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2012. aasta kevadsuvi andis esimest
korda kindla jah-vastuse seni ikka
veel kahtlevalt kélanud kiisimusele,
kas 1998. aastal alguse saanud
keelekiimblusprogramm oli maéistlik
otsus. Lopetas ju gimnaasiumi vaga
edukalt esimene lend, kes oli labinud
varase keelekiimbluse taistsukli.
Tubli 6pitulemuse kroon oli medaliga
I6petanute silmapaistvalt suur arv
oppekava 1.-12. klassini kakskeelses
vormis omandanute hulgas.

Oige valik

len kogenud sagedast umbusku ja ettevaat-
likkust, puhuti aktiivset vastuseisugi hari-
duselus kavandatavatele muutustele. Praegu

suhtutakse silmandhtava torksusega gimnaa-
siumiosas rakendatava kakskeelse hariduse Ghe vormi -
[6imitud aine- ja keeledppe moodulite — otstarbekusse,
kaheldakse opilaste tulemuslikkuses mittekeeleainete
omandamisel, viidatakse &petajate puudulikule kom-
petentsusele ja nende mahuka lisakoolituse vajadusele,
arutletakse meie eripéra Ule, mis ei voimaldavat teistes
riikides edukalt toimivaid ning haid tulemusi andnud
|6imitud aine- ja keeledppe korraldust ning meetodeid
meil Ule votta. Olen 16imitud aine ja keele 6ppekorralduse

“Keelekiimblusse kaasamise
juhtpohimotteks on jaanud
algusest saati sellega tihinemise
vabatahtlikkus.”

laia levikut ja efektiivsust kogenud Hispaania eri piir-
kondades ning arvan, et selle laiem kasutuselevott on
ka meie keeledppe, sh vodrkeelte omandamise lahi-
ma tuleviku tee. Vaarib markimist, et 16imitud aine- ja
keeledppe looja au Eestis kuulub peagi viieteistkimne-
aastaseks saavale keelekimblusprogrammile. Nii nagu
praegustesse uuendustesse suhtuti toonagi keelekiimb-
lusesse suure umbusuga ja kahtlejate argumendidki olid
nUudsetega Usna sarnased. Liiati voitlesid Uhiskonna
avalikus arvamuses kaks olulistes klsimustes erinevat
seisukohta. Uhed viéitsid, et kodus radgitavast erineva
keele 6pe on seda tulemuslikum, mida varem see algab,
ning pooldasid eesti keele 6ppe alustamist lasteaeda-
des ja tugevat rohku pohikoolis. Oponentide meelest on
niisugune seisukoht ohuks mitte-eestlaste keelelis-kul-
tuurilisele identiteedile, mis omandatakse just lapse- ja
teismeeas, ning kullap on lapsevanemate teadlikkus ja
sellest tulenevalt 6pilaste motivatsioon juba iseenesest
sedavord korged, et pohikooli [6puks on ka olemasole-

Right Choice

he early summer of 2012 gave the first firm “yes”

answer to the still sounding doubtfully question

whether the language immersion programme

launched at the beginning of 1998 was a wise
decision. The first forms which completed the full cycle
of early language immersion finished secondary school
very successfully. The crown of good academic results
was the obvious large numbers of medallists among pu-
pils who studied in two languages from forms 1-12.

| have often felt disbelief, | have been cautious, and at
times | was actively opposed to changes planned for
education. At the moment there is obvious restive-
ness towards reasonableness of one form of bilingual
education applied at the upper secondary school stage
- content and language integrated learning: there are
doubts over pupils” academic success in the case of con-
tent subjects; some refer to insufficient competency of
teachers and the need for extended additional training;
there are discussions about our peculiarity which would
not allow us to adopt methods and organisation of con-
tent and language integrated learning that has been
functioning successfully and showing good results in
other countries.

| have experienced the wide spread and efficiency of
the ClIl-based study process indifferent regions of
Spain and | think that its wider implementation is the
way of the near future of our language learning, inclu-
ding foreign language acquisition. It should be noticed
that the honour of the establisher of content and langu-
age learning in Estonia belongs to the language immer-
sion programme which is soon to celebrate its fifteenth
anniversary. Similarly to the attitude to contemporary
innovations, that language immersion was treated with
great disbelief and the arguments presented by tho-
se doubting are rather similar to the arguments offe-
red nowadays. Two different standpoints in important
questions fought in the public opinion. Some said that
learning in a language different from the one spoken at
home is the more beneficial, the earlier it starts. Thus
they supported starting with Estonian language lear-
ning in kindergarten and attaching it great importance
in basic school. Their opponents considered that such
an opinion threatens the linguistic-cultural identity of

[MpaBubHbIN
BblOOD

aKoHell, BnepBble, BecHon 2012 rofa Mbl MNOHO-
CTblo y6eamnuces B TOM, YTo pelleHve 8 1998 rogy
3aMyCTUTb MPOrpaMmy  A3bIKOBOTO  MOrPYyXXeHuaA
ObIf10 NPaBUbHbBIM.

ﬂepBbIe BbIMYCKHVKK MPOrpamMmmbl A3bIKOBOIO MOrpyKeHnA,
npouwealne MOMHBIN LMK PaHHEro norpyxeHns, o4eHb
YCNeWHO OKOHYMITIV TVIMHA3MIo, Cpean HMX MHOro menanm-
CTOB.

Mo xony cBoem pa6OTbI MHEe He pa3 npuxognnocb CTtall-
KMBaTbCA C HefoBeprem 1 OCTOPOMXHOCTBIO, a MHOIMa faxe
C aKTUBHbIM MPOTMBOCTOAHVEM B MPENCTOALKMX KOrAa-TO A3~
MEeHEeHNAX B O6pa3OBaHI/ll/l DCTOHMUMN.

W ceiruac, K LienecoobpasHoCTU BHEAPEHMA OfHON 13 GOpM
ABYA3bIUHOrO 00Pa30BaHNA Ha MMMHA3UYECKON CTYNeHU — K
MOIYNAM UHTErPUYPOBAHHOTO 00yYeHUs NMpeamMeTy U A3bIKY,
HEKOTOpble OTHOCATCA C OUEeBMAHbIM YNPAMCTBOM. ECTb co-
MHEHWA B Pe3yNbTaTUBHOCTI YCBOEHMA HEA3bI-KOBbIX Mpef-
METOB, CCbIIKM Ha HEKOMMETEHTHOCTb MpernoaaBaTtenell 1 Ha
HEOXOOMMOCTb B X MacLITabHOM nepeobyyeHnn. CumTator,
YTO, TaK YCMelWHO paboTalolimii 33 py6eXom OMbIT UHTErpu-
POBAHHOrO OByUYeHWA NpeaMeTY U A3bIKY, HE YUMTBIBAET Ha-
LWMX OCODEHHOCTEN 1, AKOObI, HE NOXMUTCA Ha Hally MOAeNb
0b6pazoBaHMs.

C opraHusaumen pacnpocTpaHeHna ¥ 3GOeKTUBHOCTbIO
VIHTETPUPOBaHHOTO ObyYeHus MpeaMeTy U A3bKY A Mo3-
Hakommnca Byayuun B Pa3HbIX pervioHax Mcnanum u cumtalo,
UTO UX OMBIT OOYYEHUA A3blKaM, B TOM YMCAIE Y MHOCTPaH-
HbIM, 3TO Halle Gnuxalwee Oynyuiee. CneayeT OTMETUTD,
YTO CO3[aHVe 3aCiyKMBaIOLLErO B ICTOHUN YBAXKEHWA UHTE-
rPMPOBaHHOrO OByYeHVA NPEAMETY U A3bIKY MPUHAANEXNT
Mporpamme A3bIKOBOTO MOrPYKEeHWs, KOTOPOW BOT-BOT MC-
MOMHUTCA yxe 15 net.

K HbIHELWHMM OOHOBIEHVAM OTHOCATCS C TakUM e HeJoBe-
pu1eM, C KOTOPbIM B CBOE BPems BOCMPVHSANN MPOrpammy A3bl-
KOBOFO MOrPY»KEHWA W apryMeHTbl COMHEBAIOWIMXCA OUYeHb
CXOXM C HblHewWwHMMW. OBLLIECTBEHHOE MHEHWE Pa3aennioch
Ha aBe nosuuwn. OgHW yTBEPXKAanu, UTo YemM paHblie pebé-
HOK MPUCTYNUT K 00YUEHMIO A3bIKY, TEM NyYLLIE, U Oblv Ha CTO-
poHe 0byuUeHUs C IeTCKOro Cajla M YCUNEHHOTO — B OCHOBHOM
LKose.
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va 6ppemahu juures omandatud eesti keele oskus, mis
tagab eduka edasioppimise gimnaasiumiastmes. Seal
hakatakse siis ka ainedppes rakendama kakskeelsust, et
juba erialati voimaldada akadeemilise sénavara oman-
damine korgharidusse sisenemiseks. Poliitilistes tombe-
tuultes jaigi peale viimane seisukoht. Kuidas asjad tege-
likult arenesid, on teine teema.

Keelekiimblusest sai peagu ainuke kanal varaseks eesti
keele omandamiseks ja kummaliselt toredal moel said
selle suurteks toetajateks just lapsevanemad, kelle arva-
tes on nende lapsed seda edukamad, mida varem nad
eesti keele omandamist alustavad. Nemad tegid oma
valiku keelekiimbluse kasuks, soéltumata poliitilistest
motiividest dikteeritud sihiseadest voi isegi vastandu-
des neile. Keelekimblusse kaasamise juhtpohimotteks
on jaanud algusest saati sellega Uhinemise vabataht-
likkus ning see on omakorda taganud lastevanemate
aktiivsuse, mis on isedranis tahtis keelekimbluse prae-
guses edukuses. Teadmist oma laste heade tulemuste
kohta ei hoia lapsevanemad ju tavaliselt vaka all ning
siit tuleb keelekiimblusprogrammi rakendavate koolide
ja koolieelsete lasteasutuste aeglane, aga stabiilselt kin-
del kasv. Lapsevanemad on selle omaks votnud. Prog-
rammis osalevate ning sellega liituvate haridusasutuste
juhtide ja 6petajate kavakindel ning pidev koolitus on
téstnud programmi usaldusvaarsuse véga korgele tase-
mele, mida kinnitavad ka korraliku tasemega stabiilselt
tehtud uuringud.

Jatkuva aktuaalse Ulesande ja tegevussuunana nden
keelekiimbluses omaks voetud, edasi arendatud ja en-
nast vaga tulemuslikuna 6igustanud aktiiv -Oppemeeto-
dite laiemat levimist ka tavakooli. On ju jarjest suurema
aktuaalsusega voorkeeledppes need keelekimbluses
ennast digustanud kogemused vaga suure vadrtusega.

Edu sulle, keelekimblus!
Jaak Viller

Haridus- ja Teadusministeeriumi keeleosakonna
juhataja (09.2005-07.2012)

non-Estonians which is acquired exactly in childhood
and adolescence. They also suggested that parents’
awareness and, proceeding from that, pupils’ motiva-
tion are already so high that by the end of basic school
pupils will have acquired Estonian language skills also
with the present amount of learning and that these lan-
guage skills guarantee successful learning further on, in
high school. Then bilingualism is implemented in high
school through content learning in order to provide for
acquisition of special vocabulary for entering tertiary
education. In political draughts the latter standpoint
won. The further development of the situation in reality
is, however, a different topic.

Language immersion became almost the only channel
for early acquisition of the Estonian language, and in a
strangely good way it was parents who turned out to
be its biggest supporters. The parents who believed
that the earlier their children started acquiring the Esto-
nian language, the more successful they would be. They
made their choice in favour of language immersion re-
gardless of goal-setting dictated by political motives or
even contrary to them. From the beginning the main
principle of involving in language immersion has been
voluntary joining the programme and that, in its turn,
guaranteed parents’ activeness which is a particularly
important aspect of today's success of language immer-
sion. Parents do not usually hide knowing about their
children’s good results under a bushel, and this is the
beginning of, though slow, but stably strong growth of
schools and preschool children’s institutions implemen-
ting language immersion. Parents have accepted it. Sys-
tematic and constant training of directors and teachers
of educational institutions that participate in the prog-
ramme or are joining it has raised the programme to a
very high level of trustworthiness, which is also confir-
med by stably taken proper researches.

As a task of continuing relevance and a direction for ac-
tion | see a wider application of active learning methods
in common school. These are the methods that were
accepted and further developed by language immer-
sion and that have proven to be very effective. These
experiences that have justified themselves in langua-
ge immersion are of a great value for foreign language
teaching whose relevance keeps increasing.

Good luck to you, language immersion!

Jaak Viller
Head of Language Policy Department of Ministry of
Education and Research (09.2005-07.2012)

1o MHEHWIO »Ke ONMOHEHTOB, TakadA NMO3WLMA CTaBUT NOA Yrpo-
3y A3BIKOBOE U KyNBTYPHOE CamoonpeaeneHve Nioaew, y Ko-
TOPbIX POAHOM A3bIK He 3CTOHCKMI. Beab camoonpepeneHne
bopmMmUpyeTCA MMEeHHO B AETCKO-MOAPOCTKOBOM BO3pacTe.
Branmo yBepeHHOCTb po-AnTenel 1 MOTUBaLWA yUaLLMXCA B
TOM, YTO KpOMeE HeobxoAMMOoro o6bEma 3HaHWIA MO NPOrpam-
ME, SCTOHC-KII A3bIK OyNEeT BblyYeH Ha YPOBHE, MO3BOAAIOLIEM
yCnewHo NPOAOMKUTL ObyUeHe B TMMHA3UUYECKON CTYNEeHN
y>Ke M3HaYyanbHO BbICOKM.

B npeameTHOM 0byueHUM BHeAPAETCA ABYA3bIUME C TEM, YTO-
Obl MOArOTOBMTbL YUALLMXCA K aKaZeMUYeCKOMY C/I0BapHOMY
3anacy Ans nocTynnexHus s BY3.

Kak Ha camaom Aene pasBmnBanncb COOLITUA, yxxe Apyrasd Tema.

A3bIKOBOE MOrpyeHVe CTano NpPakTUYeckn eauHCTBEHHOM
BO3MOXHOCTbIO C CAMOrO PaHHEro ETCTBA OBMaAETb SCTOH-
CKMM 53bIKOM 1 B MOAAEPKKY MPOrpammbl Kak pas BbICTynanv
POAMTENN, CUMTAIOLLME, UTO YeM paHblie 1X pebeHoK HauHeT
YUUTb A3bIK, TEM yCMellHee OH ByAeT B XKU3HU.

OHW BbIOpanu B Mosnb3y A3bIKOBOTO MOMPYKEHUsA HE3aBUCUMO
OT Uenen, ANKTYEMbIX MOAUTUYECKMMM MOTVBAMU. KMioueBbiM
acmneKkToM, BCE-TaKM, OblN 1 OCTAETCA NPUHUMN A0BPOBOIIb-
HOCTW Y4acTVs B NPOrpamme U, Kak CnefcTBuUE, akTUBHOCTb
1 3aMHTEPECOBAHHOCTb POAMTENEN, UTO ABMAETCA OfHOW 13
COCTaBIALLMX YCrexa aHHOrO NPOeKTa.

PoauTenn obbluHO MOBAT XBaCTaTbCA AOCTUMKEHMAMM CBOUX
JeTel, Taknum 00pasom 1 UAET MeAneHHOe, HO CTabumbHoe
NPOABMKEHWE W pacLUMpPeHe NPOrpaMmbl, a Tak e pacTeT
KONMYECTBO MPUCOEAVHSIOLLMXCA K MpOorpaMme noael, 1eT-

CaAoB v LWKOA. [NaHOMepHOe W perynapHoe obyyeHue pyKo-
BOAMTENEN N yunTENel NOBbICUIO YPOBEHb JOBEPVIA K NMPO-
rpaMme, YTO MOATBEPXKAAIOT U MPOBEAEHHBIE Ha XOPOLIEM
YPOBHE UCCNeoBaHNS.

Cnepytollelt akTyanbHOM 3ajaueit 1 HanpaBneHnem cymTato
bonee WMPOKOE PACNPOCTPaHeHVe OMNpaB-AblBaeMblx Ccebs
AKTMBHbBIX METOLJOB OOYyUEHNA B 00bIY-HOM LIKOSe. beClieHHbIN
OMbIT, MPUOBPETEHHDIN 33 rofbl PAabOThI MPOrPamMbl A3bIKO-
BOIO MOrpy»XeHuisi, HECOMHEHHO, MPUrOAUTCSA B HAbMPaeMom
NONyNSPHOCTb 0BYUYEHUM HOCTPAHHOMY A3bIKY.

Ycnexos Tebe, A3bIKOBOE MorpyxeHue!

Aak Bunnep
PYKOBOAWTENb OTAENA A3blKa MUHMCTEPCTBA 0bpa3oBa-
HWA

(09.2005-07.2012)

“Kui ma suureks kasvan,

voin saada isegi Eesti N

presidendiks, sest oskan
raakida eesti keeles.” .

5/6




The Birth of
Language
Immersion -
the Role Today

“Keelekiimblus on
saanud haridussiisteemi
loomulikuks osaks.”

Haridus- ja
Teadusministeeriumi
nounik

3apoXxaeHue
nporpammbl n
ee poJib cerogHA

OTFOBOPKM — «CBOW IN1a3 — anmas» 1 «ayuy Bro-
XUWb - BCE CMOXELb» TOYHO OTPakatoT Mpo-
KT NpOrpaMmbl A3bIKOBOTO MOrpYyXeHus B
DCTOHUN.

MepBbl pa3 A ycnblWwana O Nporpamme A3bIKOBOro no-
rpykeHus, pabotaa B UkonbHom genaptameHTte B 1993
nnu 1994 rony, Ha cobpaHun, rae obcyxaanv Temy cna-
60ro BnafieHns 3CTOHCKUM A3bIKOM PYCCKMMU WKOMb-
Hukamu. CnunbBu Bape 13 VIHCTUTYTa SCTOHCKOrO A3blka
OYeHb XBafmMna TorAa MeTOd A3blIKOBOrO MOrpy»KeHwus,
HO B TOT Mepuof, TONbKO C OMMCaTeNbHbIX CMOB, OCY-
WeCTBAEHWE STOM NPOrpaMMbl Ka3anoCb HEBO3MOXKHbIM.
CamMblM HEBEPOATHLIM Ka3anocCb TO, YTO KPOME A3bIKa,
XOPOWMX pe3ynbTaToB MOXHO AOOUTLCHA U MO APYTUM
npeamMetam. llepBoe BneuatneHne o nporpamme ObINO
COMHUTENbBHbBIM.

MoO& oTHOWeHne N3MeHNNOChb TOrAa, Korga A nonay4ymna
6onblie nHGOPMaLUMK M3 KaHAACKOTO OMbiTa, OCOOEHHO
M3 YX MHOTONETHUX UCCnefoBaHuUin. Ho yBepeHHOCTb B
3ODEKTUBHOCTM  A3BIKOBOrO MOTrPYXEHUA 1 BO3IMOXHO-
CTW ero oCylwecTBAeHNs B DCTOHMM BO3HUKNO B KaHage,
roe A ysuaena ux paboTy CBOVMM rnasamu.

B DcTOHWMM AOBOMBHO CNabo OpraHm3oBaHO ObyudeHune
3CTOHCKOMY f3bIKY 718 MHOA3bIYHBIX JIIOfEN, U 3TO HUKAK
He CBA33aHO C KONMMYECTBOM YPOKOB (MO CPaBHeHWo C
OPYrMMK roCyfapcTBaMu UX KON-BO flake 6onblie). Ha-
paay C TpaauUMOHHBIM MEeTOOM MpenofaBaHua, A3bl-
KOBOE MOrpyXeHune KazanocCb cCrnacaTeslbHbiM KPYrom.
YunTbiBad Hawy MOAUTUYECKYID CUTyauurto, Obl BaKeH
N0OPOBOMBHBINM BHIOOP poauTenelt, a He NPUHYXAeHWe
CO CTOPOHbI rocyaapcTea. CumTalo, UTO OMbIT A3bIKOBOTrO
Norpy»kKeHnsa nomMor caenatb nepexof B rMmHasnio 6o-
nee MArkUM. Y3HaBan 6onblie O KynbType JCTOHUU, eé
TpaauUMaAx, OHa CTaHOBMMACh NOAAM bnuxe.

OrnagbiBaacb Haszaf, A pafylocb TOMY, YTO Mbl He Mo-
60ANNCL COCPEAOTOUUTHCA Ha CO3[aHUM MOSHOW Mpo-
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rPaMMbl A3bIKOBOTO MOTPYKEHNA U HE CTanu 3aHMMaTbCA
YaCTUUYHBIM MOTPYXeHueMm, 4To 6bi10 Obl bonee nprem-
nemMbiM 1 6onee NOANbHBIM BapMaHTOM ANA 4acTu Ha-
ceneHwus, 0fHaKO MeHee Mofe3HbIM AN CUcTembl obpa-
30BaHMA. Mbl TOPAVIMCA CMeNOoN MbIC/bIO - NporpaMmma
NOTPYXEHUA He [OMKHa OCTaTbCA NWLb NPOrPaMMHON
AEeATEeNbHOCTBIO, @ A0/MKHA ObITb HEOTHEMIEMON YacCTblo
Hawen cuctembl obpaszoBaHua. Ha cerogHaWHWN aeHb
GVHaAHCKMpPOBaHME MPOrpamMMbl HanakKeHo, U A3bIKOBOE
NOrpyXeHne X1BET CBOEN eCTECTBEHHOM XU3HbBIO.

CunTalo A3bIKOBOE MOTPYXeHUe OAHOM 13 CamMOol ycnewl-
HbIX MPOrpPammM Hallel cMcTeMbl 06pa3oBaHuA. MpPUUnH
MHOTO, HO MpeXae BCero, HeOOXOANMO OTAATb AOMIKHOE
pykosogmTenam npoekta llestepy Mexmucto n VipeHe
Kaoccaap 3a 6onblyo 1 yMeno npofdenaHHyo paboty.
Kpome OCHOBaTeflbHbIX 3HAHWI W CO3AaHUA CUbHOWM
KOMaHZbl ObINN 3a[1eCTBOBAHbI BCE 3aMHTEPECOBaHHbIE
rpynmnel ¢ camon nepsBoit da3sbl. OHU ybexaganu, obula-
NINCb, TOBOPUAN 06 3TOM TaK ybeauTenbHo, YTo 3TO 3a-
CTaBWUO N0fEN NOBEPUTH B YCMEX U MPUHATH 3TY NpPo-
rpamMmy. Ha HauasbHOM 3Tane W HEeCKOIbKO MUHWUCTPOB
ObINIM BBIHYXEHbI, B XOPOLWEM CMbIC/Ie 3TOrO CNOBa,
MNPUHATL U COMMacUTbCA C YCIOBUAMM NMporpammbl. Co
BpemeHeM 6binn pa3paboTaHbl 1 GopManbHble JOKYMEH-
Thl, KOTOpbIE, B Clyyae HeOo6XOAMMOCTU, MPUXOAMNOCH
AOCTaBaTh M3 AWMKa U NPENbABNATL UNHOBHUKAM.

MOCKONbKY DCTOHMA Ha TOT MOMEHT Oblfla Masno 3HaKo-
Ma C MpaBuiamMu BefeHuUa NPOeKTOB, MHOMMM Ka3anoch
CTPaHHbIM, 3a4em 3Tu oAV NPUXOAAT BHOBb W BHOBb
M COTNacoBbIBAIOT YXKe pelleHHble AeTann nporpamms
(NPpOMEXYTOYHbBIE ¥ OKOHUYATENbHbIE OXKMAaemble pe-
3ynbTaTbl, MOKA3aTeNn, AeaTenbHOCTh). bnarogaps Takow
OCHOBaTeNbHOW MOArOTOBKE B CaMOM Hauane BHeppe-
HVA MPOrPaMMbl, BECb MPOLIECC ee Pa3BUTKA Wen foCTa-
TOYHO MABHO.

A3bIKOBOE MOTrpYy’KeHWe CTano HeoTbemaemol n ecTe-
CTBEHHOW 4acTbto cucTembl obpasosaHuda. YoexaeHa,
UTO BWUPb NporpaMma bosblue pact He ByneT, MOXKHO
COCPEefoTOUNTHLCA Ha KauecTBe. Tenepb Yy Hac HakomneH
OMbIT, TPUMEHUMbIV U K APYTUM A3bikam. Mbl TOTOBbI MO-
AennTbCA Tem, yemy 15 feT Hazajd Hayumnuchb y KaHaga-
CKUX KOMer.

3nn PebaHe
COBETHUK MUHUCTEPCTBO 06PA30BAHNA 1 HAYKM



keeledpetuse korval tundus keelekimblus mingil maa-
ral padsterébngana. Meie poliitilist olukorda arvestades
oli vdga tahtis, et tegu oli lapsevanemate vaba valiku,
mitte riikliku sunniga. Arvan, et keelekimbluse kogemus
on aidanud Eestis gimnaasiumis eestikeelsele dppele
dleminekut sujuvamaks muuta ning méjutanud paljusid
noori Eestit rohkem oma riigiks pidama, kui nad seda
muidu teinud oleksid, ning keele koérval ka eesti kultuuri
ja traditsioone omaks votma.

Tagantjarele moeldes on hea meel selle Ule, et me jul-
gesime keskenduda taieliku keelekimbluse programmi
loomisele ning jatsime korvale osalise keelekimbluse,
mis olnuks eri huvirihmadele vastuvoetavam ja peh-
mem variant, kuid millest oleks haridusststeemile va-
hem kasu olnud. R66mu voib tunda sellegi Ule, et os-
kasime algusest peale mdelda, et kimblus ei tohi jdada
pelgalt programmiliseks tegevuseks, vaid peab saama
meie haridusststeemi loomulikuks osaks. Programmi ju-
hid on seda jarge pidanud, sest keegi ei kisi enam, mis
see on. Rahastamine on paigas ning keelekimblus elab
oma loomulikku elu.

Pean keelekUmblust Uheks edukamaks programmiks
meie haridusststeemis. Pohjusi on palju, kuid eelkdige
on tegu programmijuhtide Peeter Mehisto ja lrene
Kdosaare vaga oskusliku toodga. Peale siigavate teadmis-
te ja tugeva meeskonna loomise kaasati koik sihtrih-
mad (huvirihmad) esimesest faasist peale. Nad veensid,
suhtlesid, seletasid, raakisid, raakisid Ule, nii et inimesed
votsid selle oma asjaks. Algusaegadel oli mitu ministrit-
ki sunnitud keelekimbluse heas mottes omaks votma.
Aja jooksul kujunesid valja stamppaberid, mida vajaduse
korral sahtlist votta.

Kuna Eesti oli siis veel nn programmikultuurist Gsna rik-
kumata, tundus paljudele véorastav, miks tulevad need
inimesed korduvalt tdpsustama juba kavandatud prog-
rammi detaile (igasuguseid 16pp- ja vahetulemusi, ndi-
tajaid, tegevusi). Tanu vaga pohjalikule ettevalmistusele
alguses on nii programmi Ulesehitamine kui ka prog-
ramm ise kulgenud laitmatult.

Keelekiimblus on saanud haridusststeemi loomulikuks
osaks. Usun, et ulatuse poolest see palju enam ei laiene,
nddd saame keskenduda kvaliteedile. Meil on kogemu-
sed, mida saame kasutada teistegi keelte puhul. Oleme
valmis teistele 6petama seda, mida 15 aastat tagasi hak-
kasime Kanada s6pradelt 6ppima.

Epp Rebane
Haridus-ja Teadusministeeriumi néunik

language classes (their number was even bigger than in other
countries). To some extent, besides usual language teaching,
language immersion seemed a life saver. Taking into consi-
deration our political situation, it was very important to deal
with parents’ free choice, not an initiative imposed by the
state. | believe that the language immersion experience has
helped Estonia to make the transition to Estonian-medium
teaching at the high school level smoother as well as it has
influenced a lot of young people who consider Estonia their
state to a greater extent than they would have: besides the
language they have accepted Estonian culture and traditions.

Thinking back to the time, | feel that | am glad we dared to
focus on launching of a total language immersion program-
me and rejected the idea of partial language immersion. The
latter form of immersion would have been a milder and more
acceptable for stakeholders variant, but, however, it would
also have been less beneficial for the education system. We
can be glad that we were able to think from the very begin-
ning that immersion cannot be simply a programme-based
activity, but it should become a natural part of our education
system. Programme managers have kept it that way, and no-
body asks now what it is. Financing is settled and language
immersion lives its natural life.

| consider language immersion one of the most successful
programmes in our education system. | have got numerous
reasons to say that, but the programme owes its success, first
and foremost, to very skillful work of its managers Peeter Me-
histo and Irene Kdosaar. In addition to contributing their deep
knowledge and creating a strong team, they involved all the
target groups (stakeholders) from the very first stage on. They
convinced, spoke, explained, talked, so that people would
accept language immersion. At the beginning even several
ministers had to accept language immersion in a good sen-
se of the word. During the time there were designed clichés
which, when necessary, could be taken out of a drawer.

As Estonia was not spoiled by the so called programme cul-
ture yet, many were confused why these people repeatedly
came to specify details of the already planned programme
(different final and interim outcomes, indicators, activities).
Thanks to the very careful preparation at the beginning, both
the structure of the programme and the programme itself
have been working faultlessly.

Language immersion has become an integral part of the
education system. | believe that we are not going to expand
in size; now we can focus on the quality. We have experience
that can be applied also in the case of other languages. We
are ready to teach to others what we started learning from
our Canadian friends 15 years ago.

Epp Rebane
Adviser at the ministry of Education and Research
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“"How’s the
immersion
going?”

“I haven't
drowned yet...”

Mis on
keelekimblus

What is
language
immersion

YTO TaKoe
A3blKOBOEe
norpy>keHune




Keelekiimblus
on ...

...kakskeelset haridust rikastav ppevorm eesti kee-
le kui teise keele paremaks omandamiseks. Keelekiimb-
luse eesmark on vordselt head oskused nii emakeeles
kui ka eesti keeles ja voorkeeltes.

Keelekiimbluse olemus:

1. keelekiimblusprogrammis 6pitakse/6petatakse va-
hemalt 50% Gppeainetest emakeelest erinevas kee-
les;

2. Uks 6petaja — Uks keel;

3. 16imitud ja koostdine 6pe:

«  Oppima éppimine on tdhtsal kohal nii metoodi-
kate kui ka 6ppematerjali valikul;

- keeledpet toetatakse koigi ainete tundides;

« ulatuslikult kasutatakse teema- ja projektidpet;

- ainesisu (nt geograafia, ajalugu) omandamist toe-
tatakse keeletundides;

. Oppes on olulisel kohal vastastikuse rikastamise
pohiméte;

. f) Oppimist kui protsessi tagasisidestatakse jarje-
pidevalt.

Language
Immersion is ...

...bilingual education enriching form of teaching
and learning for better acquisition of the Estonian lan-
guage as a second language. The aim of language im-
mersion is to develop equally good skills of both the
mother tongue, the Estonian language and foreign lan-
guages.

Essence of Language immersion:

1. in the language immersion programme at least 50%
of subjects are taught/studied in a language diffe-
rent from pupils” mother tongue;

2. one teacher - one language;

3. integrated and cooperative learning:

- learning to learn in prioritised in selecting of
both teaching methods and study material;

- language learning is supported in all content les-
sons;

- topic and project-based learning is used exten-
sively;

- content (for example, geography, history) acqui-
sition is supported in language classes;

- mutual enrichment principle is prioritised in le-
arning;

- feedback on learning as a process is provided
systematically.

“Mos nio6bumasn ega 3To
«xnen6» (leib).”

A3biKoBOe
norpy»<eHuve -

370 d)opma ABYA3bIYHOTO 06pa303a|-|vm C yenbko
yrny6neHHoro N3yyeHNA 3CTOHCKOIro A3blKa. Lenb
A3bIKOBOIO MOrpyxXeHnda Aatb PaBHOLEHHbIE 3HaHWA Ha
XopouweM ypOoBHE, Kak Ha POAHOM A3blKe, TaK N Ha 3CTOH-
CKOM, a TaKXe 1 Ha nobom NHOCTPAHHOM.

CyTb A3bIKOBOTO MOTPY>KeHUA:

1. B Nporpamme A3blKOBOrO MOrpyKeHnsa He MeHee
50% npeameToB npenofaeTca/m3ydyaeTca Ha He-
DPOAHOM A3bIKE;

2. OAVH yuuTeNb — OfVH A3bIK;

3. VHTerpupoBaHHoe 0byudeHKe 1 yueba B COTPYAHM-
yecTae:

«  V3y4deHue A3blKa NoAAepXMBaeTCA Ha ypoKax no
BCEM npenmeTam;

+  MCNONb3yeTca TemaTuyeckoe 1 NpoekTHoe 06-
yueHue;

+  ycBOeHMVe npepameTa (Hanp., reorpaduva, ncTto-
puA) NOANEPXMBALTCA Ha YPOKaX A3bIKa;

«  Byuebe O|HO M3 OCHOBHbIX MeCT 3aH1MaeT
NPUHUMN B3auMHOro oborauleHuns;

« B yuebOHOM Npolecce NOCTOAHHO NPUCYTCTBYeT
obpaTHas cBA3b.
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Eesti keelekiimblus-
programm

Eesti keelekiimblusprogrammi tegevusi alus-

tati 1998. aastal, keelekiimblusklasse on avatud
alates 2000. aastast. 2. oktoobrist 2000 kuni 31.
detsembrini 2008 juhtis keelekiimblusmetoodika
arenda-mist, rakendamist ja levikut Integratsioo-
ni Sihtasutuse keelekiimbluskeskus. 2009. aastast
on keelekiimblusprogrammi tegevuste arendus
tiks sihtasutuse mitmekultuurilise hariduse (k-
suse lilesandeid.

Programmi missioon

Rikastada Eesti koolikultuuri:

1. luues tingimusi heade pedagoogiliste
tavade motestamiseks ja rakendamiseks
keelekiimblusprogrammiga liitunud
lasteaedades ning koolides;
kirjeldades keelekiimblusprogrammi
tegevusi ja nende tulemusi;
propageerides loodud lahendusi ning
materjale.

Keelekimbluse koérvale on laiemas tdhenduses
kerkinud ingliskeelne content and language in-
tegrated learning — CLIL. 2008. aastast oleme
CLILi kodustanud léimitud aine- ja keeledppeks
ehk LAK-6ppeks. Keelekiimblus on ks LAK-6ppe
mooduseid, millele on omane keskenduda keele-
le, ainele ja dppimisoskustele ning rakendada hdid
Opetamistavasid. Loimitud aine- ja keeledppe kui
keelekiimbluse avarama tausta teadvustamine on
tdhendanud keelekiimbluslahenduste olulisuse
kasvu.




Estonian Language
Immersion
Programme

The Estonian language immersion programme
started its work in 1998, language immersion
forms have been opened since 2000. From 2 Oc-
tober, 2000 till 31 December, 2008 development,
implementation and spread of the language
immersion methodology was managed by the
Language Immersion Centre of the Integration
Foundation. Beginning from 2009, development
of language immersion programme activities is
one of the tasks of the Multicultural Education
Unit of the Foundation.

Programme
Mission

To enrich school culture in Estonia by:

1. creating conditions for interpreting
and implementing good pedagogical
principles in kindergartens and schools
which have joined the language
immersion programme;
describing activities of the language
immersion programme and their
outcomes;
advocating produced solutions and
materials.

Besides language immersion there has been coined
an English language term of a wider meaning — con-
tent and language integrated learning — CLIL. Be-
ginning from 2008 we have been using an Estonian
version of the term CLIL which is I6imitud aine- ja
keelebpe or LAK-6pe. Language immersion is one
form of CLIL which is characterised by focusing on
language, content and learning skills as well as on
implementing of good teaching principles. Recogni-
tion of content and language integrated learning as
the background for language immersion has meant a
significant growth of language immersion solutions.

Meenutused
kooliajast

ui ema mulle Utles, et Idhen eestikeelse 6ppega
kooli, hakkasin nutma. Eesti keeles teadsin ma
ainult ,Tere!” ja ,Head aega!’, niisiis motlesin, et
ei saa hakkama. Sellest ajast on mdéodunud 12
aastat ning koigile raskustele vaatamata olen vaga ta-
nulik oma vanematele, et nad mind keelekiimblusklassi
Oppima panid. Me rddkisime esimese 6petajaga vdga
palju. Iga pdev kusis ta, kuidas meil laheb, ja ménikord
voisime matemaatikatunni asemel vestelda kogu tunni
erinevatel teemadel. Just niimoodi saime keele selgeks.

Keele 6ppimise eesmargil armastasime mangida eten-
dustes voi teha viktoriine. Me istusime alati rihmades
ning kogusime vdikesi tahekesi erinevate saavutuste
eest. Veerandi |6pus sai parim rihm viied. Muidugi tah-
tis iga grupp olla parim, selleparast pingutasime kogu
joust. See oli toesti meie dpetaja arukas kdik panna meid
konkureerima, kuna igalks tahtis olla parim. Peale viite
omandasime haid teadmisi ning koik said keele kiiremini
selgeks.

Kuid keel ei ole ainus pluss keelekimblusprogrammis.
Koigile jéid head malestused koolist, sest koik need

“Ma lépetan kooli ja mul pole
hirmu tuleviku parast. Ma ei
karda oppida eesti keeles,
kuna oskan seda.”

Anzeelika Kulikova ja
Elliina Krutova ®

Kohtla-Jarve
Uhisgiimnaasiumi
abituriendid

Memories from
school

ll hen Mom told me that | was going
to an Estonian-medium school, |
burst into tears. | knew as much Es-
tonian as the words "hi” and “good

bye’, and thus | thought that | was not going to cope
with studies. It has been 12 years since that time and
despite all the difficulties | am very thankful to my pa-
rents for putting me in a language immersion form. We
talked to our first teacher a lot. Every day she would ask
us how we were doing, and sometimes we would chat
on different topics for the whole lesson instead of doing
mathematics. Talking was exactly the way we learned
the language.

