"
naerab valja kodanlikku kuituuripuudust, kus Vestman on

esitatud kui tousik-kapitalisti tudbiline kuju.

Viimasel ajal om~™aanud armu Fr. Tuglas, kuna 1937./58.
Oppeaastal on sxx&k voetud esimest korda Oppekavva tema
"Katkilaul'™, kus avaldub kirjaniku allegooriline revolut-
siooniline mote, ja "Talv” katkendina "Véaikesest Illimarist;}
Kumbagile palale on maaratud ainult 1 tund. "OikxisraiBdi
&$+i12Sk$aixk8EXE3tax Ka A. Alle "Eesti pastoraal™ esineb esi-
mest korda samal ajal. Selles kirjeldatakse karjalapse ras-
ket polve vanasti, millele tuleb lisada vordlevaid pilte

tanapédeva kolhoosinoorte elust.

Valja on jaanud rida silmapaistvaid eesti kirjanikke,
nagu J. W. Jannsen, Anna Haava, J. Mandmets, G-. Suits, E.
Enno, V. Ridala, Marie Under, H. Visnapuu, M. Metsanurk,

A, Malk, H. Raudsepp , K. Ristikivi jt, kuna nad pole osu-
tunud progressiivseiks kommunistliku kasvatuse seisukohast.
"Noor-Eesti" rihmitus on naidanud revolutsioonilis-roman-
tilisi jooni ainult "Noor-Eesti™ algperioodil. Hiljem relo-
lutsiooni taandumise perioodil on jarkjargult m6jule paéase-
nud uusromantismi pdhijooned ja "kunst kunsti péarast"” pdhi-

reaktsiooniliseks.
mote, mis muutsid selle r 0 h m 1 t u s e Ne nde asemel
on Oppekavva vdetud uued nimed, kes e&xuxi esindavad eesti
proletaarset kirjandust, nagu J. Lilienbach, V. Molder,
Eessaare Ada Aadu (Jaan Anvelti varjunimi), V. Buk ja O.
Minther. Viimane avaldas Peterburi Eesti 6ui6pilaste Seltsi
albumis "Aasi tules"™ 11 (1910) essee "Uusromantismus ja
"Noor-Eesti', mis ilmus 0. M&k Minori varjunime all ja mil-
pr-T*
les kritiseeriti "Noor-Eesti™ riuhmitust, kelUe tegevus sel

ajaj. -v#fchzxzNilmselt reaktsioonilise suuna.
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Vene Kkirjandus. Paralleelselt eesti kirjandusega toimub
vene klassikalise kirjanduse sustemaatiline ning Uksikasja-
lik tundmadppimine. Kuna eesti Kkirjanduse tundidest on maa-
ilmakirjandus peaaegu taielikult valja ldlitatud, siis on
selle asemele paigutatud vene Kkirjandus. Ka rdhutatakse X
klassis vene kXrpkMumkink klassikalisest kirjandusest kokku-
votte tegemisel, et sellel on Ulemaailmne tédhtsus, Uhtlasi
on dppekavva voetud vene kirjandus tugevasti progressiivne,
paljastades tsaariaegse kapitalistliku Venemaa eluviletsusi
ning teisi halbu kilgi, ja omab tiheda seose vabadusliikumi-
sega. Vene Kkirjanikkude puhul rdhutatakse ka nende silgavat
usku vene rahva loovatesse jdoududesse ja kindlat veendumust
Venema”a suurde tulevikku, Uksikute kirjanikkude ja teoste

puhul on dppekava jJuhised jargmised.

Vene klassikalistest kirjanikkudest on kdige suuremat
hindamist leidnud A. PuSkin. Nooremates klassides loetakse
tema teostest pMrgmi&Md Dibrovski” ,”Poltaava lahing” jJa
”"Siberisse”. Esimeses leidub Venemaa parisorjusliku elu kir-
jeldus. Selle teose kdrge ideeline tase seisneb selles, et
ta pp paljastab rikka moisniku-parisorjapidaja Trojekurovi
kujus tol ajal valitsevat metsikut omavoli todtava rahva
vastu. Dubrovski talupoegade kirjelduses avalduvad /vene rah-
va koérged omadused. “Poltaava lahingus” Puskin tdstab esile
Peeter | tegevuse tahtsust voOitluses Vene riigi hivanguks.
Luuletuses ”Siberisse” peegeldub poeedi ustavus dekabristide
revolutsioonilistele pluetele, aga ka ta usk Venemaa suurde
tulevikku. Arvestades luuletuse vaartust on ette nadhtud sel-
le pahe Oppimine. Hiljem VIIN1 klassis analluusitakse lahemalt
Pulifkini kSxgEHX ™"Jevgeni Onegini” ja “”Kapteni titart”. Esime-
ses paljastub tr tsaariaegse aadlinoorsoo kasvatamine, tei-

ne on tahtis kui PugatSovi ilestdusu kirjeldus.



I. Krdolovi valmidest loetakse “Kalade tants” ja ”Voor”.

Esimene paljastab tsaariametnike kiskjalikkust ja péarisorju-
annab

ses vaevleva rahva kannatusi, teises kirjanik eda-

si rahva silgavat lugupidamist suurele vene vaejuhilg”Kutuzo-

vile.

M. Lermontovi luules on esikohale seatud vabaduse ja pro-
testi teema. Lahemalt tutvutakse Lermontovi “Laul kaupmees
KalasSnikovist” ja "Meie aja kangelane” . KalaSnikovi tlubis
on luuletaja kirjeldanud vene rahva kangelaslikke iseloomu-
jooni. KalasSnikovi vditluse
parema tuleviku péarast. Romaanis “Meie aja kangelane” néaitab

Lermontov peategelase PetSorini kujus andeka isiku traagikat

kapitalistlikus Uhiskonnas.

Gxniaaxi Geniaalse satiiri parisorjusliku Venemaa kohta
poeemis "Surnud hinged™, kus esitatakse hui-
naeruvaarseid
galiselt/tilipe moisnikest™kurnajatsst. Poeemis avaldub Ghtla-

si Gogoli siugav usk vene rahvasse ja Venemaa suurde tulevik-

Teravaid proteste parisorjuse vastu on paigutanud oma
teostesse I. Turgenev. Nooremal astmel loetakse "Mummi” ja
”"Bezini aas". Vanemal astmel on tahelepanu keskendatud ro-
maanile "Eeldhtul* selle revolutsioonilis-demokraatliku suu-
na parast. Romaanisflnaidata”~e aadliklassi vaimset ning mo-
raalset mandumist ja kitsarinnalist karjaaritaotlusi.

Uleskutse revolutsiooniliseks véitluseks isevalitsuslik-
parisorjusliku korra vastu esitab N. Nekrassov poeemis "Kel-
lel on Venemaal hea elada?”. Siin avaldub Uhtlasi poeedi usk
vene rahvaksse ja tema suurde tulevikku. Samasugust veendu-

ka

must valjendab/Nekrassovifoa "MOtisklused paraadtrepi jJjuures”,

mida loetakse nooremal astmel.



Vene inimese patriotismi ja kangelaslikkust avaldab
kéige kujukamalt L. Tolstoi ™"Soda ja rahu”. Tuleb rdéhuta-
da, et Tolstoi looming on realismi haripunktiks XIX sajan-

di maailmakirjanduses.

Noukogude Kkirjandus. Nodukogude kirjandus on kdige
tahtsam kommunistliku kasvatuse seisukohalt. Klassikalist
kirjandust oli tarvis varem uUmber hinnata enne kui oli
voimalik vdotta koolis Oppekavva. Ibbbihxzx NBukogude Kir-
janduse juures pole seda vaja, ta peab méjuma vahenditult.
NOoukogude kirjandus peab vdéitlust manduva rahvavastase
kodanliku kirjandusega. Ta kutsub Ules lepitamatule voit-
lusele mitte ainult kapitalismi ja kodanluse enda vastu
vaid ka nende igandite vastu inimeste teadvuses. Seega on
ta koige revolutsioonilisem. NO&ukogude kirjanduse kaudu
toimub sotsialismi ja kommunismi Ulesehitamine. Selleks
peab ta valmistama ette jJa kasvatama kommunistliku kExxa
Uhiskonna (Ehitajaid ja selle eest vditlejaid. NoOukogude
kirjandusel on aga ka suur tahtsus kogu maailma téorahva

konna
ideelise kasvatuse suhtes, kogu maailma toéoliskisxsx klas-
siteadvuse valjakujundamisel. Seega vaadeldakse ndukogude
kirjandust kui kdige ideelisemat kommunismi levitamise sei-
sukohalt. NOukogude kirjandus voitleb rahu, s.o. kommunist-
liku rahu eest. NO6ukogude kirjandus on tooriistaks kommu-

partei

nistliku partei kdes. Ta propageerib kommunistliku Ukx&ksnx
3ra juhtivat osa vOitluses kapitalismi ja kodanluse vastu
ning kommunistliku Uhiskonna UGlesehitamise eest. Ndoukogude
kirjanduse pohijoonte ja Ulemaailmse tédhtsuse selgitamiseks
on XI klassi Kursuse 10ppu reserveeritud 4 tundi ja VI1I
klassis 1 tund. Nendelt seisukohtadelt on ka valitud

teoseid ndukogude kirjandusest Oppekavva paigu-

tamiseks .



Ndukogude kirjandus esineb Oppekavas 7-klassiliste koolide
ja keskkoolide Idpuklassides, s.o. VIl ja X1 klassis. Seejuu-
res on suurem tahtsus ndukogude kirjandusel kui eesrindlikul.
Eesti ndukogude kirjandus kordab ja situvendab vdi "juurutab”
vene Kkirjanduse poolt esitatud seisukohti. Ka ndukogude kirjan
duse puhul on nagu varemgi iga Uksiku labivbetava teose juu-

res igakord Oppekavas juurde lisatud, millele tuleb Opilaste
tédhelepanu suunata. Noukogude kirjanikkude teoseid tuleb 0&ppe-

kavade alusel kéasitleda alljargnevalt.

VeneJz:H”~c”de,,kirjandus . Vene ndukogude Kkirjandust esindavad M.Gor-
™ Oilrovikl7d
ki~CvTMapakovski, M. Solohhov ja A. Fadejev. Esikohal seisab M. Gorki,
kellele maaratud tundide arv on suurim kogu kirjanduse ulatuses. M. Gor-
kit peetakse proletaarse ja ndukogude kirjanduse rajajaks ja juhiks.
Ta jutustuses "lapsepdlv' esitatakse vanaema ja Mustlase kujudes vene
rahva terveid loomingulisi joude. Siin avaldub Uhtlasi Gorki sugav usk
vene rahva, loovatesse jbududesse ja helgesse tulevikku. Selles xxxshxjssdc
kisimuses ei ole mingit erinevust vene klassikalise ja ndukogude kirjan-
duste vahel. Vahekord tuleb nah-
tavale "Laulus Kotkast'", kuspeaktsionaddride siUmboolseks kujuks on Nastik,
kuna revolutsiondare esindab Kotkas, ja nagu viimane on uUleolev esimesest,
nii on ka revolutsionaarid vdidukad reaktsiondaride suhtes. Egoistliku
kodanluse individualismi paljastatakse armutult Gorki teoses '"Vanaeit
Izergil”. KoOige téhtsamaks Gorki teostest osutub aga romaan "Ema'. Selles
kujutatakse vene proletariaadi voitlust kommunistliku partei juhtimisel
isevalitsuse ja kapitalismi lle vOidu saavutamiseks. Romaani tegelane
Pavel Vlassov on esimene toolisest kommunisti kuju maailmakirjanduse aja-
loos. Kujukalt naitab Gorki Nilovna kujus todlishulkade klassiteadvuse
kasvu, mis rajab teed maailmarevolutsioonile. Revolutsioonilise teadvuse

kujunemist kirjeaddab ka N. Ostrovski omas romaanis "Kuidas karastus teras?

Seda esitatakse romaani peakangelase Pavel KortSagini kujus. Romaani pea-



teemaks on naidata kommunistlike noorte patriotismi ja kangelaslikkust

nii rindel kui ka ehitustoodel.

Himni ~Joukogude kodumaa/ voimsusele ja voitmatusele on kirjutanud
V. Majakovski poeemis "Hastilii. Siin on tahelepandav poeedi veendumus
sotsialistliku kodumaa;, s.o. Venemaa suures tulevikus. Majakovski luldrika
peateemadeks on ndukogude patriotism, sotsialistlik Ulesehitust6d, kom-
munistliku Juwt partei Ulistamine, sotsialistlik moraal™'ISHu eest voit-
lemine jJa kaasaegse kodanluse paljastamine, s.o. materdamine. Poeemis

“Vladimir 11jitS Lenin" Ulistab Majakovski Lenini ja parteid.

Maal toimunud klassivditlust pdllumajanduse kollektiviseerimise ajal
kirjeldab bolSevistlikult M. Solohhov romaanis "jieskUntud uudismaa'.
Romaani po6hiideeks on kommunistliku partei juhtiva osa nditamine sotsia-
listliku maailmavaate kasvatamisel talurahvas. Negatiivsete tuupidena
leiavad paljastamist rahvavaenlased, kelledeks on kulakud, valgekaartla-
sed ja teised kapitalistid. Rar—A~JAdeAi%5:styaiinnguet~—amlw»imisekS'Aa—

-i-zrtid- romaan "'Noor- kaardivagi-I. rohuta”™ Jartei juhtivat osa Néukogude

rahva voitluses fasismi vastu®, I AV IE T )% NN

Besti ndukogude kirjandus. Eesti ndukogude kirjandusest on valitud
Oppekavva J. Madarik-Lauristin, J. Sutiste, A. Jakobson, A. Hint, J.
Smuul ja B. Vaarandi. J. Madarik-Lauristin nditab oma romaanis "Riigi-
kukutajad'/ kommunistliku partei poolt juhitud eesti toolisklassi voit-
lust ndukogude vOimu kehtestamiseks. J. Sitiste luuletus "Tervitus teile,
xxxxiixBktistKxissmxngKstxanxvaiitTKdxkaigKxpsaitxiiaaliafM sxkiazxifiiaxtsiia”®

M-

voxkiakadxvagdik vOidukad vaed!" on himn NOoukogude armee vditudele ja
Uhtlasi Uleskutse faSismi I0plikuks havitamiseks. Todrahva voimuletulek
ja /0ukogude rahvaste s8prus on teemadeks tema poeemidele "Tuhas ja tu-

les” ja ""Maakera poordub itta". luuletuses "6htulaul”™ toimub kapitalist-
liku korra eluviletsiste esiletoomine allegooriliselt (hallilaulu vormis).

L €
A. Jakobsoni looMkng on esjtndatud k&nsgffi ""Ema"™ ja ''Vottlus rindejooneta'.



Esimene/bXjuta]® ema poliitilise teadlikkuse kasvu ja t&stab esile Néuko-
gude noorte ennastsalgavat vOitlust saksa faSistide vastu okupeeritud
Eestis, Jutustus "Voitlus rindejooneta” on puhendatud kodanlikus Eestis
toimunud klassivoitlusele. A, Hint ajaloolisi romaani “Tuu-
line rand” | Jeaudli. Siin ndidatakse revolutsioonilise liikumise ja toota-
va rahva, eriti talupoegade teadlikkuse arenemist Matis Tihu ja VanaOue
Mihkli kujudes. Peeter Tihu kuju kaudu rohutatakse toolisklassi juhtiv;%
osHjfe rahvahulkade revolutsioonilises liikumises. Rahva vaenlastena pal-
jJjastatakse kapitalist T8nis Tihu ja pastor Girgensohn. J. Smuuli poeem
iSUKfcada Jarvesuu poiste brigaad” uUlistab kommunistlike noorte tddvaprust.
D. Vaarandi loomingust loetakse “Noukogude naise todarmastuse Kiituseks
kirjutatud “Kuulust kangrut” ja eesti todlisklassi revolutsioonilist voit-

kujutavat
lust Jakdvasixvsct poeemi "Alla Mari". Vaarandi "Kuulus kangur'™ on ette

fuikjL
nahtud péefe Oppimiseks V klassis.