For learning the language we loved participating in per-
formances and holding quizzes. We would always sit in
groups and gather stars for our small achievements. By
the end of the quarter the best group would get fives.
Certainly, every group wanted to be the best that is why
we would do our best. That was really a smart trick of
our teacher to make us all compete, as everyone wanted
to be the best. As a result, in addition to fives we recei-
ved good knowledge and we learned the language fast.
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BocnomMmmnHaHusa

orfja Mama ckasana MHe, yTo mougay B
WKOMY C 3CTOHCKMUM fA3bIKOM 0ByyYeHus,
(( A pacniakanacb. Ha 3CTOHCKOM s3blKe

MOTrMa CKalaTb Tonbko «Tere» un «Head
aega», Aymana, Yto CoBCeM He crnpasniocb. C TOoro mo-
MeHTa Npowno 12 net, 1 HeECMOTPA Ha BCe TPYAHOCTH,
KOTOpblE MPULINOCh MPEOAOEeTb, i OUeHb GrnarogapHa
CBOVIM POAUTENAM, YTO HAMPaBWAM MEHSA B KNACC A3bIKO-
BOro norpyxenHua. C nepBon yunmtenbHULEN Mbl OYEHb
MHOrO pa3roBapuBanu. Kakablii feHb OHa MHTepecoBa-
Nachb, KaK y Hac Aena, MHorga, BMECTO YPOKa MaTeMaTUKK,
Mbl MOF/IM MPOrOBOPUTb BECH YPOK Ha PasfiMyHble TEMbI.
BOT TaK Mbl 1 BblyUMAN A3bIK.

B Lenax n3yueHus A3bika Mbl 1106UIM pasbirpbiBaTh Tea-
TpasbHble CLEHKM MW MPOBOAUTL BUKTOPUHbI. Mbl BCer-
Aa paboTanu rpynnamn 1u cobupanu 6OHYChl 3a Kaxaoe
AOCTUKeHWe. B KoHUe ueTBepTy nydlwasa rpynmna nony-
yana «NATEPKM». KOHEYHO, Kaxdaa rpymnna xotena 6biTb
NepBoOW, MO3TOMY CTapanncChb 130 BCEX CUJI. DTO Obin pas-
YMHBIA XOf] CO CTOPOHbI YUUTENA - 3aCTaBUTb HAC KOH-
KypupoBaTb. B pe3ynbrate, Kpome «MATEPOK», Mbl MOMY-
yanu ellle U xopoline 3HaHUA, 1 BCe pebdATta GbiCTpee




etendused, viktoriinid, konkursid ja véistlused olid
toesti toredad. Ma sain pariselt aru, kui vdga on meil
keelega vedanud, alles siis, kui sattusin vanemates-
se klassidesse. Meil olid vaga aktiivsed opetajad,
kes pakkusid palju projekte. Muidugi olid need ees-
ti keeles. Opetajad kirjutasid projekte vene keeles,
meie aga tolkisime neid eesti keelde. Tulemusena
on meil 12. klassi [6puks palju saavutusi. Nendest
kdige tahtsam on heategevuse auhind, tanu millele
kaisime Europarlamendis Strasbourgis.

Ma l6petan kooli ja mul pole hirmu tuleviku parast.
Ma ei karda 6ppida eesti keeles, kuna oskan seda.
Ma pole veel otsustanud, aga arvan, et lahen keeli
Oppima. Tanu programmile on mul tekkinud huvi
keelte vastu. Meil on vdga soébralik ja 16bus klass.
Pohjus, miks meie klass on olnud nii sébralik mitme
aasta valtel, on just see programm. Et saada koiki-
dest raskustest Ule, hoidsime kokku ning aitasime
Uksteist. Keegi oli tugevam, keegi nérgem, kuid
me pole kunagi keeldunud aitamast. Keelekimb-
lusprogramm kogus koiki meid kokku. Kui seda po-
leks, oleksime pigem erinevates klassides, voib-olla
isegi koolides. Olen tanulik meie direktorile, kes
voimaldas meil oppida eesti keeles. Olen tanulik
ka meie esimesele opetajale, kellega meil oli hea
olla ja kes muutis meid klassina Ghtseks, ning koigi-
le teistele dpetajatele, kes dpetasid meid ja aitasid
sellel raskel teel. llIma nendeta ei saaks ma kokku
oma toreda klassiga ega oskaks riigikeelt.

Anzeelika Kulikova ja Elliina Krutova
Kohtla-Jarve Uhisgiimnaasiumi abituriendid

The language, however, is not the only advantage in
the language immersion programme. All of us also have
good memories from school, as all those performances,
quizzes, and competitions were really great. | got to un-
derstand how lucky we really were with the language
when | was in senior forms. We have very active teac-
hers who offered us a lot of projects. Certainly, those
projects were in the Estonian language. Teachers wro-
te projects in the Russian language and we translated
them into Estonian. As a result, by the end of 12th form
we have a lot of achievements. The most important of
them is the charity award thanks to which we visited
the European Parliament in Strasbourg.

| am finishing school and | am not afraid of future. | am
not afraid to study in the Estonian language because
| know it. | have not made a decision yet, but | think
that | am going to study languages. Thanks to the prog-
ramme | have developed an interest in languages. We
were a very friendly and cheerful form. This program-
me is the reason why our form had been so friendly
for many years. In order to overcome all the difficulties
we stuck together and helped each other. Some were
stronger, some younger, but we had never refused to
help. The language immersion programme gathered
us all together. But for the programme, we would have
been in different forms, maybe even different schools.
| am thankful to our director who provided us with the
opportunity to study in the Estonian language. | am
also thankful to our first teacher who we had good time
with and who made us a whole as a form. | am grateful
to all other teachers who taught us and helped us on
this difficult way. Without them | would not have met
my great form and would not have known the state lan-
guage.”

School Leavers AnZeelika Kulikova and
Elliina Krutova from Kohtla-Jarve
Co-educational Secondary School

OoBnafeBant 3CTOHCKNM A3bIKOM.

Ho B mporpamme 60nblIMM MIOCOM SBAAETCA He
TOJIbKO A3bIK. Y HAaC OCTa/IMCb OYEeHb XOPOLlWMe BOC-
NMOMWUHAHMA O WKOJE, Tak Kak BCe 3TV NpeacTasfe-
HUA, BUKTOPUHbI, KOHKYPCbl U COPEBHOBaHMA ObiN
NEeNCTBUTENbHO 3amevaTeNbHbiMKU. Kak mnosesno
HaM C A3bIKOM, A MOHANA B CTapWmX Knaccax. Hawm
npenofaBaTesiv OYeHb akTUBHbIE NIOAN, OHW Npef-
flarafiM HaMm MHOXEeCTBO MPOeKTOB. KOHeYHO, BCe
OHW ObIIM Ha 3CTOHCKOM fA3blKe. YUuUTens nucanu
NMPOEKTbl Ha PYCCKOM A3bIKE, @ Mbl MEPEBOAUN NX
Ha 3CTOHCKMI. K 12 Knaccy y HaC HakKoMmmuioCb MHO-
ro AOCTUXEHWI W FaBHOW Harpaaom And Hac cTana
aKckypcua B Ctpacbypr.

Korga A 3akoHYy LWKOMY, Y MeHA He OyaeT cTpaxa
nepef 6yaywmm. fl He 6010Cb YUUTbCA Ha 3CTOH-
CKOM fA3bIKE, A BMlafeto M. f1 ellle TOYHO He pelinna,
HO [ymalo, YTO MOXHO CBf3aTb CBOW MPOdECccuio
C A3blkaMu. bnarofapsa Nporpamme y MeHs BO3HUK
MHTEepeC K A3blkaM. Y Hac OuYeHb OPYXHbI 1 Bece-
NI KNace, A Aymato, YTo 3TO 3aciyra nporpamMmsl
norpyxeHus B Tom umncne. Co BCEMU TPYAHOCTAMM
Mbl CMPABAANNCE BMECTE, MOMOTas APYT APYrY.

Ecnn 6bl 3TOro He ObiNO, Mbl, CKOpPEE BCEro, OKasa-
NINCb Obl B Pa3HbIX Kflaccax, MOXKeT OblTb, fake B
pasHbiX WKoMax. A ouyeHb GnarofapHa CBOEMY Au-
PEeKTOPY 3a TaKyt BO3MOXHOCTb YUMTbCA Ha SCTOH-
ckoM A3blke. OueHb GnarofgapHa M Hallen nepsown
yumTenbHuLle, C KOTOPOW Ham ObIIO XOPOLO BMe-
CTe, OHa 0ObeanHMNa BeCb Hall Kacc, a Takxe s
bnarofapHa BCEM APYrUM YUuuUTensam, MO0 BCE OHU
noMOranm Ham Ha 3TOM Henerkom nyTu. bes Hux A
He BCTpeTunach Obl CO CBOMM NMPEKPACHBIM K1aCCOM
1 He Bblyunna Obl roCyAapCTBEHHbIV A3bIK».

A6UTYpueHTKN AHXxenuka Kynukoea v
SnnuuHa Kpymosa n3 O6wwei rumHasnm
KoxTtna-flpse
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[Mporpamma A3bIKO-
BOro norpy»xeHus
B DCTOHUN

lMporpammy A3bIKOBOro NOrpy>KeHnsA B ICTOHUN
Hayanu BHeApATb B 1998 rofy, Knaccbl A3bIKOBO-
ro norpy»<eHua otkpbinin B 2000 roay.

Co 2 oKkTA6pA 2000 roga no 31 gekabpa 2008
roga nporpammon (passMTnem MeTognku, ee
BHeipeHMeM 1 pacnpocTpaHeHneMm) pyKoBOA W
LieHTp A3bIkoBOro norpy»xeHus Lienesoro yu-
pexaeHuna niterpauuu. C 2009 roga 3Tm 3agaun
6bIn1 NepeaHbl NoapasaeneHunto Nnporpamm B
chepe MynbTUKYNbTYpPHOro o6pasoBaHus.

Llenb nporpammbi

O6orawatb WKOJbHYIO KYNbTYPY DCTOHUN:

1. co3paBaThb YCNOBUSA ANA XOPOLWNX
nefarormyeckux Tpaguumnii n nx
npumMeHeHus B AeTcafax u WKonax,
NPUCOeAVNHUBLUMXCA K MPOrpamme;
duUKcpoBaTb B pamMmKax Nporpammbi
npouecc o6yyeHUs 1 ero pesynbTatbl;
nponaraHAMpPOBaTb BbipaboTaHHble
peleHNs n maTepuanbl.

MapannenbHO C MPOrpaMMON A3bIKOBOrO MOrpy-
KEeHMA CTana pPacnpoCTPaHATbCA W Mporpamma
content and language integrated learning — CLIL.
B 2008 rogy mbl agantuposanu CLIL B cBOIO MeTO-
ANKY MHTErpypoBaHHOro obyyeHua A3biKy 1 yueb-
HbIM MpefgMeTam. A3blIKOBOE MOrpyXeHue — OAuH
13 BMAOB MHTEFPUPOBAHHOIO OOYUYEHUA A3bIKY U
yyebHbIM MpeameTaMm, ANA KOTOPOro xapakTepHa
COCPEeNOTOYEHHOCTb Ha A3blKe, Mpef-MeTe 1 HaBbl-
Kax OBMafleHNsA 3HaHNAMM, a TakKXKe Ha BHeApeHWM
XOPOLWX TPAAMLMUA NpenofaBaHms.




It Started from an
Estonian-Canadian
Project

I9TO HAYaNocCb C

ICTOHCKO-KaHaACKOro

npoekTa

OCTeMNeHHO pPa3BKBAACb, 3TOT MPOEKT MNpes-

paTWICA B MNPOrpammy, 3aBOEBaBLIYIO AOC-

TOMHOE MecTo B cCuUcCTeMe 0Opa3oBaHMA:

NH-TErPUPOBaHHOEe ObyueHue A3bIKY 1 npep-
MeTaM, MOHATUA A3LIKOBOrO MOrpy»KeHua B rocygap-
CTBEHHbIX Y4YeOHbIX MpOorpammax, KoTopble KCMofb3y-
I0TCA B KOHTEKCTE He TONbKO 3CTOHCKOIO, HO U APYIUX
LiefneBbIX A3bIKOB. JTO MOATBEPXKAAET Pa3HOCTOPOHHEE
NapTHEPCTBO C TaNIMHHCKUM AHTAIVACKM KONNeAXem
n NHcTutyToM [éTe. Bo MHOrMx nonoxeHuax OOHOB-
NEHHbIX TOCYAAPCTBEHHbLIX NPOrpaMm ANnd AeTCKMX [O-
WKOSbHBIX YYPEXAEHUI 1 OCHOBHBIX LWKO Mbl HaXOAMM
HaflnyMe NPOrpammbl A3bIKOBOTO MNOTPYKEHNA: MHTErpH-
poBaHWe NpeaMeToB (B feTcafax), Lenesyio Noaaep KKy
LOCTU-KEHWA yCrexa B KM3HM, UCNONb30BaHNe Pasnny-
HbIX CTunen yuyeOHOM [eAaTenbHOCTH, GopmMuUpyloliee
oue-HMBaHMe ¥ Ap. 3apybexHble 3KCnepTbl OTMevany
NPO-AyMaHHOE Pa3BMTME MPOrpPamMmbl U COTPYAHUYE-
CTBO Ha Pa3HbIX YPOBHAX (MMHUCTEPCTBA, ye3AHble ynpa-
Bbl, MECTHbIE CaMOynpaBieHns, yuebHble 3aBeeHnA, UX
pyKOBOAALLME OPraHbl, FPYNnbl yYpexaeHnmnin, B CocTaBe
KOTOPbIX PaboTaloT Kak PoAMTENDb, TaK M yunuTeNb 0OblY-
HOTO KJjlacca).

TakXe K LUeHHOCTAM MpOorpaMmmbl OTHOCMTCA 3aboTa o
[eTax, yumTenax, Apyr o gpyre. Tak 66110 C Havana BHed-
peHua nporpammbl. COTpYAHNKM LleHTpa A3bIkoBOro no-
rpyKeHua ABNANNCH AeCTBEHHbIM NPUMepPOM. B HacTo-
Allee BPeMA BCe YUYACTHUKM NMPOrpammbl Npo-A0sKaloT
noafepKnBatb AyxX eAWHCTBA, PabOTHUKM CO CTaxXem
nepenatT ero HOBbIM KOJIIeram, a Tenfiota ooLeHns no-
MOraeT HalTX HOBbLIX MapTHEPOB.

ExxeronHo opraHmsytoTca yuebHble noesfku (8 Lseuuio,
OuHnaHauo, KatanoHuio, llateuio, Poccuto), npouncxoaut
obmeH OnbITOM, ydacTve B MexayHapofHbiX KoHde-
pPEHUMAX, MPOBOAAWMXCA KaK B DCTOHUM, TaK U B APYTUX
cTpaHax. ObydeHuns pykoBoauTenewn, npenopasateneit
KYPCOB, KOHCYNbTAHTOB, Y4eOHbIX Tpynn, CBA3aHHble
C pasBuUTViemM Mporpammel, a Takke yuebHble CpeacTBa,
NOMb3YIOTCA MOMYAAPHOCTbIO.

Bblpocsnio fosepue Mexay AeTbMU 1 yuUTenamu, cTano

6ofblie KOHTAaKTOB C pPervoHamu, JCTOHWEN B LesoM,
BOCMUTAHHWUKN [EeTCafjoB Npuobpenu yBepeHHOCTb B
06UWEeHMM C HE3HAKOMbBIMU JIIOAbMU Ha SCTOHCKOM A3bIKE.
Bo3pocna OTKPBLITOCTb B OTHOWEHMAX YUUTENb-YUEHWK, B
OTHOLWEHNN YyUpexaeHu BHEe NPOorpammel, OTKPLITOCTb
MUPY. Mbl CMOTPUM Ha OKPYXatloWKWiA MUP WWNPOKO OT-
KPbITBIMW F1a3amn 1 pafbl BCEM 3aWHTEPECOBaHHLIM B
nporpamme. B getcagax v WKonax HaCYUMTbIBAETCA OKONO
1000 npenofasatenen NPorpammbl A3bIKOBOTO MOrpyxKe-
HUA.




Robert

McConnell

Toronto, juuni 2012

Oli 1992. aasta kulm jaanuarihommik.
Mu toolaual Toronto Scarboroughi
koolivalitsuses helises telefon. Peeter
Mehisto kone Eestist to6i mu huulile
naeratuse. Paljude kanadalaste jaoks
tavatult teadsin, kus Eesti paikneb.
Lapsena olin kasvanud soomlastest
kanadalaste keskel oma kodulinnas
Pohja-Ontarios. Selle provintsi
adrealadel elas ka moni eestlasest
kanadalane. Ma olin neist paljudega
sObraks saanud.

Motisklusi
Kanada ja Eesti
kiimblusoppest

eeter Mehistot teadsin hasti. Ta oli suurepéarane ja
dinaamiline 6petaja meie koolivalitsusest. Ntud
tootas ta oma esivanemate maal. Peetril oli mul-
le lihtne kisimus. Kas ma korraldaksin Eesti hari

“Eesti keelekiimblusprogramm
on olnud isegi edukam kui
Kanada oma.”

dusministri Rein Loigu visiiti Torontos? Ministeerium oli
huvitatud meie prantsuse keele kiimblusprogrammist.
Minister tahtis minuga programmist radkida ning kaia
mones kUmblusklassis. Muidugi olin ma ndéus. Ma ei
teadnud siis, et Eesti saab niiviisi tahtsaks osaks mu pro-
fessionaalses tegevuses, ei teadnud, et kakskimmend
aastat hiljem kirjutan neid ridu, et tdhistada Eesti 12 aas-
ta pikkuse keelekiimblusprojekti markimisvaarset edu.

Nendele, kes on tuttavad Kanada keelekimblusloo-
ga, meenutuseks, et see algas 1965. aasta septemb-
ris St. Lambertis Montreali ldhedal. Siis alustasid 26
inglise keelt konelevat lasteaialast suur eksperimenti.
Nende Opetajad radkisid lastega ainult prantsuse kee-
les. Ja mis kdige uskumatum - kaasatud olid ka vane-
mad. Needsamad vanemad tahtsid, et nende lapsed
kasvaksid Ules kakskeelsena, et nad oleksid tulevikus
taielikult integreeritud prantsuse keelt kénelevas Que-
becis. Nelikimmend seitse aastat on moddunud, me

Reflections
on Immersion
Education in
Canada and
Estonia

t was a cold January morning in 1992. The phone

rang on my desk at the Scarborough Board of Educa-

tion in Toronto. It was Peeter Mehisto calling from

Estonia. Involuntarily, a small smile came to my lips.
Estonia. Unlike many Canadians, | could actually place
Estonia precisely on a map. As a child, | had grown up
among Finnish-Canadians in my home town in Nort-
hern Ontario. And there was also a small number of Es-
tonian-Canadians on the periphery of that community. |
had become friends with many of them.

And, of course, | knew Peeter Mehisto well. He was a
brilliant and dynamic teacher from my board who was
now living and working in the country of his forebears.
Peeter had a simple question for me. Would | be willing
to host a visit to Toronto by Rein Loik, the Secretary Ge-
neral of the Estonian Ministry of Education? The Ministry
was interested in our French immersion program. The
Secretary General would like to discuss this initiative
with me and visit some immersion classes. Of course, |
agreed. | had no idea then that Estonia would eventually
become a major part of my professional life and that,
twenty years later, | would be writing these notes mar-
king the completion of the first twelve years of a remar-
kably successful Estonian language immersion project.

Those who are familiar with the history of immersion
in Canada will remember that it began in September,
1965, in St. Lambert, a community near Montreal. On
that date, 26 English-speaking Kindergarten students
began a great experiment. Their teacher would speak
to them in French only. What an incredible leap of faith
this was for the parents involved! But these same pa-
rents were determined that their children would grow
up bilingual, so that they could fully integrate into the
French-speaking Quebec of the future. Forty-seven ye-

Pa3smbiwineHnsa Ha
TemMmy A3bIKOBOro
Norpy>keHuns
KaHaab!
DCTOHUN

bIIO XONOAHOE AHBapckoe yTpo 1992 ropa. Ha
MOeM pabouyem CTofe B LKOMbHOM YMNpaBieHny
B Ckapbopo, B TOPOHTO, 3a3BOHWUA TenedoH.
3BOHOK [1eaTepa MexmncTo Bbi3Ban Ha MOeMm nuLe
YNbIOKY. A 6bl1 OAHMM M3 TEX HEMHOTMX KaHAACKWUX fde-
Ten, 3HalWKX, r4e HaXo4nTCA SCTOHMA. A BEIPOC Cpeaun
KaHaaueB OUHCKOro MPOUCXOXKAEHMA Ha TeppuUTOpUM
CeBepHoro OHTapmo. Ha oKpauHax 3TOM MPOBUHLNN
KUK TakKe HekoTopble KaHaAlbl 3CTOHCKOro Mpouc-
XoxaeHuA. CoO MHOTUMU X HUX A NMOAPYKNICA.

[Meatepa MexucTo A 3Han xopolwo. OH ObiT OTANYHbBIM 1
AVHAMUWYHBIM yYMTeNemM Halwero WKOAbHOro ynpasne-
HUA. A ceiyac oH paboTan Ha 3emsie CBOMX npenkos. Y
NeaTepa 6bI1 KO MHe NpocToi Bonpoc. OpraHn3osan Obl
A BU3UT MUHUCTPA 06pa3oBaHua DCToHMM PeitHa Jloira
B TOPOHTO? MMHUCTEPCTBO ObINO 3aUMHTEPECOBAHO B Ha-
Wern nporpaMmme NorpyxeHuna dpaHLy3CcKoro Asbika. Mu-
HWUCTP XOTeN 0OCYAUTL CO MHOM 3Ty NMPOorpaMmy v noce-
TUTb HEKTOPbIE YPOKM B Knaccax norpyxeHuns. KoHeuyHo
Xe, A 6bin cornaceH. Torga A elle He 3Han, YTO SCTOHUA
CTaHeT TaKoW Ba)KHOWM 4acTblo B MOel NpodeccnoHanb-
HOW XW3HW, He 3Han, uTo Yepes 20 neT Byay NMcaTb 3TU
CTPOKW, YTOObl OTMPa3AHOBaTb 12-N€THUI ycnex Mnpo-
rPaMMbl A3bIKOBOFO MOFPYKEeHWA B ICTOHMM.

HanomHio Tem, KTO 3HaKOM C MPOrpamMmon Norpy<eHuna
B KaHafe, 4To Hauyanacb OHa B ceHTAOpe 1965 ropa B
ropoae CeH-/lambep, Hepaneko ot MoHpeansd. Torga 26
AHINOA3BIYHBIX AOWKONEHKA NPUCTYNUAKU K GObLIOMY
3KCNepUMEHTY. VIX yuntena roBopuiiv C HUMK TONbKO Ha
dpaHLy3ckom A3blke. W, UTo camoe BaxHOe, 3a1eNCTBO-
BaHbl ObINW W UX POAUTENN. DTU CaMble POAUTENIN XOTENN,
4TOOBl X [ETU BLIDOCAM ABYA3bIUYHBIMMK, UTOOLI B OyAy-
leM OHM ObINN MOMHOCTbID MHTErPUPOBAHbLI BO GpaH-
KorosopAwWwmin Keebek. Mpoluno 47 net, 1 Mbl BUAUM pe-
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teame tulemusi. Programm on Uks Kanada suuri edu-
lugusid haridusvallas. See innustab maa igat provint-
si ja vanemaid oma lapsi programmi registreerima.

Eesti keelekimblusprogramm on olnud isegi edukam
kui Kanada oma. Meie Kanada programm kasvas kiiresti
ja voib-olla natuke kontrollimatult, eriti varasematel aas-
tatel. Eestis oldi seevastu ettendgelikum ja loodi kohe
alguses keelekimbluskeskus, et koondada kérgelt hin-
natud tuumikut. Keskus ehitas omakorda Ules tugeva
vundamendi ning projekti rakendati darmiselt ettevaat-
likult, labimoeldult ja ststeemselt, kaasates koik huvi-
rihmad. Ei ole kahtlust, Eesti edulugu on Uleilmselt kor-
ge kullaprooviga keelekiimblusprogrammide ajaloos.

Kui projekt 2000. aastal algas, olid Kanada meeskonna
tuumikuks Peeter Mehisto, Olga Little ja Lynda Boyn-
ton. Peeter oli projektijuht ning Olga ja Lynda olid
Opetajate koolitajad — koik kvalifitseeritud ja vdga pu-
hendunud inimesed. Eesti poolelt olid koik, kellega
keelekimbluskeskuses koos tootasime, eesotsas alis-
tumatu Irene K&osaarega, toéelised professionaalid.
Koigi meie korval oli toetades ja julgustades tahtejou-
line, tahelepanelik ning vdga sarmikas Marina Asari.

Kokkuvétteks kordan lihtsalt seda, mida olen varase-
mas avalikus aruandes tédenud: ,Eesti keelekimblus-
programm on seadnud meie pddtdluste lati korgele.
Vastastikku kogemusi ja oskusi vahendades on oma
isiklikku ning pedagoogilist elu rikastanud koéik pro-
jektis osalejad Toronto Koolivalitsusest ja Eestist.”

Robert McConnell
Toronto, Juuni 2012

ars later, we know the results. The program has been
one of Canada’s great educational success stories. It th-
rives in every province in the country and parents line
up to enroll their children.

The Estonian immersion program has, if anything, been
even more successful than the Canadian one. In the ear-
ly years especially, our program in Canada grew rapidly,
and perhaps a bit uncontrollably, as we experimented
and felt our way along. Estonia, by contrast, had the
foresight to create at the outset an Immersion Centre
as the highly-respected nucleus of the endeavour. The
Centre, in turn, built a solid foundation and implemen-
ted the project in an extremely careful, thoughtful and
systematic way, involving all stakeholders. There is no
doubt in my mind that Estonia’s success story is the gold
standard for immersion programs in the entire world.

When the project began in 2000, the core of the Cana-
dian team consisted of Peeter Mehisto, Olga Little and
Lynda Boynton. Peeter was the Project Manager, and
Olga and Lynda were teacher-trainers. These were all
highly skilled and totally dedicated individuals. On the
Estonian side, every person we worked with at the Im-
mersion Centre, lead by the indomitable Irene Kdosaar,
was a true professional. And behind us all, supporting
and encouraging, was the strong-willed, perceptive,
and completely charming Marina Asari.

In conclusion, let me simply reiterate what | stated
unequivocally in a previous Public Report, “The Estonian
Language Program has raised the bar to a new standard
of excellence for such endeavours. The reciprocal exc-
hange of experience and skills between the Toronto
District School Board and Estonian educators has enric-
hed the personal and pedagogical lives of all partici-
pants in the project.”

Robert McConnell
Toronto, June 2012

3ynbTathl. [porpamMma cTana ofgHon 60NbWON UCTopUen
ycnexa B chepe obpaszoBaHma. ITO NOOYKAAET KaxKAyio
NPOBUHLMIO 3TOW 3eMn W poauTenen CTaHOBUTHCA
YUYaCTHMKOM NPOTrPaMMbl,

DCTOHCKaA NPOrpamMmmMa NorpyKeHna cTana Aaxe ycnedu-
Hee KaHafckoW. Halwa kaHaAckas nporpamma OueHb
ObICTPO M OECKOHTPONIBHO Pa3pociach, 0CO6EHHO B
paHHWe rofbl ee CTaHOBNEHMA. B DCTOHMM BCe OKa3a-
nncb 6onee NpeayCMOTPUTENBHBIMU W YKe B CaMOM
Havyane co3pann LleHTp A3bIKOBOrO MOrpyKeHwus Ans
GOpPMMPOBaHMA NPOGECCHOHaNBHOMO KOCTAKa. LieHTp, B
CBOIO OYepe/ib, BBICTPOWUI MPOYHbINA GYHAAMEHT, 1 NPO-
eKT BHeApANM [OBOSIbHO OCTOPOXKHO, MPOAYMaHHO Wt
CUCTEMHO, NPVBIEKan BCE 3aMHTEPECOBAHHbIE FPYMMbI.
HeT HMKAKOro COMHEHMS, YTO SCTOHCKAn UCToOpUs ycne-
Xa OTMeueHa 30/10TOM CaMOW BbICOKOW Mpobbl B UCTO-
PUN NPOrPaMMbl A3bIKOBOTO MOTPYKEHNA.

Koraa 8 2000 roay Hauanca npoekKT, Ko4yeBon Gurypoi
C KaHa[CKoW CTOpOHbl Obinu Meatep Mexucto, Onbra
JInttn n JInHaa bOMHTOH. [esTep pyKOBOAW NPOEKTOM,
a Onbra n JlnHga obyyanu yumtenel — BCe 04YeHb Npo-

“First | learn the
Estonian language, then
English and German.

deccoHanbHble v yBneyeHHble Moan. C SCTOHCKONM CTO-
POHbI, BCE YUACTHUKMK, BO rMaBe C Hecrnbaemow Vpes-
HoM Ksocaap, 6binn 6onbwmrmmn npodpeccnoHanamu. Co
BCEMM HaMM PAAOM BCErfa HaxoAamnacb v NOALEPKMNBa-
Nla BCEX HAaC BONeBad, BHMMATENbHAA M OYeHb OYapOBa-
TefbHaA XeHWmnHa, MapuHa Acapw.

B 3akntoueHne, 4 NPOCTO CKaxy, 1 B bonee paHHUX OT-
yeTax A yxke oTMeyan: «[1porpamma norpyxeHus nocra-
BMNa nepef HaMu BblCOKYI nnaHKy. ObmeHnBaACh B3a-
MMHbBIM OMbITOM, BCE YYACTHUKM MPOEKTa HeCKa3aHHO
oboratunm CBOW Nefarornyeckyto v UMUYHYI KU3Hb.

Po6epm Mak KoHHenn
TOPOHTO, MioHb 2012

When | have learned all
the languages, | will go
travelling.”
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Unikaalne
programm

eldakse, et meie keele piiratus on meie maail-
ma piiratus. Teisi keeli dppides laiendate oma
maailma. Keelekimblus véimaldab teil ara
O6ppida uue keele, aga sellel on ka unikaalne
vadrtus, et moisa ja tunnustada stigavamalt emakeelt.
Keelekiimblusprogramm avab oOpilastele rohkem kar-
jaarivoimalusi, aitab neil paremini mdista teisi kultuure
ning oma kultuuri.
Te olete votnud keelekimbluskontseptsiooni ja kujun-
danud sellest programmi, mida on tunnustanud nii
vdlismaa kui ka oma maa eksperdid. Teie programm
tahtsustab ldbimdeldud arengut, koostd6dd erinevate
organisatsioonidega, sh 6petajate ja vanematega. See
on usalduslikkus ning téotajatest ja 6pilastest hoolimi-
ne, koostd6 kohaliku kogukonnaga. See ongi edu valem.
Kui ma olin Eestist tagasi Torontosse ldinud, kdsiti mi-
nult, mida ma koolides ndgin. Utlesin oma kolleegidele:
1) igas koolis on armastus 6ppimise vastu, himu proovi-
da uusi ideid, usalduslik 6hkkond ning hoolivus tootaja-
te ja 6pilaste suhtes;
2) Opetajatel on voimalik end arendada, tutvuda uute
materjalidega ning 6ppida Uksteiselt;
3) dpetajad on vdga loomingulised, kasutavad olemas-
olevaid materjale ning rakendavad uusi dpetamisviise.
Keelekiimblus néuab rihmatd6d ja ma ndgin, et 6peta-
jad on selle omaks vétnud,;
4) juhid ja haridusametnikud on olnud vdga toetavad
ning moistnud juhtimise ja toe olulisust;
5) 6pilased on tegusad ja valmis osalema rihma arute-
ludes.
Olin vaimustuses siis ning olen seda nuudki, et olete
saavutanud suurt edu. Olen vaimustuses sellest, mida
olete saavutanud.
Koik, kellega olen kohtunud kas ametlikult voi mitte-
ametlikult, on olnud lahked, sébralikud ja nii épitahte-
lised. Teil on uskumatult rikas kultuur: kunst, muusika,
kirjandus, ning see avas mulle taiesti uue maailma. Ost-
sin raamatuid, CDsid ja méne kunstitdd ning naitan neid
uhkelt oma kodus.
Mul on au olla vdike osake selles teekonnas koos teiega.

Gerry Connely
York i Ulikool, Professor

The unique
program

here is a saying that the limits of our language are
the limits of our world. By learning other language
you have expanded your world. Language immer-
sion enables you to learn a new language but it also
has the unique value of deepening your understanding and
respect of your native language. In our experience, immer-
sion programs opens up many more careers for students and
helps them understand other cultures as well as their own.
You have taken the immersion concept and made it an
exemplary program that is respected by foreign experts as
well as in your own country. Your program highlights a well
thought out development process, collaboration among dif-
ferent organizations-including teachers and parents. There is
an atmosphere of trust, and caring among staff and students
and collaboration with the local community. All of this is a
recipe for success.
When | returned to Toronto from Estonia and was asked to
report on what | saw in the schools this is what | said to my
colleagues:
In every school, there is a love of learning and an eagerness
to try new ideas. There is an atmosphere of trust and caring
among staff and students.
Teachers have access to professional development that intro-
duces them to new materials and pedagogy. They also have
the opportunity to learn from each other.
Teachers are very creative in using existing materials and in
trying our new ways of teaching. Immersion teaching requi-
res group work and | saw teachers embrace this with great
SUCCESS.
Administrators are very supportive and provided important
leadership and support.
Students are engaged and willing to participate in group
discussions. | was impressed with you then and | am impres-
sed with what you have accomplished now.
And all of the people that | met either in formal or informal
situations we kind, friendly and so willing to learn. You have
an incredible culture of art music, literature and it opened
my eyes to a whole new world. | purchased books, CD’s and
some of your art and it is displayed proudly in my home.
| am honoured to have been a small part of this journey with
you.

Gerry Connely
Adjunct Professor York University

“...usalduslikkus ning
tootajatest ja opilastest
hoolimine, koost66
kohaliku kogukonnaga.
See ongi edu valem.”

YHuKanbHas
nporpamma

OBOPAT, UTO OrpaHnuMBan cebs B A3blKe, Mbl OrpaHu-
unMBaem ceba B NO3HaHUW MUpa. VI3ydana apyrue A3bl-
K, Mbl PaCLIPAEM CBOV MUP. A3bIKOBOE MOTPYyKeHne
[aéT HaM BO3MOXHOCTb BblyUMTb HOBBIA fA3blK, HO
3[1eCb KPOETCA W YHMKanbHas BO3MOXHOCTb AfS MOHATUA
M NPW3HAHWA CBOEro POAHOrO A3biKa. porpamma A3bIKo-
BOrO MOTPYXeHWa OTKPbIBAET Mnepef yuamummnca 6onblie
KapbepHbIX BO3MOXKHOCTEN, MOMOraeT fyulle NOHATb CBOIO
KyNbTYPY W KynbTYpy ApYrvx CTpaH 1 HapO[0B.
Bbl B3ANM KOHUENUMIO A3bIKOBOTO MOrpYy>KeHus 1 chopmu-
pOBaNN 13 Hee MPOrpamMmy, MPU3HaAHHYIO MHOCTPAHHbBIMMU
M MeCTHbIMK dKCrepTamu. Balia nporpamma UeHuT npomy-
MaHHOe pa3BuUThe, PaboTy C yUNTENAMU 1 POAUTENAMU. ITO
AoBepue, 3ab60Ta 0 PabOTHMKAX 1 yua-LIMXCH, COTPYAHMYE-
CTBO C MECTHOW 0bwyrHOM. B 3ToM 1 3akmiodaeTca dopmyna
ycnexa.

Korga A BepHynca 13 ICTOHUM B TOPDOHTO, MEHA MHOTO Crpa-

WMBANK, UTO A BUAEN B WKOMAX. 1 rOBOPUI CBOVIM KOJIJIeram:

1. B KaX[J0OW LWKone eCTb MoboBb K yyebe, xenaHne npobo-
BaTb HOBbIE WAeW, [OBEPUTENbHAA aTMOChepa 1 3aboTa O
PAbOTHMIKAX 1 yuUaLLMXCH;

2.y yumTenen eCtb BO3MOXHOCTb Pas3BUTUA, 3HAKOMCTBA C
HOBBIMIW MaTepvanamn 1 yu4ébsl Apyr y Apyra;

3.yunTensa oueHb TBOPUYECKME, UCTIONb3YIOT yKe CyLecT-By-

Gerry Connely

York i Ulikool, professor

loLLVie MaTepuarnbl U BHeAPAIOT HOBble MpreMbl 00y-UeHNs.
A3bikoBOe morpyeHue TpebyeT rpynnoBbiX pa-6oT, n A
BUEN, UTO YUUTENA NMPUHANN 3TO;

4. pyKOBOAUTENN W YMHOBHUKKM OT OOPA30BaHWA OuYeHb
NoAdePKMBaNM NAelo NPOrpPaMmbl Y MOHMMANN BCIO 3Ha-
UMMOCTb 33lyMaHHOrO NPOEKTa;

5.YUEHWMKM aKTVBHbI 1 FOTOBbI Y4YacTBOBATb B rPyrmoBbIX
LNCKYCCKAX;

Al OblN 1 4O CUX MOP HAXOXYCb B BOCXMLUIEHWW OT Ballero

ycrexa. 1 B BOCXMLWeEH N OT BalWMX JOCTUXKEHWN.