MaaiImakirjandus. Maailma kirjandus esineb Oppekavas vaga tagasihoid-
likult. Ainult kolmes kkBkkHU! vanemas keskkooli klassis a ((VIII - X) on
selleks otstarbeks reserveeritud Uksikud tunnid. Ka siin on iga teos WMXKXBK
varustatud vastavate markmetega, mida acEOxt tuleb analluidsimisel esile tdsta
VII11 klassi kavas on ette nahtud Mhikk Moliere®i "Tartuffe”, milles taba-
valt naerdakse valja religiooni. Jargmise klassi kavva on voetud Byron
ja Schiller. Esimest kasitletakse kui progressiivse romantismi valjapaist-
vamat esindajat. Tema loomingust xa£x+w! analllsimiseks valitud poeem
manab esile pilte Hispaania vabadussdjast ning esitab Uleskutseid vditlu-
sele Kreeka ja Hispaania vabaduse eest. Schiller on esindatud ajaloolise
draamaga ""Wilhelm Teil"™, mida vaadeldakse kui raevukat protesti vd0Oramaise
feodaalse surve vastu. X klassi kavas on kolm kirjanikku: Shakespeare,
Balzac ja Heine. Tragoddia "Hamleti” anallisimisel rodhutatakse, et Hamlet
oli oma aja eesrindlik inimene. Balzac"i "lsa Goriot" kasitlemisel kriip-

sutatakse alla selle teose kérge ideeline tase, ma millega kirjanik on

paljastanud kodanliku maailma ebainimlikku olemust, raha ja naudingu taga-



» e

Klassivalisesse lek-
tuidri kuulub ka ilksi-
kuid teoseid, millest
klassis on loetud
katkendeid, kuna
ulejaanud osa tuleb
lugeda vabal ajal.
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ajamist ja inimlike tunnete mahataliamist karjaari ja rikastumise nimel,
Balzac i realismi on omal ajal kdrgelt hinnanud ka Marx ja Engels, Heinest
on ette nahtud lugeda katkendid poeemist Saksamaa”, mille peateemaks on
preisi militarismi ja Sovinisrai paljastamine. Nimetatud teostes kujutatud

ebainimlikule kodanlusele saada “frevolutsioonToiglaseks kattemaksuks.

Klassivaline lektiur. &pakkaxack Klassis lugemiseks ja analilsimiseks
ettendhtud teoste nimestiku taiendab klassivaline lektuur. Opilased on ko-
hustatud lugema valjaspool Oppetunde igas klassis teatud arv kirjandus-
teoseid. Klassivaliseks lektiuiriks ette nadhtud teoste valik on tehtud sama
hoolikalt kui klassilektuuri oma. Sellesse nimestikku on vbetud ainult sel-
liseid teoseid, mis teenivad kommunistliku kasvatuse eesmarke ja mille
lugemine on kasulik tulevasele kommunistliku Uhiskonna Ulesehitajale. Klas-
sivaline lektuur peab kas kirjeldama kommunistliku korra llesehitamist,
vOitlusi selle heaks ja klassivOitluse slvenemist ning klassiteadvuse valja
kujunemist voi paljastama kodanliku thiskonna eluviletsusi ja kodanluse
esinadajate ebainimlikku kiskjalikkust, egoismi ning allakdinud moraali.
Klassivaline lektiir toimub dpetaja juhendamisel. Opilasel on vabal ajal
voéimalik lugeda ainult neid teoseid, mis on nimestikus ette nahtud. Oppe-
kava naeb ette eritunnid selleks, et kontrollida klassivalist lektuuri.
Klassivalises lektuilris peab olema esikohal ndukogude kirjandus, mis kuju-
tab sotsialistlikku tegelikkust. Selle kdérval on lubatud tutvuda ka vene
ja eesti klassikute ja vaga piiratud arvul valismaa progressiivsete kirja-

n
nikkude teostega. Tabel 4 annab Ulevaate klassivalisesse lektuiri vdetud

teoste arvu kohta keskkooli osas klasside kaupa.

Tabel 4, Klassivaline lektilr.

Eesti Vene Eesti Vene
Klas- Klas- Nouko- Nouko-
sikud sikud gude gude

Klass valis Kokku

\ 4 3 6 9 25
\4| 3 2 3 7 2 17
AR 6 3 5 5 1 20
‘AR 2 6 1 1 10



X 9 2 2 13

X 12 2 1 15

X1 1 10 7 18
Kokku 36 19 25 29 9 118

Keskkooli seitsme klassi kohta on ette nadhtud klassivaliseks lektiu-
riks 118 teost. Nendest on esikohal S%ukogude kirjandus koguarvuga 54
teost, kusjuures ligikaudu pooled on eesti ja pooled vene Kkirjanikkudelt.
Sellele jargnevad eesti klassikud, mis on koondatud peamiselt kahele
plassile(IX ja X). Vene klassikud jagunevad Uhtlaselt. Silmapaistvalt

vaike on valismaiste Kkirjanikkude teoste arv, seitsme klassi kohta ainult

V3 (moéddunud 1956./57. Bppeaastal 6)

Eesti klassikute teoste hulgas leiduvad muuhulgas jargmised: Vilde:
"Kui anija mehed Tallinnas kaisid”, "Tooma tohter" ja "Raudsed kaed” .
Kreutzwald: "Eesti rahva ennemuistsed jutud', "Reinuvader Rebane™, "Kale-
vipoeg" ja ""Paar sammukest randamise teed”. Liiv: "Valitud jutud" ja
"Noia titar'. Koidula: "Valik luuletusi’™ ja "Tammiste kula veskitondid"
Tammsaare: "Meie rebane", "Vanad ja noored"” ja "Tdde ja Oigus™ Il ja
IV. Bornhohe: "Villu vbitlused” ja "Virst Gabriel”. Ka Tuglase "Vaike

Illimar” ja Kunderi "Kroonu onu"wra on nimestikus.

Kene klassikalisest kirjandusest «déks nimetada jargmisi:
Turgenev: ”Kiti kirjad” ja ”lIsad ja pojad” . Puskin: “Mustlased”, "Vask-
ratsanik” ja ”Boris Godunov” . Gogol: “Revident” ja ”Sinel”. Tolstoi:

“"Peeter 1'.

Naidetena vene ja eesti ndukogude kirjandusest voiks nimetada: Gorki:
"Lapsep6lv”, "Kuidas ma Oppisin”™ ja "Inimeste seas” . Fadejev: '"'Noor kaar-
divagi” . Ostrovski:"Kuidas karastus teras?" ja "Tormi xwwxskwanMx sln-
nitatud” . ifHgQDtskajscxftSikalatgkd Vogodskaja: "Vihaleek” . Hint: "Kuhu la-
hed, seltsimees direktor?”, "Tuuline rand” ja "Vesse poeg” . Madarik:
“"Vabariik” . Smuul: "Mina - kommunistlik noor” . Jakobson: "Blu tsitadel-

lis" ja "06 ja paeva piiril".
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Valismaailma kirjanikkude teostest on lubatud noorematele

S
klassidele: Twain* "Tom Sawyer"™ ja "Prints ja kerjus'", Molnar:
dt
"P4Od-tanada poisid” ja Verne: "Saladuslik saar™. Vanematreie
A\ iVt Ty
opilaslreig on lubatud: G-oethe: "Paust™ 1, Hugo: "Jumalaema ki-
rik"™ ja Kivi: "Seitse venda".
Kirjandid. Loovkirjandite korval naeb oOppekava ette kir-

jandeid kirjanduslikel teemadel. Oppekava, seletuskirjas lei-

dub ainult mdéni Uksik juhuslik teem, nagu "Trojekurovi kaitu-

mine ja isloom™, "Ostap ja Andri G-ogoli jutustuses "Taras;
Bulba™", "Talurahva lUlestdus Mahtras"™ ja "Minu lemmikraamatu
peategelane™, mida soovitatakse eeskujuna. Kuna Kkirjandit®