Bce, ¢ kem A BCTpevanca Kak oduumanbHo, Tak 1 B bo-nee

cBO6OAHOM O6CTaHOBKe, OblNM CO MHOM [O0OPbI, APYKEN00-

Hbl 1 C OTPOMHbBIM XKemaHnem HayunTbCA. Y BaC HEBEPOATHO

borataa KyneTypa: UCKYCCTBO, My3blKa, uTepaTypa, v BCE

3TO OTKPLIIO ANIA MEHA COBEPLUEHHO HOBbIM MUP. f MOKY-
nan kHury, CD-ANCKK, Xy[0KECTBEHHbIE U3AeNnA, U BCE 3TO

C ropaocCTbio Oyay MokasbiBaTh y cebs oMa.

MHe Bbinana orpomHas 4ecTb ObiTb BMECTe C BaMU MaseHb-

KOW YaCTbto Ha 3TOM MyTU.

Hxeppu Konennu
Mpodeccop MopKcKoro yHusepcuTeTa



“AHTOH,
nepepam 3Ty
TeTpagb Cawe!”

Programmi
juhtimine ja arendamine

7 20
Kakomyne! Management and Development

of the Programme

PyKoBoAcCcTBO U pa3BUTKHE
nporpamMmmoil




Keelekiimblusprogrammi koordinaatorid Maire
Kebbinau, Erika Ulla, Svetlana Belova, programmi
juht Natalja Mjalitsina ja ekspert Kai Volli, haridus-
ja teadusminister Jaak Aaviksooga Tallinnas 2012.a
kevadel.

eelekimblusprogrammi trumbid on suured ees-

margid, sisteemne tegevus, lasteaia ja kooliga

seotud isikute (ametnike, pedagoogide, tugi-

personali, lapsevanemate) koostdd ning tugine-
mine teadusuuringutele.

Keelekimblusprogramm on toonud pdevakorda uued
teemad: Opetajate klassipohine koostdd, dppima oppi-
mist toetavate Ulesannete mudelid, dppimiskeskkonna
keele omandamist toetav olemus, ainedpetaja keele-
Opetajana, sihtkeele dpetaja roll teiskeelses 6ppes, 6ppe
individualiseerimine eritasemeliste Opilaste koostdos
jne. Programmi juhtimine ei ole seega nutdki arendus-
toost vaba, kuigi seljataga on Ule kimne tegevustiheda
keelekimblusaasta.

Programmi juhtimismeeskond on 6petajate ettevalmis-
tuses varasemast rohkem tahtsustanud koostéod korg-
koolidega 6ppekavade koostajate ndustamisest otsese
Oppejoutegevuseni podhi- ja tdienduskoolituses, soo-
vitades praktikaks ja keelekimblusvaatlusteks asutusi
ning arvestades kimblusmaterjale jaotades ka Uliopi-
lasi ja 6ppejoude. Oppefilmid (,Mis on keelekimblus”,
,Keeledppest kimbluslasteaias”) ning videod keele-
kiimblustegevustest on kattesaadavad ka kérgkoolidele
(vt Ikkest.blogspot.com). Tallinna Ulikooli, Tartu Ulikooli
Narva KolledZi ja Tallinna Pedagoogilise Seminari 6ppu-
rid on sagedased kulalised keelekimblusrihmades ning
-klassides. Keelekimblusega seotud bakalaureuse- ja
magistritoidki tuleb igal aastal ning kdigist avalik-6igus-
likest Ulikoolidest. Meeldiv on toédeda, et mitu autorit on
meie keelekimblejad.

Mitmekeelsuse ja teises keeles 6ppimise propageerimi-
seks on alates 2010. aastast korraldatud keelekimblus-
programmi raames Uleriigilist LAK-6ppe kuud. Koolitus
ja programmiga liitunud asutuste avatud uste paevad
julgustasid motlema keelekimblusmetoodika elemen-
tide rakendamisele nii teiskeelses kui ka emakeelses
oppes. Uha enam tihelepanu pélvib iga ainedpetaja
keelebpetaja pool. 2010. aastal liitusid paljud keele-
kiimbluslasteaiad EU Piccolingo kampaaniaga (http://
www.paueducation.com/en/projects/piccolingo )
Varasemate aastate koolituses ja Oppevara arenduses
jaljendati palju Kanada nditeid. Nuud on keelekimb-
lusprogrammi koolitustes ja 6ppevaras ning opetajaile
koostatud tugimaterjalides ja tookorralduslahendustes
valdavad Eesti tegijate teadmised ning oskused. Kee-
lekimblusprogramm on maadeavastaja, pioneer, kes
kogutut meelsasti teistega jagab ning seeldbi veel rik-
kamaks saab. Sestap tunneme end ara ka uutes riiklikes
Oppekavades.
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he trump cards of the language immersion prog-

ramme are big goals, systematic activity, and coope-

ration of people connected with the kindergarten

and school (officials, teachers, assistant personnel,
and parents) and basing on scientific researches.

The language immersion programme has put new topics on
the agenda: form-based cooperation of teachers, models of
tasks which support learning to learn, the supportive essence
of learning environment in language acquisition, a content
teacher as a language teacher, the role of a target language
teacher in teaching in a second language, individualisation of
learning in cooperation of pupils of different levels, etc. Thus
the programme management is not free from work on deve-
lopment even now, although they have got 10 years of expe-
rience of busy language immersion.

In teacher training the management team of the programme
has given more importance than it used to to cooperation
with institutions of higher education starting from counsel-
ling of syllabi developers to first-hand teaching in initial and
continuous training, suggesting institutions for doing teac-
hing practice and observing language immersion and con-
sidering immersion materials also assigning students and
lecturers. Educational films (“What is Language Immersion”,
“Language Learning in Immersion Kindergarten”) and videos
of language immersion activities are available also for institu-
tions of higher education (see Ikkest.blogspot.com). Students
of Tallinn University, Narva College of the University of Tartu
and Tallinn Pedagogical College are frequent guests in lan-
guage immersion groups and forms. Bachelor's and Master's
theses on language immersion-related topics are defended
every year and in all public universities. It is pleasant to admit
that the authors of several of those theses are our language
immersion programme members.

Since 2010, within the frames of the language immersion
programme there has been organised an all-Estonian CLIL
month aimed at propagating of multilingual learning and
learning in a second language. Training and Doors Open
Days of institutions which have joined the programme have
encouraged thinking about implementation of elements of
the language immersion methodology in learning both in
a second language and in the mother tongue. The amount
of attention each content teacher deserves from a language
teacher keeps increasing. In 2010 a lot of language immersion
kindergartens took part in EU Piccolingo campaign http://
piccolingo.europa.eu.

In training and study materials development of previous years
there was a lot of copying of Canadian examples. Now know-
ledge and skills of Estonian specialists dominate in language



Keelekimblusprogrammi arengustrateegias on tahtsus-
tatud kvaliteeti votmesdnana. Koostatud on sisehinda-
mise Uldisest raamistikust ldhtuvad soovitused erineva-
te votmealade ja valdkondade kvaliteedi kirjeldamiseks
keelekimblusvaates. KeelekiUmblusvaate lisamine on
avanud ukse teistegi lasteaia voi kooli omandolisust ku-
jundavate vaadete ndagemiseks.

Arutelud erinevate sihtrithmadega (lasteaedade ja koo-
lide juhtide ning Opetajatega) on naidanud, et keele-
kiimblusvaade aitab paremini moista keelekimblus-
programmi rolli asutuse terviklikus arengus ning aru
saada koostdd ja vastastikuse rikastamise pohimotte
tahendusrikkusest.

Kvaliteediauhinna sisseseadmine aastast 2012 annab
keelekimblusprogrammi kvaliteediststeemi rakenda-
miseks loodetavasti indu juurde.

2004. aastal loodud Keelekimblusprogrammi Lasteva-
nemate Liiduga on olnud tihe koost66. Toimuvad iga-
aastased Oppereisid, keelekimblusprogrammile tehakse
reklaami (tdnavareklaam, infovoldikud, film ,Keelekimb-
lus Eestis”), ilmuvad trikised (Roditelskaja Gazeta, kasi-
raamatud), valmib oppevara (keelekimbluse 6ppeva-
hendid CD-del), korraldatakse suvekoole koos lastega ja
koolitusi ning igal aastal antakse valja tdienduskoolituse
stipendium Opetajale; 2011. aastal anti parima 6ppe-
keskkonna auhind asutusele.

Koike seda ja Uksteist oleme programmiga koos kasva-
des 6ppinud hindama. Usutakse endasse ja keelekimb-
luse pohimotetesse ning oodatavad opitulemused on
saavutatud. Voib-olla opilastes endis on veel kahtluse-
ussike — vene keeles 6ppides oleksid ehk tulemused pa-
remad. Seda korvab parem oludega kursisolek ja koha-
nemine, suurem enesekindlus suhtlemisel ning usalduse
ja hoolimisega argipaev.

immersion programme trainings, study aids and in teacher
support materials. The language immersion programme is
a discoverer, a pioneer who is eager to share the discoveries
with others thus getting even richer. That is why we recogni-
se ourselves in new National Curricula as well.

In its development strategy the language immersion prog-
ramme has emphasised the quality as the key word. There
have been developed recommendations based on the ge-
neral framework of internal evaluation for describing of qua-
lity of different key fields and areas in the view of language
immersion. Adding of the language immersion view has
allowed to notice other the features making a kindergarten
ora school unique.

Discussions with different target groups (directors and teac-
hers of kindergartens and schools) has shown that the lan-
guage immersion view helps to have a better understanding
of the role of the language immersion programme for the
development of the institution on the whole as well as to rea-
lise the meaningfulness of cooperation and the principle of
mutual enrichment.

The establishment of the Quality Award of the Language Im-
mersion Programme in 2012 hopefully will add inspiration for
implementing of the quality system of the language immer-
sion programme.

There has been a close cooperation with the Parents As-
sociation of Language Immersion Programme founded in
2004. Every year there are study trips; the language immer-
sion programme is advertised (street advertising, information
brochures, the film “Language Immersion in Estonia”); print
publications (The Roditelskaya Gazeta [Parents’ Newspaper],
handbooks) are issued; study materials are developed (langu-
age immersion study materials on CDs). The programme also
organises summer schools with children and trainings; every
year a teacher received a scholarship for taking a continuous
education course. In 2011 the programme handed out an
award for the institution with the best learning environment.

Growing together with the programme we have learned to
appreciate all of that and each other. We believe in oursel-
ves and principles of language immersion, and expected le-
arning outcomes are achieved. Perhaps, there is still a slight
doubt in pupils themselves, whether their results would have
been better if they had studied in the Russian language. This
is compensated with better awareness of the situation and
adaptation skills, greater self-confidence in communication
and everyday life with trust and care.

PyKoBoACTBO
N pa3BuTne
nporpammbol

WIbHBIMM  CTOPOHaMV  MPOTPaMMbl - ABMIAIOTCA  MOC

TaBfeHHble BbICOKME LieNn, CUCTEMATNYECKAA AeATE b

HOCTb, TECHOE COTPYOHMYECTBO BCEX YYACTHMKOB

NpOrpamMmbl (UNHOBHVIKI, Mearor, BCMOMOraTesbHbIM
MEePCOHa, POAUTENM), A TakXKe HayUHble MCCIIeA0BAHNA.
[Nporpamma A3bIKOBOTO MOrPYeHNA BHECIa B MOBECTKY AHA
HOBbIE TeMbL: COTPYAHUYECTBO MPEMOAaBatesen; MOAE 3aaay,
NoAAePKMBAIOLLMX HABbIKM B yUeDe; Hanmume yuebHoM cpeabl And
OBJIafleHNA A3bIKOM; MPeOMETHUK-YUMTENb A3bIKa; POMb YUMTESA
LIleNeBOroA3blka B 00yUYEHNM Ha APYroMA3bIKE; MHAVBAYan/3aLms
y4ebbl B COTRYAHMUECTBE YUEHVKOB Pa3fNYHOM MOATOTOBKM U TA.
Pa3BuTIie NporpamMmbl MPOLO-KAETCA M MOHbIHE, HECMOTPA Ha TO,
YTO OHa percTsyeT yxke 10 ner.

B nopgroTtoBke yuuTenen PyKOBOACTBO MPOrpPamMmor Termepb
Gonblue OOPALLAET BHWMAHWA Ha COTPYAHMYECTBO C BY3amu
— OT KOHCY/IBTMPOBAHMA COCTaBUTENEN YUebHbIX MPOrpamm
[0 Y4acTuA B MPOBEAEHNM OCHOBHbBIX W AOMOMHUTENbHBIX KYp-
coB 00yyeHua. OHO MPOABAAETCA TakKe B PEKOMEHAaLMsAX
YUPEXIEHWIA ANA NPaKTUKK U HAOMOAEHM 33 XOAOM MPO-PamMmbl,
B pacnpefeneHumn MaTepranoB MOrPyKeHA C yUETOM MOXKENaHIN
YUYEHMKOB 1 Mpenodasatenei. Co3aaHbl yuebHble dunbmbl («HTo
Takoe A3bIKOBOE MOrpyeHues, «OCBOeHMe A3blka B AeTCadax,
PaboTaloLLKIX NO MPOrPaMMe A3bIKOBOTO MOrPYKEeHs») 1 BUOEO
- dUNbMbl O paboTe Nporpammel. Tenepb Matepuiarsl 4OCTYMHb
n ona BY3oB (cm. Ikkest.blogspot.com). CryaeHTbl TanavHHCKOro
YHMBEPCUTETA, HapBCKOro Konneaxa, TapTycKoro yHBEpCUTET],
TanAMHHGKOrO MEAArornyeckoro CemmHapa 4Yactble rocTu B
rPYMMax M Kaccax A3bIkOBOrO MOrpyeHud. BxerogHo B BY3ax
3alMLATCA PaboThl Ha CTeneHb 6GakanaBpa M MarucTpa,
CBA3aHHbIE C A3bIKOBbIM MOrPY»KeHVEeM. [pUATHO OTMETUTD, YTO
cpeny aBTOPOB 3TVX PaboT yrKe HeMANo Halmx CreLya-vMcToB
MPOrpamMmbl A3bIKOBOrO MOPYKEHNS.

B pamkax mporpammbl BecHoi 2010 roga 6Gbina opraHm13oBaHa
PecnybnmkaHckaa Heflens VHTErPUPOBAHHOTO OByUeHMA A3bIKY 1
MPEAMETY C LIENbIO MPOoMaraHabl MHOrOA3bIUMA 1 yUedbl Ha ApYrom
A3plke. Hepgena oOTkpbina A4 MHOTUX YYaCTHMKOB 3HaueHvie
ABYA3bIUMA W ero HeobXoAMMOCTb AaKe B SKOHOMUYECKOM
acmeKTe, npuaana YBEPEHHOCTV BO BHEAPEHMM 3MEMEHTOB
METOAVKIN  A3BIKOBOMO  MOTPYXKEHMH, KACAIOLMXCA  MbILLIEHNA
mpu yyedbe Ha POAHOM ¥ HEPOAHOM A3bIKE, MOBLICKMA 3HaYEeHVe
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MPEOMETHIIKA, KaKyUmTens A3blka. /13 yCnelHbIX Pe3ybTaToB TOro
rofia BbIpOCia 1aes NpOBOAUTL MOACOHbIE Hefenn exerofHo. B
2010 roay k kamnaHnm EU Piccolingo (http:/piccolingo.europa.eu)
MPUCOEAVHIIOCh HEMANO AETCAAOB, PABOTAIOLLMX MO MPOrpamme
A3bIKOBOTO MOrPYy»KEHNIS.

MpY MpoBeAeHMA KypcoB W PasBUTUM YYeOHbIX MOCOOM,
B MepBble rofpl paboTb, BO MHOTOM C/lefoBany Mpumepy
KaHagpbl. Tenepb e B 3Tol 06/acTy, a TakKe My COCTaBIEHM
BCMOMOTaTENbHBIX MaTepVanoB Ans ydyuTenein 1 BbipaboTke
PELLeHW MO OpraHK3aLi PaboTbl, B OCHOBHOM, UCTIOMb3YHOTCS
3HAHVIA 1 OMbIT SCTOHCKVIX CMIELMANCTOB.

MNporpaMmMa A3bIKOBOTO MOrPY»KEHs OTKPbIBAET MUP, SBMIAETCS
MOHEPOM B OBMEHE HAKOMIEHHbIM OMbITOM, OOOraLLAA NPV STOM
1 cebs. Halll ombiT MCMob3yeTca ¥ B HOBbIX FOCYAARCTBEHHBIX
YUEOHBIX MPOrPamMMaX.

MporpaMmMa  Si3bIKOBOTO  MOTPYKEHUA B CBOEM  CTpaTterim
PA3BUTVIS HA MEPBOE MECTO CTaBUT KAYECTBO, KOTOPOE HAMOMHAIOT
COAEPKAHMEM PEKOMEHAALIM MO BHYTPEHHEMY OLIEHMBAHMIO.

CocTaBrneHbl, OCHOBaHHble Ha OOLIMX pPamKax BHYTDEHHEro
OLEHVBAHWA WKOMbI, PEKOMEHAALMM ANA OMMCAHWA OCHOBHBIX
obnacTeit 1 chep A3bIKOBOTO MOTPYKEHNS.

ObcykAeHNA C PazNMYHBIMIA LIENEBbIMI FPynMnamm (C pyKOBOAK-
TENAMN JETCKMX CaA0B W LWKOA, YUUTENAMY, POAUTENAMM) MOKa-
32K, YTO BHECEHME KOMMOHEHTa A3bIKOBOMO MOrpY>KeHUA
MOMOXET fyullle MPEACTaBUTb MPOrPamMy Kak YacTb LIESIOrO U
MOHATb €€ POJb B LIEIOCTHOM Pa3BUTUM OPraHn3aLnK, a TaKk »Ke
OCO3HaTb BAKHOCTb COTPYAHMYECTBA U MPUHLMAOB B3aUMHOIO
oboraLleHms.

BeeneHve npm3a 3a KauectBo ¢ 2012 roda NpuaacT sHTy3Masma
ANA BHEOPEHWA CUCTEMbl KauyeCTBa MPOrpaMmbl  A3bIKOBOTO
MOrpy<eHNA.

HanaxeHo xopoluee cotpyaHnyectso ¢ Coto3oM poauTtenein
YUalMXCa MO MpOorpamMmMe A3bIKOBOMO MOMPYKEHVS, KOTOPbIN
6bin co3gaH B 2004 roay. ExkerogHo opraHmsytoTcs yuyebHble
MOe3aKM1, MPOBOAATCA PEKMAaMHbIe KaMMmaHWM (YMUHaAA peKnama,
UHOOPMALIMOHHbIE OyKNeTbl , GUibM «fI3bIKOBOE MOrpy»KeHvie
B DCTOHWWY), M3OAETCA MeyaTtHasa npomykuma («Poautenbckan
raseTa», CrNpPaBOYHMKM), CO3MAOTCA HOBble YyuebHble Mocobus,
3anucaHHble Ha CD, OpraHuM3ylTcA COBMECTHble C  OeTbMu
NETHME LLIKOMbI, KYPChl, EXEFOAHO YUMTENAM MPEAOCTaBAAITCA
CTUNEHAMN AN1A NMPOXOXAeHNA Kypcos. B 2011 rogy 3a co3gaHne
Camo1 braronpusTHoON y4ebHol cpebl Obina MPUCBOEHa MPEMNS.

3a 10 1eT paboTbi MO MPOTPAMME Mbl HAYUMAC LIEHTH BCE BbiLLE
NpVBeaeHHO., a Tak»Ke APYT APYra, BEPUTb B CEOS 11 B OCHOBbI A3bl-
KOBOTO MOrpy»KeHus. Mbl A0OUINCH OKMAAEMBIX PE3YIIBTATOB.
BO3MOXHO, Y YUEHVKOB €llle eCTb Kakve-To COMHEHVA B
OTHOLLEHMA  KauecTBa 3HaHWi, HO OHM  KOMMEHCUPYHOTCH
VHGOPMMPOBAHHOCTBIO,  CTATUCTUKOM U YBEPEHHOCTHIO B
obLLEeHNM.



Language
Immersion
Programme
Implementation
Tasks:

“CHayana
Bblyuy
3CTOHCKUN
A3bIK, MOTOM
HauyHYy yuYnTb
AaHMMUNCKNN
N HeMeLuKUumn.

Korga v 3T
A3bIKU Bbly4y,
oTNpPaBNOCb
nyTeLwecTBO-
BaTb.”

3agauun no
pPa3BNTUIO
nporpamMmmboil
A3bIKOBOro
norpy»eHusA:

o
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PYKOBOACTBO M pa3BUTME MPOrpammbl fI3bIKO-
BOTO MOrpyXeHus;

yuyeb6Hble KypCbl U KOHCYynbTaLuuy gna yuntenem
M npenopaBaTeneli, pykoBoauTenein AeTCKUX
CaZloB U WKOJI, a TaKXKe AN YNHOBHUKOB cdepbl
o6pa3oBaHus;

. COCTaBJieHNe 1 BbiIMNYCK MaTepuanoB AnA Kyp-

coB obyueHus yuutenem;

. CoCTaBJieHne n BbiNyCcK y'-IEGHbIX MaTepuanos;
. KoopAaunHauwnAa Hay4HbIX MCCHeAOBaHVII‘/'I;
. 06MeH onbITOM C MeCTHbIMU 1 3apyﬁe)KHblMI/l

napTtHépamu;

. MH$OpPMUPOBAHME O6LECTBEHHOCTH.




Opetaja
esimene aasta

el 6ppeaastal avati Lasnamde Vene GUmnaasiu-

mis esimene kiimblusklass, kelle 6petajana olen

téotanud Uhe aasta. See oli uus ja positiivne ko-

gemus nii minu enda kui ka kooli jaoks. Klassi
avamiseks hakkasime valmistuma juba aasta varem, kui
alustas t66d koolieelikute ettevalmistusrihm. Oppisid
lapsed ja samal ajal 6ppisin ka ise — kaisin koolitustel
ning lugesin erialakirjandust.

Arvan, et see aasta mangis suurt rolli — aitas valmistuda
metoodiliselt ja moraalselt uueks Glesandeks. 24st esi-
messe klassi tulnud lapsest olid 21 mulle ja omavahelgi
juba tuttavad, sest votsid osa eelkooli toost. Lapsed kai-
tusid vaga loomulikult, sest keskkond oli nendele tuttav.
Kuigi paevad tundusid neile alguses veidi pikad, olid
nad septembri [6puks juba harjunud.

Palju abi ja tuge sain dpetajakoolitustel ,Keelekimbluse
ABC" ning ,Draama aktiivoppe vottena”. Koolituse kor-
raldajad Liina Norit ja Anna Sele ei olnud mitte ainult
kompetentsed, vaid suutsid luua meeldiva ja sébraliku
odhkkonna, mis sdilis koigil paevadel.

Praegu, 6ppeaasta I6pus, voin Utelda, et lapsed jouavad
koigis 6ppeainetes hasti edasi. Kindlasti mojub lastele
vanemate jaatav suhtumine keelekiimblusesse. Kui va-
nem on kindel, et laps saab hakkama, siis usub seda ka
vdike tudruk voi poiss.

Mina ise sain Uhe kogemuse vérra rikkamaks, sest kee-
lekimblusmetoodika aitab muuta éppe huvitavamaks
ja mitmekesisemaks. Praegu on lapsed oma haridustee
alguses ning meid ootavad ees uued rédmud, raskused
ja saavutused.

Olga Koch
Tallinna Lasnamae Vene Gimnaasiumi
1.c klassi klassijuhataja

Teacher’s
First Year

his academic year Lasnamdae Vene Secondary School
opened its first language immersion form in which |
have been working as the teacher for one year. This
has been a new and positive experience both for me
and for the school. We started with preparations for opening
the form already a year before when the preschool group be-
gan its work. The children studied and at the same time | stu-
died as well — did training and read literature in the speciality.

| think that this year played a significant role — it helped me
to prepare myself morally and professionally, especially in the
area of the methodology, for the new task. Out of 24 of the
children who came to the first form, 21 knew me and each
other because they attended preschool group. The children
behaved very naturally as they were familiar with the environ-
ment. Although in the beginning days seemed to the child-
ren to be a little long, by the end of September they already
got used to the routine.

| received a lot of help and support from the training courses
"ABC of Language Immersion” and “Drama as an Active Lear-
ning Method". The trainers Liina Norit and Anna Sele were not
only competent, but they were also able to create a pleasant
and friendly atmosphere which lasted for all the training days.

Now, at the end of the academic year | can say that the child-
ren have good academic progress in all subjects. Parents’ po-
sitive attitude to language immersion certainly has influence.
If a parent is confident that the child can cope, then his/her
little girl or boys also believes that.

| got one experience richer, as the language immersion met-
hodology helped me to make the study process more interes-
ting and diverse. Now the children are only at the beginning
of their education path and there are new joys, difficulties
and achievements waiting for us ahead of it.

Olga Koch
1 c Form Teacher in Tallinn Lasnamae
Vene Secondary School
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[lepBbin rog
npenopgasaTens

3TOM rofly B JlaCHaMA3CKOM PyCCKOW MMMHasum OT-

KPbINM NepBbIv KNacC C A3bIKOBbIM MOTPYXEHNEM, B

KOTOpOM A NpopaboTana oanH rof. 370 Obif HOBbLIN

1 MO3WTVBHbBIV OMbIT, KaK 4718 MEHSA, TaK 1 ANA WKOMbI.
MpensapuTenbHaA MOATOTOBKA K K/acCy MOrpyKeHnA Ha-
yanacb elle B MOArOTOBUTENIbHOM Klacce, T.e. 3a FOf [0 ero
OTKPBITUA. A yynnacb napaniensHo ¢ AeTbMK — nocellana
KypCbl nepeobyyeHns 1 untana cneu.nutepatypy.

CunTalo, YTO 3TOT rof Chirpan Aaa MeHaA 6onbliyio Posb. OH
MOMOT MHe MOATOTOBUTHCA K HOBBIM 3afadam Kak MOpasib-
HO, TaK 1 MeTOMYECKN. V13 24 pebsT, NpuLLeaLInX B NEPBbIN
Knacc, 21 pebeHoK Oblsl MHE 3HAaKOM C MOArOTOBUTEIbHOrO
Knacca. B 3HakoMow 1 MPUBbLIYHOWM ON1A HUX Cpeae AeTn Benu
ceba oUeHb ecTecTBEHHO. K KOHLYY CEHTAODA OHW NPUBLIKN
1 K 6onee QIVHHBIM YUYebHbIM AHAM.

BonbLuyto NoaaepxKy 1 NOMOLLb A MOAyYMIa Ha Kypcax 0b-
yuyeHusa Ana npenopasatenelt - «A30yKa A3bIKOBOTO MOrpy-
XeHna» U «[lpama Kak MEeTOf, akTUBHOIO 06yYeHMs».

OpraHunzatopsl Kypcos JlninHa Hoput 1 AnHa Cene Obinu
He TOMbKO KOMMETEHTHbIMK TPeHepamn, a CyMmenu COo3AaTb

AA 0OTUSED:
[ O _S:TUNN_E___ ]
& KITUS, TUNNUST
21> HEE
PINGELANGUS .
RAHULOLU,
, PARANEVAD T
@% MUUDA

NPUATHYIO ¥ APYXentoOHyto 06CTaHOBKY, COXPaHABLIYIOCA
Ha NPOTAXEHUM BCETO Kypca.

Cenuac, N0 OKOHYAHNIO yqe6Horo rofa, A MOry cka3atb, 4TO
pe6ﬂTa OT/IMYHO yCreBatoT MO BCEM MpeaMeTam. KoHeuHo,
6onbWwKm noacrnopbem ABNACTCA NMO3UTMBHOE OTHOLWEeHne
pOLll/ITeJ'IEVI K MporpaMmme norpyxeHrs. PoouTtenbckas yBe-
PEeHHOCTb nepenaeTcA pe6eH|<y, a, 3Ha4uT, MNONOXNTE/TIbHO
OTPaaeTCA 1 Ha ero AOCTUXKEeHNAX B yqe6e.

A v cama NpodeccroHanbHO 0boraTniach, MOCKOAbKY METO-
AViKa NOrpyXeHua aenaeT yueby 6onee MHTePeCcHon 1 pas-
HooOpa3Hoit. PebaTa Noka elle Haxo4aTCA B CaMOM Havase
nyTn K cBOEMy 06Pa30BaHMIO 1 BNEPean 1X KAET elje MHO-
o W PafocTy, v TPYAHOCTEN, N JOCTVKEHNIA,

Onvea Kox
KnaccHbii pykoBogutenb 1 ¢ knacca
TannnHHCKoM JTacCHaMACKOM F’MMHa3nu.
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In and Out
of Language
Immersion

“Tahtis on, et laps naeks,
kus opitut rakendada
saab.”

Tallinna Laanemere
GUmnaasium

O a3bIKOBOM
NorpyeHum ¢
pPa3HbIX CTOPOH

CHOBOW A3BIKOBOTO MOrPY>KeHUa ABAeTCA
obLieHne C yyeHnKamm, C Ux POAUTENamMM, C
Kosnneramu, pyKoBOACTBOM, OYeHb BaxkHa W
no3uTUBHaA aTMocdepa.
Bo-mnepBbix, TECHOE COTPYAHMUYECTBO C poauTeNnamn Jaet
CBOW MONOXMUTENbHBIE pe3ynbTatel B yyebe. OguH pas
B yeTBepTb, MHOMAA M [Ba pas3a A NPOBOXY poavTeSb-
CKMe cobpaHmMa, Ha KOTOPbIX PacCKasbiBald O METOAMKE
NOrPyXeHWs, BMECTE MPOUIPbIBAEM HEKOTOPbBIE METO[b
nporpammel. Takas npeseHTauns nporpammbl ymeHblua-
eT TPEBOXHOCTb POAUTENEN 1 MOBbILIAET MOTUBALMIO K
y4yebHO-M03HaBaTeIbHOW AEATENBHOCTYN B AETAX.
Bceraa Haxoxy Bpema ans 6ecef ¢ poantenamu. Bmecte
obcyxaaem nNpobnembl BOCMUTAHUA 1 0OyuyeHus, MnbiTa-
emMCa HanTu bonee No3nTUBHOE pelleHve. ECv HanaxeH
XOPOLWWM KOHTAKT C POAUTENAMM, FOPa3fo Nerye aenatb
CBOIO KaxkAoAHEBHYI0 paboTy. B nocneaHuin rog g MHOIo
KOHCY/IbTMPOBANA TeX POAUTENEN, KOTOPbIE TOMBKO elle
AYyMaloT, 0TaBaTh 1 CBOero pebeHka B Kacc norpyxke-
HUA.

Bo-BTOPbLIX, OUEHb BaXXHO COTPYAHMYECTBO C KOMIeramu.
OyeHb YacTo B WKOJE BO3HMKAIOT CUTyauun, Tpebyouine
CKOPOCTUN UCMOMTHEHNUA U B KAKOW-TO MOMEHT BO3HWMKaeT
oulylleHne NonHoro beccunus.

Torga Ha NOMoLUb MPUXOAAT KOANern. 340poBo, KOrAa
B LWKOMe Co3flaHa atMocdepa 3aWMUeHHOCTM 1 BCeraa
MOXHO 3apy4YnTbCA NOAAEPXKKOW KONMer, a B Clyyae He-
06X0AMMOCTM U CaMOMy MOAAepaTb KOro-Hubyab. B
CBOE WKOoe A MHOTO KOHCYNBTHPYIO CBOMX Konner. Bme-
cTe obcykpaem Npobaembl ¥ BO3MOXHOCTU X PeLleHus,
Haxo4uM CubHble CTopoHbl. CYnTalo, UTO Npenodasate-
Mo HeoOXOAMMO 3HaTb, B UeM 3aK/I0UaloTCA MMEHHO ero
CUIbHbIE CTOPOHDI, U, UCXOAA M3 3TUX 3HAHWI, CTPOUTL
cBOIO paboTy.

B-TpeTbux, yunTens JOMKEH YMeTb UMNPOBK3MPOBATL U
6bITb TMOKMM. BbIBAIOT CUTyaUMK, KOrAa NPUIrOTOBIIIO XO-
POLWWIA YPOK, HO BUXY, UTO pebsATa K Hemy He roTosbl. B
TaKMX Cryyasx NbiTalcb pazobpaTtbCa, B YUem Obifl KameHb
NPETKHOBEHMA W Kak CflenaTh TaK, YToObl YypOK 3TOT He
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nponan gapom. Nobyxaato pebsaT K pa3HbiM popmMam 0b-
YyUeHWUs - Beflb 3HAHWUA JOMKHbI OblTb CBA3AHbI C KN3HbIO.
BakHO, uTOObl pebeHoK BUAeN M 3Han, rae WX MOXHO
NpYMeHUTb. MNaHnpya ypok B My3ee Unm yuyebHyto IKC-
KypCuio, BCEraa TwatenbHO NMPOAYMbIBAO MaH YpoKa W
OpraHu3yto ero Tak, 4tobbl B pamKax SKCKypcum bbinm 3a-
AeNCTBOBaHbl BCE MPeAMETHI.

Crapatocb Bcerga ObiTb MO3UTUBHOM U MOTUBUPOBAHHON.
NHTepecyloch KaxabiM AOCTUXEHVEM pebeHKa. PebeHok
AOMKEH UYBCTBOBATb, UTO €r0 XAYT, UTO OH HYXXeH, ero
OOCTUXEHUAM PaflyloTCA U TOPAATCA OKpyXatoLme.

PaboTy B knacce HeOOGXOAMMO OPraHn3oBaTh Tak, YTOOI
KaxKAbll pebeHOK YyBCTBOBA CBOK 3HAUMMOCTb. Takoro
pesynbTata [OOMBaOCh, UCMOMb3YA Ha ypoKax rpymnno-
BYIO paboTy 1 CTaBsA nepef KakAblM YYeHUKOM onpefe-
nénHyto tens. Ctapaloch cienatb BCE Tak, UTobbl pebdaTa
Camu CTaBWUIM cebe Lenu 1 6panu OTBETCTBEHHOCTbL 3a
obyyeHue Ha cebs.

3aHUMaNACh NPaKTMKaHTaMK, NPefoCcTaBaAlo MM ceoboay
B OpraHu3aunm CBOMX ypOKOB ¥ NPaBo AOMNYyCKaTb OLNG-
KW. 3aTeM BMeCTe 06CYyX[Jaem, UTo yAanoch, a Haj Yem
elle Hago nopaboTats.

fl C ynoBONbCTBMEM MOMOTY BCEM, KOMY MHTEPECHa MOS
paboTa B KJlacce A3bIKOBOTrO MOTPYKEHUA.

Jlutina Hopum
TannuHHcKada JlAsHemepeckad rmmHasng



damise viisid ning leiame Ules oma tugevad kuljed. Olen
seda meelt, et 6petaja peab teadma, milles ta tugev on,
et igapaevatoos sellest lahtuda.

Kolmandaks peab 0petaja oskama improviseerida ja ole-
ma paindlik. Tihti juhtub, et olen ette valmistanud suu-
reparase tunni, kuid nden, et minu pakutav ei ole vastu-
voetav. Siis pUlan selgusele jouda, mis on komistuskivi ja
kuidas seda Uletada nii, et tund kaotsi ei laheks. Innustan
lapsi dppima eri viisidel. Oppimine peab olema eluline.
Tahtis on, et laps naeks, kus 6pitut rakendada saab. Muu-
seumitundi voi 6ppekaiku planeerides moétlen alati tunni-
plaani labi ning kavandan selle nii, et 6ppekdiguga saaks
kaetud koik ainetunnid.

Alati padan olla positiivne ja motiveeritud. Tunnen huvi
iga Opilase kiekaigu vastu. Opilane peab tundma, et ta
on oodatud, tema edusammude Ule tuntakse ré66mu
ning tema ule ollakse uhke.

Oppetddd on vaja korraldada nii, et iga laps saaks tun-
nis olla tahtis ja tunda ennast vajalikuna. Selle saavutan
rithmatood planeerides ning 6pilasele eesmarke seades.
Jallegi pudan seda teha nii, et dpilane ise seab 6piees-
margid ja votab vastutuse 6ppimise eest.

Uliopilasi juhendades annan neile vabaduse ise oma
tunde kavandada ning diguse vigu teha. Hiljem arutame
koos labi, et leida tekkinud olukorrale dige lahendus.

Olen avatud koigile, kellel on soov ndha minu t66d kee-
lekimblusklassis. Sageli kasutavad seda voimalust Opeta-
jad, kel on huvi ja soov oma t66d hasti teha.

Liina Norit
Tallinna Ldanemere Gimnaasium

ling bad. If a positive atmosphere has been created, you
can always get help from colleagues and support them
when they need it. | have counselled my colleagues at
school. Together we discuss bottlenecks of teaching
and ways of solving them as well as find our strengths.
| believe that a teacher has to know his/her strengths in
order to take them as the basis in his/her everyday work.

Thirdly, a teacher has to be able to improvise and be fle-
xible. It often happens that | have prepared a wonderful
class, but | see that the pupils do not accept what | have
to offer. Then | try to understand what the stumbling
block is and how to overcome it so that the class would
not be failed. I inspire children to learn in different ways.
It is important for a child to see where he/she can apply
what he/she has learnt. When planning a lesson in a
museum or a study trip | always consider the timetable
and organise the activity in such a way that it would
cover all the content lessons.

lalways try to be positive and motivated. | am interested
in the life of every pupil. A pupil has to feel that he/she
is expected and that the teacher is happy for his/her
success and proud of him/her.

The study process should be organised in such a way
that every child could be important in a lesson and feel
needed. | achieve that through planning group work
and setting aims for a pupil. And again, | try to do it
so that the pupil sets aims for learning him/herself and
takes the responsibility for learning.