Uheks Ulesandeks on ettevalmistamine kupsustoole, siis vOoik-
sid kull kipsuseksamil antavad eesti keele teemad iseloomus-
tada kirjandite teemasid. 1955. aasta kevadel oli kipsuseks”™.-
m h
mil eesti keele Kirjandi kirjutamiseks keskkooli l6petajaid”
ette ndhtud jargmised teemaad: 1. Andrei Bolkonski ja Pierre
Besuhhov kui vene progressiivsed inimesed L. Toisti romaani
""Soda ja rahu"™ pdohjal. 2. Tihude perekonna vditlustee (A.Hin-
ti "Tuulise ranna" pdhjal). 5. Kommunistliku partei juhtiv
osa ndukogude rahva voéitluses kodumaa vabaduse ja sdoltumatuse
eest ("Hoor kaa~rdivagi"™ alusel). Toolisnoortele antavad vas-
tavad teemad olid: 1. Davodov, ndukogude to6éolise parimate
omaduste kandja. 2. Uued inimesed N. G. TSerndSevski romaanis
"Mida teha?". 3. M. G-orki varajase loomingu ideeline suund
ja kunstilised isearasused teoste "Laul jahikullist™, ™"Vana-
eit lzergil”™ ja "Laul tormilinnust”™ alusel. Kdike eelpool
6eldut arvesse vOttes pole esitatud teemad uudiseks, nad
konsekventselt
ainult juhivad tahelepanu veel kord sellele, Kkuivdrd/udukogu-
de Eesti koolides k&6ik on rakendatud kommunistliku kasvatuse

teenistusse, uue kommunistliku inimese kujundamiséle,

T . Kinnapas
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SasOssii.aslLZzsyitiisi

By T. Kunnapas

Schools in Soviet Estonia get new study plans, i.e. schedules or
time-tables, and. accordingly adapted new programmes, i.e* curricula, every
new scholastic year* The schedules for the scholastic year of 1957[958 were
confirmed by Minister of Education Y. Oja on May 14, 1957, and appropriate
programmes were printed in the autumn of the same year. The present paper is
discussing the following of thoms programmes for the elementary schoolss Esto-
nian language, and programmes for the secondary schoolss 1. Estonian language,
2. Beading of literature, 5. Literature. Thus we shall discuss curricula con-
nected with the study of the Estonian language /with the exception of writing
exercises in the elementary schools/*

We shall limit ourselves to studying schools which give general
education. Three types of these schools exist in Soviet Estonia the school
system of which is modelled on the Soviet pattern* 1. Four-year elementary
school, 2. Seven-year school comprising the four-year elementary school plus
three junior classes of secondary school /Y~YXl/, and 5. Secondary school,
with four senior classes of secondary school added, or altogether 11 classes
/including the senior classes VIII-XI/. In comparison with the Russian-lan-
guage schools, Estcnian-languago secondary school takes one year longer, in
order to enable the students to acquire a better command of the Russian lan-
guage. We shall not pay any attention to the Russian-language schools in So-
viet Estonia where Estonian was not taught at all until the present scholastic
year. As from the autumn of 195? the Russian schools had for the first time
the Estonian language on their curriculum, although to a very limited degree*
only in the 2nd, 3rd and 4th classes of the elementary school, two hours per
week 1IN each of them, neither shall we pay any attention to the schools of
the working and rural youth where the number of week/hours of the Estonian
language has bean considerably cut /Zinthe scholastic year of 1950/95? 48
hours xwowHA instead of the regular 77.5/, and the curriculum cut down
accordingly.

Schedule. According to the schedules for 1957/1958, 76.5 Taek/hours
are to be devoted to the Estonian language in the course of 11 years, which
makes 6.95 week/hours in every class on an average. In comparison it might be
pointed out that in Russian-language schools in Soviet Estonia 82.5 week/hours

are devoted to the Russian language# as the mother tongue, in the course of
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tan years. Thus at Ruasian-languag® schools roughly 8. 7S hours are devoted to
the Russian language every week and in every class. In the foregoing 19561357
scholastic year 77,S hours were devoted to the Estonian language. Thus, in the
course of one year the number of Estonian lessons has been cut by one hoar,
ewhich was transferred to the instruction of foreign languages. The sum total

of Estonian lessons is divided equally between the elementary school and the
secondary school; 58,5 hours in the former and 58 in the latter. However, as
there are more classes in secondary school it follows that in a seconds y school
class the number of Estonian lessons per week is considerably smaller than iIn an
elementary school class.

Estonian lessons at elementary school are divided as follows! 15 hours
in the first class, 9,5 in the second, nine in the third and seven in the fourth
per week, on an average 9,63 hours per class and week. Here writing exercises
have been included among Estonian lessons; in the first class two hours per
week arc to be devoted to this purpose, in the second and third one hour per
week eachm

As regards secondary schools, the curriculum provides for separate
language and literature lessons, but the schedule does not make this difference.
A survey of how the Estonian language is taught in every class of the secondary

school, is to be found in Table 1.

littiu* N iSfj.-slislssie Ifisa2SS$-iS.SiE2aziix,Ss684a

lassons per Week Total
\Y Vi AN \ARN! 11 X 11
Estonian Language 5 4 5 2 1.5 1.5 0.5 17.5
Literature 3 3 2 2 2.5 3.5 4.5 20.5
Total 8 7 5 4 4 5 5 38

On an average there are 5.43 hours per week 5n every secondary school
class where the Estonian language is being taught. In Russian-language schools
the average of Russian lessons is 6,08 hours”~lrswieS?, ii?ric%Sian fel?3o0f les-
sons devoted to the Estonian language in secondary schools is to be spent on
studies of literature, while the language instruction takes less than half of
the total, although the difference ON the whole is not great. The difference
between the language and literature lessons is much greater when we compare
classes Of the IxXxiSI1f*%chool with those of tha senior stage of the secondary
school. In the junior classes of the secondary school /classes TMULUW/ 12 hours
are devoted to the language and eight to literature per week, in the senior
classes of the secondary school /classes VII1I1-X1/ only 5,5 hours are provided
for the language and as much as 12,S hours for literature.

Compared to other subjects, the number of lessons devoted to the

Estonian language :1s largest, if we consider the sum total of lessons in the
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course of 11 scholastic years, But the Estonian lessons are divided unpro-
portional -ely between the four classes of elementary school and the following
seven at the secondary school, &s a result., the Estonian language takes the
first place at the elementary school stage only* In secondary school the
first place is taken by the Russian language with its 59.5 hours while the
Estonian language takes second place* In comparison it may be pointed out
that at Russian-language schools the Russian language takes first place at
secondary school too, followed by mathematics with its 36 hours.

Purpose * The curriculum of the Estonian language for elementary
school begins with the wordst '"The language as an immense importance in
Communist education of the children.® Thus the .Estonian language is being
taught a&d learnt at Sovlet-Estonian schools with a view to promote Communist
education, and not as the mother tongue. The vary expression "mother tongue"
is not even mentioned in the curriculum for elementary schools and it is to
be found only a couple of times in that for secondary schools. In independent
Estonia the curriculum for elementary schools /1937/ started the directives
with regard to Estonian lessons as follows: "The purpose of lessons in mother
tongue is to develop,..*

The primary objective of the Soviet school being Communist education,
the Estonian language, as a subject of instruction, is subordinated to this
purpose. The curriculum of the Estonian language emphasizes that Communist
education of the children must be promoted during tha whole of the studying
process on the basis of the subject taught. The teacher of the Estonian lan-
guage is Ospecially responsible for educating the youth into true Soviet
people, buildsrs-up of Communism, Languages as such are taught at Soviet
schools to teach the pupils make a proper use of language as means of commu-
nication, to give them a Marxist conception of language and to promote a
materialist view of life among them. Moreover, the teaching of the languages,
and more particularly of the native language, must promote Communist morality
by its contents as well as by the methods employed#

Already in the first class of elementary school, tales of Lanin,
the Great Fatherland bar Zi.e,, the Second Lorid lar/ and its battles, and of
hero/as of Socialist Labour is to promote feelings of Soviet patriotism in the
pupils, make them proud of their Great Fatherland, develop tha moral qualities
that characterise Soviet people. Later, when reading literary and other works
of Soviet authors, features must be consistently xox&3c emphasised and parti-
cularly stressed which give the pupils a picture of the peculiarities of Soviet
IIfet collective work and life, Socialist attitude towards work, respect for

state property and hate of the enemies.
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The Language. The Estonian language must be taught according to
the precepts of Marxist linguistics* The curriculum does not provide for any
special lessons to teach the precepts of Marxist linguistics* It is dealt
with in all classes together with lessons on vocabulary, grammar and phono-
logy. For instance, when the necessity is explained why language ought to
be studied, there is reason to speak of the language as means of communication
between the members of society, of its development and of the language as a
tool or a weapon*

When we regard the language as a weapon, it is understandable why
SO great an. attention is devoted to exercises of public speaking during the
Estonian lessonsl training to this end begins already in the fTirst class of
elementary school.

Methods employed to teach the Estonian language must teach the
children t o take the dialectic road as shown by Lanin in order to conceive
reality* from concrete observation to abstract thought and therefrom to
practice, which principle was known in the history of pedagogics long before
Lenin.

Tire curriculum for grammar at the elementary and secondary school
is divided .into three cycles. Elementary school gives a small amount of gram-
matical knowledge, needed for the practical use of the language at that stage.
The first cycle of the systematic course is taught at the 5th to 7th classes
and its purpose is an exhaustive study of the most important subjects of gram-
mar. The iddxExeyedai second cycle of the systematic course comes at the senior
classes of séeondary school and it complements and widens the course of the
Jjunior classes. The small number at the disposal for grammatical studies, it
is true, permits only a very modest degree of achievement. The general trend
is to cut down grammatical studies at schools giving general education.

Literature. Studies of literature in separate lessons start in the
5th class and continue until graduation from the secondary school. In the ju-
nior classes of secondary school /7-VI11/ literature is studied by fading of
literature , which constitutes an intermediate stage between elementary school
and the senior classes of secondary school. This reading of short works and
excerpts, collected in appropriate readers, continues the method of reading
Literary works which is employed at elementary schools, too, widening and system-
atising gradually the literary knowledge of the students and creating thus pre-
requisites for the following stage in the senior classes, but at the same time
it facilitates the direction of the studentsl reading interests towards those
works and excerpts which are rocomra ndal le and acceptable from the point of
view of Communist education. In the senior classes of Secondary school /7111-
X1/ fTollows the study of history of literature.

As regards the choice of material and its disposition, the reading
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of literature is divided into twO stages. In the fifth class the reading matter
is classified in accordance with its theme or subject* Thematic cycles are com-
piled from the viewpoint of promoting Communist education of the pupils and
contain works of both classical and Soviet literature*

In the sixth and seventh class the reading mattar is classified
chronologically* It begins with popular poetry and tales? where the relations
between the peasants and the great land-owners are to be stressed* As regards
selection of excerpts from Estonian and Russian classics? emphasis is put on
those parts which depict the struggle of the people against capitalist op-
pressors and alien conquerors. A special emphasis, of course, is put on Soviet
literature which offers abundantly suitable matter to promote Communist edu-
cation. The teacher in his turn has to do everything in his power to make these
works WA influence the pupils so that they love their great fatherland and
hate the enemies? engender loyalty towards the Soviet regime and? in a word?
educate loyal and obedient Coununists.

At the senior stage of secondary school the students study history
of literature. The curriculum of the 8th to 10th classes comprises basic mat-
ter on the history of both Estonian and Russian classic literature? and men-
tions only writers who are «progressive”, i.e., whose works contain passages
which can be interpreted in a way which is in accordance with Marxist doctrine
and which can be regarded as ilia-trating the struggle between the classes*
Only very few representatives of foreign literature have been considered pro-
gressive enough to be included in the curriculum. The curriculum of the 11th
class comprises Soviet literature both in B~tonia and in Russia, with a short
survey of literature of the other nations OF the USSR. The classic literature
of Estonia and Russia? as well as foreign literature, are not treated at all
in this class. The period of Estonia’s independence is captioned in history of
literature as the ™period of bourgeois dictatorship”. The history of literature
is complemented with some,comparatively modest, observations of literary theory.

Relations b-tween Estonian and Russian Literature, A considerable
proportion of Estonian lessons must be devoted to Russian literature. Table Z
gives a survey how many lessons are provided by the curriculum for stonian,
Russian, classic and Soviet writers respectively. The table comprises only
those parts of the curriculum devoted to separate authors, and excludes general
surveys, repetitions, popular poetry, etc.

In the junior classes of secondary school Estonian literature takes
the first place? although this is true mainly in the 5th and 6th classes. How-
ever? in the 6th class Russian literature already takes precedence and in the
7th first place is taken by Soviet literature. In Soviet literature, in its
turn, the main emphasis is put on Soviet Russian literature* In the senior

classes Estonian literature still takes the first place, but its relative
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Table 2. Number of Lessons

Class Estonian Russian
Classics Classics
5th 37 8
8th 33 41
7th 17 *
Total 87 49
%% 45.8 25.8
8th 7 2®
9th 29 24
10th 55 24
11th - -
Total 91 76
31.8 26.6
Total 178 125
Al 37.4 26.S

6 -

2/\

Provided by Curriculum for Separate Authors

Soviet- Soviet-
Estonian Russian
Authors Authors
a/ Junior Glasses
8 9
12 25
00
m ik
10.5 17.9

b/

c/

lIxmber of lessons

Senior Classes

41 43
41 43
14.5 15.0
General

61 77
12.8 16.2

Foreign
Authors

13
17

35
12.3

35
7.3

Total

62
74

1SO
100

40
66
96
84
286
100

476
100

importance has decreased* The number of lessons devoted to Russian literature

has increased considerably* on the othe hand.

Generally speaking* a little

more than one third of all lessons are devoted to Estonian classical liter-

ature, the remainder to Russian and Soviet literature, while foreign literature

plays a negligible role.

The above table can be supplemented by another which gives us the

list of authors as studied

Class

List of Outstanding Authors

5th E. Bornhoha 710/

6th A* Pushkin [ 2/,

7th 1. Gorki 712/, N. oOstrovski JK,E. Vvilde /B/
8th A. Pushkin /12/, H. Gogol /?/, 1. Lermontov /8/
9th Fr.R. Kreutzwald /16/, L. Koidula /9/, K« Nekrasov /8/, 1.

in every class more# thoroughly» The following list

Authors

Fr.R. &?0Gutzwald 710/, J.

Liiv /8/

Turgenev /8/

10th  E. vilde Jk3/, A.H. Tammsaare /r6/, L. Tolstoi /15/, A. Chekhov /9/,

J. Liav /7 /

11th M. Gorki 718/, J. sutiste JK, v. Maiakovski 79/, M. Sholokhov /97,
A. Jakobson /o/
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comprises all authors to whom eight or more lessons are devoted in the appro-
priate class, the number of lessons being given in brackets after the author’s
nawe. 24 names are thus brought in the seven classes* whereof five names make
their appearance twice. Only nine of the axiiMx, or if we disregard the three
occasions where a name appears twice, siX authors belong to classical Estonian
literature. Russian classical literature is represented with eight names or,
if we disregard the occasion whore one name is brought twice, seven authors.
The remainder are Soviet authors, whereof only two are Estonians. Everyone

can thus see for himself that Russian names predominate among the list of
outstanding authors, although the lessons concerned ought to be devoted to
Estonian literature in Estonian-language schools.

The picture is the same if wO© add up the numbers of lessons provided
for every author by the curriculum and arrange the authors in accordance with
the total number of lessons provided for them. The first nine authors are the
following, the number of lessons being given in brackets after their names!