When supervising students at practice | give them the
freedom to plan their lessons and the right to make mis-
takes. Later we discuss them together to find the right
solution for the arisen situation.

| am open to everybody who would like to see my work
in the language immersion form. This opportunity is of-
ten taken by teachers who have the interest and desire
to do their work well.

Liina Norit
Tallinn Ladnemere Secondary School
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Tahtsundmused

“keelekiimblus-
klassi opilane -
kiimblik"”

Milestones

Ba)kHble
cobbITnA

“sooma —
kormitama”




Tahtsundmused
Eesti keele-
kiimblus-
programmi loos

1998. aasta november

- Seminar, mille [6ppdokumendis tehakse Haridusminis-
teeriumile ettepanek tootada valja keelekimbluspro-
jekt (varane keelekimblus alates 1. klassist).

1999

Ettevalmistused projekti valjatootamiseks ja elluviimi-
seks

- Projekti tegevuskava (1999-2003) koostamine

- Projektijuhtide ametikohtade loomine

- Projektis osalevate koolide valik (osalemise kriteeriu-
mid, avalik konkurss)

- Labirddkimised koostdolepinguteks Kanada ja Soome-
ga

- Opetajate koolitused

- Oppevara loomine

2000

Projekti ndukogu moodustamine

- Leping Kanadaga

- Eri aineid integreeriva 6ppekomplekti loomine

- Keelekiimblusklasside avamine Tallinna Ldadanemere
GUmnaasiumis, Tallinna Mustamaée

« Humanitaargimnaasiumis, Narva Vanalinna Riigikoolis
ja Kohtla-Jarve Uhisgiimnaasiumis

- Keelekimbluskeskuse avamine (2. oktoobril) Ladneme-
re glimnaasiumi ruumides (Kihnu tn

« 1). Keskuse esialgsed Ulesanded: kiimblusprogrammi
kaivitamine ja rakendamine Eesti vene

- Oppekeelega koolides. Programmi planeerimine ja
koordineerimine, 6ppekavade,

Milestones in
the History of
the Estonian

Language
Immersion
Programme

November of 1998

- The seminar in the final document of which the Minist-

ry of Education and Research is suggested to develop a
language immersion project (early immersion starting
from the 1st form).

1999

Preparations for development and realisation of the
project

- Development of the project action plan (1999-2003)
- Establishment of the positions of project managers
- Choice of the schools participating in the project (par-

ticipation criteria, public competition)

- Negotiations on cooperation agreements with Canada

and Finland

- Teacher training
- Development of study materials

2000

Establishment of the project council

- Agreement with Canada
- Development of the interdisciplinary study materials

set

- Opening of language immersion forms in Tallinn Ladne-

mere Secondary School, Tallinn Mustamde Secondary
School of Humanities, Narva Vanalinna State School
and Kohtla-Jarve Co-educational Secondary School

- Opening of the Language Immersion Centre (2 Octo-

ber) in the premises of Lddnemere Secondary School
in Kihnu 1. The initial tasks of the Centre are launching
and implementing of the immersion programme in

Ba)kHble
cobbiTuA

B UICTOPUMN
nporpamMmmbi
A3bIKOBOIO
norpy»<eHuns

Hoabpb, 1998 rop

+ CeMUHap 3CTOHCKMX 1 3apybexkHbIX IKCMEPTOB, Ha KO-
TopoM MuHUCTepCTBY 00pa3oBaHua ObiNo CAenaHo
npennoxeHne o BHeApPeHWUM NporpamMmmbl PaHHEro A3bl-
KOBOTO MOrpyeHus (paHHee norpyxeHue ¢ 1 Knacca).

1999

MoaroTtoBka K pa3paboTke U BHEAPEHWIO MPOEKTa B
MKU3Hb.

- CocTaBneHve NpoeKTa nnaHa AencTeuii Ha 1999-2003 r.

- QopmMKpOBaHVe KaAPOBOro pe3epsa Ha MecTa pyKOBO-
AvTenemn npoekTa.

- OT60P WKOM, yUacTBYIOLIMX B NpOeKTe (KpUtepum yua-
CTWA, OTKPbITBIA KOHKYPC). [leperoBopbl NO COTPYAHM-
yecTtBy C KaHagow n OuHnanguen.

- ObyyeHue yyutenen.

- Co3faHue yyebHoro matepuana.

2000

DopmmpoBaHme coBeTa MpoeKTa.

- [lorosop ¢ KaHagon.

- Co3flaHve nNpeaMeTHO-A3bIKOBOrO MHTErPUPOBAHHOMO
yuebHOro matepuana.

« OTKpbITVE KNacCoB MOrpyxeHua B TannuHHCKON J1A3-
Hemepeckon MMMHasuuy, B TannHHCKon MycTamasckom
[YMaHWUTAapHOM rMMHa3mu, B HapBCKOW BaHannHHacKow
rocyfapcTBeHHon wkone, B O6uer rumHasum KoxTna-
Apse.

- OTkpbiTve LleHTpa A3bIKOBOro morpyskeHus 2 okTabps
B nomelleHuax JlAsHemepeckon rumHasmm no agpecy
KuxHy 1.
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“voileib
juustuga -
butik
juustiga”

“mustsostar —
mustapusta”

“kakao -
kakaaje”



Oppematerjalide ja seireklisimustike valjatodtamine,
teabevahetus programmiga seotud

koolide ja asutuste vahel. Opetajate véljadpe. Koolitaja-
te vorgu arendamine.

Koolitusmaterjalide koostamine. Jargmiseks oppeaas-
taks Opetajate ettevalmistamine, nende

rakendamine abidpetajatena. Opetajate koolitused. 1
klassi 6ppekomplekti katsetamine

Esimese teadusliku uuringu tellimine vanemate ja opi-
laste suhtumise ning 6pitulemuste kohta

1. klassis. Keelekimblusprogrammi juhtide koolivisiidid,
Opetajate nbustamine

2001-2002

. Opetajate koolitused koostdds Kanada ja Soome eks-
pertidega

2.ja 3. klassi 6ppekomplektide katsetamine

Esimene keelekimbluskonverents

Kolmekeelne koduleht

Teadusaruandes kinnitatakse programmi edukat algust.
Trakist ilmub 1. klassi 6ppekomplekt ,Tere, kool!” (2001).
Trakist ilmub 2. klassi 6ppekomplekt ,Tere, sober!”
(2002).

Varase tdieliku keelekimblusprogrammi rakendamise
algus lasteaedades

Lasteaiadpetajate koolitused

Keelekiimblusprogrammi juhtide koolivisiidid, dpetaja-
te ndustamine

2003

- Valmib keelekiimblusprogrammi strateegia 2004-2008.
Hiie Asser kaitseb Tartu Ulikoolis doktoritééd ,Varajane
osaline ja tdielik keeleimmersioon

Eesti muukeelse hariduse mudelitena”,

Uheksas lasteaias avatakse esimesed keelekiimblusriih-
mad.

Keelekimblusprogrammi juhid kdivad lasteaedades ja
koolides ning ndustavad 6petajaid.

Keelekiimblust tutvustab 10-osaline film Ladnemere
gUmnaasiumi 3. klassi kimblejatest.

Trakist ilmub 3. klassi 6ppekomplekt ,Tere, maailm!
Valmistatakse ette hiliskeelekimbluse programmi alus-
tamist.

Moodustatakse 6. klassi dppevara koostajate toortihm.
Valitakse koolid hiliskeelekimbluse programmi.
Koolitatakse hiliskeelekimbluskoolide 6petajaid ja koo-
limeeskondi PHARE programmi toel.

1"

2004

- Luuakse MTU Keelekimblusprogrammi Lapsevanema-

Russian-medium schools of Estonia; planning and coor-
dinating of the programme; developing of curricula,
study materials and monitoring questionnaires; provi-
ding information exchange between the schools and
institutions connected with the programme; teacher
training; developing of educators’ network; composing
of training materials.

- Training of teachers for the next academic year, invol-

ving them in the programme as assistant teachers

- Teacher training
- Approbation of the study materials set for the 1st form
- Ordering of the first scientific research of attitudes of

parents and pupils and of pupils’ results in the first form

- School visits of the language immersion programme

managers, teachers counselling

2001-2002

- Teacher training in cooperation with Canadian and Fin-
nish experts

- Approbation of the study materials sets for 2nd and 3rd

forms

- First Language Immersion Conference
- Homepage in three languages
- Scientific reports confirm the successful start of the

programme

- “Tere, kooll” [Hello, School!] (2001) study materials set

for the 1st form is published

- "Tere, sober!” [Hello, Friend!] (2002) study materials set

for the 2nd form is published

- Preparations for launching of the total language im-

mersion programme in kindergartens

- Kindergarten teacher training
- School visits of the language immersion programme

managers, teachers counselling

2003

- Language Immersion Programme Strategy 2004-2008
is formulated

- Hiie Asser defends her PhD thesis “Early Partial and Total

Language Immersion as Models of Non-Estonian Lan-
guage Education in Estonia” in the University of Tartu

- Nine kindergartens open first language immersion

groups

- Managers of the language immersion programme visit

kindergartens and schools and counsel teachers

- Language immersion is introduced in 10-part film

about 3rd form language immersion pupils of Ldaane-
mere Secondary School

- “Tere, maailm!” [Hello, World!] study materials set for

the 3rd form is published

- Preparations for launching of the late language immer-
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+ VI3HayanbHbIMM 33Aa4amn LIeHTPa ABAANCS:

.+ BHE[peHWe 1 pa3BuTMe NPOrpaMmMbl A3bIKOBOrO No-
FPY>KEHMA B LWUKONAxX C PYCCKUM A3bIKOM 0ByUeHNs;

+ MNaHWPOBaHME 1 KOOPAUHVPOBAaHWE NPOrPamMMmbl;

+ pa3paboTka yuebHbIX Mporpamm, MaTepranos 1 Mo-
HVTOPUHIOBbLIX OMPOCHUKOB;

-+ 0OMeH VHGOopMaLen MeXAay WKONaMN 1 yupexae-
HUAMY;

- obyyeHwe yyutenew;

+ pa3BuUTWeE CeTU Mofew, BeayLX TPEHWUHIV;

- COCTaBJ/IeHVe 0byYalLLMX MaTEPHANOB;

- MOArOTOBKa NpenofaBaTenell Ha cnefyowmnii yueob-
HbIW Fof, X BHEAPEHME B KaUeCTBe NOALEPKMNBAIO-
WnxX yyntenew;

- ObyyeHue npenoaaBaTene.

- AnpoburpoBaHue yuebHOro KomnnekTa Ana 1 knacca.

+ 3aKa3 NepBOro HayYHoro nccnefoBaHWA, Kacatoleroca
OTHOLIEHMA poAUTeNen K MporpamMmMe M pe3ynbraToB
0byueHnA yyalmxca 3a NepBbli Knacc.

- [locelyeHre WKoN pyKOBOAUTENAMM MPOrPaMMbl A3bIKO-
BOrO MOrpy»keHus. KOHCynsTMpoBaHue yyntenen.

2001-2002

- OOyyeHue npenogaBatesiell COBMECTHO C 3KCMepTamm
13 KaHaabl  QuHAHAWM.

- AnpoburpoBaHue yyebHbIX KOMMIEKTOB ANd 2 1 3 Knac-
COB.

- [epBas KoHdepeHUMs MO Nporpamme A3bIKOBOIO MO-
rpyKeHuA.

- Co3daHve OOMALIHEeN CTPaHMLbl Ha TPEX A3blKax.

- B oTuete moaTBEpKAAETCA YCMEWHbI CTApT NPOrpam-
Mbl.

- V3paHve yyebHoro komnnekTa and 1 knacca «3apaB-
CTBYM, Wwkonal» (2001).

- V3paHve yyebHOro KomnnekTa And 2 Knacca «3apaB-
cTBym, apyrl» (2002).

- BHeopeHve nporpammbl paHHEro MofHOrO A3bIKOBOrO
norpyxeHus B AeTckux cagax. ObyyeHne npenogasarte-
nen neTcagos.

- [locelleHue WKOM PyKOBOAUTENAMM MPOrPaMMbl MOTPY-
XeHus, paboTa C yynutenamu.

2003

- BblpaboTaHa cTpaTerns nporpammbl A3bIKOBOTO MOrpy-
»)eHnda Ha 2004-2008 .

- Xune Accep 3aWlvliaeT AOKTOPCKY paboty B TY Ha
TeMy «PaHHee YyacTUYHOE 1 MOTHOE A3bIKOBOE MOrpYXe-
HVe Kak MOfesb MHOA3bIYHOIO 06Pa30BaHNA DCTOHUMY.

- B neBATM getcagax OoTKPbIBAOT MEpPBble FPYyMMbl A3bIKO-
BOrO MOTPYXEHUA.



te Liit.

Programmi ja selle juhte tunnustatakse presidendi ha-
riduspreemiaga.

Kaitstakse esimene magistritdo keelekiimblusprogram-
mi rakendamisest Eestis.

Keelekiimblusprogrammi juhid kdivad lasteaedades ja
koolides ning ndustavad 6petajaid.

TUkist ilmub suurte raamatusari ,Loeme koos”.
Alustavad hiliskeelekiimbluse klassid Tapa Vene GUm-
naasiumis, Tallinna Karjamaa GUmnaasiumis, Tallinna
Pae GUimnaasiumis ja Narva Humanitaargimnaasiumis.
Katsetatakse 6. klassi todlehti ning moodustatakse uusi
Oppevara toéorihmi.

2005-2006

- Korraldatakse lapsevanemate suvekool lasteaia keele-
kiimblusprogrammi raames.

Alustatakse lasteaiadpetaja abide koolitust.

Metoodilist koolitust hakkavad korraldama program-
mist vorsunud koolitajad.

Keelekiimblusprogrammi juhid kdivad lasteaedades ja
koolides ning noéustavad 6petajaid (néustajaid kaasa-
takse ka valjastpoolt programmi).

2007

- Algab noustajate valjadpe.

Korraldatakse koolijuhtide esimene suvekool.
Korraldatakse lasteaiadpetajate esimene suvekool.
Valmib teine film Lddnemere glimnaasiumi keelekiimb-
lejatest.

Esimesed hiliskeelekiimbluse programmi opilased 16-
petavad pohikooli.

2008

- Valmib keelekimblusstrateegia 2008-2013.

Eesti keelekimblusprogramm korraldab Tallinnas rah-
vusvahelise konverentsi ,CLIL Fusion:

Multilingual Mindsets in a Multicultural World. Building
quality learning communities”

(,LAK-0ppe levik: mitmekeelsus kui toimetuleku voti
paljukultuurilises maailmas”).

Keelekiimbluse koordineerijad kolitakse Integratsiooni
Sihtasutuse teiste Uksuste juurde

Liimi tn 1.

2009

- lImub Kanada koolitajate soovitustel pohinev ,Keele-
kimbluse kasiraamat”.

- Moodustatakse neli piirkondlikku néustamiskeskust, et
toetada eestikeelse 6ppe rakendamist.

sion programme

- Formation of the team of study materials developers

for 6th form

- Choice of schools for the late language immersion

programme

- Teachers and staff of late language immersion schools

are trained with the support of PHARE programme.

2004

- NGO Parents Association of Language Immersion Prog-
ramme is founded

The Programme and its managers are awarded the
President’s Education Premium

The first Master's thesis about the implementation of
the Estonian language immersion programme is defen-
ded

Managers of the language immersion programme visit
kindergartens and schools and counsel teachers

Large books series “Loeme koos” [Let's Read Together]
is published

Late language immersion forms are opened in Tapa
Russian Secondary School, Tallinn Karjamaa Secondary
School, Tallinn Pae Secondary School and Narva Secon-
dary School of Humanities

Worksheets for the 6th form are approbated and new
teams of study materials developers are formed

2005-2006

- Parents’ Summer School is organised within the frames
of the kindergarten language immersion programme
Training of kindergarten assistant teachers begins
Educators trained by the programme start organising
training in methodology

Managers of the language immersion programme visit
kindergartens and schools and counsel teachers (coun-
sellors from outside of the programme are also invol-
ved)

2007

- Training of counsellors begins

First summer school for school directors

First summer school for kindergarten teachers

Second film about language immersion forms pupils of
Lddnemere Secondary School is made

First pupils of the late language immersion programme
finish basic school

2008

- Language Immersion Strategy 2008-2013 is formulated
- Estonian language immersion programme organises

the international conference “CLIL Fusion: Multilingual

- PykoBoauTenu nporpammbl A3bIKOBOrO NOrPy»KEHNA NO-
celjaloT feTcafbl U LWKOMbl, KOHCYNBTUPYIOT NpenoAaBsa-
Tenewn.

« BbixoguTt 10-cepuiiHbIi GUAbM O A3BIKOBOM MOrpyKe-
HWMM C ydacTMeMm yyawmxca 3 knacca JlasHemepeckon
TMMHa3NK.

- BbIxoauT yuebHbI KOMMNekT Ana 3 knacca «3apas-
CTBYW, MUPl»

- B pa3paboTke HaxoaMTCA Nporpamma no3aHEero A3blko-
BOrO MOrpyKeHUA.

- Qopmupyetca pabouas rpynna coctaButenen yuebHo-
ro maTepuana ana 6 knacca.

- OTOOp WKOMbI ANA y4acTMA B NMO3AHEM A3bIKOBOM MO-
FPYXEHUN.

- [NpoBoanTCca obyueHne yyntene 1 paboTHUKOB WKOA,
paboTalowmx No nporpaMme MO3AHErO MOrpPyXeHWs
npw noaaepxke nporpammvbl PHARE.

2004

-+ Co3paetca Cot3 poanTenei A3bIkOBOro NOrpPyKeHWa .

- [lporpamMma norpyxeHva 1 ee pyKOBOAUTENM Harpax-
[alTca npemuen npesuaeHTa SCTOHUW. 3almilaeTca
nepBas Maructepckaa paboTa O BHeAPEHMW Nporpam-
Mbl A3bIKOBOTO MOTPYXEHUA B ICTOHUN.

- PykoBoautenu nporpamMmbl MOrPyXeHWa MnoceujaloT
[eTcafibl U KOHCYNbTUPYIOT Npenopaasateneil.

- M3paetca cepua KHur 6onblioro ¢opmata «YuTaem
BMecTe».

+ HauvHaeTca paboTta B knaccax no Nporpamme no3aHero
NorpyxeHna 8 Tanackom pycckon rumHasuu, 8 TanimH-
He B T’MMHa3nm KapbAamaa 1 rimHasum las n 8 Hapsckon
FYMaHUTapPHOW MMMHa3nN.

+ AnpobupytoTca paboune N1CTbl, CO3AaHHbIe AR yYeHU-
KOB 6 Knacca, 1 dopmmpyioTca paboyvie rpynnbl Ang co-
CTaB/IeHNA HOBOTO yuebHOro Matepuana.

2005-2006

- OpraHusyeTtca neTHAA WKona ANA poanTenen B pamkax
NPOrpPammbl A3bIKOBOTO MOTrPYXEHUA AeTCaOoB.

+ HauvHalotca Kypchl nepeobyuyeHva AnAa NOMOLUHUKOB
npenoaaBaTenen 4eTcafos.

+ HauvHaloTca Kypcbl nepeobyueHva npenofasaTeneit
No MeToAMKe norpykeHus (bonee OMbITHble KOHCY/b-
TaHTbI).

- PykoBogutenu nporpammbl A3bIKOBOTO MOrpyXeHWA
noceLatoT AeTCabl U KOHCYNbTMPYIOT NpenodasaTtenei
(3a4eMCTBOBaAHbI KOHCYNBbTAHTLI CO CTOPOHDI).

2007

+ HauvHaeTca obyuyeHne KOHCYNbTaHTOB.
- [lepBas NeTHAA WKoNa 4NA PYKOBOLMTENEN LWKO.

“tammetoru -
torapora”

“karbes -
muskas”

“lepatriinu -
lipunaana”
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- Korraldatakse noustajate esimene Uleriigiline suvekool.

- Keelekiimblusasutustes kdikudega roobiti hakatakse
korraldama nn piirkondlikke visiite

« Uhes programmiga liitunud lasteaias voi koolis kohtu-
vad piirkonna asutuste juhid, et hinnata

+ programmi rakendamist ja edasisi Ulesandeid.

- Varane tdielik keelekimblus lasteaias ja esimeses koo-
liastmes saab Euroopa

. keelebppeprojekti tunnuskirja.

- Lasteaias hakatakse juurutama osalise keelekiimbluse
programmi.

- 2000. aasta sugisel kooliteed alustanud keelekimblejad
|6petavad pohikooli.

2010

Korraldatakse Uleriigiline LAK-6ppe nadal.

- Sonastatakse keelekimblusprogrammi kvaliteedikri-
teeriumid sisehindamise raamistiku

- alusel.

« Valmib 6ppefilm lasteaedadele ,Keelebpe igapdevastes
toimingutes”.

2011

- Korraldatakse koolide keelekiimblusopetajate esimene
piirkondlik suvekool.

2012

Programmil on uus koduleht.

+ Lasteaedade programm saab kiimneaastaseks.

- 2000. aasta sugisel kooliteed alustanud keelekimblejad
|6petavad gimnaasiumi.

« Valmib kolmas film Ladnemere gimnaasiumi keele-
kimbluslastest.

Mindsets in a Multicultural World. Building Quality Le-
arning Communities” in Tallinn

- Language immersion coordinators move to other units
of the Integration Foundation in Liimi 1

2009

The "Keelekimbluse késiraamat” [Language Immersion
Handbook] based on recommendations of Canadian
educators is published

- 4 regional counseling centres are founded in order to
support implementation of teaching in the Estonian
language

- First all-Estonian summer school for counsellors is or-
ganised

- So-called regional visits are organised parallel with vi-
sits to language immersion institutions — directors of
institutions located in the region meet in a school or
a kindergarten which has joined the programme in or-
der to assess the process of the implementation of the
programme and further tasks

- Early total language immersion in kindergarten and at
school stage | receives the Letter of Recognition of the
European Language Learning Project

- Beginning of implementation of the partial language
immersion programme in kindergartens

- Pupils of language immersion forms who went to sc-
hool in the autumn of 2000 finish basic school

2010

All-Estonian CLIL week is organised

- Language immersion programme quality criteria are
formulated on the basis of the internal assessment fra-
mework

- Educational film for kindergartens “Keeledpe igapde-
vastes toimingutes” [Language Learning in Everyday
Activities] is made

201

- First regional summer school for school language im-
mersion teachers is organised

2012

Programme has a new homepage

- Kindergartens programme celebrates its tenth anniver-
sary

- Pupils of language immersion forms who went to sc-
hool in the autumn of 2000 finish secondary school

- Third film about language immersion forms pupils of
Laanemere Secondary School is made

- [lepBas neTHAA WKoNa ANA yynTenen 4eTcaios.

- [logroToBneH BTOPOW GUIbM O «MOrpyXeHuax» JlasHe-
MEPECKOW rMMHasuu.

+ OCHOBHYyIO LWKOSY 3aKaHUYMBAIOT MEPBbIE BbIMYCKHUKM
NPOrpammbl A3bIKOBOIO MOrPYXXeHUA.

2008

- [logroToBneHa cTpaTtervs A3bIKOBOrO MOrPYXeHUA Ha
2008-2013 r

+ YYyacTHMKaMK NPOrpamMmbl A3bIKOBOTO MOrPYKeHUA 0p-
raHn3yeTcsa B TaNMHHe MeXAyHapoaHas KoHGepeHLns
,CLIL Fusion: Multilingual Mindsets in a Multicultural
World. Building quality learning communities” (,Pac-
NPOCTPaHeHWe OnbiTa WHTErPUPOBAHHOIO O0YyYeHWs
A3bIKY").

- KoopaurHaTopbl Nporpammbl MorpyxeHvsa nepebunpatoT-
CA Ha Jlnnmn 1 K gpyrum nogpasgeneHvam Llenesoro
yUpexaeHna MHTerpaumm He3CTOHLEB.

2009

M3paetca «CnpaBOYHMK MO A3bIKOBOMY MOFPYXEHMIOY,
OCHOBAHHbIN Ha OMbITe 1 COBETAaX KaHaACKMX KOJET.

- Co3paetca 4 pernmoHanbHbIX KOHCYNbTALUMOHHbBIX LIEH-
TPa 4714 NOALEPKKM PacCLUMPEHMA NPOeKTa.

- OpraHun3yeTcs nepgas PecnybnmnkaHcKas NeTHAS WKoa
ONA KOHCY/IbTAHTOB.

- HaumHaloTcA, Tak HasblBaemble, permoHanbHble BCTpe-
yn — B paboTaoWmx No NporpaMme geTcafax v LWKonax
BCTPEUATCA PYyKOBOAUTENN MPOrpammbl 1 yupexae-
HWIA N5 OLleHMBaHUA PaboTbl MO BHEAPEHWNIO MPOorpam-
Mbl 1 OOCYKAEHMA €€ AanbHelNWX 3aAau.

- PaHHee monHoe morpyxeHuwe B fetcagy W Ha nepsBou
CTyMNeHu obyuyeHna nonydaioT EBponenckyto rpamoTy
NPW3HaHUA 00yYeHNA A3bIKY.

- B petcajax HauvHaeTcA BHEAPEHWe MporpaMmbl ya-
CTUYHOIO A3BIKOBOIrO MOIPYyKeHUA.

- [locTynuBwwve Ha nporpammy oceHbto 2000 rofa pebs-
Ta 3aKaHYMBAIOT OCHOBHYIO LWKOJY.

2010

- B pamkax nporpammbl BecHor 2010 roga 6bina opraHu-
30BaHa PecnybnunkaHckas Hegena WHTErpupoBaHHOMO
obyueHna A3bIKY.

- ChOopMynmMpoBaHbl KPUTEPWM KadyecTBa MpOrpamMmsl
A3bIKOBOTO MOTPYXEHWS, OCHOBAHHbIE Ha OBLIMX pam-
Kax BHYTPEHHEro oLieH1BaHMS LKOSbI.

- [logrotoBneH yuebHbin dunbm ana petcapos «Obyye-
HVE A3bIKY MOCPEACTBOM EXeAHEBHbIX AENCTBU».

2011

- OpraHusyeTca nepsas pernmoHanbHas JeTHAA LWKoa
AN WKOMbHBIX YYnTeNen nporpammbl A3bIKOBOMO MO-
rPYKEHUA.

2012

+ Y MpoeKTa HOBaA [OMAaLIHAA CTPaHWLa.

- [lporpamma norpyeHuns B AeTCKUX Cafjax OTMeYaeT Ae-
cATuneTue.

 [octynmewue oceHbto 2000 rofa nepsble YHaCTHUKM
NPOrpPamMmbl 3aKaHYMBAIOT FMMHA3NIO.

- BbIxoauT Tpetuin dGunbm o «norpyxeHLax» JiasHemepe-
CKOW TUMHa3nun.
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«OH c TpemA
A3blKamun!»

Valiskogemused

Foreign

«Kypa »e y Hero Experience
KOHpeTa
nomeLlaeTca’?»

3apy6exHbin
OnbIT




Foreign
Experience

Canada

Finland

Catalonia

3apy6eXXHbi OnbIT

KaHapa

be3 nomouwwn nmaptHepoB M3 KaHagbl 3CTOHCKaA Mnpor-
pamMma A3bIKOBOTrO MOrpykeHuaA Obina Obl He TaKOW, Kakow
AsnaeTca ceryac. Kypcol 00yueHua, 3KCnepTn3sa yyebHbix
nocobuit, aHanu3 pyKoBOACTBA W MOAAEpP)KKa — BOT Ta
MOMOLLb, KOTOPYIO MPeAOCTaBUAN KaHa[CKMe KONneru.
Kpome TOro, oHv nposBunn O0nblioe YenoBevyeckoe
Tenmno, NOHUMaHWe 1N eaVHOMbBICTINE, PAlOBANUCh ObLe-
MY yCrexy.

OuHnangnsa

MapannenbHO C KaHAACKMMM KOMMeramm Ham nomMoranu
N QUHCKME CNeunanncTbl, Y KOTOPbIX Mbl TOXE YUYUIUCH.
Beab VMEHHO OWHCKas nporpamMma A3blKOBOro Morpy-
Xe-HUA ABNAeTCA B reorpaduueckom CMbiC/ie CamoW
6113-KOoW ANa DCTOHWM. DCTOHCKME CreLnanmcTbl He pa3
noce-ujanu AeTckue cafbl v Wkoabl QUHNAHAWY, TAE Yuu-
Tensa v pyKoBOAUTENW WKON C PaflOCTbiO AeNUANCH OMbl-
TOM ¥ BHOCUNV MPeAnoKeHns.

Mapuinckaa Pecny6nuka

CBOWM ONbIT Mbl HaYany nepefasaTb HaWWUM MapPUACKUM
Opy3bAM. XOPOWO YCBOMB M Pa3BMB B ICTOHMM ONbIT Ka-
Hagbl v OUHAAHAWM, Henb3A OblNO He MOAENNTLCA WM C
apyrumn. Kypcol obyuenua ana yumtenei v pykoBogm-
Tenen wkon Mapuinckoin Pecnybnunku, yuebHole noesaku
N CEMUHapbl NpuAaany MapunCcKMm Koaneram Cui v BOO-
AyWeBMn UX Ha paboTy v Bepy B pe3ynbTaT.

KaTtanoHna

B KatanoHuu (Bokpyr bapcenoHbl) XuByT noau, roBopa-
e KaKk Ha MCNaHCKOM, Tak 1 Ha KaTaloHCKOM A3blke. Tam
Mbl MO3HAKOMMUANCH C YCNOBUAMM NPENOAABaHMA A3bl-Ka,
npuyem, 80% yuyalwmxca ABNATCA BbIXOALAMU U3 CEMEN,
nepecenvBWNXCA CIOAA U3 APYr1X CTPaH. Y AeTen oTcyT-
CTBYET e[lMHbIA A3blK OOLIeHUA, yUnUTensa e He Bnaje-
0T UX POAHbIM A3bIKOM. TaKMM eAMHbIM A3bIKOM [JOSXKeH
CTaTb M3y4aeMbll KaTaNnOHCKUI A3bIK. MeCTHble yuyntena
nopasnaM Hac CBOMM 3HTY3Ma3MOM, NPAMOTOM U Yeno-
BEYECKMM TEMIOM, C KOTOPbIM OHM OTHOCATCA K KaXXOMY
YUEHMKY, a TAaKKe OMbITOM HAXOXAEHMA KOH-TaKTa C KaK-
IbiM PeOEHKOM MMEHHO Ha KaTallOHCKOM A3bIKE.
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kinnitavad keelekiimbluse tugevust ning selle oluli-
sust laste mitmekdilgses arengus.

Poola

Poola koolipoliitika toetab kultuuriliste ja religioos-
sete toekspidamiste mitmekesisust. Oppemaksuta
vOetakse vastu pagulaste ning raskustes sisserdn-
dajate lapsi. Muljet avaldasid sisteemne t66 mit-
mekultuurilisuse edendamise vallas, toetus voor- ja
kodukeelte dppele, mitmekultuurilisuse arvestamine
koolis ning koolidemokraatia rakendamine kodani-
kuhariduse omandamise teena.

Baskimaa

Baskimaal hammastas erakoolide rohkus ja varane
alustamine mitmes keeles 6ppimisega (baski, his-
paania ja inglise keel). Opetajate keeledppe tasus-
tatud aasta ning mitmes keeles dppimist toetavate
materjalide ulatus tegid kadedaks. R6omu tegi see,
et metoodikas kdime Uhte jalga.

Sveits

Tutvusime keeledppe tandemi mudeliga, mida ra-
kendatakse Sveitsi lasteaedades. Nendes rihma-
des toimuvad igapdevased tegevused nii saksa kui
ka inglise keeles, selle korval on reedeti tegevused
prantsuse keeles. Sveitsi kolleegide ja meie kogemu-
sed nditavad, et sellistes rGthmades on vaga téhtis
Opetajate tihe koostdo, arusaam kultuurilistest eri-
nevustest ja erinevuste aktseptimine, lastevanemate
kaasamine ning iga lapse isikupdrane kohtlemine.

Latvia

Poland

Basque Country

Switzerland

ﬂOpaﬂ,OBaJ’IO TO, YTO B MeTOAMKe npenogasaHnA OBU-
xKemca C HAMK B OHOM HanpasneHnn.

Lisenuyapun

[M03HaKOMUANCL C MOAENDBIO ABYA3bIUYMA MO KOTOPOW pa-
6oTatoT getcanbl LBenuapun. B nx rpynnax exe-gHes-
HadA AeATeNbHOCTb OPraHmM3OBaHa Kak Ha HEMEL-KOM, Tak
M Ha aHMIUACKOM fA3blKax, MO MATHMLUAM — Ha QpaHLUy3-
ckoM. OnbIT WBENLAPCKMX 1 HalMX KOMMer nokasbiBa-
€T, UTO B TaKWxX rpymnnax rnaBHOe 3TO COTPYAHMYECTBO
MeEXAY YUYUTENAMU, MOHUMAaHWE KyNbTYyPHOrO, MeXHa-
LUMOHANbHOIO Pa3nuuna 1 ero NPUHATUE, NpUBIeYeHne
POANTENEN U HAaXOXKAEHNE UHAMBUAYANbHOMO NoAXoAa K
KaxkAOMY pebeHKy.




“Mul on nuud
uued sobrad -
eestlased. Meie
hoovis on uks
tudruk, tema

nimi on Katrin.

Ta meeldib mulle
vaga. Varem
raakisin temaga
ainult vene keeles

ning ta ei saanud
minust aru. Nuud
aga saab aru kiill,
sest ma tunnen

palju eesti sonu.”

Kasahstani delegatsiooni keele-
kiimblusprogrammiga tutvumise
visiit

Eesti keelekimblusprogramm ja selle rakendamine pa-
kuvad suurt huvi Kasahstanile. Kasahstan on kujunda-
mas oma keelekiimbluse programmi ning koolide vorku
(Nazarbajev Intellectual Schools), et 6pilased véiksid koo-
lis korgel tasemel omandada nii kasahhi kui ka vene ja
inglise keele. Kasahstani haridustdotajaid huvitab prog-
rammi rakendamise praktiline pool: kuidas programm
vdlja tootati ja millele tugineti valikuid tehes, kuidas loodi
dppevara, missugused on Ulesanded ning kuidas nende-
ga toime tulla. Eesti eksperdid on oodatud Kasahstani, et
néustada 6ppevara loomist ja lasteaedade programmi
koostamist.

Reconnaissance Visit of Kazakhs-
tan Delegation: Introduction to the
Language Immersion Programme

The Estonian language immersion programme and its
implementation attract a great interest of Kazakhstan.
Kazakhstan is developing its language immersion prog-
ramme and schools network (Nazarbajev Intellectual
Schools) so that pupils could acquire both the Kazakh,
Russian and English languages at a high level at school.
Education officials of Kazakhstan are interested in the
practical side of the programme implementation: how
the programme was developed and what was relied
on in choice making, how study materials were desig-
ned, which the tasks are and how to cope with them.
Estonian experts are expected in Kazakhstan to provide
counselling regarding developing of study materials and
drawing up of the kindergartens programme.

O3HaKOMUTEeNbHbIN BU3UT Ka3ax-
CKOM penerayum C nporpammon
A3bIKOBOrO NOrpyxeHus

DCTOHCKaA NPOrpamma MorpyXeHua v ee pacnpocT-pa-
HeHVe Bbi3biBaeT OonbWon MHTepec y KaszaxcTaHa. Ha
CcerofHAWHMIA AeHb Ka3axctaH pa3pabaTtbiBaeT CBOW
nporpamMmmy norpy»eHus wu ceTb wkosn. (Nazarbajev
Intellectual Schools), uTOObI yUyeHMKM Ha BbICLIEM YPOB-
He CMOT/IM OBMafleTb Ka3axCKUM, PYCCKUM U aHTTMNCKIM
A3blkamu. PaboTHMKOB 0bpa3oBaHusa KazaxcTtaHa WHTe-
pecyeT OoMblie NPakTMYeCKaa CTOPOHA pacnpocTpaHe-
HWUA MPOrpamMmbl: Kak Obina paspaboTaHa nporpaMma, Ha
UTO OMMPANUCh NpU BbIOOPE, KaK CO3AaBanca yuyebHbIn
mMaTepuan, Kakue Obin 3a4aun 1 Kak OHW BHeAPAIUCH B
KN3Hb. Tenepb 3CTOHCKMX 3KCNEPTOB XAYT B KazaxcTaHe
OJ15 KOHCYNIbTMPOBAHMWA MO CO3AaHMI0 y4eOHOro matepu-
ana 1 CoCTaBieHua NPorpaMmbl And AeTCaAoB.
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CLILi konverentsi
paevik

CLIL 2012: From
Practice to Visions

ntegratsioonija Migratsiooni SA Meie Inimesed dele-
gatsioon osales 19.-21.04 Hollandis 16imitud aine- ja
keeledppe konverentsil.

Konverentsi to6toad olid jaotatud nelja rGthma: 6ppimi-
ne, Opetamine, 6petajakoolitus ning juhtimine.
Esimesel konverentsipdeval jai kélama mote, et teise
keele omandamisega vallutab inimene enda jaoks tea-
tud osa maailmast. Keel on nii teadmiste kui ka teaduse
nurgakivi.

Hollandis rédgitakse Uldse 37 keelt. Samas on oskus vai-
kida tahtis kultuuriline padevus. Ameerikas on iga viies
laps parit immigrantide perest. 6.-8. klassi 6petajad Ut-
levad, et 6pilased oskavad vdga hésti lugeda, kuid ei
moista hiljem loetut edasi anda. See tdhendab, et tahtis
ei ole lugemisoskus, vaid oskus ennast valjendada. Opi-
lastele tuleb ainesénavara (terminoloogia) kérval 6pe-
tada oskust seda sGnavara kasutada. See viib omakorda
mobttele, mida on eriti viimasel ajal hakatud réhutama:
[6imitud aine- ja keeledpe ei puuduta dppimist ja Gpe-
tamist mitte Uksnes teises keeles, vaid ka emakeeles.
lga tunni fookuses tuleb hoida kolme asja: keelt, ainet
ja opioskusi. Opilast peab dpetama dppima ning meie,
Opetajad, peame seda 6petama.

Sénavara arendamiseks ja kinnistamiseks toodi naiteid
arutluste kasutamise kohta. Oleme harjunud, et arutle-
ma peaks opilane hakkama keskastmes. Kuidas aga sin-
nani jouda? Juba nooremates klassides tutvustatakse
Opilastele sdnavara, kuidas avaldada oma arvamust ning
seda poéhjendada, nt Miks sulle meeldib veeta aega oma
sébraga? Kas tiiger voib olla lemmikloom? Kas lemmikloo-
ma voiks endale (irida? Miks on vaja koolis kdia?

Toorihmades réddgiti ka ainedppe toest (teises kee-
les 6ppimise puhul radgime keeletoest, kuid siin on
mobeldud tuge voi toestamist Gldse). Kui 6pilasel tekib
teadmistes |Unk, siis on vaja toestust, et ehitatu kokku

Conference Diary
CLIL 2012: From
Practice to Visions

n 19-21 April the delegation of the Integration
Foundation participated in the content and langu-
age integrated learning conference in the Nether-
lands.
Workshops of the conference were organised according to
four topics: learning, teaching, teacher training and manage-
ment.

The thought from the first conference day was that with acqu-
isition of a second language a person conquers a certain part
of the world for him/herself. The language is the cornerstone
of both knowledge and science.

37 languages in total are spoken in the Netherlands. At the
same time the skill to keep silence is an important cultural
competence. In America every fifth child comes from an im-
migrants’ family. Teachers in forms 6-8 say that pupils can read
very well, but they cannot convey what they have read later
on. It means that reading skills are not that important as the
skill of self-expression. Parallel to teaching pupils the vocabu-
lary of the subject (terminology), it is necessary to teach them
how to use this vocabulary. That, in its turn, leads to the thoug-
ht which has been especially emphasised lately: content and
language integrated learning is not related to teaching and
learning only in a second language, but in the mother tongue
as well. Every lesson should be focused on three things: lan-
guage, content and learning skills. A pupil should be taught to
learn and we, teachers, should teach him/her that.

There were brought examples of the use of discussion as a way
to develop and consolidate vocabulary. We are used to the
thought that a pupil should begin to discuss in senior forms of
basic school. But how to reach there? Already in lower forms
pupils are introduced the vocabulary which allows them to
express and justify their opinion, for example Why do you like
spending time with your friends? Can tiger be a pet? Can you rent
a pet? Why is it necessary to attend school?
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“lga opetaja on keeleopetaja.

See ei tahenda, et ainedpetajal
peab olema filoloogi teadmisi.

See tahendab, et 6petaja arendab
opilastes keeleteadlikkust, olles ise
teadlik keelekasutaja”

AHeBHUK
KOHpepeHuun
CLIL 2012: From
Practice to Visions

Urve Aja
Narva Kreenholmi
GUmnaasium

Opilastele tuleb ainesénavara
(terminoloogia) korval 6petada
oskust seda sonavara kasuta-
da. See viib omakorda moéttele,
mida on eriti viimasel ajal haka-
tud rohutama: |6imitud aine- ja

enerauna MoHfa MHTErpauMy 1 Murpaumn «Hawm
noav» NPUHANA yYacTvie B NPOXOAALLEV B [onnaH-
AWV, B YTpeXTe, MexayHapOaHOM KOHGe-peHLmmn no
BOMPOCaM MHTEMPUPOBaHHOTO O0yYeHNA NpeaMeTy
n A3bIky «CLIL 2012: From Practice to Visions». 19-21
anpena.
BopKLWOMbI Kacanmcb YeTbIPEX Tem: yueda, HaBblkM OOyUeHus,
obyyueHue yunTene 1 ynpasneHve.

B nep.biit AeHb KOHbEpeHLMM Npo3ByYana MbiC/b O TOM, YTO keele6pe ei puuduta 6ppimist
OCBavIBas APYrol A3bIK, YENOBEK MOAUMHAET cebe HEKOTO-PYio

4aCTb MVpa. A3bIK ABMACTCA KPaeyrobHbIM KaMHEM 3HaHWIA Ja opetamist mitte tiksnes teises

HayKu. keeles, vaid ka emakeeles. Iga

B [onnaHanv rosopAT Ha 37 A3blkax. B T0 e Bpema ymeHvie Most- . : _

YaTb ABMAETCA BAKHOW KY/BTYPHOW KOMNeTeHumen. B Avepuike tunni fookuses t.UIeb. hc"_ld.a kol :

Kax bl NATBIN PEOEHOK 13 CEMbM UMMMTPAHTOB. me asja: keelt, ainet ja 0pIOSkUSI.
Opilast peab 6petama 6ppima

I"IperloaaBaTeﬂM 6-8 Knaccos FOBOPAT, YTO Yy4allneca OveHb
XOPOWO YMTakOT, HO HE MOTYT rMepeckasaTb MPOYMTaHHOE. J10 . . ~ .

ning meie, 6petajad, peame seda
Opetama.

FOBOPWT O TOM, UTO YMEHME BbICKa3aTb CBOKO MbICJTb BaKHEE yMe-
HNA YNTaTb. Kpome NnpeaMeTHOro CJIoBapHOro 3araca (Tele/lHO-
nornm) Yy4alleroca HeO6XO£I,I/IMO Hay4nTb 3TOT 3arac NCMNoib30-
BaTb. JTO HABOAMT Ha MbIC/Tb O TOM, Ha UYTO B MocieaHee BpemA
o6paLua}0T 0COBEHHOE BHU-MaHMe: MHTErprpoBaHHOe 06)/‘46-
HWE KaCaeTCA He TOJIbKO MHOCTPAHHOIO A3blka, HO 1 POAHOTO. B
d)OKyCe Ka»KAooro ypoka HEO6XOLU/IMO AepXaTtb 3 acnekTa: A3blK,



ei kukuks. Visualiseerimist peetakse alati heaks
toeks. Graafilised materjalid on aktiivse 6ppimise
ja Opetamise vahend, need on teadmiste visuaalne
esitlemine. Opilastele on niisugune teave kergemi-
ni hoomatay, kergem meeles pidada ning hiljem
meelde tuletada. Vdartus on seegi, et 6pilased
hakkavad strateegiliselt 6ppima. Toestavaid vee-
bimaterjale saab Internetist (www.inspiration.com,
www.GraphicOrganizers.com).

Teisel konverentsipdeval kdisime koolitundides
ning paeva teisel poolel té6tasime todrihmades.
Kool oli kakskeelne, vahemalt 50% ainetest 6petati
inglise keeles.

Matemaatikas oli tahvlil kaks vorrandit, mida 6pi-
lased pidid koos lahendama. Opilased Gtlesid dpe-
tajale ette, mida kirjutada. Kui oli 6ige, siis Opetaja
kirjutas, kui ei olnud, siis ootas jargmist vastust. Te-
gevus toimus inglise keeles. Tunni alguses oli tahv-
lil nurgas kirjas Glesannete loend. Pdrast vorrandite
lahendamist pidid 6pilased sellest loetelust vali-
ma, mida lahendada. Opetaja andis soovitused,
millised on head Ulesanded lahendamiseks.

Bioloogias said o6pilased A3 paberid teema ,Ske-
lett” jaoks. Neile anti ka paberist 16igatud luud.
Opilased pidid valima inimese poosi ning selle jar-
gi kleepima skeleti paberile digesti. Opetaja kasu-
tas ka oppefilmi.

Inglise keele tunnis tehti enamasti frontaalset t66d.
Opilased lugesid teksti ja seejarel vastati Opeta-
ja kisimustele. Ingliskeelse kunstitunni teema oli
,Perspektiiv’. Opetaja joonistas tahvlile ruumi ning
Opilased pidid leidma lahenduse, kuidas néaidata
perspektiivis ruumi jatkamist paremale. Opetaja
kais 6pilaste juures, vaatles nende tegevust ja joo-
nist ning vestles 6pilastega individuaalselt.

Ohtupoolikul toétubades voeti kokku koolis nahtu
ja kogetu ning radgiti sellest, et tihtipeale 6peta-
jad ei tea, kuidas mojutab teises keeles 6petamine
tunni struktuuri ja efektiivsust. Igas tunnis on vaja
tahelepanu poodrata kontseptsioonidele, mida 6pi-
lased peavad 6ppima (s.0 teadma), oskustele, mida
nad peavad harjutama, ning hoiakutele. Keelelt
keelele Gleminek (s.o tunni 6ppekeelelt emakeele-
le) peab olema eesmargiparane ning dpetaja peab
endale kindlalt teadvustama, millal toimub koodi-
vahetus ja millal lihtsalt keelte vahetus. Tegelikult
on koodivahetus lubatud, kuid keelte vahetamine

Another topic discussed at workshops was scaffolding of con-
tent learning (in the case of learning in a second language we
talk about language scaffolding, but here | mean scaffolding
or support in general). If a pupil has a gap in his/her knowled-
ge, scaffolding is needed to prevent the structure from falling
apart. Visualising is always considered to be good scaffolding.
Graphic material is a means of active learning and teaching,
it is the visual presentation of knowledge. Such information is
easier for a pupil to pay attention to, memorise and remem-
ber later. It is also valuable because pupils start learning stra-
tegically. Web materials for scaffolding can be found at www.
inspiration.com, www.GraphicOrganizers.com.

On the second conference day we observed school lessons,
and in the afternoon we worked in groups. The school was
bilingual, at least 50% of subjects were taught in English.

In Math lesson there were two equations on the board which
the pupils were to solve together. The pupils dictated the
teacher what she was to write. If the answer was correct, then
the teacher wrote it down, if it was wrong, she waited for the
next answer. The activity was in the English language. At the
beginning of the lesson there was a list of tasks written in the
corner of the board. Having solved the equations, the pupils
were to choose the tasks to solve from this list. The teacher
recommended good tasks for solving.

In Biology lesson the pupils got A3 paper sheets for the topic
“Skeleton”. They were also given cut-out paper bones. The
pupils were to choose a person’s pose and to glue the skele-
ton onto the paper according to this pose. The teacher also
used an educational film.

In English language lesson the teacher mostly used fron-
tal teaching. The pupils read a text and then answered to
teacher's questions. The topic of the English-medium Art les-
son was “Perspective”. The teacher drew a room on the bo-
ard and the pupils were to find a solution how to show the
continuation of the room to the right in the perspective. The
teacher walked around the classroom, observed the pupils
doing the task, looked at their drawings, and talked to the
pupils individually.

In the afternoon workshops we summarised what we had
seen in the school and we also discussed that teachers do
not often know in what way teaching in a second language
influences the structure and efficiency of the lesson. In every
lesson it is necessary to pay attention to concepts that pupils
should learn (i.e. know), to skills that they should exercise and
practice, and to attitudes. The transition from one language
to another (i.e. from the language of instruction to the mot-
her tongue) should be goal-oriented and the teacher should
certainly be aware of the moment when the code switching
occurs and when it is simply switching of the languages. Ac-
tually, code switching is allowed, but languages switching is

npeaMeT 1 HaBblKK OOyueHMA. 3afjaua yunTensa HayunTb
YUEHMKA YUNTHCA.

[nA paseuTVA ¥ 3aKpenneHWa CNOBApHOrO 3anmaca Wc-
NOMb3yIOTCA TakMe MPUEMBI Kak AUCKYCCHA. Mbl IpU-BbIKAM
K TOMY, 4TO yueHK 0bydaeTcA AVCKYTYPOBaHMIO Ha CPed-
Hel cTyneHn. Ho Kak ero K Hemy noasectw? Yke B Mnaj-
WMX Kraccax AeTel yuaT BbiCKasbliBaTb 1 0OOCHOBbLIBATH
CBOE MHeHwe. Hanpumep: Mouemy mebe Hpasumca npo-
800UMb 8pemsA € Opy2om? Moxem siu muzp Gbime JI0OUMBIM
MKUBOMHBIM? MOXHO /U 839Mb HANPOKAM J0OUMOE XUBOIM-
HOe? 3a4em HyHO Xo0UMb 8 WKO/Ty?

Ha BopKLUIOnax roBopwnn 1 o NoAJepKKe NPeAMETHOrO
00yyeHMA (Mpr 0ByUYeHUN A3bIKY Mbl TOBOPUM O A3bIKOBOM
NOALEPXKE, 30eCh e peyb MAET O NOAAEPKKE MO Npea-
MeTy). Ecnny yueHnka 06pa3oBbIBaeTCA NPOOEN B 3HAHMSAX,
70 370 6efa, Ho befa nonpasmmMas. BiusyanbHas noaaepxKa
CUMTAETCA XOPOLUMM NoACNopbeMm. [padu-ueckue matepu-
arbl ABNAOTCA CUAbHBIM COEACTBOM aKTUBHOW YUEObI 11 00-
yUeHWd, BU3yasnbHanA Npe3eHTauma 3HaHui. OTobpaxkeHvie
MHGOPMaLMM B rpaduyecKomM Bre 3aMOMVHAETCA nerye.
YueHVKM yuaTca ObiTb cTpateramu. JOnonHUTENbHO C WH-
bopMaLimert MOXHO O3HAKOMUTBLCA Ha CTPaHMLAX B VIHTep-
HeTe: wwwi.inspiration.com, www.GraphicOrganizers.com.
BTopolt AeHb KoHdepeHLMM Hauanca C NoceLeHms WKOMb-
HbIX YDOKOB, @ BO BTOPOW MOOBMHE AHA paboTa Npoaon-
XMnacb B paboymx rpynnax. Lkona 6bina aByx-A3bluHas
50% nNpeameToB B Hel NPenoaaéTca Ha aHMMNCKOM A3bIKe.
Ha ypoke maTemaTVki Ha Jocke Oblno ABa ypaBHEHMA,
KOTOPble yualLMeca A0MKHbI Obinn peLlaTb BMecTe. YueHu-
KN FOBOPWIAM YUmUTENIO, YTO HaAo n1caTh. ECiv rosopmni
NPaBUIbHO, YUMTENb 3anMCbiBas, €CAIN HET — XKaan cneay-
toulero oreeTa. ObyueHrie NPOVICXOAMAO Ha aHMIINIACKOM
A3blke. B Hauane ypoka B yrny AOCKM Obin BbiNvcaH nepe-
UeHb ynpaxHeHWi. [locne pelieHna ypaBHEHWI, YUeHNKM
JOMKHbI Obl BbIOPATb 13 NepeuHa CreayloLLyo 3aaady
[NA peLlenua. YunTenb Nofckasbleas, Kakme 3afaum nyyile
BbIOPATH.

Ha ypoke 6wonornn yyeHukam pasgann Oymary dop-
Mata A3 ana Tembl «CkeneT. TakKe  YUYEeHWKM Nomyumnn
Bblpe3aH-Hblii 113 OyMaryi KOMMNEKT KoCTel. [1eTh AOMKHbI
6blnK BbIGPATh MO3y YeNoBeKa U Mo HEN NPUKNenTb Ha Oy-
Mary KOCTV YenoBeka NpasunbHO. Ha ypoke Obin 1cnonb-
30BaH y4ebHbIN GrIbM Mo Teme.

Ha ypoke aHmMINCKOro A3blka B OCHOBHOM 3aHMManich
bpoHTaNbHON PaboTol. YUEHMKI YATANN TEKCT, a 3aTEM OT-
Bevanm Ha BOMPOChI yunTtena. Ha ypoke 1ckyccTea Temoi
6bina «flepcnekTyBar. YunTenb HApUCOBaN Ha AOCKe Mo-
MELLEHVE N YUYEHWKIA AOMKHbI ObIN HaTV peLleHne, Kak
NPOAVTL MOMeLLEHVE B NMEPCeKTVBE Hanpago. YunTenb
XOAWIN MO KNaccy, Cneamn 3a AeATenbHOCTbIO 1 beceosan
C KaXbIM MHAMBIAYANbHO.

K koHLy pabouero AHA Mbl NOABENM UTOM YBUAEHHOTO B
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pigem taunitav. Huvitav oli, mida teadusuurijad vaadel-
dud ainetundidest raakisid. Nimelt ei poora 6petajad
ise oma keelekasutusele alati tahelepanu. Naiteks toodi
Opetaja kone bioloogiatunnis: ,See ongi loode ehk emb-
rio voi mis iganes.”

Kolmas konverentsipdev oli Uhelt poolt kokkuvottev
ning teiselt poolt uut moéttetoitu andev. Léimitud aine-
ja keeledppe puhul rédgime épetamise headest tavadest
ja tasakaalustatud épetamisest. Tasakaalustatud dpetami-
ne annab keelelisele (enesevaljenduslikule) ja ainealase-
le eesmargile vordse staatuse. Keelt ja ainet integreeri-
takse Opetamise kolme votmevaldkonna kaudu: dpetaja
panus, Opilaste vastuvott, materjali l&dbitootamine ja
edastamine ning klassiruumis suhtlemine. Iga 6petaja
on keeledpetaja. See ei tdhenda, et ainedpetajal peab
olema filoloogi teadmisi. See tdhendab, et 6petaja aren-
dab opilastes keeleteadlikkust, olles ise teadlik keeleka-
sutaja.

Teises keeles 6ppimisega kerkib alati esile hindamine.
Kui hindame teadmisi, siis ei arenda 6pilased endas
naiteks kriitilist motlemist voi analltsioskust. LAK-6p-
pes on hindamisel kahekordne fookus: hinnatakse tule-
muslikkust aines ja keeles. Kui ainealaseid teadmisi ning
keelelist véljendust korraga ei hinnata, kaob kahekordne
fookus. Oppimise hindamine (assessment of learning)
annab Ulevaate (teeb kokkuvotte) sellest, mida 6pilane
teab kindlal ajal. See méodab opilase teadmisi. Kui bio-
loogia kontrollt6ds on vaja teada nt selgroogsete loo-
made klasse ning neid iseloomustada, siis 6pivad 6pila-
sed selgeks just need asjad. Hindamine 6ppimise tarvis
(assessment for learning) on see-eest klassiruumis kasu-
tusel selleks, et parandada opilaste saavutusi, mitte pel-
galt neid moota. Sddrase hindamise mote seisneb sel-
les, et Opilaste teadmised paranevad, kui nad méistavad
oma teema voi kursuse vm 6ppimise eesmarki. Sellisel
juhul hinnatakse 6pilase saavutust selle eesmérgi suh-
tes ning aidatakse méista, mida Opilane peab tegema
veel selleks, et oma teadmistes voi oskustes olevaid auke
taita. Niisugune hindamine ei ole numbriline ning aitab
Opilastes arendada oskust hinnata oma tegevusi, panust
ja teadmisi.

Urve Aja
Narva Kreenholmi Gimnaasium

rather condemned. It was interesting to hear about researc-
hers' observations of the content lessons they saw, namely
that teachers themselves did not often pay attention to their
language use. There was an example of what the teacher was
saying in Biology lesson, “This is the fetus or embryo or wha-
tever itis”.

The third day of the conference was, on the one hand, sum-
marising, and, on the other hand, it gave new fruit for thoug-
ht. In the case of content and language integrated learning
we talk about good teaching practices and balanced teac-
hing. Balanced teaching gives the equal status to linguistic
(self-expressive) and content-based aims. The language and
content are integrated through three key areas of teaching:
teacher's contribution, pupils’ reception, work with and pre-
sentation of the content as well as communication in the
classroom. Every teacher is a language teacher. It does not
mean that a content teacher should have philologist's know-
ledge. It means that a teacher develops language awareness
in his/her pupils being a conscious language user him/herself.
Assessment is always emphasised in the case of learning in
a second language. If we assess knowledge, then pupils do
not develop in themselves, for example, skills of critical thin-
king or analytical skills. In CLIL assessment has a dual focus:
pupil's academic performance in the subject and language
is assessed. If the content/subject knowledge and language
use are not assessed simultaneously, the dual focus disappe-
ars. The assessment of learning provides an overview (sum-
marises) what a pupil knows at a certain moment. [t measures
pupil's knowledge. If in a biology test it is necessary to know,
for example, classes of vertebrates and to characterise them,
then pupils learn exactly these things. On the contrary, the
assessment for learning is used in the classroom to improve
pupils’ achievements, not to simply measure them. The idea
of such assessment is that pupils’ knowledge is going to imp-
rove if they understand the aim of a topic, or a course or other
learning. In this case pupil's achievement is assessed in rela-
tion to this aim, and the pupil is helped to understand what
else he/she should do in order to fill in gaps in his/her know-
ledge or skills. Such assessment is not graded; it helps pupils
develop the skill of assessing their activities, contribution, and
knowledge.

Urve Aya
Narva Kreenholmi Secondary School

LUKOSIE 11 TOBOPWIV O TOM, YTO 3a4acTyto YUMTENb HE 3HAET, Kak
00yueHVie Ha [IPYrom A3blke BAVAET Ha CTPYKTYPY 1 dddeKTmB-
HOCTb YpOKa. Ha Kax[gom ypoke yumntesb AOMKeH YETKO 3HaTb,
yemy Hayunt aetel. [epexon C MHOCTPAHHOIO Ha POAHOM A3bIK
YUaLLMXCA BO BPEMSA YPOKa [JOMKeH ObiTb C YETKO chopmynmnpo-
BaHHOW ANg yuuTena Lenbio. YumTens He Bcerfa obpallatoT Ha
3TO BHMMaHWe. V1 BCETaku CMeHa A3blka BO BPEMSA YPOKa Hexena-
TenbHa. B KauecTBe nprmepa Obina NpreeeHa dpasa, CkasaHHan
YUWTENEM Ha YPOKE: «ITO W €CTb MIOA W SMOPHOHY.

TpeTuii aeHb KOHGEPEHLM ObiN B OCHOBHOM [AHEM NMOL-BEAEHNS
UTOTOB, HO Aan 1 MLy Ans pa3mbiluneHra. Koraa roopum 0o
UHTErPUPOBAHHOM O0YUEHM NPEAMETY U A3bIKY, MOAPA3yMeBa-
em xopouiue mpaouyuu 0byyeHus u coanaHcuposaHHoe npeno-
oasaHue.

CbanaHcMpoBaHHOe NpenofaBaHue AaeT PaBHbIM CTaTyC Lienam
00yueHVa A3bIKY (YMeHVe BbIpa3WTbCA MPaMOTHO) W Npeame-
Ty. A3bIK W NPEAMET MHTErPUPYIOT Yepes3 3 KMoYeBbIX acrneKTa:
BKMa/ yumTeNs, BOCMpUATIE yueHKamu, MpopaboTka 1 nepeaa-
ua MaTepwiana v obLLieH1e B Knacce.

Kaxpbii yuntenb ABNAETCA yumTesiem A3blka. JT0 He O3Ha-
U3EeT, UTO OH [OMKeH 00/1afaTb GUNONOTUUECKAMI 3HA-HUAMM.
3TO 3HAUWT, YTO OH PA3BMBAET B YUEHMIKaX A3bIKOBYIO CO3HATE b~
HOCTb, Oy/yuM CaM rPamMOTHBIM MOMb30BATENb A3bIK.

B obyueHnn Ha He POAHOM A3blKe BCErAa Ha MepBoe MecTo
BCM/bIBAET MOMEHT OLeHMBaHMA. ECM OUEHVBaeM 3HaHWs,
He |Pa3BMBAIOT YUYEHVKN B cebe KPUTUUECKOrO MbllneHsAe MK
YMEHWA aHanmM3MpoBaTh. B OLEHMBAHMN UHTErPUPOBAHHOMO 06-
yueHne npeameTy 1 A3bIKY ABOVHOM GOKYC — OLEHMBaETCA pe-
3yNbTaTVIBHOCTb MpeaMeTa U A3blka. ECn He oLeHVBatoTCA Of-
HOBPEMEHHO 3TV [1Ba MOKa3aTens, Ucue3aeT 1 ABOVHOM GOKyC.
OueHuBaHvie 0byueHms AaéT 0630p YCBOEHHOMY MaTepwary 3a
KOHKPETHbIV Neprof BpeMEHH. VI3MepAoTCA 3HaHWA YUaLLMXCA.
Ecnm B KOHTPONBHOM paboTe No BronorM HeOOXOAUMO 3HaTb
KIaCC MO3BOHOUHbIX XMBOTHBIX 1 YMETb VX OXapaKTepK30BaTh,
TO YYEHWKMN YuaTcA UMEHHO 3TOMY. YUEHMKM OLEHMBAIOTCA He
TOMBbKO NULWb ANA VU3MEPEHMA VX 3HaHWI, a ANA 1UCMpaBneHus
KaKMX-TO HETOUHOCTEN B HUX. V/es Takoro oLeHVBaHMA B TOM,
YTO 3HAHWA YYaLLVMIXCA YNYYLLalOTCA, KOrfa OHM OCO3HAIOT Liefb
TemMbl UM Kypca. B Takom crydae OCTUXKEHMA YUEHWKOB OTHO-
CUTENBHO KOHKPETHO NOCTaBNEHHOM LIeN 1 MOMOraloT MOHATb,
UTO ellle HYXHO CenaTh YUeHVKy AN AVKBUOALMM NPoOenos.
Takoe oUeHVBaHMe He NpeyCMaTPYBAET OTMETOK M MOMO-KET
YUYEHVKY Pa3BMTb HaBblK CamMOMy OL|eHMBaTb CBOK AeATeSb-
HOCTb, BK/af B y4eby 1 3HaHMS.

Ypee Aa
Hapsckaa KpeHronbmckada rmmHasma
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“Muusikasaalis
me laulame
eesti laule

ja tantsime
eesti polkasid.
Mulle meeldib
esineda eesti

rahvariietes,
sest need on
nii triibulised ja
ilusad.”



Tallinna Pae Giimnaasium

Mind hammastas I6imitud
aine- ja keeledppe levik
Euroopas. Holland, Hispaania,
Itaalia, Portugal, Belgia,
TsSehhi, Saksamaa ja teised
maad on aktiivselt ning
vabatahtlikult loonud

mones aines ingliskeelse

oppe, et nende dpilased
oleksid tlileilmselt
konkurentsivoimelisemad.
Miks Eestis seda ei tehta?

“Moni esinemine pani
mind motlema sellele, kui o
kvalifitseeritud ma olen.”

agu mina aru saan, pole meil midagi tehtud

selleks, et eesti Oppekeelega koolidesse luua

ingliskeelset 6pet. Ma kardan, et me vdime

Euroopast maha jadda ja meie lapsed pole Eu-
roopa tasandil konkurentsivéimelised. Meie viime vene
dppekeelega koole Ule eestikeelsele 6ppele ning esitle-
me fakte sellest, kui edukas tGleminek on.

Moni esinemine pani mind moétlema sellele, kui kvalifit-
seeritud ma olen. Asi on selles, et sotsioloogid ja prakti-
kud téestasid, et I6imitud aine- ja keeledppe jaoks sobib
filoloogilise ettevalmistusega inimene, muidu ei arene
keel. Nende argumendid panid mind kahtlema selles,
kas olen voimeline 6petama eesti keeles, sest mul ei ole
filoloogiharidust.

Huvitav oli ka see, et paljudes Euroopa koolides raken-
datakse kakskeelset 6pet. Just seda ndgin ma algkoolis.
Nagu olen aru saanud, pole Eesti seda teed ldinud. Aga
Hollandis on see end digustanud.

Pavel Alonov
Tallinna Pae Gimnaasium

lwas amazed with the spread of content and langu-
age integrated learning in Europe. The Netherlands,
Spain, ltaly, Portugal, Belgium, the Czech Republic,
Slovakia, Germany and other countries have actively
and voluntarily introduced the English-medium instruc-
tion in one or another subject so that their pupils would
be the most competitive. Why is it not done in Estonia?

As | understand, nothing has been done to introduce
English-medium teaching in schools with Estonian as
the language of instruction. | am afraid that we can fall
behind Europe and that our children are not competitive
at the European level. We transit schools with Russian
as the language of instruction to the Estonian-medium
instruction and presents facts about how successful the
transition is.

Some presentations made me think about my qualifica-
tion. The reason is that sociologists and practitioners
have proven that the person suitable for content and
language integrated learning is to have philological trai-
ning; otherwise, the language will not develop. These
arguments made me doubt whether | am able to teach
in the Estonian language as | do not have a philological
education.

It was also interesting that numerous schools in Europe
implement bilingual teaching. That was the teaching |
saw in primary school. As | understood, Estonia did not
go that way. However, in the Netherlands bilingual teac-
hing has justified itself.

Pavel Alonov
Tallinn Pae Secondary School

eHA yaMBMAM MacwTabbl nepexoja Ha WH-
TErprvpoBaHHOE K3yUeHre NpeamMeToB U UHO-
CTpaHHOro A3blka B EBpone. Huaepnanabl, Vic-
nanua, Wtanua, Moptyranna, benbrua, Yexus,
[epMaHuMA 1 apyrvie CTPaHbl akTVBHO 1 JOOPOBONLHO Nepe-
BOAAT YaCTb NPEAMETOB Ha aHMIMNCKIMIN A3bIK, C Lenblo cae-
NaTb CBOWX YUYEHMKOB Honee KOHKYPEHTHOCMOCOOHBIMI Ha
MWPOBOM YPOBHE. B CBA3M C 3TVM Y MEHA BO3HWK BOMPOC O
TOM, Mouyemy ICTOHMA OTCTaéT OT 3TOro Kypca. Hackonbko
A NOHMMaIO, Mbl COBEPLIEHHO HMYEro He Aenaem a1 Toro,
UTOObI NEPEBOANTL SCTOHCKME WKONBI Ha aHMMACKIIA A3bIK
0byyeHusA. BotoCb, UTO Mbl MOXKeM OTCTaTb OT EBPOMbI, @ Halwu
aet OyayT HEKOHKYPEHTHOCMOCOOHBIMI Ha €BPOMenCcKom
ypoBHe. Mbl NepeBoAVM PYCCKME LIKOMbl Ha SCTOHCKIMM A3bIK
0byyeHna 1 NPUBOANM GaKTbl TOFO, Kak 310 3GGEKTUBHO.

BbICTYMIEHNSA HEKOTOPbIX AOKNaAUYMKOB 3aCTaBUIV MEHA 3a-
AYMaTbCA O Moel NpodNPUroaHOCTM. [1e10 B TOM, UTO HEKO-
TOpble COUMONONM 1N NPAKTVKW [OKa3blBanu, Yto Ansa nHTe-
FPUPOBAHHOIO 00YYeHNA NPeAMETa Y MHOCTPAHHOIO A3bIKa
Heobxoaum yunTenb ¢ GUIOAOrMYeCcKM 00Pa3o-BaHMeM,
MHaue A3blk He ByaeT pa3BmBaTbcA. Ero apry-mMeHTMpoBaH-
Hble JOBOMbI 3aCTABWIN MEHA YCOMHUTLCA B CMOCOBHOCTM
NpenoaaBaTb Ha 3CTOHCKOM Ai3blKe, MOCKOMbKY Y MeHs HeT
bunonornueckoro 06pasoBaHms.

V]HTepeCHO TO, 4TO BO MHOTMX WKOMax EBpOHbI NPVIMEHAET-
CA CncTemMa AByA3bIYHOTO O6pa3OBaHI/IF|. ImeHHO Takowm nopa-
XOo4 yBmnaen a s HauyanbHOW LWKONe. Kak A MOHMMAt0, ICTOHMA
OT 2TOro OTKa3aliaCb, a B HmuepﬂaHﬂax OH cebsn onpasAbl-
BaeT.

K coxaneHnto, Ha KOHd)e}C)EHLlVIl/I Obl10 OYeHb Mano Mme-
TOANYECKNX MPUMEPOB 1 ANAAKTUNYECKNX NMOAXOA0B. bonb-
lWaA YaCTb BCeX OOK/IaAOB M pa6OT 6bina noceAlleHa Co-
Umonornyecknm mnccnegoBaHnam m NCTtoprn BHepeHnA
NHTErpnpoBaHHOIoO O6yL-IeHl/IF| B LWKOMax. MHe 310 nHTEpEC
HO 6osblLe Kak 0bbIBaATESIO U TEOPETVKY, HO HE KaK YUMNTENIO.

lNasen AnoHos
TannuHHckas Mas MMmHasua
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«Korga s BblpacTy,

TO CMOrY CTaTb fae
npesnaeHTOM DCTOHNN,
TaK KaK ymelo roBopuTb
MO-2CTOHCKW. »

Vaadates
tulevikku

Looking
to the future

Barnan
Ha byayuiee




Language
Immersion

in Allika
Kindergarten

“Keelekiimblusprogramm peab vaga
oluliseks koosto6d kdérgkoolidega ning
tulevaste Opetajate informeerimist ja
neile praktikavoimaluste pakkumist.
Programmi rakendajad osalevad
aktiivselt taseme- ja taiendusoppes

koolitajatena.”

keelekiimblusprogrammi
koordinaator

A3bIKoBoOe
norpy»<eHvie B
AeTCKOM caay
Annunka

OyueHne 3CTOHCKOMY A3bIKY Hauanoch B AETCKOM

cany Annvika 20 net Hasag. bbino co3gaHo 2 rpynmbl,

B KOTOPbIX paboTanuv npenopasaten v Buingac

1 Mape Ayc — HocuTenw a3blka. [NonaHsa oHW obuua-
JINCb C AETbMM Ha SCTOHCKOM A3bIKE, YUYW CTUXIA 1 NeNn NeCHW.
Torpa elle He 6bINO NPOrPaMMbl A3bIKOBOTO MOMPYKEHWA.

[enuc MpuiimaHH okoHUM getckun cag Anmka 8 2000 rogy:
«MHe oueHb MOMOIIO B XWM3HM TO, UTO A HaUas yUMUTb SCTOHCKMIA
A3bIK yKe B AETCKOM Cafly. Al Hauyan MoHMUMAaTb ObITOBOW A3bIK U
CaM MOT M3BACHUTLCA NPV MOMOLLM NPOCTLIX dpa3. Koraa notwén
B KOS, Y MeHsA He OblNo HUKAKOro A3bIKoBOro bapbepa. Celtvac
A 3aKaHUMBal0 12 KNACcCoB U yrKe YCNelHOo CAas 3K3aMeH Ha Ka-
Teropuio C1. Cnacrbo aeTckomy cafly, rae A Nomyumn XOpoLLni
CTapT.

C 2000 roga Tonbko oAHa rpynmna AeTCKoro cafa Annvka c npe-
nofasatenem Mape Ayc (2003 rof npemuva ydliero yuutens)
Y4aCTBYeT B MPOrpaMme Morpy>KeHuA. 3atem OTKPbIBaeTCA elle
ofiHa rpynna c yuntenem CeTnaHomn AbnaywmnHown, nobeavsluei
Ha KOHKypCe «<J1yuLimin yuntens SCTOHCKOTO A3bIKa B yUpexae-
HWW C PYCCKIM A3bIKoM 0byueHna 2007 rofa.

Ha [aHHbI MOMEHT B Hallem AETCKOM Cafly TPV rpynnbl ¢ no-
rpy>keHviem: ana geteln 3-4 net (yumtens Kionnm Paba), ana 4-5
neT (yuntenb BepoHuka Barnaotc) 1 ana aeteit 5-6 neT (yuntens
CeeTnaHa AbnaylurHa).

[etckun cag Annmka CoTpyaHMYaeT C TanIMHHCKM YHU-BEpCH-
TeToM. K Ham Ha MpakTVKy NPUXOAAT CTYAEHTbI, KoTopble B Oy-
Aylem NpucTynAT K pabote No Nporpamme A3bIKOBOrO Morpy-
MeHwA. Tak K Ham [ABa rofia NoApAA Xo4Wa Ha NPakTuKy Kiomnm
Paba. B HpaBmnoch pabotath B Halem Cafy, 1 Mocsie OKOHYa-
HWA YHMBEPCUTETA OHa NPWLLNG K Ham Ha paboTy. B 2011 rogy no-
Nyymna npemmio TyyLliero MOIOAOTO YUmMTeNd ropoda TanvHHa.
XOPOLWI YPOK, HO BUXKY, UTO pebATa K HeMy He roToBbI. B Takmx
CNYyYanx MbiTalocb PazobpaThCs, B Uem Obin
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Y Hac ecTb elle OAMH OYeHb XOPOLWWM MapTHep MO COo-
TpyAHWYecTsy: MycTamAsckan [ymaHUTapHaa MmHasma C Knac-
camu norpy»keHna. Korga pebata cTapLuelt rpynnbl CobupatoTca
NepexoanTb B WKOIY, TO Ha NMoc/eaHee cobpaHue Mbl Mpura-
LIaeM 3aByYa W yumTenel Mnafmx KNaccoB 3TOW rMMHasun, B
PYKM KOTOPbIX MOMaAyT HaLM BbINYCKHWKI [ETCKOro cafa. Y po-
AuTenei eCTb BOIMOXHOCTb 3afaTb fitoOble MHTEpeCytoLLve X
BOMPOCHI O A3LIKOBOM MOTPYyeHun. ExxerogHo, 40-BonbHO 60rb-
LIoe KONMUEeCTBO AeTEN NPOAOMKatoT yueby B LUKOMEe C Knacca-
MK norpy»eHna. B 2005 rogy BCA rpynna Aetcafa NoHOCTbIO
nepeLLna B LWKOMY B KNACC NOrPY»KEHWS, 1 13 3TOrO Klacca Obin
chopMMpOBaH SKCNEPUMEHTANbHBIM KNacc.