1. M. Gorki /S3/, 2. Vilde 729/, 3. Fr.R. Kreutzwald 726/, 4. A. Pushkin
/24/, 5. A.H. Tammsaare /20/, 6. X. Turgenev /20/, 7. J. Liiv /19/, &. N. Go-
gol 715/, and 9. L. Tolstoi /15/, Thus there are four Estonian and five Rus-
sian names. Altogether 201 lessons of all those devoted to literature, are

to be stent by studying them. Follow B, Bornhdhe, L. Koidula, J. Siitlste and
M. Lermontov, each of whom has 14 lessons on the curriculum. Less attention
is paid to the other writers.

Estonian Literature. As regards Estonian classical literature, only
progressive writers have been included in the curriculum, i.e. those whose works
can be analysed from a Marxist point of view and regarded from the standpoint
of class struggle. Thus the names and works of authors included are well known
to all of us, but the analysis and evaluation of the works takes place from
a wholly new point of departure, that of Marxism-Leninism. In order to direct
the teacher and make all errors impossible, the curriculum states expressly with
regard to every author and every work how the writer is to be regarded and what
is to be stressed when analysing every given work of his. The following ex-
amples from the curriculum are to illustrate the revaluation of literary works.

Among the most prominent writers is Fr.R. Kreutzwald who is regarded
as a democrat and enlightener. Kreztzwald is the central writer in the 9th
class where his ’Kalevipoeg”™ is being analysed, the features stressed being
struggle against the oppressors, lave of work and friendship with the Russian
nation, mentioning the aid of the Russian Academy of Sciences towards the

publication of ’Kalevipoeg".
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Among Wle prominent poets, only b. Koidula and J* liiv are included
in the curriculum. The most important motiv®O in Koidula’s poetry are said to be
an idealization of the period of ancient liberty and a depiction of feudal
slavery as enforced by the Germans. The children read ’Why are you weeplugt®,
”The ipring has come secretly” and as from the 1957/1958 scholastic year also
My country is my love” /instead of ”Greetings’/. The first-named is learnt
by heart in the 6th and the last-named in the 5th class. Sven ’What a Fam®rln
/a short raoqqgé play/ is atalysed. J. Liiv’s lyrics are said to depict the
dark and difficult life in a bourgeois society, such as The ceiling of our
room is dark”, and the difficulties of the working-people in capitalist so-
ciety, such as ” unserer”, but other verse is read too, such as ”Titmouse in
winter”, nA summer day”, “"Heath®, “He flies to the beehive”, To Mother”, and
"How long will your country be in darkness still«, the majority of which is
outside the framework of class struggle. The class differences appear all the
more, clearly, and must be emphasized, in the story ”Shadow”. The pupils learn
by heart Titmouse in winter” and a short excerpt of “Shadow”.

The struggle of our ancestors against foreign enslavers is depicted
by B. Bomhohe in his novel The Avenger”, The class of the oppressors is
represented by Oodo and the leader of the people in the struggle against the
oppressors is the Avenger. J. Tran, too, in his ballad “Slave-Stone” depicts
the difficult life under slavery, hnd reveals in the fable “Reddy” the way of
life ad. morality in capitalist society. “Reddy” must be learnt by heart.

Realist writers take an Important place, E, Peterson-S&rgawa is re-
presented with the stories «Cone and Helpt” and Christmas Vision”, which are
said to rovaal capitalist exploitation and religion, Madis ZofChristmas Vision”/
is a typical kulak. Inhabitants of the Kiisa croft depict the misery of rural
proletariat in bourgeois society, Anton must be regarded as the figure of the
first conscious farm-hand in Estonian literature, The relations between the
peasants and the landlords are +3dbnazo t agA depicted by the writer in the
fable The life-Story of a Bull” where the life of Jaan is compared with the
life of a bull, &,H, Tammsaare gives a realistic picture of village life under
the bourgeois regime. The novel “The Parmer of Kdrboja” describes the life
tragedy of an energetic and strong man under conditions of private ownership.
The first volume of the novel Truth and Justice” describes the life of a
fam-weman and a farmhand under bourgeois conditions. The novel The law Devil
at Hell’s Ground” reveals exhaustively the dark sides of bourgeois society and
its reactionary culture. The main figures there are the prototypes of the ex-
ploiter and the exploited, i. Kitzberg, too, helps to unmask the dark sides of
the bourgeoisie in his dramas, ’Money is God” depicts the passion for money

of bourgeois society, its despotism and inhumanity and gives the prototype of

a vital exploiter in Estonian literature.
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The most important of the Estonian classics is b. Tilde, however*
Already the short story "My First Thrashing” depicts the injustice of feudal
society. The cruelty of the landlords is described also in the novel The War
at Mahtra”, which also describes the activities of the clergy which are hostile
to the people* Life of the rural, proletariat in capitalist society is depicted
in a masterly manner in, the novel To the Cold Lands” which also unmasks the
henchmen of the bourgeoisie in the village. Tilde"s story Man of Law” describes
how an unaware and law-abiding peasant is transformed into a fighter by the
force of circumstances* In his stories "My First Business” and "The Red Stripe”
Vilde unmasked American imperialism. In his plays he draws the attention of
the hostile attitude towards culture of the bourgeoisie.

OFf late Fr. Tuglas has seemingly been pardoned, because .in 1957/1958
his "Berceuse” is for the first time included in the curriculum, it describes
allegorically the revolutionary ideas of the writer, and "Winter™, an excerpt
frora "tittle Hilmarw. Either piece will be studied for one lesson only. A.
Alle*s "Estonian Pastoral™, too, is included for the first time. It depicts
the difficult life of a shepherd-boy in olden times, to be compared with the
happy life of tha kolkhoz youth of today.

4 great number of prominent Estonian writers have been excluded, such
as J.V. Jannsen, Anna Haava, J, Mé&ndmets, G. Suits, E. Enno, V. fddala, Marie
Under, H. Visnapuu, M, Metsanurk, A. Malk, H. Raudsepp, K. Ristikivi, etc.,
because they are not progressiva from the viewpoint of Communist education.

The literary group 'Young Estonia"™ had revolutionary-romantic characteristics
only at the initial stage. Later, during the regress of the revolution, neo-
romanticism and tha slogan "I"art p-our I"art"” became predominant and trans-
formed this group into a reactionary one. On tha curriculum they have been re-
placed by others who represent Estonian proletarian literature, such as J.
Lilienbach, V. Molder, Eessaare Aadu /pen-same of Jaan Anveit/, V. Buk and O.
Munthsr. The latter published in the year-book of Estonian Students Association
at St. Petersburg 1910/ an. essay "Moo-Romanticism and Young Estonia" under the
pen-name of 0. Minor, which criticised the "Young Estonia"™ group for having

i ss 8i clearly reactionary attitude.

Russian .Literature* Parallel with Estonian literature, Russian classic-
al literature is taught systematically and in detail. AS world literature has
been practically excluded from studies of literature, it has been replaced by
Russian literature, In the 10th class it is emphasized, when a summary of Rus-
sian literature is made, that Russian classical literature is of a world-wide
importance. Russian literature included in the curriculum, is markedly pro-
gressive, unmasking the miseries of life in Tsarist-capitalist Russia and other
dark sides, and being closely connected with the liberation movement, with re-

gard to Russian writers it is stressed that they sincerely believe in the
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creative powers of the Russian nation and their firm conviction of a great
future for Russia, Concerning separate writers and works the instructions of
the curriculum are as follows.

The greatest esteem of all classical Russian writers is accorded
to A. Pushkin. In the junior classes. HDubrovski', The Battle of Poltava'-
and "To Siberia* are read from among his works. The first-named describes
life In Russia while serfdom obtained. The high idéelogical level of this
work consists therein that it unmasks in the figure of the righ landomer-
serfmaster Troiekurov the cruel arbitrariness towards the working people which
obtained at that time. In "»The Battle of Poltava“l Pushkin emphasizes the role
of f£sar Peter 1 in the struggle for the welfare of Russia. In the poem "To
Siberia” is revealed the poet’s loyalty towards the revolutionary aspirations
of the Decembrists, but also his belief in the great future of Russia. Con-
sidering the iImportance of the poem, it has to be learnt by heart. Later, in
the 3th class, Pushkin*s "Eugene Onegin'" and "The Captain’s Daughter® are
analysed in detail. The first-named unmasks the education of youth of the
nobility under the Tsars, the last-named is important because it describes
fugachev®s revolt.

Of I, Krylov»s fables, the students read 'The Dance of fishes" and
"The Train". The former unmasks the bestiality of Tsarist officials and the
sufferings OF the enslaved people, the latter expresses the deep veneration
frit by the people for the great Russian general, Kutusov.

The poetry of M. Lermontov emphasizes the themes of freedom and pro-
test. Lermontov’s "The Song of Trader Kalashnikov'™ and his novel "The Hero of
Our Times"™ are studied more in detail. Kalashnikov is the prototype of the
heroic features of the Russian people, Kalashnikov’s struggle must be inter-
preted as the struggle of the Russian people for a butter future. In the novel
"The Hero of Our Times"™ Lermontov describes the tragedy of a gifted personality
in capitalist society, in the person of his hero Pechorin.

A masterly satire on Russia of serfdom is N. Gogol’s peom "Dead
Souls'™, which depicts a number OF ridiculous landowners. The QRllexpresses
at ths same time Gogol’s deep belief in the Russian people and the great fu-
ture of Russia.

Sharp protests against serfdom are to be found in the works of I.
Turg nev. At the junior stage the works read are "Ifumu" and itkx ""Bezhin’s
Meadow™. At the senior stage the attention is concentrated on the novel »0n
the Eve'" because of its revolutionary-democratic trend. The novel depicts the
spiritual and moral decadence of the nobility and their narrow-minded careerism-

An appeal to revolationary struggle against the absolutist and serf-

dom in Russia is N. Nekrasov’s roam "Who Lives Well in Russia?" This also ex-
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presses the post’s faith in the Russian people and its great future. The same
conviction is expressed by Nekrasov’s Thoughts at a Parade Staircase” which
is read at the junior stage.

Tlie patriotism, and heroism of the Russian is most vividly depicted
In »Ylar and Peace* by L, Tolstoi. It must be stressed that Tolstoi’s work con«
stitute the peak of realism in world literature of the 13th century,

Soviet literature. Soviet literature is most important from the
viewpoint of Communist education. Classical literature had to be revaluated
before it could be included in the curriculum. It Is not necessary to do so
with Soviet literature, it must have a direct influence. Soviet literature
combats degenerate anti-people bourgeois literature. It exhorts the readers
to an uncompromising struggle not only against capitalism and bourgeoisie
themselves but also against their remnants in the consciousness of people*
Thus it is the most revolutionary. Building-up of Socialism and Communism
are to be realised through Soviet literature. It has to prepare and educate
builders up aoni of and partisans for Communist society. Soviet literature is
also supremely important from the viewpoint of ideological education of the
working-people of the Aole world, from the viewpoint of firmly establishing
the class-consciousness of the working class of the whole world. Tiilus Soviet
literature is regarded as the most ideal one from the viewpoint of spreading
Communist ideas. Soviet literature fights for peace, i1.e*, for Communist
peace. Soviet literature Is a tool of the Communist Party. It propagates for
the loading role OF the Communist Party against capitalism and bourgeoisie
and for the building-up of Communist society. To explain the main features
and “universal importance of Soviet literature, four lessons were reserved at
the end of the course of the 1lth class and moreover one lesson in the fth
class. Works to represent Soviet literature on the curriculum have been sel-
ected from these viewpoints.

Soviet literature on the curriculum is to be found in the graduation
classes of the seven year schools and the secondary schools, i.e., in the
seventh and eleventh classes. Here Soviet-Russian literature is regarded as
the more .important and progressive one. Soviet-Eslonian literature repeats
and deepens or introduces views represented by Russian literature. Even with
regard to Soviet literature, it is instructed in detail xxfck concerning every
separate work what aspects must be emphasized. According to the curriculum
works of Soviet writers must be treated in the following manner.

Soviefr-liusSlan Literature. Soviet-Aissian literature is represented
by I Qorki, bl, Ostrovski, ?. Maiakovski, M. Sholokhov and A* Fadelev, Most
important is M. Gorki* he is the writer who has the greatest number of lessons
of all devoted to him in the curriculum. M. Gorki is regarded as the pioneer

and leader of proletarian and Soviet literature. His tale ’Childhood” depicts
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the healthy creative powere of the Russian people in the figures of Grand-
mother and the Gipsy. This tale also expresses Gorki’s firm belief in the
creative forces of the Russian people and in their roseate future* In this
respect there exists no difference between classical Russian and Soviet-lius-
sian authors. The relations between the reactionaries and revolutionaries is
depicted in the ”Song of the Eagle”, where the reactionaries are éymboliaed
by the Snake and the revolutionaries by the Eagle, and as the latter is su-
perior to the former, so are also the revolutionaries victorious over the
reactionariese. Individualism of egoist bourgeoisie is mercilessly unmasked

in, Gorki®"s 0ld Vornan at lzerghi”. The most important of Gorki’s works is,
however, the novel «Mother”. This describes the struggle of the Russian pro-
letariat under the leadership of the Communist Party to defeat absolutism and
capitalism. Pavel Vlasov of this novel is the first Communist worker in the
history of world literature. Nilovna symbolizes the growth of class-conscious-
ness of the working masses, which will make the way to world revolution. The
growth of revolutionary consciousness is also depicted in NS)Ostrovski’s novel
“How Steel Was Hardened”. "This is described in the figure of the hero Pavel
Korchagin. *qmzuww3bupca+x& The novel depicts the patriotism and heroism of

the Communist youth on the front as well as on the building sites.

?. Maiakovski’s poem «WellS« is a paean to the mihgt and invincibil-
ityy of the Soviet fatherland. Here the poet* conviction of the great future
of the Socialist Fatherland, i.e. Russia, is the remarkable feature. The main
themes of Maiakovski’® lyrics are Soviet patriotism, Socialist building-up
activities, praise of the Communist Party, Socialist morality, struggle for
Communist peace and unmasking, i.e. defamation, of contemporary bougeoisiee
In his poem «Vladimir Ilych Lenin« Maiakovski praises Lenin and the Party.

The class struggle in the country during the period of agricultural
collectivization is described in a Bolshevik manner by M. Fadeiev in the novel
iPoughed-Up Virgin Soil«. The main idea of the novel is to depict the leading
role of the Communist Party in the education of the country-people in a Social-
ist spirit. Enemies of the people, i.e., kulaks, members of the White Guards
and other capitalists, are unmasked in all their negativity. The leading role
of the Party in the struggle against Fascism is described by Fadeiev*s novel
«The Young Guards«.

-~d~tristonian, .Literature . Soviet-Estonian literature is represented
on the curriculum by J. Madarik-Lauristin, J. SHtiste, A. Jakobson, A. Hint,

J. Surnul and D. Vaarandi. J. Madarik-Lauristin describes in his novel «The
Conspirators« the struggle of the Estonian working class under the leadership
of the Communist Party to enforce Soviet system. J. Siutiste*s poem «A Greeting

to you, Victorious TroopsJ« is a paean to the victories of the Soviet army
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and at the same time an appeal to destroy Fascism completely. The coming to
power of the working-people and friendship of Soviet peoples are subjects of
his poems ”In Ashes and Fire” and The Globe Turns to the Fast”. The poem

”An Evening Song” describes the miseries of the capitalist: regime allegorically
(in the form of a berceuse}* The work of A* Jakobson is represented by two
pieces, Mother”, and ”Struggle without a Front Line”. The former depicts tie
growth of political awareness of the mother and emphasises the ”selfless strug-
gle of the youth against German Fascists in occupied Estonia”. The story
”Struggle without a Front Line” is devoted to class struggle in bourgeois Esto-
nia. OF A. Hint, his historical novel The Windy GoastU, first volume, is read#
It depicts the progress of the revolutionary movement and political awareness
among the working-people, more particularly among the peasants. Moreover, the
leading role of the working class in the revolutionary movement of the broad
masses is stressed here, and capitalists and clergymen are unmasked as enemies
of the people. J. Smuul®s poem The Brigade of Jarvesuu” parises the heroism in
work of the Communist youth. OFf D. Vaarandi’ work, a poem praising the love of
work of Soviet women, The Famous Weaver”, and a poem describing the revolution-
ary struggle of the Estonian working-class, “Alla Mari”, are being read. ’The
Famous Weaver” has to be learnt by heart in the 5th class.