[OBOPUT yueHWLa 7 KNacca, BbiMycKHULa AeTckoro cafa Allika
KceHna MepaHas: «MHe HpaBWTCA, UTO MOW KNacC And MeHA
Kak cembs. [ocne OKOHYaHMA AETCKOrO Cafla Mbl OTMEYaeM BCe
NPa3aHMKK 1 OpraHu3yeM MeponpuaTia. ITo ApyKOa Ha BCIO
MU3Hb. V1 CTUXI A HayuMnach NMCaTb HA SCTOHCKOM S3bIKE.
«Minu vaike koduke

Rongid palun oodake.

Lapsepdlv on nii vist kiir

Vanemate juures piir

Siin mangitakse palliga

See on minu armas

Lasteaed Allikal»

~Keelekiimblusprogrammi uuring

,Varane keelekiimblus: 6ppekava

eesmarkide saavutamine lapsekeskse
lahenemise aspektist” todes, et kooli ja
lasteaia koostd6 on vaga oluline. Siin
kirjeldatud Allika lasteaia ja Mustamae
Humanitaargiimnaasiumi koost6o-

kogemus on hea eeskuju
teistele.”



Praegu on meie lasteaias kolm keelekimblusrihma:
3-4aastastele lastele (6petaja Killi Raba), 4-5aastastele
lastele (Opetaja Veronika Vaglaots) ning 5-6aastastele
lastele (6petaja Svetlana Ablausina).

Allika lasteaed teeb koostédd Tallinna Ulikooliga. Meile
tulevad praktikale Ulidpilased, kes hakkavad tulevikus
toole erinevates lasteaedades keelekimblusprogrammi
raames. Nii kdis kaks aastat meie juures praktikal Kul-
li Raba. Talle meeldis tootada meie lasteaias ning peale
Tallinna Ulikooli Idpetamist jai ta meie juurde todle. 2011,
aastal sai ta Tallinna parima noore dpetaja autasu.

Meil on veel Uks hea koostdodpartner: Mustaméae Humani-
taarglmnaasium (MHG), kus on avatud keelekiimblusklas-
sid. Kui vanema rihma lapsed peavad minema kooli, siis
kutsume lastevanemate koosolekule MHG &ppealajuha-
taja ja algklasside 6petajaid, kes hakkavad 6petama meie
lasteaia lOpetajaid. Lastevanemad véivad esitada neid
huvitavaid kusimusi keelekimbluse kohta koolis. lgal
aastal jatkab piisavalt palju lapsi Oppimist keelekimblus-
programmiga koolis. 2005. aastal laks terve rGhm laste-
aiast kooli ning nendest moodustati eksperimentaalklass.

Rédgib 7. klassi opilane, Allika lasteaia I6petaja Ksenia
Medjanaja: ,Mulle meeldib, et minu klass on minu jaoks
nagu perekond. Me tahistame peale lasteaia I6petamist
koos koiki tahtpdevi ja korraldame dritusi. See on séprus
terveks eluks. Ja eesti keeles kirjutan ma juba luuletusi:
“Minu vdike koduke

Rongid palun oodake.

Lapsepdlv on nii vist kiir

Vanemate juures piir

Siin mangitakse palliga

See on minu armas

Lasteaed Allika!”

am finishing the 12th form and I have already passed C1 exami-
nation in the Estonian language. | am thankful to kindergarten
which provided me with a good basis.”

Allika kindergarten has been a member of the language immer-
sion programme since 2000. At the beginning there was one
group where the teacher was Mare Aus who received Tallinn
Best Teacher reward in 2003. Then another group was opened.
The teacher of this group was Svetlana Ablaushina who won the
competition “Best Estonian Language Teacher in a Russian-me-
dium Educational Institution 2007".

At the moment there are three language immersion groups in
our kindergarten: a group for 3-4-year-old children (teacher Killi
Raba), a group for 4-5-year-old children (teacher Veronika Vag-
laots) and a group for 5-6-year-old children (teacher Svetlana
Ablaushina).

Allika kindergarten cooperates with Tallinn University. The kin-
dergarten is the practice base for students who, in future, are to
take on jobs in different kindergartens within the frames of the
language immersion programme. That is the way Kulli Raba was
on practice here two years ago. She liked working in our kinder-
garten and upon graduation from Tallinn University she conti-
nued working with us. In 2011 she received the reward of Tallinn
Best Young Teacher.

We have another good cooperation partner that is which has
language immersion forms. When it is time for senior group
children to go to school, we invite the Director of Studies and
primary school teachers of Mustamde Secondary School of
Humanities to the parent-teacher meeting. The invited primary
school teachers are the ones who will be teaching the kindergar-
ten leavers next year. During the meeting parents can ask the Di-
rector of Studies and the teachers about language immersion at
school. Every year quite many kindergarten leavers go to schools
that are members of the language immersion programme. In
2005 a whole kindergarten group went to the same school and
the group became an experimental form.

Ksenia Medyanaya, a pupil of the 7th form who finished our
kindergarten says,“l like it that my form is like a family for me. Af-
ter we finished kindergarten we celebrate all holidays together
and we organise events. This is friendship for a lifetime. And |
have been writing poems in Estonian already:

“Minu vaike koduke [My Little Home]

Rongid palun oodake [Trains, Please Wait]

Lapsepdlv on nii vist kiir [Childhood Seems so Fast]

Vanemate juures piir [Border at My Parents’]

Siin mangitakse palliga [A Ball is Played Here with]

See on minu armas [This is My Dear]

Lasteaed Allika! [Kindergarten Allika!]”

I-" e

J. JA PL ON GUES UDU
5m. El SAR OUE MINNA
TAL EI O HELKUR RIT
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Kumme aastat
kiimblusopilaste
filmimist/
Keelekiimblejate
kolm kevadet

ohtusin tanavu kooli |6petavate keelekimb-
lusépilastega Tallinna Ladnemere GUmnaa-
siumis esimest korda 2003. aastal, kui nad olid
joudnud 3. klassi kevadtalve. Koos hea kolleegi
Dorian Supiniga tegin tookord Eesti Televisiooni jaoks
10-osalise dokumentaalsarja ,Keelekimblejad”.

2007. aasta kevadtalvel, kui samad lapsed hakkasid 7.
klassi |6petama, laksin nende juurde tagasi. SUndis do-
kumentaalfilm ,Keelekiimblejate kaks kevadet” — saime
ju selles filmis kasutada ka 2003. aasta saatesarja arhiivi-
materjale.

Selle aasta kevadel laksin samasse klassi samade kee-
lekimblusépilaste juurde kolmandat korda. Valmimas
on dokumentaalfilm ,Keelekimblejate kolm kevadet”.
Elu on andnud unikaalse voimaluse — teha film sellest,
kuidas vaikestest kimbluslastest on murdelise murdeea
jooksul saanud noored tdiskasvanud.

Mida ma olen méelnud ja tundnud neid lapsi-teisme-
lisi-noori jalgides ning filmides? Olen mottes plildnud
asetada ennast nende olukorda ja moista kahes keeles
ning kultuuris kasvamise olemust, raskust ja rikkust.
Mina olen kasvanud ning kasvatatud teadmisega, et
olen ja elan oma maal Eestis, kus elab ka palju venela-
si ning teistest rahvusest inimesi. Kéik me omandame
kasvades teatavad hoiakud enda ja teiste rahvuste vas-
tu, ka arvamused ja eelarvamused. Kuidas need vene
emakeelega lapsed on hakkama saanud oma olukorra
motestamisega, mis hoiakud ja identiteedi on nad kaasa
saanud kodust, millise koolist? Kas nad tunnevad, et see

Ten Years of
Filming of
Immersion Pupils
/Three Springs
of Language
Immersion Pupils

n 2003 | first met language immersion pupils of Tal-

linn Lddnemere Secondary School who are now fi-

nishing it. At that time they had reached the early

spring of the 3rd form. Then together with my good
colleague Dorian Supin | was making a 10-part film cal-
led “Language Immersion Pupils” for the Estonian Tele-
vision.

In the early spring of 2007 when the same children were
about to finish the 7th form, | returned to them again.
The documentary “Two Springs of Language Immersion
Pupils” was made, as in this film we were able to use the
archival materials of the programme series of 2003.

This spring | returned to the same language immersion
pupils of the same form for the third time. The docu-
mentary “Three Springs of Language Immersion Pupils”
is being made. Life has given a unique opportunity to
make a film about how small language immersion pu-
pils go through adolescence and turn into young adults.

What have | thought and felt when watching and fil-
ming those children-teenagers-young adults? In my
thoughts | have tried to put myself | their shoes and to
understand the essence, difficulty and richness of being
brought up in two languages and cultures. | grew and |
was brought up with the knowledge that | am and live
in my country — Estonia, where a lot of Russians and
people of other nationalities also live. When growing
up we all adopt certain attitudes towards our own and
other nationalities, as well as we form opinions and pre-
judices. How have these children whose mother tongue
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“Elu on andnud unikaalse
voimaluse - teha film

sellest, kuidas vaikestest
kiimbluslastest on murdelise
murdeea jooksul saanud
noored taiskasvanud.”

10 neT cbemMmokK
YYaCTHUKOB MpPO-
eKTa A3bIKOBOro
norpyxeHua /Tpw
BeCHbl Y4aCTHUKOB
NOrpy»eHuns

Vahur Laiapea
filmimees

BCTPEeYanca C HblHEWHVMW BbIMYCKHMKAMM Knac-
Ca norpyxeHna TannMHHCKOM JIAsHemepecKow
rMMHa3nm nepsbin pa3 B 2003 rofy, Korga oHu
gownu Ao 3 knacca. Bmecte ¢ MOMM XxOpowmm
konneron Jopuwar CynuH nogrotosunmn 10-cepuinHbIii 4o-
KyMeHTanbHbIA Grnbm 06 yualmxcsa Kiacca A3bIKOBOTO
NorpyKeHus.

B 2007 rony, koraa pebATta 3akaHuMBanu 7 Knacc s BHOBb
BCTPETUNCA C HUMWU. Tak MOABMACA AOKYMEHTaNbHbIN
dnnbm «/lBe BeCHbl YUYaCTHMKOB A3bIKOBOrO MOrpyxe-
HU1A». B 3TOM Gunnbme Mbl MCMOMb30BaNN apXMBHbLIN MaTe-
pwnan ot 2003 roaa.

BecHown aTOro roga A B TpeTuit pa3 OTAPaBMACA K 3TUM



maa on nende oma — oma loomade, looduse ja ini-
mestega? See riik? See keel — eesti keel, milles nad
vaiksest peale kimmelnud on? Kas ja kui palju on
nad kogenud vastupidist - moistaandmist, et olete
ja jaate siin vooraks, kuna teie emakeel ei ole eesti
keel, et olete mujalt tulnute jareltulijad? Ma loo-
dan toesti, et need tublid lapsed/noored tunnevad
end siin riigis turvaliselt, et nad on dppinud seda
maad armastama ja tajuvad, et see on koht, kuhu
voib voorsilt alati tagasi tulla. Loodan sidamest, et
need noored mitte ainult ei oota, mida sel maal
ja riigil neile anda on, vaid on valmis seda ka ise
kaitsma, hoidma ning ehitama.

Mulle tundub neid noori jalgides, et neis on elu-
joudu ja sallivust. Nad on ise avatud ja usuvad
siiralt ning ilmselt digustatult, et maailm on neile
avatud. Voib-olla on neis peidus tulevased euroop-
lased ja maailmakodanikud — inimesed, kelle jaoks
ei ole esmatdhtis olla venelane, eestlane, ameerik-
lane voi soomlane. Tahtis on olla inimene — mees,
naine, isa, ema, laps, koolidpetaja, kokk, autojuht.
Ja nagu O6petaja Saima 7. klassis Utles: tahtis on olla
hea inimene.

Vahur Laiapea
Filmimees

is Russian coped with understanding of their si-
tuation? Which attitudes and identity did they get
from home and which from school? Do they feel
that this country is theirs — with their animals, na-
ture and people? This state? This language, the Es-
tonian language, which they have been immersed
in since childhood? Whether and how much have
they had an opposite experience — being made
to understand that they are and remain strangers
here as their mother tongue is not Estonian and as
they are descendants of people who came here
from other places? | really hope that these wond-
erful children/young people feel safe in this state,
that they have learned to love this country, and
that they understand that this is the place they can
always return to no matter where they are. | since-
rely hope that these young people do not only ex-
pect what this country and state have to give to
them, but they are also ready to protect, take care
and build themselves.

Watching these young people | think that they
have vitality and tolerance. They are open and
sincerely and apparently reasonably believe that
the world is open to them. Perhaps, there are fu-
ture Europeans and world citizens hiding in them
- people for whom being a Russian, Estonian,
American, or Finn is not a number one priority. It is
important to be a person —a man, woman, father,
mother, child, teacher, chef, driver. And as Teacher
Saima said in the seventh form, it is important to
be a good person.

Vahur Laiapea
Cameraman

Xe camblm pebAatam. Ha 3TOoT pa3 ¢uibM HasbiBancs
«Tpy BECHbl YYaCTHMKOB MOrpyxeHua». [pencrasunach
YHWKaNbHas BO3MOXHOCTb HabnoaaTb, Kak ManeHbKue
YYACTHWKM NPOeKTa NpeBPaLLAOTCA BO B3POC/IbIX MOMO-
ObIX Moaen.

O yem A Ayman n 4To YyBCTBOBAN, CHVMMadA 1 Habnoaas
nx npespatyeHne?

MbICIEHHO A MblTanca NoCTaBuTb cebA Ha MX MecTo 1
MOHATb BCIO C/NOXHOCTb B3POCHEHUA, HaXOKAEeHMA,
ObITA, 6oratcTBa B ABYA3bIUYMM W ABYX KynbTypax of-
HOBpPeMeHHO. fl BbIPOC 1M BOCAMTAH CO 3HaHMeM, 4To Cy-
LIeCTBYIO ¥ XWBY Ha CBOEN 3emfe, B JCTOHUM, FAe XKMBET
elle MHOro PyCCKMX 1 MoAeln ApYrux HauMOHaNbHOCTEN.

Bce mbl, BblpacTad, npuobpeTaemM Kakoe-TO OTHOWeHMe
M XU3HEHHble Mo3uumn K cebe 1 ApYrMM HaumoHanb-
HocTAM, dopMMpyem CBOE MHeHWe 1 npenybexaeHus.
Kak cnpaBnaioTca 3TW PYCCKOA3bIUHbIE [eTU C OCO3Ha-
HMeM CNOXMBLUENCA CUTYaLUW, Kakne YCTaHOBKM U Ca-
MO-BOCMIPUATME OHW MOAYUMNM AOMa, Kakme B WKone?
YyBCT-BYIOT I OHW, YTO 3TO UX 3€MAA, CO CBOUMMN KU~
BOTHbBIMW, MPUPOAON 1 MOLbMI? ITO roCy[apcTso? ITOT
A3bIK — 3CTOHCKW A3bIK, B KOTOPbI OHWM MOTPY3UINCh
C CaMOro paHHero fetcrea’ W cTankuBanncb v OHU C
HeraTMBHbIM OTHOLWEHMEM, C YyBCTBOM, YTO Bbl €CTb "
OCTaHeTech 3[eChb YyXMMU, MOCKONbKY BalVM DOAHbLIM
A3bIKOM He ABNAETCA SCTOHCKUN, 1 YTO ABNAETECH 34eChb
MNOTOMKaMM MpUexaBLlnNX MUTPaHTOB.

Al NencTBUTENbHO OYeHb HafelCb, UYTO 3TV ClaBHble
AeTu/MoNoAble MOAM UYyBCTBYIOT Cceba B 3TOM rocygap-
CTBE 3aMWEHHBIMK, UTO OHW HayuUNWUcCb MoOUTL 3TY
3eMJII0 KaK CBOIK ¥ OCO3HaBasiK, YTO 3TO MeCTO, Kyfa
MOXHO BCerfa BEPHYTbCA, rae Obl Tol HU Haxoamnca. OT
BCEW AylWM HaAeCh, YTO 3TO NOKONeHve byaeT He ToMb-
KO [aTb OT 3TOW 3eMNv ¥ roCyAapcTBa, HO v byaeT ro-
TOBO 3alMulaTh, bepeyb 1 CO3MAaTh.

MNAQA Ha 3TY MONOAEKb, BUXKY, UTO B HUX €CTb KM3HEHHAA
cuna 1 7epnumMocTb. OHM OYEHb OTKPBITBIE U UCKPEHHE
BEpAT, YTO BECb MUP Y UX HOT. MOXeT ObiTb 13 HUX CHOop-
MuUpytoTCa byaylive eBponeilbl U rpaxiaHe Munpa, Ko-
TOopbIM 6e3pasfiMuHa HauMoHanbHad MPUHAANEXHOCTb
— PYCCKMIA, 3CTOHeL, amepuKkaHel Tbl Unv GUHH. BaxHo
ObITb UENIOBEKOM — MYXXUMHOW, XEHLMHOW, OTLUOM, Ma-
Tepblo, PeOEHKOM, WKONbHBIM yunTenem, NoBapom, Bo-
anTenem. MaBHoe CTaTb XOPOLNM YeNIOBEKOM.

Baxyp Jlatianea
pexxunccép
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Valikuvoimalused

eelekimblusprogrammi koondunud asutustes

on keelekiimblusel mitu nagu ja erinev roll las-

teaia voi kooli arengus. Oleme oma 2009.-2013.

aasta strateegias tahtsustanud programmi laie-
nemist ning kvaliteeti — keelekimblus on Eestis laialt
levinud aine- ja keeledppe [6imimise moodus. Program-
mi kvaliteeditunnuste kokkuleppeid hakati kujundama
2009. aasta konverentsil 2. ja 3. oktoobril. 2012. aasta on
keelekimblusprogrammi kvaliteediauhinna sissesead-
mise aasta.

Keelekimblusprogrammiga oli liitunud 2009/10. 6p-
peaastaks 64 asutust (34 lasteaeda ja 30 kooli), kus
on kokku 4460 last ning 635 opetajat. 2000/01. 6p-
peaastal alustati kolme kooli esimestes klassides varase
keelekiimbluse programmi. Need lapsed joudsid gim-
naasiumi Iéputunnistuseni 2012. aasta kevadel. Praegu
rakendatakse programmi lasteaiaski ning keelekimblu-
sega saab alustada ka 6. klassist. Lasteaeda on taieliku
keelekimbluse kérvale tulnud osaline keelekimblus.
Keelekiimblusépetajad on saavutanud eesti keelt 6pe-
tades hdid tulemusi, keeledpe on ménus, 16bus ja huvi-
tav. Rahulolu dpetajate tegevusega on valjendanud ka
lapsevanemad.

Ability to Choose

anguage immersion in the institutions which have
joined the programme takes different forms and
plays a different role in the development of a kin-
dergarten or school. In our strategy for 2009-2013
we have emphasised the expansion of the programme
and quality; language immersion is a wide-spread form
of content and language integrated learning in Estonia.
Working towards agreements on the quality criteria of
the programme began at the annual conference on 2-3
October, 2009. 2012 is the year of establishment of the
Quality Award of the Language Immersion Programme.

64 institutions (34 kindergartens and 30 schools)
joined the language immersion programme by the
academic year 2009/10 which is 4460 children and
635 teachers in total. In the academic year 2000/01 the
early language immersion programme was launched in
the first forms of three schools. In the spring of 2012 the-
se children finished secondary school. Now the prog-
ramme is implemented already in kindergartens, and
language immersion can also start from 5th or 6th form.
Language immersion teachers have achieved good re-
sults in Estonian language teaching, language learning
is enjoyable, funny and interesting. Parents have also
expressed their satisfaction with teachers’ work.

BO3MOXHOCTDb
BblOOpa

cTpaTeruv Nporpammbl, BblpaboOTaHHON Ha

2009-2013 roabl, Mbl 0cob0€e BHUMaHWe ye-

NN ee PacnpOCTPaHEHMIO N Ka-YecCTBy:

A3bIKOBOE [MOrpyXeHne — WKUPOKO pac-
NPOCT-PaHEHHbIN B DCTOHNW BUI UHTErPUPOBAHHO-
ro obyueHus A3biky 1M npegmeTy. CornacoBaHus no
npu3Hakam KayecTBa MpOrpammbsl CTanu Bbipaba-
TbIBaTbCA Ha KOHbepeHUnn 2-3 okTadpa 2009 roay.
2012 rop ABnAeTCA rofgoM BHeLpeHWA MnpemMun 3a
pa3BUTME KayecCTBa NPOrpaMmbl A3bIKOBOTO MOrpy-
KeHua.

K 2009/10 yuyebHOMY rofly K Nporpamme A3blkOBOro
NOrpyKeHna NPUCOeANHUINCL 64 yupexaerua (34
netcaga v 30 WKon), B KOTopbix yuatca 4460 geten u
paboTatoT 635 npenopaasatenein. B 2000/01 yyebHom
roAy BMepBble MO MPorpaMmMme PaHHero A3bIKOBOrO
NMOrPYXXeHMA Havyann 3aHATNA NepBble KIacChl Tpex
wkon. Ceryac 3T pebsaTa ABNAOTCA BbIMYCKHUKAMM
FMMHa3ui C attecTataMmu 06 OKOHYaHWW WKOMbI B
2012 rogy. W cerogHAa nporpamma pacnpocTpaHeHa
B AETCKMX Cafiax. A3bIkOBOE MOTPYXeHNe MOXKHO Ha-
YmHaTb 1 C 5 nnn 6 knacca. fNapannensHo C NOAHbIM
norpyxeHvem B [eTcajax BBEAEHO W 4ac-TUYHOe
A3bIKOBOE Morpyxexwe. lNpenogasaTeny, paboTato-
Wwve No nporpamme, AoOUANCb XOPOLWWX pe3ybTa-
TOB B OOYYEHMYW SCTOHCKOMY A3bIKY: OHO NPUATHOE,
PAflOCTHOE U UHTepeCcHoe. YooBneT-BopeHne pabo-
TOW yYUTENen Bbipasuam n poanTenu.
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“Ma tahan raakida:
zeljonine, krasnine,
Zjolt..... Kollane

n
!

(Vene keeles

3es1éHsbiU - roheline,
KpdcHbIU - punane,
xénmeoiu - kollane.)

Keeleklimblus-
programmiga
liitunud lasteaiad
ja koolid

Kindergartens
and schools
that have joined
the language
immersion
program

[leTcKkune caabl 1
LUKObI, Npu-
coefHNBLUNECA
K nporpamme

Keelekiimblusprogrammiga
on liitunud 45 lasteada.

The language immersion
program includes 45
kindergartens.

[Mporpamma A3bIKOBOro
norpy»eHuva B 45 getcapax.

Johvi Lasteaed Kalevipoeg

Johvi Lasteaed Sipsik

Johvi Lasteaed Pillerkaar

Kivioli Linna Lasteaed Kannike
Kohtla-Jarve Lasteaed Karuke
Kohtla-Jarve Lasteaed Aljonuska
Kohtla-Jarve Lasteaed Kirju-Mirju
Kohtla-Jarve Lasteaed Punamutsike
Kohtla-Jarve Lasteaed Rukkilill
Kohtla-Jarve Lasteaed Tuhkatriinu
Kohtla-Jarve Lasteaed Padsuke
Kohtla-Jarve Lasteaed Vaikemees
Narva Lasteaed Cipollino

Narva Lasteaed Kirsike

Narva Lasteaed Potsataja

Narva Lasteaed Punamitsike
Narva Lasteaed Pdikene

Narva Lasteaed Tareke

Narva Lasteaed Vikerkaar
Sillamae Lasteaed Helepunased Purjed
Sillamae Lasteaed Paikseke
Sillaméde Lasteaed Pddsupesa
Sillamae Lasteaed Jaaniussike
Sillamae Lasteaed Rukkilill
Tallinna Allika Lasteaed

Tallinna Arbu Lasteaed

Tallinna Jarveotsa Lasteaed
Tallinna Kadaka Lasteaed
Tallinna Lasteaed Kajakas
Tallinna Laagna Lasteaed-Pohikool
Tallinna Lasteaed Delfiin
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Tallinna Lasteaed Sinilill
Tallinna Loitsu Lasteaed
Tallinna Mahtra Lasteaed
Tallinna Lasteaed Ojake
Tallinna Pddsupesa Lasteaed
Tallinna Sitsi Lasteaed
Tallinna Lasteaed Taime
Tallinna Vindi Lasteaed
Tallinna Lasteaed Naeratus
Tartu Lasteaed Annike
Tartu Lasteaed Kelluke
Tartu Lastepdevakodu Médmmik
Vaivara Lasteaed

Valga Lasteaed Padsuke

Keelekiimblusprog-
rammiga on liitunud

35 kooli.

The language immer-
sion program includes 35
schools.

K nporpamme
A3bIKOBOIO NOrpy>XeHnsA
npucoeanHUNoOCb 35
LUKON.

Johvi Vene GUmnaasium

Kehra Gimnaasium
Kohtla-Jarve Slaavi Pohikool
Kohtla-Jarve Uhisglimnaasium
Maardu GUmnaasium

Narva Humanitaargimnaasium
Narva Kesklinna GUmnaasium
Narva Vanalinna Riigikool
Sinimae Pohikool

Tallinna Lddnemere Gimnaasium
Tallinna Mustamde Humanitaargimnaasium



Tallinna Mustamde Reaalglimnaasium
Tallinna Ranniku GUmnaasium
Tallinna Humanitaargmnaasium
Tallinna Lasnamae Vene Gimnaasium
Tallinna Ehte Humanitaargimnaasium
Tallinna Mustjée Gimnaasium
Tallinna Pae Gimnaasium

Haabersti Vene GUmnaasium
Oismée Vene Litseum

Tallinna Mahtra GUmnaasium
Karjamaa GUimnaasium

Tallinna Kunstigimnaasium
Kohtla-Jarve Tammiku GUmnaasium
Lasnamae GUmnaasium

Narva P3hklimde Gimnaasium

Narva Soldino GUmnaasium

Sillamae Eesti Pohikool

Tapa Vene GUmnaasium

Tartu Vene Ldtseum

Kohtla-Jarve Ahtme Gimnaasium
Kivioli | Keskkool

Tartu Annelinna GUmnaasium

Valga Vene GUmnaasium
Haapsalu Nikolai Kool

«Hurraa!
Tana
jookseme
ainult

2 krugi!”
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Laste arv keelekiimblusprogrammis

Number of children in the language
immersion program

Yucno peten, obyvarowmxcsa
No nporpamMmme fAA3bIKOBOro
Nnorpy>keHuns

“ 4566 4560 4585 4594
3947

Keeglekimblusprogramm
3172

2552
1650
1034
534
328
-
I S s e ) = Em 0 0 B B =

2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 201



Thank You,
Language
Immersion!

12

Cnacnbo
nporpamme
A3bIKOBOIO
norpy»eHuA!

neT nponeteno ObICTPO. ITO OblNN He COBCEM
06bluHbIe robl. Mbl MEPEXNIN MHOTO KPACKBbIX
MOMEHTOB, @ B MaMATL OCTaNNCb NPUATHbIE BOC-

MOMUHAHWA.
[MOMHIO, KaKk A Mpuwna B 6 Knacc. Bnepean meHa xaana Ho-as
LUKOSIbHAA M3Hb. A3bIKOBOE MOrpykeHne. KoHeuHo, CHa-4yana,
NPVCYTCTBOBaN CTPax. bbiiv COMHEHUA, UTO HWUYero He Mo-
NYYUTCH, HEe CMPaBMioCh C OOyUeHVEM Ha SCTOHCKOM fA3bl-Ke.
Takne xe CTpaxn 1 COMHEHUA MCMbITbiBaln OCTaslbHble OOHO-
KNacCHMKX. Ho npucTynue K yuebe, BbISCHUIOCh, YTO HU-Uero
CIIOXKHOTO U HeT.
Y Hac Obinn npeBocxofHble yunTens. OHW Npoaenany C Hamu
TUraHTCKyto paboty. VI ans HUX nporpamma Obina HOBOM, fy-
Malto, UTO 1 OHW UCMbITBIBAM YyBCTBO HEYBEPEHHOCTM 1 CTPa-
Xa, HO BMECTe Mbl MPeOoAonent Bce TPYAHOCTW.
Mbl BMeCTe XOAWIN Ha 3KCKYPCUK. [TOMHIO, Kak Mbl Obinvi B A3r-
BUIAY. Mbl ObinK eLlje ManeHbKMMK, HO, HECMOTPSA Ha 3TO, Ham
Obina MHTEPEeCHa IKCKYPCUA Ha SCTOHCKOM s3blike. Mbl xoaunu
B 1€C Y IW[] PacCKa3blBan Ham Npo NeCHbIX XuTenel. 7o Obina
OueHb XOPOLLIadA A3bIKOBaA NMPaKTMKa.
Ha ypoKax Mbl Urpanu, agenanu rpynmnosyto paboTy, MHOTO roBO-
PUAY Ha SCTOHCKOM A3bIKE, YUUAMCH CTyWaTb APYr Apyra — BCE
3TO 6bINO OUEHb BAKHbBIM.
Mory cKa3aTb CMeno, YTo A Hayuunacb Cywatb apyrux. Ecam
MeX [y Ham1 BO3HWKANo HenoH1MaHme, To NpobnemMy peluani
Ha 3CTOHCKOM A3blke. MHe 3TO O4eHb HpPaBWIoCh. Bpema npo-
HeCnoCb BBICTPO 1 B 9 Knacce Mbl COBCEM He UCMbITbIBANV TPY-
HOCTel C A3bIKOM ¥ 3TO ObISIO Tak 3aMeyvaTesIbHo.
Ha cerogHAWHNI AeHb, MO METOAMKE A3bIKOBOrO MOM-PYKeHWA
A OTy4Mnach 6 NET M MOTY CKa3aTb, UTO A MOHACTO-ALLEMY CYaCT-
NMBa. ITO MPEBOCXOAHAA BO3MOXHOCTb MOMPAKTMKO-BaTbCA
Ha 3CTOHCKOM fA3blke. Celuac A UyBCTBYI0 cebs oTMuHO. MHe
HPABWTCA, UTO A Bafel0 SCTOHCKUM A3bIKOM 1 MOTY CBOBOIHO
00UaThCA C 3CTOHUaMKW. MHe HPaBUTCS TO, UTO YUUTENA MHOIO
TIOBOJIbHbI 1 A M OYeHb OrarofjiapHa.

Enena Yypakosea
Kexpackada rumHasud, 12 ¢ knacc
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Kehra Gimnaasiumi 12.c klass

“Tundides mangisime, tegime
rihmatood, raakisime palju eesti
keeles ning 6ppisime lksteist
kuulama ja see oli vaga tahtis.
Nutd saan julgelt 6elda, et ma
oskan teisi kuulata. Kui meil
tekkisid mingid arusaamatused,
siis lahendasime neid ikka eesti
keeles.”



«KaK nget
norpy»xeHuve? »

«[Moka elle He
YTOHYA....»

Keelekiimblus-
konverentsid

lgal aastal on korraldatud konverents, mis annab hin-
nangu programmi rakendamisele ning pakub tulevi-
kusuundi.

2001 - KeelekUmblus Eestis — pilk tulevikku

2002 - Keelekiimblus — meie koigi teha

2003 - Keelekimblus — samm tulevikku

2004 - Keelekimblus, haridusststeemi lahutamatu osa

2005 - KeelekUmbluse kevadkonverents (hiliskeele-
kimbluse konverents)

2006 - Sisekoolitusststeemi loomine

2007 - Opetajate varbamine ja hoidmine

2008 - Loimitud aine- ja keeledppe levik:
mitmekeelsus kui toimetuleku voti paljukultuu-
rilises maailmas (rahvusvaheline konverents)

2009 - Noustamine ja sisehindamine

2010 - Keelekimblusprogrammi kvaliteet

2011 - Oppekeskkond

2012 - Koostdo ja tunnustamine

Language
Immersion
Conferences

The Language Immersion Conference is held every year.
This is the event which evaluated implementation of the
programme and offers directions for future activity.

2001 - Language Immersion in Estonia — A Glance at
the Future

2002 - Language Immersion — Our Common Cause

2003 - Language Immersion — Step to the Future

2004 - Language Immersion, an Integral Part of the
Education System

2005 - Spring Conference of Language Immersion
(Late Language Immersion Conference)

2006 — Creation of Internal Training System

2007 - Recruiting and Keeping Teachers

2008 - “CLIL Fusion: Multilingual Mindsets in a Mul
ticultural World. Building Quality Learning
Communities” (international conference)

2009 - Counselling and Internal Assessment

2010 - Language Immersion Programme Quality

2011 - Learning Environment

2012 - Cooperation and Recognition
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TemaTnueckmne
KOHdepeHUnn no
nporpamme

ExeronHo npoBoaATcsa KoHdepeHuun, rae aaeTcsa oLeH-
Ka paboTbl Mporpammbl 1 BbipabaTbiBaloTcsa OyayLime Ha-
npasneHns:

2001 - A3bIKkOBOE MOTPYyXeHne B SCTOHUN — B3rNAL B
Oyayuee;

2002 - A3bIkOBOE MOrpyskeHre — Halla obulas paboTa;

2003 - fA3bIKoBOE Morpy»KeHue — war B byayliee;

2004 - A3bIKOBOE MOrpy}eHre — HeoTbemiemasa YacTb
cucTeMbl 06pa3oBaHuA;

2005 - BeceHHAA KoHbepeHLMA NO A3bIKOBOMY
norpyeHuio (NosgHee A3bIKOBOE MOrpy»KeHue);

2006 — Co3paHne BHyTpeHHen cnucTembl nepeobyyeHus;

2007 - [1oNCK yunTenem n nx CoOXpaHeHmne B LONXKHOCTY;

2008 - MexayHapoaHas KoHbepeHUMa «3HaHMe
A3bIKOB — KJIIOY K XXM3HEHHOMY yCrnexy B
MYNbTUKYBTYPHOM MUpe». PacnpocTpaHeHue
OnblTa MHTErPUPOBAHHOIO OOYUYEeHNA A3bIKY 1
npeamery;

2009 - KoHCcynbTauum 1 BHyTPeHHee OLUeHVBaHue;

2010 - KayecTBO NPOrpammebl A3bIKOBOrO MOTPYKEHWA.

2011 - YuebHada cpena

2012 - CoTpyaHNYECTBO 1 NPU3HaHWe



Tunnustused
Euroopa tasandil

Euroopa keeledppe tunnuskiri

Euroopa keeledppe tunnuskiri toetab ja tunnustab kee-
ledppe uuenduslikkust, sh erinevate tehnoloogiate ja
tehnikate kasutamist ning hea praktika levitamist. Eu-
roopa tunnuskirja peamine eesmadrk on tunnustada ja
levitada keeleuuenduslikke algatusi ning nuudisajasta-
da ja parandada keeledppe kvaliteeti kogu Euroopas.
Tunnuskirjaga autasustatakse kdige uuenduslikumaid
projekte ning algatusi. Euroopa tunnuskirja programmi
koordineerib Euroopa Komisjon, elluviijad on liikmesrii-
gid. Selleks on liikmesriikides moodustatud zUrii. Tun-
nuskirjale kandideerimise Uldised kriteeriumid maarab
Euroopa Komisjon, neile lisanduvad iga riigi kehtestatud
néuded ning tingimused.

Euroopa keeledppe tunnuskiri 2005
Keelekiimblusprogramm ning varase keelekimblus-
programmiga liitunud lasteaiad ja koolid - keelebppe
kvaliteedi ja ulatusliku méju saavutamise eest Ghiskon-
nas, varajase keeledppe (lasteaias ja esimeses kooliast-
mes) propageerimise ning vahendite rakendatavuse
eest

Edinburgi hertsogi Inglise Keele Raamatuauhind,
Inglise Keelt Konelejate Liidu (ESU) auhind
Edinburgi hertsogi Inglise Keele Raamatuauhind asuta-
ti 1970. aastail, et tunnustada eelneval aastal trukitud
raamatuid, mis aitavad kdige enam kaasa inglise keelest
arusaamisele.

Raamatuauhind 2008

Peeter Mehisto, David Marsh, Maria Jesus Frigols
»sUncovering CLIL” (raamat, milles esitletakse ka Eesti
keelekiimblusprogrammi kogemusi ja materjale) — tun-
nustatakse raamatus esitatud ideede tahtsust, esituse
originaalsust, entusiastlikkust ning selgust. Raamat on
“‘innovatiivne oma positiivse ja selge ldhenemise poo-
lest |6imitud aine- ja keelebppega seotud muuUtide
kummutamisele, teeb selle 6ppeviisi mdistetavaks ja jar-
gimisvaarseks”.

Recognition at the
European Level

Letter of Recognition of the European Language Lear-
ning

The Letter of Recognition of the European Language Learning
supports and recognises innovations in language learning, inc-
luding use of different technologies and techniques as well as
promotion of good practice.

The main aim of the European Letter of Recognition is to acknow-
ledge and promote innovative linguistic initiatives and to update
and raise the quality of language learning in the whole of Euro-
pe. The most innovative projects and initiatives are awarded with
the Letter of Recognition. The European Letter of Recognition
programme is coordinated by the European Commission; the
implementers are the member states, each of which forms a jury.
General criteria for application for the Letter of Recognition award
are established by the European Commission, and each state also
adds its own requirements or conditions.

Letter of Recognition of the European Language Learning
2005

The language immersion programme and kindergartens and
schools which have joined the early language immersion prog-
ramme — for achievement of the quality of language learning
and wide influence in the society, for propagating of early lan-
guage learning (in kindergarten and at school stage ) and for
applicability of early language learning means.

The Duke of Edinburgh English Language Book Award/
English-speaking Union (ESU) Award

The Duke of Edinburgh English Language Book Award was foun-
ded in the 1970s to recognise published during the previous year
books which best support English language learning.