World Literature* World literature is but modestly represented oh the
curriculum. Only in the three senior classes of the secondary school (classes
VIII to X) a few hours are provided for the purpose. Hare, too, every work is
supplied with detailed instructions what must be emphasized in the analysis.
The curriculm of the 8th class provides for Tartuffa” by Moliere, which is
said to ridicule religion. The curriculum of the 9th class includes Lord Byron
and Schiller. The former is described as a prominent representative of pro-
gressive romanticism. The poem chosen for analysis from among his work brings
pictures of the Spanish war for liberty and appeals to a struggle for the li-
berty of Greece and Spada. Schiller is represented with his historical drama
Wilhelm Tell” which is regarded as an angry protest against alien feudal op-
pression* The curriculum of the 10th class comprises three foreign authors:
Shakespeare, Balzac and Heine. In the analysis of “Hamlet” it is emphasized
that Hamlet was a progressive man of his period. When discussing Balzac’s "P&re
Goriot” it is emphasized that it is ideologically on a high level, unmasking
the inhumanity inherent in bourgeois society, concentrating on money and amuse-
ments and suppressing all human feelings in the interests of career and riches.
Balzac"s realism was highly valued by Marx and Sngele# As regards Heine, excerpts
of the poem "Deutschland” are being read, unmasking Prussian militarism and
chauvinism. Only revolution can constitute a just vengeance to the inhuman bour-

geoisie depicted in this work.
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Bkbra-Ourrloalar Lsctura. The Ust of works to be road and analysed in the
classroom is supplemented by a list of extra-curricular lecture* The students
are obliged to read a number of literary works every year, over and above the
works studied at the lessons. The list of works for extra-curricular lecture
ha® been compiled with the same care as that of books to be read in the class-
room. The list includes only such works that serve the aims of Communist educa-
tion and the reading of which is profitable to a future builder-up of Communist
society. Extra-curricular lecture has either to describe the building-up of
Communist society, the struggle for it and the deepening of the class struggle,
orJunmask miseries of the bourgeois society and the inhuman bestiality of the
representatives of the bourgeoisie, their egoism and degenerate morality. Extra-
curricular lecture must be predominated by Soviet literature, which depicts
Socialist reality. Reading the books included by the pupils must take place
under the leadership of the teacher. The students can in their free time read
only books that are included in the list. The schedule provides special lessons
to check up on extra-curricular lecture* Apart from Socialist reality the stu-
dents are also permitted to read Russian and Estonian classics and, to a very
limited extent, works of foreign progressive writers. Extra-curricular lecture
includes also works excerpts of which have to be read during the lessons In the
class, while the remainder must be read in the free time of the students. Table
4 give®© a survey of the categories of extra-curricular lecture included in the
list for every class separately.

Table 4. Extra-Curricular Lecture

Class Estonian Russian Soviet- Soviet- Foreign Total
Classics Classics Sstoaian Russian Authors
Authors Authors
5th 4 3 6 9 3 25
6th 3 2 3 7 2 17
7th 6 3 5 5 1 20
8th 2 6 1 1 - 10
9th 9 2 1l - - 13
10th 12 2 - - 1 15
11th - 1 10 7 - 18
Total 36 19 25 29 9 118

118 works are included in the list of extra-curricular lecture during
the seven classes of the secondary school. Soviet literature predominates the
list with 54 works, whereof about half are by Estonian and half by Russian
authors. Follow Estonian classics the lecture of whose works is mainly concen-
trated to two classes (the 9th and the 10th). Russian classics are distributed
evenly. Remarkably small is the number of works by foreign authors, only nine

works for the seven classes (in the past 1956/1957 scholastic year six).



PEDAGOOG I KA
ARHI'TVMUUSEUM 36

FOND KKbT-b -5
Among the Estonian elas ics on the list we find following works:
”When the Men of Anija Went to Tallinn”, “Thomas’s Doctor”, and ”lron Hands”
by E. Vilde, “Ancient Tales of the Estonian People”, Master Fox”, “Kalevipoeg”,

and "A Few Steps along the Path” by Kreutzwald, ”Selected Short Stories” and
Witch’s Daughter” by J, Liiv, ”Selected Verse” and 'Mill Ghosts of Tammiste
Village” by Koidula, “Our Fox”, The Old and the Young”, “Truth and Justice”
volumes 1l and IV by Tammsaare, ’Villu’s Struggles” and ”Prince Gabriel” by
Bornhthe, and, moreover, ”Little lllimar” by Tuglas and ’Veteran Uncle” by
Kunder.

Among the Russian classics on the list we might mention ”Letters of
a Hunter” and “Fathers and Sons” by Turgenev, ’The Gipsies”, the “Copper Rider”
and ”Boris Godunov” by Pushkin, “Auditor” and Soldier’s Goat” by Gogol, and
”Peter 1” by Tolstoy*

Among the SovietEstonian and Soviet-Russian books we might mention*
”The Childhood” by Gorki, his "How 1 Learnt” and ”Among People” ¥ ”The Young
Guards” by Fadoiev, “How Steel Was Hardened” by Ostrovski, and his ”Born in
the Storm”} “The Flame of Anger” by Vygodskaia* ”Where Are You Going, Comrade
Director?”, The Windy Coast” and *Vesse*s Son” by Hint, “The Republic” by
Madarik, 71 - aCommunist Youth” by Smuul, ”Life in Citadel” and "Between Sight
sind Day” by Jakobson.

Among works by foreign authors, the students are permitted to read
in the junior classes: Tom Sawyer” and The Prince and the Pauper” by Twain,
”The Boys of Pal-Street” by Molnar and The Secret Island” by Verne. Older
students may read “Faust 1” by Goethe, “Hotre Dame de Paris” by Hugo and ’The
Seven Brothers” by Kivi.

Written Work. Apart from writing papers on free themes, the curriculum
provides for written work on themes of literature and literary history. The ex-
planatory instruction comprises only a couple or two of examples, such as
”The Character and Behaviour of Troiekurov”, ”Ostap and Andri in Gogol’s Tale
of Taras Bulba”, The .lInsurrection of the Peasants at Mahtra”, The Hero of My
Favourite Book”, recommended as suitable themes. As one of the objectives of
this written work is to prepare the students for their graduation papers, the
subjects at the graduation examination might serve as a characterization. In
the spring of 1955 the graduates at secondary schools had to write on the fol-
lowing subjects: 1. Andrei Bolkonski and Pierre Bezukhov as Progressive Rus-
sians in L. Tolstoy’s Novel "War and Peace”, 2. The Road of Struggle of the
Tihu Family (from A. Hint’s “The Windy Coast'). 3. The Leading role of the
Communist Party in the Struggle of the Soviet People for the Freedom and In-
dependence of Their Country (from The Young Guards™). The appropriate themes

at the schools for working youth were* 1. Davydov, Possessor of the Best Char-



PEDAGOUGT KA
ARH 1 TVMUUSEUM 6 3 2
FOND KLLIM-3 '

acteristics of Soviet Kw. 2. low People in N.G. Ghornyshevski ’s lovel "What
to Do?” 3. The Ideological Direction and Artistic Peculiarities of the Early
Work of M. Gorki as Evinced in Works like ”Song of Hunting Hawk”, “The Old
Woman at laerghi” and ”Song of Stormbird”e

Considering all what has been said above, it is no surprise that
the themes consistently are chosen to serve, like everything else in the Soviet

Estonian schools, education in a Communist spirit to form the new, Soviet, man*