Book Award 2008

Peeter Mehisto, David Marsh, Maria Jestis Frigols “Uncovering CLIL”
(the book which includes experience and materials of the Estonian
language immersion programme) — the book was recognised for
topicality of the ideas presented in it, for originality of presentation,
for enthusiasm and clarity. The book is “innovative in terms of its
positive and clear approach to destroying of myths surrounding
content and language integrated learning; it makes this way of
teaching and learning understandable and worth following".

[Mpn3HaHMA Ha
EBponenckom
YPOBHe

EBponeiickasa rpamoTa npu3HaHUA 06yueHuns A3bIKY
EBponelickad rpaMoTa NpusHaHWA obydeHWs A3bIKy Noaaep-
XKMBAET W BbIPaXKaeT Mpu3HaHWe OOHOBMEHHbIM MoAxodam B
00yueHnn A3blKy, B TOM UMC/ie B MUCMONb30BAHUM Pa3nUHbIX
TEXHOMOMMI N TEXHVKY, @ Takke B PaCnpOCTpaHeHUU XOpo-
e NPaKTUKMN.

Llenb Takoro npusHaHMA — 0fobpUTb M PACMPOCTPaHUTDL
HOBble HauVHaHWA, CAenatb bonee COBPEMEHHbIM 1 BbICO-KIM
KauecTBO OOyueHMsA A3blKy BO BCel EBpone. ITol rpamoTon
HarpaxaaloTcA camble HHOBALVIOHHbIE MPOEKTbI 1 HaYMHAHNA.
HarpagHyto nporpammy KoopanHupyet Esponeiickaa Kommc
CWA, @ NPOBOAAT B XM3Hb CTPAHbI-YUYaCTHHLbI: 1A STOTO B 3TUX
CTpaHax 0bpa3oBaHbl xiopu. ObLLMe KpUTepnM HarpaxxaeHna
onpepenaeT Esponeickad Kommccmd, KOTOpas yumMTbiBaeT
TpeboBaHNA 1 YCN0BUA, YCTaHOBNEHHbIE B KaXKOW CTPaHe.

EBponelickas rpamoTa npyusHaHUA o6yueHnA A3bIKy - 2005
[Mporpamma A3bIKOBOIO MOrPYy»KeHWA, AETCKE Cafbl U WKOMbI,
NPUCOEAVHMBLUMECA K MPOrpaMMe PaHHEro A3bIKOBOrO Mor-
PY>KEHNA — 3@ BbICOKOE KayeCTBO W JOCTUMXEHWA B LUMPOKOM
BAMAHMN B OBLIECTBe, 33 NponaraHay v BHedpeHve cpeacTs
paHHero obyueHMa A3bIKYy (B [AETCKOM Cafly M Ha MepBoV
LIKONBbHOW CTyNeHM).

Mpemnsa repuora 3aANHGYPrckoro 3a KHUry Ha aHMMINC-KOM
A3blke/Colo3a Nosb3oBaTeNnen aHMMINCKoro A3bika (ESU)
31y npemnio yupeamnu B 1970-x rogax C LEenblo NooLpeHna
M30aHHbBIX B MpeAblayLem rofly KHWT, KOTopble B Hanbosbluel
CTENeHV NOMOraloT M3YUEHMIO aHMIMACKOTO A3blKa.

Mpemna-2008

MNestep Mexucto, AaBng Mapw, Mapusa Jxecyc @puronc
«Uncovering CLIL» (kHWra, B KOTOPOW NpeACTaBeHbl TakKe
OMbIT 1 MaTepuanbl  3CTOHCKOM MPOrpaMmbl  A3bIKOBOTO
NOrpy>KeHNs) — BbIPaxkaeTcA NPU3HaHME 3HAUEHMIO OMnyBnnKo-
BaHHbBIX B Hell UAEN, OPUIMHANbHOCTY NPeACTaBneHNs, SHTY-
311a3My ¥ ACHOCTW. JTa KHWra ABMAETCA «MHHOBATUBHOM B
CBOEM MONOKMTENIBHOM 1 ACHOM MOAXOAE B CBA3W C Pacripo-
CTPaHEHHbIMW  MUdaMK OO  MHTErpUPOBAHHOM  OByYeHH
npeamMeTy W A3blKy, YTO [eflaeT 3TOT MeTof MOHATHbIM U
3aCNYKMBAIOLLMM NPEEMCTBEHHOCTIAY.




Tunnustused Eesti
tasandil

Sihtasutuse Vabariigi Presidendi Kultuurirahastu
hariduspreemia

Vabariigi Presidendi Kultuurirahastu on Vabariigi Presi-
dendi eestvottel 1993. aastal algatatud sihtasutus, mis
koondab uksikisikute, ettevotete, organisatsioonide ja
Uhenduste rahalisi annetusi Eesti kultuuri-, haridus- ja
teadustegevuse toetamiseks. Kultuurirahastu annab val-
ja Vabariigi Presidendi rahvaluule kogumise preemiat,
Toomas Lumani asutatud ja rahastatud noore teadlase
preemiat ning noore kultuuritegelase preemiat, samuti
Hansapanga rahastatud hariduspreemiaid.

Hariduspreemia voib maddrata koigil 6pitasandeil hari-
dusalaga seotud inimestele, kes on saavutanud vdlja-
paistvaid tulemusi Eesti hariduselus dpetajana, 6ppejou-
na, haridusasutuse juhina voi tdotajana haridusasutuses,
opikute ja metoodiliste materjalide koostajana, praktilis-
te haridusuuenduste algatajana ja ellurakendajana ning
haridusametnikuna hariduspoliitikat vélja tdotades.

2004. aasta preemia palvisid Irene Kdosaar ja Pee-
ter Mehisto, eduka keelekiimblusprogrammi juhid
ning uue keele6ppemetoodika juurutajad Eestis.

“When | learn Estonian,
| will watch different N

TV...”

Recognition at the
National Level

Educational Award of President of the Republic’s
Cultural Foundation

President of the Republic’s Cultural Foundation is a
foundation which was founded in 1993 on the initia-
tive of the President of the Republic. The foundation
collects donation of private individuals, enterprises, or-
ganisations and associations in order to support cultu-
ral, educational and research activities in Estonia. The
Cultural Foundation gives the President of the Republic
Folklore Collection Award, the Young Scientist Award,
Young Culture Figure Award as well as educational
awards.

The Educational Award can be given to people connec-
ted with the area of education at all levels of education
who have achieved outstanding results in the educa-
tion field of Estonia as a teacher, a lecturer, the director
or employee of an educational institution, a compiler of
textbooks or methodological materials, a initiator and
implementer of practical educational innovations as
well as an education official developing the educational

policy.

The 2004 award was given to Irene Kdosaar and
Peeter Mehisto as managers of the successful lan-
guage immersion programme and implementers of
the new language learning methodology in Estonia.

Award at the Named after Heino Liimets National
Contest of Educational and Pedagogical Works

The aims of the educational and pedagogical works
contest are to recognise educational and pedagogical
research works, to prompt publication of research re-
sults and to grant recognition to the authors of educa-
tional and pedagogical research papers. The contest was
first held in 1990 when the named after Heino Liimets
contest of educational and pedagogical works was an-
nounced. The contest has had the national status since
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[lpn3HaHnA B
DCTOHUN

Npemuna B o6nactu o6pasoBaHua LleneBoro yu-
pex-geHus NMoaaepKKM KynbTypbl NPy Npe3ngeH-
Te DCTOHUN

LleneBoe yupexxaeHvie co3faHo Mo MHULUMATMBE Mpe3u-
AeHTa DcToHuM B 1993 rogy, KoTopoe 00beAnHAET YacT-
HbIX UL, NPeanPUATHAA, OPraHmn3aumuy 1 obLecTsa 1 Ko-
TOpble AeNaloT JeHeXHble MOXepPTBOBAHMA B MOALEPXKKY
[EeATEeNbHOCTU B 001aCTU KyNbTypbl, 06-pa3oBaHuA 1 Ha-
YK ScToHMK. [pemnn BpyyatoTca nccie-goBaTtensam Ha-
POAHOro GONBKIOPA, MOMOABIM YUYEHbIM a TakXe CreLm-
anucTam B 061acT 06pa3oBaHusA.

[pemuna B obnactyu 06pa3oBaHMA MOXKET MPUCYXKOaTb-
CA BCEM JNOfAAM, CBA3AHHBIM C Pa3MYHbIMU YPOBHAMMY
chepbl 06pazoBaHMA, KOTOpble A06MNMCH BonbWNX YC-
MexoB, - Kak yuMTens, npenofaBatenu, PyKOBOAUTENN
yupexaeHun unm paboTHUKM 06pa3oBaHuA, COCTaBuTe-
NN YYEOHUKOB U METOAMYECKMX MaTepmnanos, HOBATOPbI
NpakTUYyeckoro obpa3oBaHmMd, Tak N YNHOBHUKM 0b6pa3o-
BaHWA, KOTOpble paboTanT B 06/1aCT pa3paboTkn nonu-
TVKK 06pa3oBaHMA.

Mpemna 2004 ropa npucyxpeHa WpeHe Kaocaap un
Me>Tepy Mexuncrto 3a ycnewHoe pyKoBOACTBO NpoO-
rpammoii A3bIKOBOro NOrpy>KeHnA u BHejpeHnNe Ho-
BOW MeTOAUKMN 00yUeHUA A3bIKY B DCTOHUN.

NMpemna nmeHn XenHo Jiunmerca no nrtoram Pe-
CcNy6NMKaHCKOro KOHKypca Hay4yHoO-BOCnuTa-
TenbHbIX paboT

Llenbio 3TOro KOHKypca ABMAETCA MoolpeHue Unc-
CnefoBaTeNnbCKUX Hay4YHO-BOCIMUTATENbHBIX PaboT, CcTu-
MyfVpoOBaHve MnyonvKauui pesynbTaToB U BblpakeHue
Npu3HaHWA aBTopam paboT. Bnepsble KOHKYPC Obin MPo-
BegeH B 1990 rogy, B 2002 rogy emy MpUCBOEH CTa-TyC
pecnybnmkaHckoro. lNpemun BpyyaloTca B WeCT HOMM-
HaUMAX: Hay4Hble My6AMKaUmUmM Ha SCTOHCKOM A3bIKE; Ha-
YUHble ny6nmKaumm/cTaTb Ha MHOCTPAHHOM A3bIKE; OMy-
6n1KOBaHHble/anpobrpoBaHHble [JOKTOPCKMe pPaboThl



Preemia Heino Liimetsa nimelisel kasvatustea-
duslike toode riiklikul konkursil

Kasvatusteaduslike td6de konkursi eesmadrgid on vaar-
tustada kasvatusteaduslikku uurimist6dd, dhutada tu-
lemuste publitseerimist ja avaldada tunnustust kasva-
tusteaduslike uurimistédde tegijaile. Konkurss toimus
esimest korda 1990. aastal, mil kuulutati valja Heino Lii-
metsa nimeline kasvatusteaduslike td6de konkurss. Riik-
liku konkursi staatus kehtib aastast 2002. Preemiat saab
taotleda kuues valdkonnas:

1) eesti keeles publitseeritud teadustoo;

2) voorkeeles publitseeritud teadustdd/ -artikkel;

3) publitseeritud/aprobeeritud doktoritdd (Heino Lii-
metsa nimeline preemia);

4) magistritoo;

5) populaarteaduslik t66;

6) didaktilis-rakenduslik t66.

2009. aasta preemia didaktilis-rakenduslike t66de
kategoorias sai Peeter Mehisto koos Hiie Asseri ja
Kai Vélliga raamatu ,L6imitud aine- ja keeledpe” ning
selle ingliskeelse algversiooni ,Uncovering CLIL: Content
and Language Integrated Learning in Bilingual and Mul-
tilingual” eest.

2012. aasta preemia said kategoorias iild-, kutse- ja
korgharidusépikud, mida taiendavad metoodilised
juhendmaterjalid ja 6petajaraamat, Maia Muldma,
Urve Aja ning Maire Kebbinau raamatu ,Oppimine
ja opetamine mitmekultuurilises opikeskkonnas”
eest.

Haridus- ja teadusministri 2012. aasta tanukiri Integrat-
siooni ja Migratsiooni SA Meie Inimesed keelekimblus-
programmile keelekimblusprogrammi arendamise ja
juurutamise ning selle kogemuse jagamise eest eesti-
keelse ainedppe rakendamisel Eestis (sh 6petajakooli-
tuse ja metoodilise ndustamissisteemi arendamise kau-
du).

2002. Awards are given to works in six categories:
1) research work published in the Estonian langu-
age;

2) research work/article published in a foreign lan-
guage;

3) published/approbated doctoral work (named af-
ter Heino Liimets award);

4) Master's thesis;

5) popular scientific work;

6) didactic-applied work.

The 2009 award in the category of the didactic-
applied work was given to Peeter Mehisto to-
gether with Hiie Asser and Kai Vélli for the book
“Loimitud aine- ja keeledpe” [Content and Langua-
ge Integrated Learning] and for its English-langua-
ge original “Uncovering CLIL: Content and Langua-
ge Integrated Learning in Bilingual and Multilingual
Education”.

The 2012 award in the category of general,
vocational and tertiary education textbooks
which are complemented with methodological
handbooks and the teacher’s book was given
to Maia Muldma, Urve Aya and Maire Kebbinau
for the book “Oppimine ja 6petamine mitme-
kultuurilises 6pikeskkonnas” [Learning and Teac-
hing in the Multicultural Learning Environment].

The 2012 Letter of Recognition of the Minister of
Education and Research to the language immersion
network for development and implementation of
the language immersion programme and for sha-
ring this experience in implementation of the Es-
tonian-medium content teaching in Estonia (inclu-
ding via teacher training and development of the
counselling system).

(Nnpemuna nmeHn XenHo JlnnmeTca); Marmc-Tepckas
paboTa; Hay4YHo-monynspHasa paboTa; AUOaKTUKO-
npuknagHas pabota.

[Mpemusa 2009 rofa B Kateropuu ANMAAKTUKO-NPU-
KnaaHbIx pabot

MNesatep Mexucto, Xumne Accepu, Kanm Bbin-
nm - 3a KHUry «MlHTerpupoBaHHoe obyueHune
npep-meTy N A3bIKY» N €e aHI0A3bIYHYI0 Bep-
cuo «Uncovering CLIL: Content and Language
Integrated Learning in Bilingual and Multilingual».

Mpemus 2012 ropa B KaTeropuu yyebHbie Ma-
Tepuanbl Ans ob6uieob6pasoBaTesNibHbIX WKO,
npodeccnoHanbHbIX U BbICWINX Y4Ye6-HbIX 3a-
BegeHuin Mana Mynama, YpBe As, Manpe Ke6-
6uHay — 3a kHury «ObyyeHure n Npe-nofaBaHune B
MYbTUKYNBTYPHOW yuebHoW cpeae»

bnarogapcTeeHHoe NMcbMo 0T MuHMCTEpPCTBa 06-
pa3oBa-HMA 1 Hayku 2012 rofa 3a pa3sutme nNpo-
rPaMMbl A3bIKO-BOrO MOrPYXEHUA U NPOL-BUXEHNE
NpeAMETHOro 00yYeHUsA Ha SCTOHCKOM A3bIKe.
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Tunnustused
keelekiimblus-
programmi
tasandil

Keelekiimblusdpetaja

Keelekimblusépetaja preemia annab Keelekiimblus-
programmi Lapsevanemate Liit 6petajale, kes on ,koi-
ge parem, kdige arukam, kdige lahkem ja néudlikum,
koige diglasem, I6busam ja vastutulelikum”. Kandidaate
voivad esitada opilased, lapsevanemad ning kolleegid.
Taotluste puhul on oluline osa laste lugudel oma dpe-
tajast.

Keelekiimblusdépetaja 2006 — Erika Kalmus, Kohtla-
Jarve Uhisgimnaasium

Keelekiimblusépetaja 2007 - Erika Ulla, Haapsalu Ni-
kolai Kool

Keelekiimblusopetaja 2008 - Hedi Minlibajeva, Tal-
linna Vindi Lasteaed

Keelekiimblusépetaja 2010 - Kiulliki Vergis-Tali,
Kohtla-Jarve Lasteaed Rukkilill

KeelekUmblust toetav dppekeskkond 2011 — Narva Las-
teaed Paasuke; Kohtla-Jarve Lasteaed Punamitsike

Keelekiimblusprogrammi séber

Keelekimblusprogrammi sébra aunimetus antakse kee-
lekimblusprogrammi koordineerijate iga-aastase aus-
tusavalduse ja erilise tunnustusena keelekimblusprog-
rammi arengu otsustava mojutamise eest kdnesoleval
aastal voi varasemate aastate jooksul.

Keelekiimblusprogrammi s6ber 2005

Mait Klaassen, endine haridusminister, praegu Eesti
Maadlikooli rektorRiigikogu liige - algatas eelt6o keele-
kimblusprogrammi rakendamise suuna kindlaksmdaara-
miseks

Georg Aher, HTMi endine kantsler, praegu koolitus- ja

Recognition at
the Language
Immersion
Programme Level

Language Immersion Teacher

Parents Association of Language Immersion Programme pre-
sents the Language Immersion Teacher Award to the teacher
who is “the best, the most intelligent, the kindest and the
most demanding, the fairest, funniest and the friendliest”.
Candidates can be put up by pupils, parents and colleagues.
Children’s stories about their teacher plays an important role
in the application.

Language Immersion Teacher 2006 — Erika Kalmus, Koht-
la-Jarve Co-educational Secondary School

Language Immersion Teacher 2007 - Erika Ulla, Haapsalu
Nikolai School

Language Immersion Teacher 2008 - Hedi Minlibayeva,
Tallinn Vindi Kindergarten

Language Immersion Teacher 2010 - Kiilliki Vergis-Tali,
Kohtla-Jarve Kindergarten Rukkilill

Language Immersion Supporting Environment 2011 — Narva
Kindergarten Pdasuke; Kohtla-Jarve Kindergarten Punamditsike

Friend of the Language Immersion
Programme

The honourary title of the Friend of the Language Immer-
sion Programme is given as language immersion programme
coordinators’ expression of respect and special recognition
for a decisive influence on development of the language im-
mersion programme during the current year or earlier years.

Friend of the Language Immersion Programme
2005
Mait Klaassen, former Minister of Education and Research,

now the rector of the Estonian University of Life Sciences —
initiated preliminary work for defining the implementation
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[Mpn3HaHuA
nporpammbl
A3bIKOBOIO
norpy»xeHuaA

Jlyywmnin yuntenb nporpamMmbl A3bIKO-
BOIO NOrpy»KeHuns

Mpemua npucyxaaeTtca Colo30M POAUTENEN YUaALLMXCA KNac-
COB A3bIKOBOIO MOFPYXXEHMA «CamMOMy yYLLEMY, CAMOMY YMHO-
My, CaMoMy [106pOMY 1 TpebOBaTEIBHOMY, CaMOMy CrpaBeiv-
BOMY, M3HEPaAOCTHOMY ¥ MpedynpeauTeNbHOMY» YUNUTENIO.
KaHAmMAaToB MOTYT BblABMUMATb YUEHUKM, POAUTENN U KOANETN.
YUUTHIBAOTCA 1 PabOTbl YUEHVKOB O CBOVIX YUUTENIAX.

Jlyuwimi yuntenb KnaccoB A3bIKOBOro norpy»keHus 2006
- dpwuka Kanmyc, Obuias rumnasunsa Koxtna-Apse

Jlyuwimim yuntenb KaccoB A3bIKOBOro norpyxeHusa 2007
- DpuKa Ynna, H1nkonaesckas WwKosa B Xaancany

Jlyuwimi yuntenb K/1acCoB A3bIKOBOTO MOrpy»KeHus
2008 - Xegn Munnu6aeBa, f/c BuHam

Jlyuwimim yuntenb KnaccoB A3bIKOBOTo norpy»keHus 2010
- Kionnukun Bepruc-Tanu, a/c Pykkunmnib B Koxtna-Apee

YyebHaa cpefa, MoAAepXMBatoLlas M3yveHve Asblka 2011 —
Hapsckun a/c Mascyke; Koxtna-Apseckun a/c MNyHamioTcrke

ﬂpyr A3bIKOBOI'O MNMorpyxeHnA

[NoyeTHoe 38aHMe dpyra nporpaMmbl MpUCYKaaetca LieHTpom
A3bIKOBOTO MOTPYKEeHWA eXerofgHo B 3Hak GnarofapHoOCTV u
0CObOV MPU3HATENBHOCTI 3a BKJIA B Pa3BUTIE MPOrpammbl B
TEKYLLEM rofly, a TakXKe B MpedblayLive rofp.

Opyr asbikosoro norpyxexHusa 2005

Mait Klaassen, ObBWNIA MUHUCTP 0OPa30BaHMA, HbiHE
pPEeKTop ArpapHOro yHwBepcuteTa. 3BaHWA YAOCTOWH



noustamiskeskuse Hared juhatuse liige — keele-
kiimblusprogrammi kavandamise t66rihma liige

Tonis Lukas, endine haridusminister, praegu Riigi-
kogu liige — avas keelekimbluskeskuse ning toetas
programmi laienemist

Toivo Maimets, endine haridusminister, praegu
Tartu Ulikooli Molekulaar- ja Rakubioloogia Insti-
tuudi direktor — aitas luua programmi strateegilist
plaani

Peep Ratas, HTMi endine kantsler— kirjutas Eesti
poolt alla Eesti-Kanada keelekiimbluse koostdole-
pingule

Katrin Saks, endine rahvastikuminister, praegu
Tallinna Ulikooli Balti Filmi- ja Meediakooli direk-
tor — riikliku integratsiooniprogrammi (2004-2007)
koostamise algataja ning eestvedaja

Eldar Efendijev, endine rahvastikuminister, prae-
gu Riigikogu liige — toetas Narva kakskeelse 6ppe
komisjoni loomist

Mati Luik, Integratsiooni Sihtasutuse juhataja — oli
keelekimblusprogrammi igakllgne toetaja, alga-
tas lasteaedade programmi (aunimetus on antud
postuumselt)

Keelekiimblusprogrammi séber 2006

Indrek Raudne - Keelekimblusprogrammi Laste-
vanemate Liidu algataja ning Uks eestvedajaid

Keelekiimblusprogrammi séber 2007

Oie Vahar - oma teadmiste, oskuste ja eeskujuga
on inspireerinud koiki keelekimblejaid ning osa-
lenud koigis keelekiimblusega seotud tegevustes

Keelekiimblusprogrammi séber 2008

Marina Asari - keelekimblusidee Eestis juurdu-
mise eestvoitleja 1990. aastate keskpaigast siia-
maani sihiparaselt, sammhaaval ja toestavalt. Ei
ole vastutusest lahti 6elnud ning on nou ja jouga
ikka kohal

Robert McConnell - keelekimblususu, keele-
kimbluslootuse ja keelekimblusarmastuse ehe
naide, nii Eesti keelekimblejate kui ka meie Kana-
da toetajate-6petajate julgustaja ning innustaja

direction of the language immersion programme

Georg Aher, former Secretary-General of the Ministry of
Education and Research, now the member of the Board of
Hared Training and Counselling Centre — member of the lan-
guage immersion programme planning team

Tonis Lukas, former Minister of Education and Research -
founded the Language Immersion Centre and supported ex-
pansion of the programme

Toivo Maimets, former Minister of Education and Research,
now the director of Institute of Molecular and Cell Biology
of the University of Tartu — helped to compose the strategic
plan of the programme

Peep Ratas, former Secretary-General of the Ministry of
Education and Research — signed the Estonian-Canadian lan-
guage immersion cooperation agreement on behalf of Esto-
nia

Katrin Saks, former Minister for the Population Affairs, now
the director of Tallinn University Baltic Film and Media School
— the initiator and leader of drawing up of the national integ-
ration programme (2004-2007)

Eldar Efendiyev, former Minister for the Population Affairs,
now a member of the Estonian Parliament — supported
establishment of Narva Bilingual Teaching Committee

Mati Luik, Head of the Integration Foundation — was a com-
mitted supporter of the language immersion programme,
initiated the kindergartens’ programme (the title was given
posthumously)

Friend of the Language Immersion Programme
2006

Indrek Raudne - establisher and one of the leaders of Pa-
rents Association of Language Immersion Programme

Friend of the Language Immersion Programme
2007

Oie Vahar - has inspired all members of the language im-
mersion programme with her knowledge, skills and example;
she has participated in all activities connected with language
immersion

Friend of the Language Immersion Programme
2008
Marina Asari — advocate of implementation of the langu-

age immersion idea in Estonia since the mid-1990s till now,
committedly, step by step and in a supporting manner. She

3a HayaTylo nMpeaBapuTesibHylo paboTy No BHeAPeEHMIO
MpOrpammbl 1 onpefeneHnio HanpasneHus.

Georg Aher, ObiBLIMI KaHUNEP MUHUCTEPCTBA 06Pa-30-
BaHMA, YneH npaneHna LleHTpa obyyeHns M KOHCYb-
Taumin “Hared”, yneH pabouei rpynnbl Mo MaaHUMpPOBa-
HUIO NPOrpammbl

Tonis Lukas, 66BN MUHUCTP 06pa30BaHuA, HbiHe fe-
nyTaT napnameHTta. OTKpb LIeHTP A3bIKOBOTO MOTpY Ke-
HMA 1 CNOCOBCTBOBAS PACIIMPEHWIO MPOM-PaMMbl.

Toivo Maimets, ObIBLWINA MUHUCTP 06Pa30BaHMA, HblHE
anpekTop NHCTUTYTa MONEKYNAPHON 1 KNEeTOYHOW 61O-
noruv TY, yyacTBOBan B BblpaboTKe CTpaTerMyeckoro
rnaaHa NnporpamMmmbl.

Peep Ratas, 6biBWMI KaHLIEp MUHUCTEPCTBA 00pa-30-
BaHuA. [ognucan 4OroBop 0 COTPyAHMYECTBE B 06MacTH
A3bIKOBOTO MOTPYXEHNA MeX Iy JCTOHMEeNn 1 KaHagom.

Katrin Saks, ObiBLIWI MUHWCTP MO Aenam Hapogo-Hace-
NEeHNA, HblHe AnpeKkTop banTnnckom WKosbl KMHe-mMaTo-
rpadum u CMU, nHMUMATOP 1 PYKOBOAMUTENb FOCY-Aap-
CTBEHHOW NMporpammbl MHTerpaumm (2004-2007).

Eldar Efendijev, 6biBWWIA MUHMCTP MO AefaM HapOLOHa-
ceneHusa, HolHe genyTaTt napnamerTta. Cno-cobcTBoBan
CO3/aHMI0 KOMUCCKU MO ABYA3bIYHOMY 0Opa3oBaHMio B
Hapse.

Mati Luik, pykosoanTtenb LleneBoro yupexpaeHua WH-
Terpaunn. OKasbiBan BCECTOPOHHIOW MOAAEPXKKY MPO-
rpammMe, MHULMMPOBaAN NPOrpammy Ans AeTCados (3Ba-
HWe NPUCYXXAEHO NOCMEPTHO).

Apyr A3bikoBoro norpyxeHuna 2006

Indrek Raudne - nHuumnaTop cosaanma Cotoza poan-te-
Nen N OANH 13 ero pykosoauTenen.

Apyr A3bikoBoro norpyxeHua 2007

Oie Vahar - cBouMM 3HaHMAMM, HAaBbIKAMV 1 MPYMEPOM
BAOXHOB/ANA BCEX YUYACTHWKOB MPOrpaMmbl, akTMBHadA
YyYaCTHMLA BCEX HAUMHAHWUI B MPOrpaMMme.

Apyr A3bikoBOro norpy»xeHua 2008

Marina Asari - 60opel 3a BHeApeHME MPOrpammbl B
JCTOHUN C cepeaunHbl 1990-x rofoB A0 CeroaHAWHe-
ro AHA. Hukoraa He cHvMMana ¢ cebs OTBETCTBEHHOCTY,

BCerfa rotoBa MoOMO4Yb COBETOM 1 AEJTOM.

Robert McConnell - Apkunin npvmep Yyenoseka, No6A-
Llero A3bIKOBOE MOrpYyXXeHue, Bepbl Y HafjeXAbl B HEro,
BAOXHOBUTENb Kak 3CTOHCKMUX CMELnanmncToB, Tak 1 yun-
Tenen B KaHage.

Lynda Boyton, Olga Little — npogenanu orpomHyto
pa6OTy npy NOATOTOBKE MaTepmnaioB Aid KypCOB rnepe-
O6yl-I€HI/IF| B COOTBETCTBMN C SCTOHCKMMMN yl-|e6HbIMI/I
nporpamMmamn, CBA3asin X C yKe UMeLWMMNCA MaTepn-
anamu. bnarofapum 1x 3a NOAAEPXKKY.

Epp Rebane - HeoueHMMasa MOMOLHMULA B Pa3BUTUM
Nporpammbi.

Opyr A3bikoBoro norpy»xeHna 2009
Natalja Soboleva — uneH Cotsa poavtenei.

Raivo Juurak — HeyTOMUMbIZ MponaraHANCT NpPorpam-
Mbl, 0CO6EHHO B 06pa3oBaTeNlbHOM GOPYMeE ICTOHMMN.

Vahur Laiapea - co3paTenb GuAbMOB O A3bIKOBOM MO-
FPYyXeHNN.

Koidu Tani-Jiirisoo, Ene Kulasalu - nomorann npo-
rpaMme v yyntenam B 06peTeHun 4yBCTBa MUCCUM 1 Ca-
MOYBEPEHHOCTH.

Opyr A3bikoBoro norpy»eHna 2010

MNooaepKnBanu naeto NporpaMmMbl A3bIKOBOTO MOrpYyKe-
HWUA NpwW nNepeobyyeHur NpenonfaBaTenel U cocTaBne-
HUN METOAUYECKUX MaTEPUASOB:

Katri Raik

Ene Kulderknup

Opyr A3bikoBoro norpyxeHuna 2011

HO,D,):LGp)KI/IBaJ'II/I nporpamMmmy A3bIKOBOTO MOrpyKeHnAa co
CTOPOHblI MECTHOIO CaMOynpaB/IeHNA:

Eha Karus

Natalja Lapikova

Tiina Kasemaa
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Lynda Boyton, Olga Little - pihendumuse vordkujud,
tegid dra mahuka t60, et nddalase koolituse materjalid
vastaksid Eesti 6ppekavale ning seonduksid olemasole-
vate 6ppematerjalidega; programmi esimesed sammud
on julgus ja eduelamused tanu neile

Epp Rebane - keelekimblusprogrammi kaasamotleja,
tahtsustades Eesti haridust kui tervikut ning selle edasist
arengut

Keelekiimblusprogrammi sober 2009

Natalja Soboleva - Keelekimblusprogrammi Lasteva-
nemate Liidu liige, lastevanemate hadlekandja kdigus-
hoidja

Raivo Juurak - keelekimbluséppe vooruste esiletooja,
programmi vasimatu propageerija, eriti Eesti Haridus-
foorumi listis

Vahur Laiapea - keelekiimbluséppe nahtavaks ja mois-
tetavaks tegija filmikeeles

Koidu Tani-Jiirisoo, Ene Kulasalu — kimblusprogram-
mi ja kimblusdpetaja missiooni ning eneseusalduse
joustajad

Keelekiimblusprogrammi sébrad 2010

Keelekimblusideede edasikandjad 6petajakoolituses ja
metoodilistes materjalides:

Katri Raik

Ene Kulderknup

Keelekiimblusprogrammi sébrad 2011

Keelekiimblusprogrammi tugisambad kohalikust oma-
valitsusest:

Eha Karus

Natalja Lapikova

Tiina Kasemaa

has not denied the responsibility and is on the spot, with her
energy and advice.

Robert McConnell - a clear example of belief, hope and love
of language immersion, an encourager and inspirer of both
members of the Estonian language immersion programme
and of our Canadian teachers-supporters

Lynda Boyton, Olga Little - committedness symbols who
did tough work in order for the materials of week’s training
to conform to Estonian curricula and to be linked to existing
study materials; we owe them the brave first steps of the
programme and success experience

Epp Rebane - supporter of the language immersion prog-
ramme emphasising the Estonian education as a whole and
its further development

Friend of the Language Immersion Programme
2009

Natalja Soboleva - member of Parents Association of Lan-
guage Immersion Programme, editor of the parents’ news-

paper

Raivo Juurak - presenter of virtues of learning in language
immersion, tireless advocate of the programme, especially in
the list of Estonian education forum

Vahur Laiapea - the person who made learning in language
immersion visible and understandable in the film language

Koidu Tani-Jiirisoo, Ene Kulasalu — accomplishers of im-
mersion programme and immersion teacher's mission,
examples of self-trust realisation

Friends of the Language Immersion Program-
me 2010

Fosterers of language immersion ideas in teacher training
and methodological materials:

Katri Raik

Ene Kulderknup

Friends of the Language Immersion Program-
me 2011

Language immersion programme pillars in local government:
Eha Karus

Natalya Lapikova

Tiina Kasemaa
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Teacher Training
in the Language
Immersion
Programme

“...sisukat koostood 6pib opilane
tegema uksnes siis, kui ta

naeb, kuidas toimib 6petajate
koost66.”

Juri Gimnaasiumi
oppedirektor, koolitaja,
Oppekavade arendaja

[NepeobyueHue
yuynTtesneun B
nporpamme
A3bIKOBOrO
Nnorpy»xeHunA

MOEM KOMMbIOTePE HaXO[ATCA JOKYMEHTbI, AaTh-pO-

BaHHble 2006 rogom. C 3TOro MOMEHTa Mbl Pa3BEPHY-

N 6a30B0e 00yUeHNe, NONYUMBLIEE Ha3BaHME «CEMb

[IHEN COBMECTHOTO MOrPY»KEeHWA U OCHOBHAA Npo-
rpamma METOAVKWY». Kaxablli rof ne-peobyyerne Npoxoavna
ofiHa rpynna, 8 3tom, B 2012 rogy obyueHvie nponaeT 7-ad no
CYETY rpynna.

[lo 2006 roga nporpamma Kypcos Obina pasaeneHa Ha npo-
rpaMmy AnAa yuuTener paHHero 1 4nda yumtenein no3gHero no-
rpyxeHnd. B 2006 rogy Mbl moguepKmBani, 4to Ha obydeHne
NPUMMALLAIOTCA yUnTena Kak PaHHero, Tak 1 No3aHero norpy-
xeHuA. CerogHa cumnTaeTca camo CoboM PasyMEOLLMMCA, KOT-
713 B OJHOM Y4eOHOM MOMELLEHNM HAXOAATCA BMECTE yunTens
Pa3HbIX CTyneHen 1 NpeaMeTOB.

TemaTnyeckme Kypcbl «A30yKka A3bIKOBOMO MOTPYKEHWs» 1
«[lpama Kak npuem akTUBHOIO 0ByUeHsA» ABNAOTCA COBCEM
IOHBIMW MO CPaBHEHWIO C 6a30BbiM 00yUeHMeM. PaHblue OHK
6bIIM MW YaCTblO OCHOBHOMO Kypca, OfHaKo 0bpaTHas
CBA3b MOKa3aa, YTo STUMU TEMaMW UHTEPECYIOTCSA, 1 yunTens
XOTAT NONyUNTL 6onee Noa-pobHYi0 MHGOPMALIMIO.

Kak 00beiMHNTb 0byUeHne A3bIKy U npeamMeTy? aer v npné-
MOB 3a BpEMS KYPCOB HaKOMMIOCh MHOTO. B y»Kke CyliecTByto-
WME NPOrPaMMbl UX HEBO3MOXKHO ObINo ymMecTuTb. Tak, B 2010
rofly, 6bi1a NOAroTOBNEHa HOBas y4yebHas mporpamma «Tpu
KO3bIps YUUTENsA», B KOTOPOW LIEHTPasbHOE MeCTO 3aHMMaeT
TeMa B3aMMOCBA3M NPe-METHOMO 0BYYEHNIs C A3bIKOBBIMM Ha-
BbIKaMU.

Kaxpablli pebeHOK Hy>KOAeTCA B KPacviBOM MMeHW. YeTbl-pe

yuebHble NporpamMmbl MOAYUMIN CBOU Ha3BaHUA C AOMOMHU-

TEMbHBIMU MOACHEHUAMY.

- CeMb JHel COBMECTHOrO Morpy»KeHua. OCHO8HAA y4ebHAas
NpPo2PamMmMa MemooukU.
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- A3byka A3bIKoBOrO norpyxeHns. OCHO8HbIE NPUHUUNGI A3bl-
KO8020 NO2PYKEHUS.

- [lpama Kak mMeTo[ akTUBHOro 0byueHus — bicmpee, 8bille,
oaneue.

« Ton KO3bIpA yuuTena: NpeameT, A3blK 1 HaBblikM B yuébe.
YuebHas npoepamma mMemoouKU UHMezpupo8aHHoz0 0byye-
HUA A3bIKY U npeomemy.

YyebHble NporpaMmbl CBA3aHbl ONpeaenéHHbIMY NpKU3HaKa-
MU: COTPYAHUYECTBO Mexay Mefaroramu- KOHCYMbTaHTamMMu,
AKTVBHOCTb YUaLLWXCA, MPUBHECEHWE CBOErO OMbiTa, U yMe-
HUe AaTb SGGEeKTUBHYIO 0OPATHYIO CBA3b NO AOMALLHUM 3a-
NaHVIAM.

Pa3BuTVEe SABNAETCA OTIWMUUTENBHOM YepTOl JIIoOOro Xo-
powero fena. Ha cerogHAWHNIA feHb Mbl MPY3HAEM, YTO Hbl-
HELUHAA LWKOMbHAA CUCTEMa HYKAaeTca B Cleaylollem Luiare.
MNoAroTaBnMBaloTCA HOBbIE YUeOHbIE MPOrpammbl, CeaytoLimne
Bbllle YNOMAHYTbIM MPUHLMMNAM: a36y|<a NHTErpnpoBaHHOTO
00yueHns A3bIKY ¥ NpeaMETY COCPeAOTauMBaETCA Ha Npes-
METHOM U A3bIKOBOM OOYYEHWUM B MMMHA3NUYECKMX Kaccax.
Kypc 0byueHnsa C MoaTMyecknm Ha3BaHnem « VIHTerprpoBaH-
HaA Mpor-pamma, Kak TBOpYeCKad MO3anka» MOALepKMBaeT
yunTena-npeaMmeTHKa B CoTpygHnyecTse C apyrmmm yymte-
JIAMWN. MCXOﬂHaH nosnuma NpocTa - XAemMm OT YYeHUKa TOXe
FOTOBHOCTU K MapHOW 1K rpynnoBoi pabote. OH HayunTcs
3TOMY TOMAa, KOrAa HarnAaAHO YBUANT B3aUMOAECTBYME yunTe-
new Apyr C APYrom.

YTo ABNAETCA 3aNM0rom ycrnexa Hawuvx Kypcos? lNporpammbl
00yUEHUI POXKIAOTCA B COBMECTHOM OOCY>KAEHWUM, B pac-
npeaeneHn KOHKPETHbIX pabouurx 3afaHuii. [1ocKonbKy 06-
yueHvie BeAyT Nefarorn, To 3TO XopoLlas BO3MOXHOCTb MO-
AENNTLCA CBOVM OMbITOM, 00CYANTL Crabble mecTa. Bepto, uto
KaxxAbllA Nefaror-kOHCYbTaHT yUnTCA BMECTe CO CBOEN rpym-
Now Yemy-H1byb HOBOMY. Takoe COTPYAHMYECTBO ObOorallja-
€T KOHCYJIbTaHTa Kak JIMYHOCTb W Nepes KaK Ao HOBOW rpyn-
NoWi NOABNAETCA, Tak CKa3aTb, OOHOBNEHHbIN NpenofgasaTens.

AHHe KnopeH
3aB.yuebHoM YacTbio OPUCKOM rMMHa3MKW, KOHCYbTaHT,
Pa3pPaboTUMK yUeOHbIX MPorpamMm



seeris oma tegevuse Uhtlustatud 6ppekavadena. Selleks
ajaks oli aga koolitdosse ja loomulikult meiegi koolitus-
tesse sisse hiilinud uus tegelane — LAK-6pe. Kuidas Uhi-
tada aine- ja keeledpet? Ideid ning votteid oli koolituste
valtel aina tekkinud ja tekkinud. Olemasolevatesse dppe-
kavadesse ndis olevat véimatu mahutada koiki neid. Nii
valmis selsamal 2010. aastal uus 6ppekava ,Opetaja kolm
kUbarat”, mis on oma keskmeks vétnud seose erinevate
ainete ja keele osaoskuste vahel.

Igale lapsele on vaja ka ilusat nime. Neli 6ppekava on saa-

nud poéhinimetused koos lisaselgitustega:

- Seitse pdeva koostdist kimblust. Metoodika péhiéppe-
kava

- Keelekiimbluse ABC. Keelekiimbluse p6himétted

- Draama aktiivéppe vottena. Citius, altius, longius — kiire-
mini, kérgemale, kaugemale

- Opetaja kolm kibarat. LAK-6ppe metoodika éppekava

Ka programmi 6ppekavu seovad kindlad tunnused: koos-
t60 koolitajate vahel, dppijate aktiivsus, dppijate koge-
muse toomine koolitusruumi, koolitustel kogetu raken-
damine ning oma tegevuse reflekteerimine iseseisvates
kodutoddes.

Areng on iga hea asja tunnusjoon. Nutdseks oleme t6-
denud, et praegune koolitussisteem ootab jargmist sam-
mu. Valmimas on uued 6ppekavad, mis jargivad juba ni-
metatud pohimotteid, aga samaaegu on oma konkreetse
sihiseadega: LAK-Oppe ABC keskendub aine- ja keeledppe
seostamisele glimnaasiumiklassides. Poeetilise nimetuse-
ga koolitus ,Koosloomise mustrid ja varvid — 16imitud te-
gevuskava” toetab 6petajat ainealase koostod tegemisel
teiste 6petajatega. Lahtealus on lihtne: ootame 6pilaselt,
et ta on valmis tegema koostddd teistega nii paaris kui ka
rihmas. Usume, et sisukat koostéod 6pib dpilane tegema
Uksnes siis, kui ta ndeb, kuidas toimib dpetajate koostdd.

Mis on meie koolituse edutegurid? Koolituste kavad on
kujunenud koostoistes aruteludes, konkreetsete t6dUles-
annete jagamises. Kuna koolitajateks on dpetajad, siis on
hea véimalus edasi anda oma kogemusi, arutleda énnes-
tumise ja tagasilookidegi dle. Usun, et iga koolitaja opib
iga koolitusrithmaga koos midagi, on see siis sisuline t66-
vote, muutuste méarkamine koolitusrihma arengus voi
ootamatustele reageerimine. Kindel on, et koik see rikas-
tab koolitajat kui isiksust ja kui 6petajat ning iga jargmise
koolitusrihma ees on senisest huvitavam koolitaja.

Anne Kloren
Juri Gimnaasiumi o6ppedirektor, koolitaja, 6ppekavade
arendaja

recorded their activity as unified curricula. By this time a new
character, CLIL, found its way to our schools and, naturally, to
our training courses. How to combine content and language
learning? The number of ideas and tips kept increasing in the
course of the training. It seemed impossible to include all of
them into existing curricula. Thus in the same 2010 the new
curriculum “Teacher's Three Hats” was developed. The curricu-
lum focused on linking of different subjects and language skills.

Every baby deserves a good name. The four curricula received

main titles together with additional explanation:

- Seven Days of Cooperative Immersion. Basic curriculum in the
methodology

- ABC of Language Immersion. Principles of language immersion

- Drama as an Active Learning Method. Citius, altius, longius —
faster, higher, longer

- Teacher's Three Hats. Curriculum in CLIL methodology

The curricula of the programme are connected through certain
features: cooperation between educators, learners’ activeness,
referring to participants’ previous experience, application of
the things learned during the course and reflection upon one’s
own activity in independent home assignments.

Development characterises every good thing. Now we have
admitted that the existing system of training is expecting the
next step. New curricula are being developed. These curricula
follow the above-mentioned principles, but at the same time
they have their own certain aims: ABC of CLIL focuses on integ-
ration of content and language learming at the upper-secon-
dary school stage. The training with a poetic title “Patterns and
Colours of Co-creation — Integrated Action Plan” supports a
teacher in subject-based cooperation with other teachers. The
starting point is simple: we expect a learer to be ready to coo-
perate with others both in a pair and in a group. We believe
that a participant learns to cooperate meaningfully only when
he/she sees how teachers’ cooperation works.

What are the success factors of our training? Training program-
mes are designed in cooperative discussions, while sharing
certain work tasks. As educators are teachers, there is a good
chance to share one's experience, to discuss achievements and
failures. | believe that every educator learns something with
every group, whether it is using of a content-based technique,
noticing of changes in the development of the group or reac-
ting to an unexpected situation. | am sure that all of the above-
mentioned enriches an educator as a personality and as a teac-
her, and thus every following group meets a more interesting
educator than he/she was with the previous group.

Anne Kloren
Director of Studies of Juri Secondary School, curriculum
developer

«See tort on nii ilus, et
kui me teda loikame,
siis hakkavad tal pisarad
jooksmay
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Noustamine
on monus
kooskulgemine

Intervjuu uleriigilise
noustajate koordineerija
Erika Ullaga

Loodud on épetajate néustamiskeskused. Kes on need,
kes vajavad kéige enam noustamist ning miks?

Esialgu noustati eelkdige dpetajaid, kes tegelesid keele-
kiimblusega ning eestikeelse ainedppega glimnaasiumi
esimeses astmes. NUUdseks on néustamine méeldud iga-
le dpetajale, kelle klassis 6pib 6ppekeelest erineva ema-
keelega opilasi.

Missugust tuge tdnapdeva 6petajad vajavad, mis
probleemidega nad néustaja poole p66rduvad?

Abivajadusi ning hirme on erinevaid. Uldjuhul 6petaja
teistest tavainimestest ei erine ja omal initsiatiivil abi ku-
sima ei kipu. See on siigavam psihholoogiline kisimus,
miks me kardame tunnistada oma hirme ning kisida abi.
Samas voib koik korras olla ja 6petajal on lihtsalt vaja
kinnitust, et see nii ka on. Tavaliselt on ndustajad tublid,
reklaamivad end koolides ning sélmivad ise usalduslikke
suhteid, mille kaudu ka néustamiseni joutakse. On erine-
vaid noéustamisi: rGhmandustamised, individuaalnéus-
tamised ning koolitusjargsed, vaatlusega ja vaatluseta
noéustamised.

Noustamist seostatakse tihti puhtalt néu andmisega,
mida see aga ei ole. Néustamine on eesmadrgistatud vest-
lus, mille eesmdark on enamasti midagi muuta. See aitab
Opetajal saada teadlikumaks oma 6petamishoiakutest,
pedagoogilistest pohimotetest, eesmarkidest ning tege-
vustest. Vajaduse korral arutatakse probleeme ja vajadusi.

Noustamine on Opetaja professionaalse elu plaanimise
Uks 1Gli, mis aitab mddrata hetkeseisu ja tegelda tahe-
lepanu néudvate klsimustega, ning suunab edasisele

Counselling is
Enjoyable
Co-development

Interview with Erika Ulla,
the all-Estonian coordinator
of counsellors

Teachers’ Counselling centres have been founded.
Who are the teachers that need counselling the most
and why?

In the beginning, counselling was offered, first and fo-
remost, to teachers in language immersion and content
teachers who taught at the upper-secondary school
stage I. Now counselling is available to every teacher in
whose classroom pupils learn in a language that is diffe-
rent from their mother tongue.

Which support to modern teachers need, which prob-
lems make them turn to the counselor for help?

There are different needs for help and different fears. Ge-
nerally, teachers are not different from other people and
they are not eager to seek help on their own initiative.
This is a deeper psychological question why we are afraid
to admit our fears or ask for help. At the same time every-
thing can be fine, and a teacher might need just a con-
firmation that everything is fine indeed. Counsellors are
usually very good; they advertise themselves at schools
and build trustworthy relations that lead to counselling.
There are different types of counselling: group counsel-
ling, individual counselling, post-training counselling,
counselling with or without observation.

Counselling is usually associated with giving pure ad-
vice, which it is not. Counselling is a goal-oriented con-
versation which mostly aims at changing something. It
helps a teacher to become aware of his/her attitudes
in teaching, pedagogical principles, aims and activities.
Subconsciously rejected problems and needs are discus-
sed if necessary.

KoHcynbTayumn

NHTepBblo ¢ PecnybnmnkaHc-
KNM KOOPANHAaTOPOM KOH-
CyNbTaHTOB DpuKon Ynna

Co30aHbI KOHCY/IbMAUUOHHble YeHmpsbl 018 ydume-
neti. Kmo 6onbwe ecezo Hyx0aemcsa 8 KOHCylbmayu-
Ax u noyemy?

3HavanbHO KOHCYIbTUPOBANn yW/ITeJ'IeI;I, 3aHVMaoWnNX-
CA A3bIKOBbIM MOTrpyxXeHnem 1 npegmMmeTHbIM O6yquI/IeM
Ha 3CTOHCKOM A3blke Ha | CTyneHun. Terlepb »Ke Takow BO3-
MOXHOCTbIO  MOTYT BOCMOJIb30BATbCA mobble yunTena,
pa6OTaPOLL|,I/Ie C NHOA3bIYHBIMW YHEHWKaMMN.

B kakoli no00depKKe HyXOaromcs yyumeJsisa u ¢ KAKUMU
npobnemamu obpawjaromcs K KOHCynbmaHmam?

CTpaxy 1 COMHEeHUA y iofel pasHble. YuuTtensa HUYeM
He OTNMYaloTCA OT OObIUHBIX NOAEN, U NUWHUA pa3, No
CBOEW VHULMATVBE He PBYTCA 0O6PaTUTLCA 3@ MOMOLLbBIO.
3710 6onee rnybOKUI NCUXONOTUYECKU acmeKT, moYemy
Mbl HE pellaeMcs MPU3HaTb CBOM CTPaxy 1 00pPaTUTbCA
3a MOMOLbIO K CNeLranncTy. HeKoTopbIM MPOCTO HYXXHO
NoATBEPXKAEHVEe, UTO OHW BCE AenatoT NpaBusibHO. Hawu
KOHCYNbTaHTbl PacCKa3blBaloT O CBOEN paboTe B LIKOMAX,
3aBA3bIBAIOTCA JOBEPUTENbHBIE OTHOWEHWA U, TaKUM 06-
pPa3oM, KOHCYNbTMPYIOT uyepe3 obujeHne. ECTb pa3Hble
BUAbLI KOHCYNbTaUWIA: TPYNNoBble, MHAVMBUAYaNbHbIE, KOH-
CynbTaumm nocne obyuyeHusa u np.

3auacTylo KOHCYNbTalUMIo COMOCTaBAAT C COBETOM, HO
3TO He CoBcCeM Tak. KoHcynbTaums — 370 6ecefa C KOH-
KDETHOM Lenblo YTo-nnmbo m3ameHuTb. OHa momo-raet
yumTenio 0CO3HaTb CBOI MPENOAaBaTENbCKYO NMO3ULIMIO,
negaroruyeckue NpuHUKUMLI, Lenu. Mo mepe Heobxoan-
MOCTU OOCYXKAAITCA U BbITECHEHHblE B MO[M-CO3HaHMe
npobnemsl.

KOHch'IbTI/IpOBaHI/Ie — 2TO OAHa YacCTb MJIaHNPOBaAHWA
I'IpO(I)eCCI/IOHaJ'IbHOVI HKUSHN  YUNTENA. OHa nomoraet
onpenennTb COCTOAHME AeNn Ha CerofgHA, 3aHATbCA BO-
npocamu, Tpe6yPOLLI,I/IMI/I BHMUMaHWA, W HaMpaBiadeTr K
ﬂaaneMLueMy Pa3BUTUIO. B KOHCYNbTUPOBAHWK HYyXOad-
eTCA KaxkKabln yunTenb, Kenaruwnm Pa3BrBaTbCA 1 NOAy-
4aTb yOOBOJIbCTBME OT cBoen pa6OTbI.

CKOoNlbKUM ydumesiam yoasiocb NOMOYb?

EXerofHo B JCTOHUM KOHCYNbTUPYIOT AOBOJIBHO OOSb-
Woe KONMMYeCTBO yyuTenen. ITO He pa3oBasd akuus, a
NPOLEeCC N3 HECKOMNBbKMX BCTPEY 1 OH MOXKET NepexoanTb
13 OIHOrO y4ebHOro rofia B f1pyrom.

Kak 0onzo koHcynemupoeanu yyumesieli U Ymo He-
cem Ham 6yodyujee — 00120 iU ewje 6yoym pabomame
KOHCYy/1lbmAayuoHHble yeHmpbsi U 8 KAKOM o6veme?

3HayanbHO, B pamKkax Mporpammbl A3bIKOBOTO MOrpy-
XKEeHUA, KOHCYNbTMPOBATb Hayaiy KOOPANHATOPLI NPO-
rpammbl (c 2001 r). A ¢ 2005 ropa 6bI1O yxe 4YeTbipe
KOHCYNbTaHTa No norpyxeHunio. OHK noceLann WKOnb
N KOHCynbTUpoBanu yuntenen. B 2006 rogy Hayanochb
nepsoe MacwTabHoe obyyeHMe KOHCYNbTAaHTOB, MNpw-
CTYNMUBWMX K CBOeW paboTe yxe oceHblo 2007 roga. B
bnnxkanwee Byayuiee KOHCYNbTaHTbl MPOAOAXKAT PaboTy.
KOHCYNbTaUMOHHYI0 Mporpammy yuntenen dnuHaHcmpyet
MuHUCTepCcTBO 0Opa3oBaHmA.



“CmoTtpn, 3gecb
niaayeTt ogunH
NOPOCEHOK."

“Nopoxan! A 3Hato.
«[1nakcyke»»!
(no-pycckn nnakca -

piripill.)”

arengule. Seega vajab ndustamist iga 6petaja, kes
soovib professionaalselt edasi areneda ja oma to6st
tait r6dbmu tunda.

Kui paljusid é6petajaid on suudetud aidata?

lgal aastal ndustatakse Eestis paris arvestatav hulk
Opetajaid. Noustamine ei ole Ghekordne tegevus,
vaid see koosneb mitmest kohtumisest ning voib
jatkuda erinevatel 6ppeaastatel.

Kui kaua on é6petajaid néustatud ja mida toob
tulevik — kaua see jédtkub ning mis mahus saate
seda teha?

Keelekimblusprogrammi raames alustasid néusta-
mist programmi koordineerijad 2001. aastast. Alates
2005. aastast oli olemas neli keelekimbluse néus-
tajat, kes kaisid keelekimbluskoolides vaatlemas ja
Opetajaid néustamas. Aastal 2006 algas esimene
suurem noustajate valjadpe ning nemad alustasid
noéustamist juba 2007. aasta sUgisel. Lahitulevikus
noéustatakse jatkuvalt keskuste koordineerimisel.
HTM toetab Opetajate néustamist, mis tdhendab,
et koolile ja 6petajale on see tasuta.

Counselling is one link in planning of a teacher’s pro-
fessional life which helps to define the current situa-
tion and deal with issues requiring attention. That, in
its turn, directs to further development. Thus, coun-
selling is necessary for every teacher who wishes to
develop professionally and enjoy his/her work to the
full.

How many teachers has counselling been able to
help?

Every year a really calculated number of teachers are
counselled in Estonia. Counselling is not a one-time
activity, it consists of several meetings and it can
continue in different academic years.

For how long have teachers been counseled and
what will future bring - for how long will it last

and to which extent can you do it?

Within the frames of the language immersion program-
me counselling was initiated by programme coordinators
(since 2001). Starting from 2005, there have been four
language immersion counsellors who visited language
immersion schools and counseled teachers. The first lar-
ger-scale training of counsellors started in 2006, and the
participants of the training began counselling already in
the autumn of 2007. In the near future counselling con-
tinues to be provided in coordination with the centres.
The Ministry of Education and Research supports teac-
hers’ counselling which means that it is free of charge for
schools and teachers.
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Keelekiimblus-
programmi
Lapsevanemate
Liit

eelekimblusprogrammi  Lastevanemate  Liit
(KLL) on MTUna registreeritud 27. detsembril
2004. Liit loodi lastevanemate initsiatiivil, et
enam kaasa rddkida keelekimblusprogrammi
arendamisel. Liidu 9 asutajaliiget esindavad Eesti eri re-
gioone ning on enda Umber koondanud kohalikud rih-
mad. Keelekiimbluskoordinaatorid on saanud liidu néol
endale ndudliku ja hea partneri. Tdna on organisatsioo-
niga liitunud juba tle 100 liikme.
Liidu liikmed on osalenud lastevanemate koosolekutel,
esinenud konverentsidel ning organiseerinud lastevane-
mate liidu dppereise ja suvekoole, millesse kuulusid nii
koolitused kui ka aktiivsed to6pajad. Liidu traditsiooniks
vOib lugeda 4-6 korda aastas eesti- ja venekeelsena il-
muvat ajalehte «PoguTenbckas rasetar, mida levitatakse
tasuta keelekimblusprogrammiga liitunud haridusasu-
tustes.

Parents Association
of Language
Immersion
Programme

arents Association of Language Immersion Program-
me is a NGO which was registered on 27 December,
2004. The Association was founded on parents’ ini-
tiative in order to provide parents with the possibility
to participate more actively in development of the language
immersion programme. Nine of the founders of the Associa-
tion represent different regions of Estonia where they formed
regional groups of parents of the Association. Now the num-
ber of the members of the Association is over 100 people.
Parents’ Association is a demanding and good partner of the
Language Immersion Centre.
Members of the Association participate in parents’ meetings,
make presentations at conferences, organise study trips and
summers schools. The Roditelskaya Gazeta [Parents’ Newspa-
per] project has become a tradition, the newspaper is publis-
hed 4-6 times a year in the Russian and Estonian languages
and it is distributed free of charge in kindergartens and sc-
hools which are members of the programme.

Coto3 poanTenen
yyaLymxca no
nporpamme
A3bIKOBOIO
norpy»eHus

0103 poauTeseil yYalluxcs no nporpaMmme sA3biKo-
BOro Morpy>keHus aenfeTca HepoxoaHbiM ob6be-
JAVIHEHMEM, KOTOPOE BbIfIo 3aperncTprpoBaHo 27
Jekabpsa 2004 roga. Coto3 6bin co3aaH no NHMLMa-
TUBE poauTeseil ¢ Lenbio 60JIee akTMBHOIO yyacTuhs B pas-
BUTMW NPOrpaMmbl A3bIKOBOFO MOrpy:KeHUs. [leBATb ero oc-
HoBaTenen NPeACTaBAAIT PasinyHble PErMOHbl DCTOHWM,
rfe OHV co3fanu rpymnmbl Ha MecTax. B HacTosALlee Bpems B
opraHu3auuio Bxogat 6onee 100 uneHos.
B nue Coto3a LIeHTP NMEET TpeboBaTenbHOro 1 XOPOLLErO
napTHepa.
UneHbl Coto3a yyacCTBYIOT B pOAUTENbCKUX COBPaHMsX, Bbl-
CTy-natoT Ha KOHbEPEHLUAX, OpraHU3yIoT yUeOHble Moe3aKy
W NeTHMeE WKOfbl. TPaANLUMOHHBIM CTan NPOEKT «PoauTennb-
CKas raseTay, ra3eTa BbIXOAUT 4 — 6 pa3 BFOAY Ha PYCCKOM 1
SCTOHCKOM fA3blKax U PacApPOCTPaHAETCS Mo WKOoAM U feT-
CKUM cafiam, YYacTBYIOLUM B NporpaMmme 6ecrnnatHo.
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15 aastat
keelekiimblus-
programmi Eestis
— meil on, mille ule
uhkust tunda

eelekimblusprogrammi pidulikud aastad — 2012

ja 2013. 2012. aastal téhistame 10 aastat keele-

kimblust lasteaedades. Suvel |6petasid gim-

naasiumi lapsed, kes alustasid 2000. aastal esi-
mestena 6ppimist keelekiimblusklassis. 2013. aastal saab
keelekiimblus Eestis 15aastaseks ning hiliskeelekiimblus
T0aastaseks. Meil on saavutusi, mille tGle uhkust tunda ja
mida tahistada.

Oleme tanulikud neile, kes 1998. aastal julgesid moelda
suurelt ning tegid otsuse alustada Eesti-Kanada-Soo-
me Uhisprojekti ,Keelekiimblus kui integratsiooni voti”.
NUUudseks on projektist saanud riiklik haridusprogramm
ning keelekiimblus on haridussisteemi lahutamatu osa.

Imetlust vaarivad nelja kooli (Tallinna Ldadanemere Gim-
naasiumi, Tallinna Mustaméde Humanitaargimnaasiumi,
Kohtla-Jarve Uhisgimnaasiumi ja Narva Vanalinna Riigi-
kooli) direktorid, kes otsustasid 2000. aastal avada oma
koolis keelekiimblusklassid. Stgava lugupidamise on
teeninud ka lapsevanemad. Voéime ainult ette kujuta-
da, mida nad tundsid ja métlesid, kui langetasid otsu-
se anda oma koige kallim vara keelekiimblusprogram-
mi, teadmata tdpselt, mis ees ootab. Mis tunne on neil
nlud, nahes, et nad olid teinud dige otsuse? 19. juunil
toimus Tartus keelekimblusprogrammi gidmnaasiumi
[6petamise Uleriigiline aktus: 82 |6petajat, neist 12 kuld-
ja 10 hébemedaliga. Esimestest keelekimblejatest on
kasvanud sdravad ja targad noored inimesed.

15 Years of

the Language
Immersion
Programme in
Estonia — We Have

the Reason to Feel
Proud

elebratory years of the language immersion prog-

ramme are 2012 and 2013. In 2012 we are celebra-

ting the 10th anniversary of language immersion in

kindergartens. The children who went to the first
language immersion forms in 2000 finished secondary school
this summer. In 2013 language immersion in Estonia is celeb-
rating its 15th anniversary and late language immersion — its
10th anniversary. We have achievements to be proud of and
to celebrate.

We are thankful to those people who dared to think big in 1998
and made a decision to launch the joint Estonian-Canadian-
Finnish project “Language Immersion as the Integration Key”.
Now the project has developed into the state educational
programme and language immersion is an integral part of the
education system.

The directors of four schools (Tallinn Ld&@nemere Secondary
School, Tallinn Mustaméde Secondary School of Humanities,
Kohtla-Jarve Co-educational Secondary School, and Narva Va-
nalinna State School) who in 2000 decided to open langua-
ge immersion forms in their schools deserve admiration. The
parents of these children have also earned deep respect. We
can only imagine the way they felt and what they thought
when they made the decision to put their precious children in
the early language immersion programme without knowing
for sure what was waiting ahead for them. What do they feel
now seeing that they made the right decision? On 19 June the
all-Estonian reception dedicated to the language immersion

[Mporpamme
A3bIKOBOIO
Norpy><eHnsa B
JcTtoHum 15 net
— HaM eCTb Yem
ropanTbcA!

N NPOrPamMMbl A3bIKOBOTO NMorpyxeHnsa 2012
1 2013 1. oueHb 3HameHaTenbHble! B 2012 rogy
otMeyaem 10 et nporpamme norpy<eHua 8
[EeTCKMX cagax. JIeTOM OKOHYMAY TUMHAa3M0
pebATa, NepBble NPUCTYNVBLWNE K y4ébe no
nporpamme norpyxenHua s 2000 rogy. B 2013 rogy npo-
rpaMma OTMETUT CBOW tobunelt — 15 neT B ICTOHWUM, a
no3fHee A3bIKOBOE MOrpyxeHne otnpasgHyet 10-netue.
Ham eCTb Yem ropanTbCA 1 eCTb CBOV YCMEXN.
Mbl GnarofapHel Tem, KTo B 1998 rogy He nobosncs
BCTYMUTb B COBMECTHbIM KaHaACKO-GUHCKO-3CTOHC-KMN
NPOEKT «A3bIKOBOE MOTPYXEHME — KITIOY K MHTErpauum».
Tenepb 13 Hero cHoOpMMPOBanach rocyaapCTBeHHasA
yuebHadA Nporpamma v A3bIKOBOE MOrpy KeHe CTano He-
OTbEMSIEMOW YaCTblo CUCTEMbI OOPa30BaHWA.
YBaXkEHNA 3aC/yXKMBaOT AVPEKTOPa YETIPEX  LUKOS
(TannnHHCKaA J1asHemepcKaa rmHasms, TanavHH-CKanA
MycTamasckan rumHasus, Koxtna-Apseckas Obwad rim-
Ha3udA, Hapsckad BaHHanMHHackad [ocygapcTseHHan
WKona), oTKpbiBLUME B 2000 rogy KnaccChl A3bIKOBOro Mo-
FPYXeHWA. YBaXKEHMA 3aCITyKMBaloT U poamnTen. Mpl mo-
MEM TONbKO [I0raAblBaTbCA, YTO OHM YyBCTBOBaNU W ay-
Manu, MPUHUMAaA peLLeHne OKyHyTb CBOE MobrmMoe Yafo
B MPOrpaMmy A3bIKOBOTO MOTPY»KEeHWA, He 3HadA TOYHO,
YTO VX OXKMAAET Brnepean.
YTO OHM YyBCTBYIOT Cenyac, 0CO3HaBas, YTo VX peLleHne
OKa3anoch TOrfa NPaBUIbHbIM?
19 mioHa B TapTy coctoanca PecnybnmkaHCKuUI Topxke-
CTBEHHbIVI aKT MO ClyYald OKOHYaHWA TMMHA3UCTamu
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“Keelekiimblusprogrammis
on koige tahtsamad

selles osalevad inimesed:
lapsevanemad, 6pilased,
Opetajad, direktorid ja teised
ametnikud.”

Natalja Mjalitsina

keelekiimblusprogrammi juht




Roo6mu teeb keelekiimblusprogrammi edukas rakenda-
mine lasteaedades. 2011/2012. 6ppeaastal tddtas kee-
lekimblusprogrammi jargi 38 lasteaeda ja uuest dppe-
aastast on avaldanud soovi liituda 10 lasteaeda. On hea,
et nii direktorid, 6petajad kui ka lapsevanemad peavad
keelekimbluse p6himotet — 6petamine mangu kaudu —
sobivaks ja loomulikuks keeledppemeetodiks.

2013. aastal saab labi viieaastane keelekimblusprog-
rammi strateegia ,Keelekimblus on Eestis laialt levinud
kvaliteetne aine ja keeledppe I6imimise moodus”. On
aeg teha kokkuvote ning seada uued sihid. Mis on need
kidsimused, mida tuleb lahendama hakata? Kindlalt voib
vdita seda, et keelekiimblus on Eestis enim uuritud 6p-
peprogramm. Uuritud on opitulemusi, rakendamist, 6pi-
laste ja vanemate hinnanguid programmile, programmi
jatkusuutlikkust, lasteaialaste koolivalmidust jne. Kuigi
koik teadusuuringud on kinnitanud, et 6ppimine keele-
kiimblusprogrammis (ainete dppimine teises keeles) ei
vahenda aineteadmisi, pigem on keelekimblusopilaste
keskmised tulemused paremad kui tavaklasside opilas-
te omad, tuleb meil edaspidigi kummutada hirme ja
mudte (emakeeleoskus vaheneb, aineid ei ole voimalik
Oppida teises keeles heal tasemel jne). Teadusuuringutel
pohineb seeqi, et dpetaja on keelekimblusprogrammi
vOti. Temast soltub koik: laste teadmised, hoiakud, suh-
tumine ja suhted. Kuidas leevendada eesti keelt valda-
vate klassi- ja ainedpetajate puudust vene dppekeelega
koolis ning lasteaias? Kuidas toetada neid, kes seda t66d
juba teevad?

Keelekimblusprogrammis on koéige tdhtsamad selles
osalevad inimesed: lapsevanemad, Opilased, dpetajad,
direktorid ja teised ametnikud. Ilma nendeta oleks prog-
ramm hoopis vaesem voi pdris mottetu. Aitah koigile,
kes on oma igapdevategevustega aidanud programmi
arendada just nii heal tasemel, nagu me seda senini Uhi-
sel joul oleme teinud! Ootame sisukaid ja toiseid kohtu-
misi ning meeleolukaid hetki pidulikel sindmustel!

Natalja Mjalitsina
Keelekimblusprogrammi juht

secondary school graduates was held in Tartu: 82 graduates, 12
of them with gold and 10 with silver medals. The first pupils of
the language immersion programme have grown into bright
and intelligent young people.

Successful implementation of the language immersion prog-
ramme in kindergartens is bringing joy. In the academic year
2011/2012 38 kindergartens worked in the language immersion
programme, and 10 new kindergartens have applied to join
the programme beginning from the new academic vear. It is
good that directors, teachers and parents adhere to the langu-
age immersion principle — learning through play — which is a
suitable and natural method of language learning.

In 2013 the 15-year strategy “Language Immersion is a Wide-
spread in Estonia High-quality Form of Content and Language
Integrated Learning” of the language immersion programme
will be completed. It is time to make conclusions and set new
goals. What are the issues that are waiting to be solved? It can
be said for sure that language immersion is the most researc-
hed educational programme in Estonia. There have been con-
ducted researches on learning outcomes, implementation, pu-
pils and parents’ evaluations of the programme, programme
sustainability, kindergarten children’s readiness for school, etc.
Although all scientific researches have confirmed that learning
in the language immersion programme (content learning in
a second language) does not decrease pupil's knowledge of
the subject and language immersion pupils’ average results
are higher than those of pupils in ordinary forms, in future we
should continue destroying myths and fears (mother tongue
suffers, content cannot be learned in a second language pro-
perly, etc). Scientific researches are the basis for the statement
that the teacher is the key of the language immersion program-
me. Everything depends on the teacher: children’s knowledge,
attitudes, communication and relations. How to compensate
the lack of Estonian-speaking content and primary school teac-
hers in the Russian-medium school and kindergarten? How to
support the teachers who are already doing this work?

In the language immersion programme the most important
are the people participating in it: parents, pupils, teachers,
directors and other officials. Without them the programme
would be poorer or even meaningless. Thank you, everybody
who have contributed with your everyday work to the deve-
lopment of the programme at such a high level, w have been
doing this together until now! We are expecting meaningful
and busy meetings as well as emotional moments at celebra-
tory events!

Natalya Myalitsina
Head of language immersion programme

Nporpammbl A3bIKOBOrO MNOrPYyKeHWA: 82 BbIMYCKHMKA, 13 HKX
12 ¢ 3ono10¥ 1 10 C cepebpaHoin Meaanamu. /13 nepBbIx «mno-
rPY>KEHLIEB» BbIPOCM BECTALLME U YMHbIE MOIOAbIE NHOAMN.
PagyeT ycnewHoe pa3BuTie MPOrpammbl A3bIKOBOIO MOrpy-
XeHvie B AeTcKkux cafax. B 2011/2012 y4yebHbIx rofax B Npo-
eKkTe yuyacTBOBano 38 AeTcafia, M C HOBOro y4yebHOro roga
XKenaHme MOAKIIoUNTBCA K Mporpammve m3bAsmnv ewe 10
[ETCaA0B. XOPOLWO, UTO U ANPEKTOPA, 1 YUUTENA, U POAUTENN
NPUAEPKMBAIOTCA MPUHLUMMG A3bIKOBOrO norpyxeHus. Oby-
YyeHmne yepes Urpy — NOAXOAALNIA Y €CTECTBEHHbI METOL W3-
yyeHna A3blka.

B 2013 roay nogonaeT K KOHLY NMATUNETHNA CPOK CTpaTernm
NPOrpPamMbl A3bIKOBOIO MOTPYKeHMA «A3bIKOBOE MOrpy»Ke-
HMe — 3TO WKWPOKO PACMPOCTPAHEHHDBIN B ICTOHWN MPUEM
NHTErPUPOBAHHOIO O0YUYEHVS MPEeAMETY 1 A3bIKY».

[MpYLLNO BpemA NOABEAEHNA UTOrOB 1 MOCTaHOBKI HOBbIX Lie-
nei. Kakve Bonpochl npuaetcs pelats? C 60MbLION yBEPEH-
HOCTbIO MOXHO CKa3aTb, UTO A3bIKOBOE MOrpy»KeHne ABNAeTCA
CaMOW NCCNeAOBAaHHOM NPOrPaMmon B CTOHMW. Viccnenosa-
Hbl pe3ynbTathl 00yYeHWs, BHEAPEHWE, OLEHKa Mporpamme
POAUTENAMU U YUEHVKAMU, KM3HECTOCOOHOCTb MPOrPammbl,
FOTOBHOCTb Masblllen K WKose 1 T.4.

HecmoTp#a Ha To, UTo BCe MCCNeoBaHVA MOATBEPXAAIOT - 00-
yyeHne Mo Nporpamme A3blKOBOrO MOrPYKEHWUA HE CHUXKAET
NPeAMETHbBIX 3HAHWI, a CKOpee [axe CpeAHue MoKasatenn
yualmMxca Bbillie, Yem B 0ObIUYHbIX Knaccax, Mbl Oyaem Npoaos-
aTb Pa3BEHYMBATb MUPbI 1 CTPaxM O TOM, YTO BRafieHNE POA-
HbIM A3bIKOM YXY/LIAETCH, HEA3BIKOBbIE MPEeAMETbI HEBO3MOX-
HO OCBOWTb Ha XOPOLWEM YPOBHE Ha MHOCTPAHHOM A3bIKe Y
T.4. B nporpamme A3bIKOBOTO MOrPy»KEHNUA yunTesb ABNAETCA
Kmoyeso durypoit. OT HEro 3aBUCUT BCE: 3HAHUA, KM3HEH-
Hble MO3MUWK, OTHOLLIEHWE K MPOrpaMMe, B3auMOOTHOLWEHW.
Kak peLnTb BOMPOC C HEXBATKOW YUMUTENEen-NpeaMeETHNKOB,
BMAEIOLLIMX SCTOHCKMM A3bIKOM B AeTCafax M LWKomax? Kak
NofoAepXKaTh TEX, KTO y»Ke paboTaeT B Mporpamme?

B nmporpamme A3bIKOBOrO MOFPYKEHWA CambiMV FIaBHbIMN
JHOABMU ABAAIOTCA YUYACTHUKIM MPOEKTA: POAUTENN, YUaLLMecs,
rnefarory, ANpeKkTopa 1 YMHOBHUKK. Be3 BblleynOoMAHY TbIX
YYaCTHMKOB MpOorpamma He nmena 6ol cmbicna. Cnacnbo Bcem,
KTO CBOEW exeAHEBHON PYTUHHOM paboTo MOMOraeT pa3Bu-
BaTb nporpammy! Cnacubo Bcem, KTO MOAAEPKMBAET eé Ha
TaKOM BbICOKOM YPOBHe! A Mbl MPOAOTKaEM X aTb COLepKa-
TEMbHbIX M KOHCTPYKTWBHbIX BCTPEY, @ TakKe TporaTesbHbIX
MOMEHTOB Ha TOPXKECTBEHHbBIX MEPOMPUATUAX, MOCBALLEHHbIX
NPOrpammMe A3bIKOBOrO MOrpyKeHnaA!

Hamanea ManuyuHa
PykoBoauTeNb MPOrpaMMbl A3bIKBOFO MOTPYKEHA
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